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Grade 4
SHARE

Resource Overview
SHARE has four themes and each theme is divided into lessons:

Lesson 
Approximate 
time

Page Materials
Additional
Resource

tHEME I: Who Am I?

Lesson 1: 
Getting Started with SHARE

75 min 11-20

• Alphabet of Emotions 
   (see page 15)

• Drawn copy of Feelings 
   Thermometer (see page 16)

Lesson 2: 
Knowing Yourself

60 min 21-26

Lesson 3: 
Biological Sex and Gender

75 min 27-32

Background Reading:
• Page 10 – 13 and 16 – 18 of “What 

is Sex?” in It’s Perfectly Normal by 
Robie Harris  

tHEME II: Relationships

Lesson 4: 
Personal Space and 
Body Awareness 

75 min 33-42

Lesson 5: 
Thinking it Through and Talking

85 min 43-58

Feelings Vocabulary Cards – 
make as many sets as your 
class will need working in pairs 
(see page 48 – 50)

Lesson 6:  
Friendship: What does it mean to 
you?

80 min 59-64  
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Lesson 
Approximate 
time

Page Materials
Additional
Resource

tHEME III: Body Science 

 
Lesson 7: Knowing Your Body: 
Safe Versus Unsafe Touch

60 min 65-74

• Prepared outline of female 
child – with detached 
bathing suit (page 69)

• Prepared outline of male 
child – with detached 
bathing suit (page 70)

• Tape

Lesson 8: 
Puberty Changes

60 min 75-88

• A photocopy of the Male, 
Female, Both – Puberty 
Changes cards 
(pages 82 – 85)

• Boys, Girls & Body Science: A First 
Book About Facts of Life by Meg 
Hickling, RN

• It’s Perfectly Normal by Robie Harris

• http://www.sexualityandu.ca/sexual-
health/all-about-puberty

Lesson 9: 
Male Reproductive Anatomy

80 min
89-
100

• Male anatomy diagram 
(see pages 92, 95, 96, and 
the student activity book)

• Boys, Girls & Body Science: A First 
Book About Facts of Life by Meg 
Hickling, RN

• It’s Perfectly Normal by Robie Harris

• http://www.sexualityandu.ca/sexual-
health/all-about-puberty

Lesson 10: 
Female Reproductive Anatomy

80  min
101-
110

• Female anatomy diagram 
(see pages 104, 107, 108 
and the student activity 
book)

• Boys, Girls & Body Science: A First 
Book About Facts of Life by Meg 
Hickling, RN

• It’s Perfectly Normal by Robie Harris

• http://www.sexualityandu.ca/sexual-
health/all-about-puberty

Lesson 11: 
Taking Care of Myself

55 min 
111-
120

Prepare a Puberty Kit, either 
with actual items or photos

Body Science Quiz 30 min
121-
124

Copies of the Body Science 
Quiz – one for each student

tHEME IV: Media and culture

Lesson 12: Media and Stereotyping 55 min
125-
130

Books: “Paper Bag Princess”, 
By Robert Munsch

“The True Story of the Three 
little Pigs” By Jon Scieszka

Lesson 13: Online Safety 70 min
131-
138

• A Word About (N)ethics – download 
or view at: http://mediasmarts.ca/
backgrounder/word-about-nethics

• Cyberbullying Backgrounder 
– download or view at: http://
mediasmarts.ca/backgrounder/
cyberbullyingbackgrounder

Grade 4
SHARE

Resource Overview



Sexual Health And Relationship Education (SHARE) 6

Big Ideas:
• Understanding ourselves and the various aspects of health helps us develop a balanced lifestyle.

• Personal choices and social and environmental factors influence our health and well-being.

• Developing healthy relationships helps us feel connected, supported, and valued.

Learning Standards:

cURRIcULAR cOMPEtEncIES cOntEnt

Students are expected to be able to do the following:

Healthy and active living

• Identify and describe factors that influence 
healthy choices

• Examine and explain how health messages can 
influence behaviours and decisions 

• Identify and apply strategies for pursuing 
personal healthy-living goals

Social and community health

• Identify and describe avoidance or assertiveness 
strategies to use in unsafe and/or uncomfortable 
situation

• Describe and assess strategies for responding to 
discrimination, stereotyping, and bullying 

• Describe and apply strategies for developing and 
maintaining positive relationships 

• Describe and apply strategies that promote a 
safe and caring environment

Mental well-being

• Describe and assess strategies for promoting 
mental well-being 

• Describe and assess strategies for managing 
problems related to mental well-being and 
substance use

• Explore and describe strategies for managing 
physical, emotional, and social changes during 
puberty 

• Describe factors that positively influence mental 
well-being and self-identity

Students are expected to know the following:

• Communicable (illnesses that can be spread 
or contracted from person to person) and 
non-communicable illnesses (illnesses that 
cannot be “caught” from someone else 

• Media messaging and body image

• Strategies and skills to use in potentially 
hazardous, unsafe or abusive situations, 
including identifying common lures or tricks 
used by potential abusers

• Strategies for responding to bullying, 
discrimination, and violence

• Potential effects of psychoactive substance 
use, and strategies for preventing harm, 

• Factors that influence self-identity, including 
body image and social media 

• Physical, emotional, and social changes that 
occur during puberty, including those involving 
sexuality and sexual identity

Grade 4
SHARE

Learning Standards
AREA Of LEARnInG – PHYSIcAL AnD HEALtH EDUcAtIOn 
Related to Grade 4 SHARE
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Rationale
SHARE AS An AGE-APPROPRIAtE SEXUAL HEALtH RESOURcE fOR SAfEtY

“The Society of Gynecologists and Obstetricians of Canada has identified key factors relating the stages of 
development of children to age-appropriate sexual health knowledge, as well as the dangers youth face 
without this knowledge at the appropriate time.”1 

At times, the Learning Standards may not be explicit enough to provide this level of safety for Yukon children. 
Therefore, the SHARE program also incorporates the following recommendations on age-appropriate sexual 
health information from the Society of Gynecologists and Obstetricians of Canada. 

SEXUALItY AnD cHILDHOOD DEVELOPMEnt – MIDDLE cHILDHOOD AGES 5 – 8 YRS2,3  

• A child’s sense of gender identity (understanding that they are male or female), gender stability 
(understanding that they will always be female or male), and gender consistency (understanding that basic 
gender identity is not changed by changes in gender-typed appearance or behaviour) should be complete. 

• Some children will show early signs of puberty (e.g., menstruation). 

• Basic understanding of the process of human reproduction. 

• Understands proper terminology for sexuality related body parts (e.g., vulva, clitoris, vagina, penis, 
testicles). 

• Basic understanding of sexual orientation (heterosexuality, homosexuality, bisexuality).

common Behaviours

• Curiosity-based sex play 
with same and opposite sex 
friends 

• Occasional masturbation 
(self-pleasuring) increases. 
For some children at this 
age, masturbation may 
begin to take on a pleasure 
oriented rather than 
relaxation focus 

• Use of slang words to 
describe body parts and 
sexuality

concerns

• Signs that a child’s sense 
of gender identity, stability, 
and consistency is not 
established 

• Signs that a child may have 
been sexually abused or 
exploited (e.g., physical 
trauma to the genital area, 
sexually related acting out 
behaviour) 

• Lack of knowledge related 
to basic aspects of human 
reproduction 

• Unable to adopt basic 
social conventions related 
to nudity, privacy, and 
respect for others in social 
relationships

Learning Objectives

• Basic understanding of 
human reproduction, 
including the role of sexual 
intercourse 

• Preparatory understanding 
of the basic physical changes 
associated with puberty 

• Understands distinctions 
between heterosexuality, 
homosexuality, and 
bisexuality 

• Introduction of knowledge 
and social norms related 
to the role of sexuality in 
relationships 

• Reinforce and expand 
knowledge of rights (e.g., 
“your body belongs to 
you”) and responsibilities 
(e.g., equal relationships) 
related to sexuality

1 The Society of Obstetricians and Gynaecologists of Canada (SOGC). (2013). Teachers: Sexuality and Childhood Development. 
Sexuality and U. Retrieved from http://www.sexualityandu.ca/teachers/sexuality-and-childhood-development/
2 The Society of Obstetricians and Gynaecologists of Canada (SOGC). (2013). Teachers: Middle Childhood (5-8). Sexuality and U. Retrieved 
from http://www.sexualityandu.ca/teachers/sexuality-and-childhood-development/middle-childhood-5-8
3 For additional information on this, please see Meg Hickling, RN’s book: Hickling, M. (2005). The New Speaking of Sex: What your children 
need to know and when they need to know it. Kelowna, BC: Northstone Publishing. Available from Yukon Department of Education.
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SEXUALItY AnD cHILDHOOD DEVELOPMEnt – LAtE cHILDHOOD (9 – 12)4

Developmental Outcomes

• Physical changes associated with puberty 

• Psychological/social changes associated with 
puberty 

• Full understanding of rights and responsibilities 
related to sexuality and relationships

common Behaviours

• For many, a large preoccupation with how they 
look, body image, etc.

• Dating (i.e., going with) 

• Physical intimacy (kissing, petting) 

• Masturbation increases with more pleasure and 
orgasm as the focus

• Preoccupation with sexuality (e.g., frequently 
makes references to sexuality) 

• Interest in sexual media

concerns

• Premature initiation of adult sexual activity 

• Difficulty adjusting to homosexual or bisexual 
orientation

• Difficulty with body image 

• Difficulty with social skills

Learning Objectives

• Complete knowledge of the physical and 
psychological aspects of puberty 

• Broadly-based sexual health education, 
including delay of first intercourse and 
contraception/safer sex 

• Social skills education related to rights and 
responsibilities in relationships and mutually 
satisfying interpersonal relationships 

• Development of media literacy skills to 
understand, interpret, and evaluate media 
sexuality messages and imagery

4 The Society of Obstetricians and Gynaecologists of Canada (SOGC). (2013). Teachers: Late Childhood (9–12). Sexuality and U. Retrieved 
from  http://www.sexualityandu.ca/teachers/sexuality-and-childhood-development/late-childhood-9-12 
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Lesson Preparation
REqUIRED MAtERIALS fOR EVERY LESSOn:

1. A Question Box

2. Pieces of paper with uniform colour and size for each student 

3. Flip chart and markers

4. White or Blackboard and writing utensils

5. Emotions Alphabet (poster for class or refer to student activity book)

6. Student Activity Books

7. Pencils or pens for each student

8. Coloured pencils and crayons for each student

Additional materials are listed as needed in every lesson.

HOW tO cREAtE A qUEStIOn BOX

Prior to teaching SHARE, you will need to make/design a question box for your classroom. For example, you 
might cover a shoe box with black construction paper and decorate it with yellow question marks. Or wrap a 
tall Kleenex box in wrapping paper and cut a hole in the top.

It has to be big enough to hold a small sheet of folded paper from each student.  At the end of each lesson, you 
can remove the questions into a ziplock bag to be sorted through and answers prepped before the next class.  
Then reuse the box for each class in this resource.

To make it easy to open for you, but more difficult for students to access, you might consider putting the lid on 
the bottom, turning it upside down and cutting the hole in the top.

tIPS On AnSWERInG qUEStIOn BOX qUEStIOnS5

5 http://teachers.teachingsexualhealth.ca/teaching-tools/instructional-methods/question-box/

1. Group together common questions. Tell the class 
“there were many questions about… so I am 
addressing them all in this answer.” This saves 
processing time and possible duplication. It also 
normalizes the question.

2. Acknowledge respectfully those questions that 
you could not understand or that seem to be “off 
topic.” State “there were a few questions that I 
could not read,” or “there were a few questions 
that don’t seem to relate to our course content.” 
Conclude by saying, “Please see me individually if 
you don’t hear your questions answered today.”

3. Use proper terminology whenever possible, e.g., 
“There’s a question here about ‘jerking off.’ Lots 
of people have questions about masturbation…” 
Although slang terms are sometimes used it is 
important to correct the slang term with the 
proper term.

4. It is important to also acknowledge the slang term 
that is used. This way students who perhaps do 
not know the proper term will be able to match 
up the proper term with the slang term.

5. Defer lengthy discussions concerning questions 
that relate to future course content. Try to answer 
questions briefly, and indicate that the topic will be 
discussed further during an upcoming lesson, e.g., 
“There are some questions about contraception, 
which we will be discussing next class. If you still 
have a question, or don’t understand, you can re-
submit your question then.”

6. Defer a question and find the correct/current 
information you require to answer it. It is OK to 
say, “I don’t know for sure, but will try to find out 
and get back to you next class.”
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G
R
A
D
E 4

tHEME I: WHO AM I?

LESSON 1:
Getting Started with SHARE 

It is easier to build strong children than to repair broken [adults].
~ Frederick Douglass“

“

LEARnInG StAnDARDS ADDRESSED In tHIS LESSOn:  

cURRIcULAR cOMPEtEncIES:

Social and community health
• Describe and apply strategies that promote a safe and caring environment

Mental well-being
• Describe and assess strategies for promoting mental well-being 
• Describe factors that positively influence mental well-being and self-identity 

tIMInG: 75 MIn

OBjEctIVES:
• Engage students by making SHARE relevant to their own lives.
• Co-construct ground rules.
• Outline correct use of language.
• Increase awareness of various feelings that arise in different situations.
• Identify, recognize and manage strong feelings.
• Introduce the Question Box.

 
WHAt cOUntS? (ASSESSMEnt):

Students will be able to:
1. Explain the SHARE ground rules and correct language use
2. Know two ways to calm strong feelings
3. Identify a trusted person to talk to about their feelings.

RAtIOnALE:

This lesson introduces the SHARE resource—its purpose, the rules and the tools that give students an 
opportunity to open up, get comfortable with themselves and others in order to build the critical foundation  
of understanding that will set the tone for the rest of the program. 
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OUtLInE:

Introduction to SHARE (10 min) 
Activity 1: Ground Rules and Language Use (15 min) 
Activity 2: Feelings Brainstorm and Discussion (10 min) 
Activity 3: Recognizing and Coping with Strong Feelings (20 min)
Activity 4: Introduce the Question Box (10 min)
Student Self-Assessment and Question Box (10 min)

 
ADDItIOnAL MAtERIALS:
√ “Alphabet of Emotions” chart, see page 15 (also in the student activity book)
√ Drawn copy of Feelings Thermometer on whiteboard or flip chart, see page 16

 
PROcEDURE:

IntRODUctIOn tO SHARE  (10 MIn) 

Explain: this resource is called Sexual Health and Relationship Education or SHARE.

In Grade 4 SHARE, students will be learning about:

•	 Self – knowing yourself, biological sex and gender, personal space, and body awareness.

•	 Relationships – thinking it through and talking (assertive communication), family, friendships and 
romantic partnerships.

•	 Body science – knowing your body, puberty changes, male and female reproductive systems and 
functions, and personal care.

•	 Media and culture – stereotyping and online safety.

Explain: Sexuality is not only about the physical body, it includes how people feel about themselves, what 
they feel about their gender, whether they know how to love, how to trust and how to communicate. 

When people study sexuality they learn whether they can make friends, keep friends and also end relationships 
in a healthy way. Learning about sexuality also includes how babies are made, how they grow and how they 
are born.

Young people are often very curious about sexuality and body science but may feel shy talking about it or 
asking questions, or, they may not know who to talk to. The best people to talk to are close caregivers/parents, 
but some caregivers/parents and children are not comfortable talking to each other about this topic. After 
the SHARE program, hopefully students will become more comfortable discussing their questions with their 
caregivers/parents and health professionals. Feeling comfortable will help students feel good and supported 
about growing up. 

Every person needs to understand his or her body to help them be safe. In SHARE, students will learn the skills 
to get help if they find themselves in an unsafe situation. Sexual health education teaches students to feel 
positive and safe about growing up. It doesn’t matter if students know a lot or a little—what matters is making 
sure that information is correct and that they are comfortable asking about what they do not know. 

Explain: Strong feelings may come up during SHARE lessons and we need to learn how to cope with those 
feelings, how to feel safe in the classroom, and how to ask questions in a way that feels safe.

Discuss to assess previous knowledge.
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Ask: How many of you have talked with your family or a trusted adult about sexuality or puberty?

How many of you learned about puberty in earlier grades?

Why do you think it is important for us to study sexual health information at school?
• to take care of and make us more comfortable with our bodies
• to help prevent sexual abuse 
• so we will know what is happening as our bodies go through puberty 
• sexuality is an important part of life, and knowing about reproduction, relationships and health is part 

of this knowledge
• some kids won’t learn it anywhere else
• some parents are comfortable discussing this material; others are not

Read “What Counts?” with students in preparation for Lesson 1.

ActIVItY 1: GROUnD RULES AnD LAnGUAGE USE  (15 MIn) 

Read aloud:6

The class was beginning a unit on “sexuality” that day. They came in from recess and Mr. Clark asked everybody 
to calm down and get ready to work. But everybody was a little nervous and excited, and it took a long time 
before the jokes and laughter let up. When it was quiet, Mr. Clark asked whether anyone knew what kinds of 
things they’d be studying in this next unit called “sexuality.” Marco raised his hand and asked, “What about 
the reproductive system?” A few people giggled. Then Shawna raised her hand. She asked whether the class 
would learn about menstrual periods. Four or five people began to roar with laughter and Michelle said, “How 
dumb!” Shawna started to blush. When the laughter kept up, tears came to her eyes and she finally got up and 
left the room.

Ask: Why do you think some people laughed?

How did Shawna feel?

How will she and others feel now about speaking in class?

If you were the teacher how would you handle the problem?

How could the problem have been avoided in the first place? 

Do you think this kind of thing could happen in OUR class?

How can we keep it from happening here?

Let’s develop a contract for how we’ll treat each other during SHARE.

Explain: People often have very different and strong feelings and opinions when talking about sexuality. 
Because so much of what we are going to be learning about and talking about is personal and a bit sensitive, 
ground rules help us feel safe and respected in and out of classroom.

Brainstorm with students to make a list of ground rules.
Good examples of ground rules include:7 

• No put downs. 

• No personal questions. 

• It’s OK to pass. 

• All questions are good questions. 

• Use correct terms. 

• Listen when others are speaking. 

• Classroom discussions are confidential. 

• Speak for yourself.

6 Changes in Me: A Puberty and Adolescent Development Resource for Educators, Junior Grade Level, 2nd Edition, Peel Public Health, 
Healthy Sexuality Program, 905-799-770
7 http://teachers.teachingsexualhealth.ca/teaching-tools/ground-rules/
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Write Ground Rules on flip chart paper as you co-construct them.

Exercise: Students write down the Ground Rules in their activity books.

Essential ground rules

1. Any question is a good question.

2. Listen to and respect your and others’ right to express their opinion.

3. No put downs (including yourself), negative expressions, gestures or comments.

4. It is OK to say “pass.” 

5. Respect confidentiality. Say “Someone I know…” instead of names or other identifying words. 

6. Use scientific and/or dictionary-type words vs. slang or “baby words.”

Encourage students to add to the ground rules with their own suggestions.

Other examples: 

• No negative statements or comments, looks, groaning, or making gestures. Ask for examples of what 
these things might look like.

• Protect people’s privacy (e.g., questions about friends and family members should NOT include their 
names or identities. It’s more considerate to ask, “Someone I know had an acne problem. What causes 
that?,” rather than, “My sister had an acne problem …”

• It’s OK NOT to ask questions or share personal beliefs.

• It’s OK NOT to answer a question. For example, the teacher may choose to “pass” on a question if it 
is too personal or inappropriate for classroom discussion. You can also reframe the question to answer 
appropriately.

• Be considerate of other people’s feelings.

• Don’t share information if it’s not yours to share—no gossip.

• Everyone is responsible for his/her own learning.

Consider incorporating this acronym for GROUND RULES:

G   Giggling is OK. People have a variety of reactions to this topic; giggling is one of them.

R   Respect what others say—no put downs.

O   OK to pass and not answer a question.

U   Understand others’ feelings—be sensitive and respect their differences.

N   No personal questions or stories from students or teachers.

D   Discuss puberty and sexual health topics responsibly outside the classroom—be respectful.

R   Remember—we all have questions that need answers.

U   Use correct names for body parts; ask if you can’t remember.

L   Let the teacher know if you want to speak privately.

E   Expect the teacher to respect your privacy and not repeat things you say, but remember that if someone 
     has harmed you, the teacher is required by law to report it.

S   Speak for yourself; use “I” statements and don’t point at others.

Review ground rules before each lesson.
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Discuss Language Use. Students may use slang or baby talk in the classroom. Sometimes they are curious or 
don’t know the term and sometimes they are testing you. 

Use matter-of-fact, non-judgmental language. Re-frame slang/baby talk with scientific language. Have 
commonly-used terms visible and point them out when a student is struggling. Student questions for the 
Question Box can use slang but the response should not.

ActIVItY 2: fEELInGS BRAInStORM AnD DIScUSSIOn  (10 MIn) 

Brainstorm a list of feelings with the class. Use the 
brainstorm as the basis for this exercise and/or use the 
“Alphabet of Emotions”8 chart provided. 

Create a class poster or hang the ”Alphabet of 
Emotions” chart on the wall for students to refer to. 
The “Alphabet of Emotions” is also provided in the 
student activity book. 

Explain: All of us have feelings and sometimes we can 
have conflicting feelings. 

For example: 
Something happens and we feel excited, confused and 
uncomfortable all at the same time. 

It is important to be aware of our feelings and to be 
able to identify them because feelings are often clues 
that something is wrong and needs to be fixed. 

For example: 
If I’m feeling angry with my brother or sister, it can be a 
clue that something may not be right in our relationship 
and that I need to deal with it and/or with that person.

If a friend looks sad, it is a clue that he or she may need 
help. It also tells you that it’s not a good time, 
for example, to tease them. 

The first step is to know the words that describe our 
feelings so we can better understand ourselves in the 
situation and be more able to talk about it.

 Exercise: In their activity books, students write or draw two feelings that someone may have during SHARE. 
You can draw a picture of these feelings instead of writing them, if you have time.

One feeling is …

A second feeling is …

Review: Students can use the ”Alphabet of Emotions” chart or class poster, throughout SHARE, to help find 
the words for their own feelings and the feelings of others. 

8 Devencenzi, J. and Pendergast, S. (2008). Alphabet of Emotions Poster. London, UK: Speechmark.
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ActIVItY 3: REcOGnIzInG AnD cOPInG WItH StROnG fEELInGS  (20 MIn)

Draw a picture of a large thermometer on the 
chalkboard or flip chart paper, similar to the one 
below. Label it, “Feelings Thermometer”9 with 
levels of 0 = calm/relaxed to 10 = very stressed.

Ask participants to write down in their student activity book the number that best describes how they are 
feeling right now. Ask for volunteers to share the number they picked and why. 

Discussion:

Explain that different people feel stress in their bodies in different ways and in different places (butterflies in 
their stomach, sweaty palms, tension in their neck, and shoulders, etc.). These sensations are also known as 
Body Alerts, which we will discuss in more detail in Lesson 4: Personal Space and Body Awareness.

Ask them 

• Where in your body do you feel stress?  What are the sensations like / how to describe them?

Explain that there probably will be things in the SHARE lessons that will make them feel embarrassed, nervous 
or stressed. These feelings will probably make them go up on the feelings thermometer.

Discuss:  What kinds of things might make them go up (feel more stressed) on the feelings thermometer 
and how can using stress reduction skills bring them back down so they do not act out against others or 
themselves.

Exercise: In the student activity book students write down what makes them go up on the Feelings 
Thermometer.

Brainstorm how to manage strong feelings, especially negative feelings.

Some examples might be:

• Deep breathing – see page 17 for instructions 

• Walking or other regular exercise (soccer, martial arts, swimming, etc.) 

• Connect with nature, i.e., outdoor sports, sit in your back yard or by a tree, put a houseplant in your 
bedroom, cuddle with your dog or cat

Exercise: Students write down two stress reduction skills in their activity book. 

Explain deep breathing techniques are excellent tools to help calm strong feelings.

Exercise: Students write one reason why people may want or need to take deep breaths.

9 Adapted from Streetwise to Sex-Wise, 2nd Edition. (2001). Brown and Taverner, Planned Parenthood of Greater Northern New Jersey.  

10 - Stressed / Tense

5
 
0 - Relaxed / Calm

0

5

10
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Explain and Practice the following four breathing techniques with your class.

1. Belly Breathing

Explain: Belly breathing is a state of deep breathing that’s controlled by a large muscle in our abdomen called 
the diaphragm. When you take air in through your nose, it travels into your lungs. If you take a shallow breath, 
only the chest cavity expands. But when you breathe in deeply, the diaphragm contracts and the belly and 
chest cavity expand. 

Breathing deeply into our bellies is what our bodies do when we’re in a state of total relaxation. 

Belly breathing and the “fight or flight” response to stress or anxiety are mutually exclusive, meaning they can’t 
occur together at the same time. When our bodies switch into “fight or flight” mode, we engage in shallow 
breathing. We’re ready for battle. On the other hand, belly breathing reduces our heart rate and triggers a 
relaxation response. It slows us down. 

Exercise: Practice belly breathing as a group. 

Inhale Fully: 

    1. Place one hand on your chest and the other on your belly. 

    2. Close your mouth and breath in slowly through your nose.

    3. Feel your belly expand first and your chest expand second, like a big balloon.

Exhale Fully:

   4. Open your mouth or keep it closed, and slowly breathe all of the air out of your lungs.

   5. Feel your belly empty and your chest soften, like deflating a balloon. 

2. MindUP Breathing10

Explain: MindUP Breathing uses belly breathing techniques to help you relax. 

Exercise: Practice MindUP breathing as a group.

MindUP Breathing Script:

1. Sit down in a comfortable position. 

2. I am going to invite you to be present in the moment. Close your eyes. If you are not comfortable closing 
your eyes, please look down at your palms to be respectful of others in the room. 

3. When you hear the chime, listen to the sound as long as you can. 

4. Ring chime…(wait approx.15 seconds).

5. Bring your attention to your breath. 

6. Wait 15-30 seconds.

7. If your mind wanders, that’s ok, just bring your focus back to your breath.

8. Wait 15-30 seconds.

9. Feel your tummy rising and falling. 

10.  Wait 15-30 seconds.

11.  When you hear the chime again, listen as long as you can. When you can’t hear the sound any longer, 
slowly, gently open your eyes and look to the front of the room (ring chime and wait for the sound to 
finish).

10 The Mind Up Curriculum is available in all Yukon Schools from Yukon Department of Education. Hawn Foundation. (2011). Mind Up. 
New York: Scholastic Books.
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3. Hissing Breath

When we connect to our exhale it helps us slow down mentally and physically—by slowing down our inner 
speed.

Exercise: Practice Hissing Breath as a group.

1. Breathe in through the nose-expanding the belly and then the chest.

2. Exhale through the mouth with a hissing sound—teeth gently connecting, lips slightly open, 
    breathing out slow and long.

4. Bunny Breathing

Explain: This is a good exercise for students if they are very upset and can’t find their breath; it will help them 
connect to their exhale.

Exercise: Practice Bunny Breathing as a group.

1. Inhale three quick sniffs in the nose.

2. Exhale one long breath out the nose – like bunnies sniffing the air for other bunnies, carrots to eat, or safety.

Exercise: after practicing the breathing exercises, students answer the following questions, in their 
activity books:

What is your number on the Feelings Thermometer now? 

Do you feel more relaxed now?     Yes or No

Look back at the emotions / feelings chart to help describe how you feel: 

Doing this breathing made me feel: 

Exercise: Students think about and 
write down in their activity books 
the names of  three trusted adults who 
would be good people to talk to and 
who might help them cope with strong 
feelings.

SHARE  |  Sexual Health and Relationship Education6

If something happens to you, and/or 
you want to hurt yourself or someone else, please reach out.

 
Children and Family Services: (867) 667-3002
 
Kids help line: 1-800-668-6868 Website: kidshelpphone.ca

RCMP: (867) 667-5555 in Whitehorse. Outside of Whitehorse, dial your 
community prefix, plus “-5555”. For example, in Dawson, you would 
dial 993-5555.

811- Yukon Nurses Line

Reflect: Who Are Your Trusted Adults?

Your teacher and other adults are there to help you cope with these feelings.  

Three adults I can go to for help with coping with my feelings are: 

1. Name:  
 
Relationship: 

2. Name:  
 
Relationship: 

3. Name:  
 
Relationship: 
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ActIVItY 4: IntRODUcE tHE qUEStIOn BOX  (10 MIn)

Explain the concept. Throughout SHARE, many students will have lots of questions. Questions are always 
welcome but some students may be too shy to ask them in class, so there will be time to write anonymous 
questions at the end of each class.

These questions will be answered as we go along through the lessons.

Ask students to spend a few minutes thinking about some questions that came to mind during today’s class.

Write some question roots on the board or flip chart:
• “Is it true that … ?”
• “How do you know if … ?”
• “What do they mean by … ?”
• “Is it normal to ... ?”
• “What causes ... ?”
• “What should you do if ... ?”

Give each student a few slips of paper of uniform size and colour and a pencil. Everyone writes at the same 
time and the questions remain anonymous unless students prefer to talk with you privately about their question.

Students write at least one question. If they can’t think of a question, they can write one thing they learned 
today. Write only one question on each slip of paper but it is OK to use as many slips as needed. Spelling and 
language use do not matter for this exercise.

tEAcHER nOtES:

• Remember to use the Question Box at the end of each lesson. This way, students can ask difficult 
questions throughout the entire resource.

• You might consider answering a few questions between activities. You might consider leaving the 
Question Box time block out completely and encourage students to ask questions as they occur to 
them.

• If you have space in your classroom, post the ground rules, “Alphabet of Emotions” poster and Feelings 
Thermometer for quick reference.
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StUDEnt SELf-ASSESSMEnt AnD qUEStIOn BOX  (10 MIn)

Students fill in the Self-Assessment page for this lesson in their activity books. 

Step 1:  Did you learn what counts for this lesson?     
1. I know… the ground rules for SHARE.           YES/ nO/ KInD Of 
2. I know… two ways to calm strong feelings.      YES/ nO/ KInD Of
3. I know… someone I trust to talk to about my feelings.   YES/ nO/ KInD Of

Step 2:  Are you on target?
Put an arrow into the target ring that best describes where you are at in your 
overall understanding of this lesson.

Step 3:  Write a question, or a new fact you learned this lesson, and put it in 
the Question Box.

tEAcHER MInI-ASSESSMEnt fOR GR. 4 LESSOn 1

tHUMB ScALE:

Ask students how they felt about the first lesson, and what is to come. Thumbs up: good, thumbs sideways: ok, 
thumbs down: not good. Make a mental note, or write down observations.
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LEARnInG StAnDARDS ADDRESSED In tHIS LESSOn:  
cURRIcULAR cOMPEtEncIES  cOntEnt

Healthy and active living
• Identify and describe factors that influence healthy choices

Social and community health 
• Describe and apply strategies for developing and maintaining 

positive relationships
Mental well-being

• Describe and assess strategies for promoting mental well-being 
• Describe factors that positively influence mental well-being and 

self-identity 

• Factors that influence 
self-identity, including body 
image and social media

tIMInG:  60 MInUtES

OBjEctIVES:  
• Learn more about individual preferences, characteristics and abilities.
• Learn to communicate about who you are with others.

WHAt cOUntS? (ASSESSMEnt):
Students will be taught:
1.  To identify what their likes and strengths are
2.  To understand and respect that other people have different likes and strengths
3.  To participate and talk with other students during these activities

RAtIOnALE:
During this period of development, cognitive changes and an expanding social world contribute significantly to 
children’s personality development. As they experience new things, they continually revise and extend their 
self-perceptions. Learning to identify personal characteristics enhances self-development. 

G
R
A
D
E 4

tHEME I: WHO AM I? 

LESSON 2:
Knowing Yourself

Today you are You, that is truer than true. There is no one alive who is Youer than You.
~ Dr. Seuss “

“
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OUtLInE:
Introduction (10 min)
Activity 1: Find Someone Who (10 min)
Activity 2: I am Someone Who (20 min)
Activity 3: My Reflections (10 min)
Student Self-Assessment and Question Box (10 min)

ADDItIOnAL MAtERIALS:

None

PROcEDURE:

IntRODUctIOn  (10 MIn)

Perform MindUp breathing (see page 17 for instructions)

Review ground rules.

Review key concepts from last class and answer Question Box questions:
• Students demonstrate two stress-busting moves learned last class.

• Remind students of the “Alphabet of Emotions” poster and Feelings Thermometer.

• Answer Question Box questions. 
For more information and recommendations on how to answer questions effectively, refer to page 9. 

Read “What Counts?” with students in preparation for Lesson 2.

ActIVItY 1:  “fInD 
SOMEOnE WHO”11 
(10 MIn)  

Exercise: Use the “Find 
Someone Who” worksheet in 
the student activity book. 
Students walk around the 
classroom gathering signatures 
as they find people who 
possess the characteristics 
described in each box.

Has a pet at home. Was born in a country 
other than Canada.

Loves pizza.

Knows how to 
make cookies.

Plays soccer. Plays an instrument.

Takes martial arts classes. Has a younger sister. Has talked with a friend or 
parent about puberty.

11 Image from and lesson adapted from: Changes in Me: A Puberty and Adolescent Development Resource for Educators, Junior Grade 
Level, 2nd Edition, Peel Public Health, Healthy Sexuality Program, Lesson 1.
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ActIVItY 2:  I AM SOMEOnE WHO12   (20 MIn)

Instructions:

Divide the group in half and have each child take a chair.  
Group 1/line A members place their chairs in a straight line.  
Group 2/line B members place their chairs in a straight line directly across from students in Group 1.

Ask students to sit, then pull their chairs up close enough so they are directly across from a partner. 

Designate one line A and the other line B.

Explain that you will be giving them a discussion topic (found on page 24 and in the student activity 
book. Students in line A will talk to their partners about a single topic for 30 seconds. When the 30 seconds 
are up, students in line B will respond to their partners about the same topic for 30 seconds. When the 30 
seconds are up, have the children in line A move down one chair so everyone has a new partner. 

Repeat the procedure until the discussion topics you have chosen are completed. You can also make up your 
own discussion topics that are appropriate to the class.

 *If time is an issue, have students just turn to the person next to them to work in 
   partners with the topics.

Debrief by asking the following questions:
• How did you feel about participating in this activity?
• Was it hard for you to think about what to say with some topics? All topics?
• Were your answers similar to your partners’? In what areas were there differences?
• Did you learn some new things about yourself as you thought about your responses to these topics?

Exercise: Based on their discussions, in the student activity book, students describe who they are by 
answering the following:

My name is: 

I like…

I am…

I prefer…

I am good at…

12 Adapted from The Passport Program: Journey through Emotional, Social and Cognitive Development (Vernon, 1998), pages 203-204.



Sexual Health And Relationship Education (SHARE) 24

“I am Someone Who” Discussion topics13 

My favourite thing to do on a Saturday is...

One of my favourite foods is...

Something I worry about is...

Something I’ve never done but I’d like to do is...

Something I’m good at is...

Something I’m not good at is...

Something I have in common with other kids my age is...

A way in which I am different from other kids my age is...

One of my prized possessions is...

I like being this age because...

A mistake I’ve made is...

Something I’ve done that I am really proud of is...

Something that is hard for me to do is...

Something I am good at in school is...

Something I could improve on in school is...

My favourite colour is...

If I could be an animal, I’d be... because...

I like being a (boy or girl) because...

Something I think I’d like to be when I grow up is...

If my house caught on fire, something I’d like to save is...

One of my favourite ways to spend time is...

Something I just don’t think I can live without is...

13 The Passport Program: Journey through Emotional, Social and Cognitive Development (Vernon, 1998), pages 203-204.
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ActIVItY 3: MY REfLEctIOnS  (10 MIn)

Exercise: Students write or draw an “I Am Someone Who…“ essay, story, poem or drawing in their student 
activity book.

Post some of these drawings, stories and poems on the wall; have students read their stories and poems aloud. 
Celebrate their individuality. 

Or, provide larger paper and have students collaborate on a group drawing, each drawing themselves so they 
can see how they are different and similar to their classmates. 

Debrief the activity in small groups or partners, or as a class.

StUDEnt SELf-ASSESSMEnt AnD qUEStIOn BOX  (10 MIn)

Students fill in the Self-Assessment page for this lesson in their activity books. 

Step 1:  Did you learn what counts for this lesson?     
1. I know… what my likes and strengths are. YES/ nO/ KInD Of 
2. I know… that I can understand and respect that other people have different likes and strengths than me.  

      YES/ nO/ KInD Of
3. I know… that I participated and talked with other students during these activities. 

      YES/ nO/ KInD Of

Step 2:  Are you on target?
Put an arrow into the target ring that best describes where you are at in your 
overall understanding of this lesson.

Step 3:  Write a question, or a new fact you learned this lesson, and put it in 
the Question Box.

tEAcHER MInI-ASSESSMEnt fOR GR. 4 LESSOn 2

REfLEct UPOn:

1. If the student is having an easy or difficult time interacting with peers during these activities. 
2. If it is easy or hard for them to verbalize or write down positive things about themselves, and why. 
    Make a mental note, or write down observations.
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G
R
A
D
E 4

tHEME I: WHO AM I?

LESSON 3:
Biological Sex and Gender14

It’s time we all see gender as a spectrum instead of two sets of opposing ideals.
~ Emma Watson “

“

LEARnInG StAnDARDS ADDRESSED In tHIS LESSOn:  
cURRIcULAR cOMPEtEncIES  cOntEnt

Healthy and active living
• Examine and explain how health messages can influence 

behaviours and decisions 
Social and community health 

• Describe and apply strategies for developing and maintaining 
positive relationships

Mental well-being
• Describe and assess strategies for promoting mental well-being 
• Describe factors that positively influence mental well-being and 

self-identity

• Media messaging and body 
image

• Factors that influence self-
identity, including body 
image and social media 

tIMInG:  75 MInUtES

OBjEctIVES:  
• Demonstrate their understanding of gender roles and expectations for females and males
• Display understanding of similarities between genders
• Show their recognition of the role societal pressure plays in how people behave based on their gender
• Imagine what life is like for members of another gender

WHAt cOUntS (ASSESSMEnt):  
Students will be taught:
1.  The difference between a person’s biological sex and their gender
2.  An understanding of gender roles for males and females
3.  That people do not have to change what they like or what they do because something 
     seems “boyish” or “girly”

14 Adapted from:Casparian, E.M. & Goldfarb, E.S., (2001). Our Whole Lives: Sexuality Education for Grades 4-6.Boston. MA: Unitarian 
Universalist Association, P.51. pgs. 49-52. and Harris, R. and Emberly, M.(2009). Somerville, MA.:Candlewick Press, p.10-13, 16-18. Both 
resources are available from the Yukon Department of Education Library.
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RAtIOnALE: 

For children in grades 4 – 6, gender roles are quite separate and defined, with little overlap between culturally 
appropriate behaviours for males and females. At the same time, children in these grades are becoming very 
curious about how other people live and behave. This lesson introduces the concept that gender roles do not 
need to be rigid and that people should have many choices about how they behave and live their lives. The 
session also encourages awareness of and appreciation for a range of gender identities.
 

OUtLInE:
Introduction (10 Min)
Activity 1: Biological Sex and Gender  (15 Min) 
Activity 2: Gender Roles (15 Min)
Activity 3: Imagining Gender-Change   (15 Min)
Activity 4:  My Reflections   (10 Min)
Student Self-Assessment and Question Box (10 Min)

ADDItIOnAL MAtERIALS:

teacher recommended reading: pages 10 – 13 and 16 – 18 of “What is Sex?” in It’s Perfectly Normal  by 
Robie Harris15  

PROcEDURE:

IntRODUctIOn  (10 MIn)

Perform MindUp breathing (see page 17 for instructions).

Review ground rules.

Review key concepts from last class and answer Question Box questions:
• What is something you learned about someone else in the class that surprised you?
• What are some of your own values?
• Answer Question Box questions.

For more information and recommendations on how to answer questions effectively, please see page 9. 

Read “What Counts?” with students in preparation for Lesson 3.

15 Harris, R. and Emberly, M.(2009). It’s Perfectly Normal. Somerville, MA.:Candlewick Press. Available from the Yukon Department of 
Education Library.
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ActIVItY 1: BIOLOGIcAL SEX AnD GEnDER16   (15 MIn) 

Introduce a discussion of gender by asking participants:

• How did you tell the difference between males and females when you were little? 
What clues did you use?

• How do you tell the difference between males and females today?

Encourage participants to think about a range of characteristics, including physical differences, clothing and 
jewelry, occupations, and ways of speaking and acting.

Explain that a person’s biological sex is his/her biological makeup. All male mammals have a penis and 
testicles; females have a uterus and a vagina. The sex organs are designed for reproduction (we will be learning 
more about these body parts designed for reproduction in later classes). Although some people’s bodies are not 
exactly like this and everybody is unique, most males and females have these parts of the body.

tEAcHER nOtE: Some people are born with a mixture of male and female body parts – this is called 
“intersex.” These people may live as a boy or a girl, depending on how they feel about themselves. 
Intersex is a complex issues and not taught at this level, but if a student has a questions it is important to 
answer it using this very basic information.

Explain: We use the terms male and female when we refer to the assigned biological sex or the physical body 
of a person. Without major medical intervention we cannot change our biological sex.

Explain: Based on someone’s assigned biological sex society or culture has determined what is masculine or 
feminine—the way boys and girls are expected to act (based on their assigned biological sex).

Exercise: Students fill out the Biological Sex and Gender chart in their activity book.

Male and female BIOLOGIcAL SEX Male and female GEnDER

How can you tell the biological sex of a new 
baby or an animal?

How can you tell what someone’s gender is?

Ask:
• What kind of things are girls allowed to do? And not allowed to do? What about boys? What they are 

they allowed to do? Or not?

Responses may include, girls cry more, boys are not allowed to cry, boys are into sports, boys are better at 
math, girls talk a lot, boys are stronger, boys (girls) are smarter. 

• Who tells us these things? Are they taught to us? Where do we learn them?

Responses may include: our culture, our parents, our schools, media, society.

Explain that these kinds of behaviours are part of our gender roles. A gender role is the set of roles, 
activities, expectations and behaviours assigned to females and males by society. This is not always how we feel 
like behaving or wish to behave. You have a choice of what gender roles you do.

16 Adapted from:Casparian, E.M. & Goldfarb, E.S., (2001). Our Whole Lives: Sexuality Education for Grades 4-6. Boston. MA: Unitarian 
Universalist Association, P.51.
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ActIVItY 2: GEnDER ROLES  (15 MIn)

Exercise: Students answer the gender 
questions, to the best of their ability, in their 
activity books. When they are done, they 
can write reflections in the space provided.  

Explain that until recently gender roles 
were much more rigid in Canadian culture. 
Explain that being a girl or a boy used to  
be a reason for someone to be allowed to 
vote or not, to work a job, or to own a 
house or not. 

Ask: how would they feel if someone 
told them they could not go to university 
just because they were a boy? Make up 
other examples based on history. Remind 
them that people in some countries in the 
world still experience this type of “gender 
discrimination.” 

Explain: Gender identity is what we call a 
person’s inner sense or feeling of being male 
or female. For instance, a person in a male 
body may or may not feel like he is a “boy.” 
A person in a female body may or may not 
feel like she is a “girl.” The way a person 
decides to live life as a certain gender is up 
to the individual.

End this part of the discussion by pointing out that unlike a person’s biological sex, which is pretty much fixed 
(but can be changed by major medical interventions), a person’s gender identity and gender roles, the way 
she/he decides to live life, is largely up to the individual.

Explain: Trans/transgender Identity is someone who identifies with a gender that is different from the one they 
were assigned at birth, all or part of the time. 

A transgender person is someone whose gender identity does not fit into the usual 
expectations of masculinity or femininity, male or female. 

Gender identity is a person’s own inside sense of being male or female, or boy or girl, and 
for most people, their gender identity matches their body, or their physical sex, i.e., if you 
have a penis, you feel like a boy, and if you have a vulva and vagina, you feel like a girl. 

For transgender people, their gender identity may not match their body or biological sex. 
They grow up questioning their gender. Sometimes, but not always, transgendered people 
decide to get medical help when they are older, in order to change their body to match 
how they feel about themselves.17  

17 GLAAD. (2013). Transgender and Media Education Program. glaad.org. Retrieved from http://www.glaad.org/transgender
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Activity 2: Gender Roles

A gender role is the set of roles, activities, expectations and behaviours assigned 
to females and males by society.

What are some of the things that we learn from our culture about gender roles?
 

 Girls should…

 Girls should not…

 Boys should…

 Boys should not…

Are	these	true	for	you?	Do	you	feel	pressure	to	be	different	than	you	are?
Why and/or why not? Write your thoughts down here.

Unlike a person’s biological sex, a person’s gender role (the way she/he 
decides to live life) is largely up to the individual. How you feel about 
your gender and see yourself, is called your “gender identity.”
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ActIVItY 3: IMAGInInG GEnDER-cHAnGE18   (15 MIn) 

Exercise: Ask the following questions and have students write responses in their student activity book:

1. What gender are you?

2. How do you know that? Do you think you can change from one gender to another?

3. What are your favourite games and activities? Can anyone play these games and activities? 
i.e., Do males have to play hockey to be males? Do females have to play with dolls to be females? 

Explain: I want you to imagine that when you wake up tomorrow morning, you will be a different gender. If 
you are a male, you will be a female. If you are a female, tomorrow morning you will be a male.

Ask: What will be different in your life when you are a different gender?

Ask: Please close your eyes and think in silence for a few minutes, as I read these questions:

• Will you dress differently?

• Will you have the same friends?

• Will you do the same school work? Will you do it any differently?

• Will your parents, teachers, siblings or friends treat you differently?

• Will your gender make a difference in the careers you might want to pursue when you get older?

• Will you think the same way?

• Will you be basically the same person?

• How will it feel to be another gender?

• What will be fun about being another gender?

• What things in your life will not change if you are another gender?

• Do these differences HAVE to happen?

• Who decides if they happen or not? (society, laws and legislation, ourselves)

Encourage participants to think about whether the changes they thought about would be inevitable or 
whether it would depend on how other people reacted. 

Ask participants if they think it would be possible to act and be treated similar to the way they are 
treated now? 

Ask:
• What happens when a boy behaves in the way that people expect a girl to behave?
• What happens when a girl behaves in the way that people expect a boy to behave?

Boys will probably express much more discontent and unhappiness with exploring being a girl than girls 
will about exploring being a boy. If this is the case, point out that society is much harder on boys who break 
traditional gender roles than on girls. 

• Why is it looked down on to be a girl but not to be a boy in this society?

conclude the gender-change exercise by sharing:

“Society plays a very important role in how we behave and in our decisions about what behaviour is okay for 
every gender. Sometimes, though, having to behave a certain way because of other people’s expectations can 
be hard.” 19 

18 Adapted from:Casparian, E.M. & Goldfarb, E.S., (2001). Our Whole Lives: Sexuality Education for Grades 4-6.Boston. MA: Unitarian 
Universalist Association, P.51.
19 Casparian, E.M. & Goldfarb, E.S., (2001). Our Whole Lives: Sexuality Education for Grades 4-6.Boston. MA: Unitarian Universalist 
Association, P.51.
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ActIVItY 4:  MY REfLEctIOnS  (10 MIn)

Exercise: Students write or draw a story, poem or cartoon about something they like about their own gender 
in their student activity book.

Ask students to review what they wrote in “Activity 2: Gender Roles.”  Reflecting on their own experience 
helps students identify and solidify their own values.

Exercise: Have students create a story, poem or drawing about gender identity. These can be entirely fictional, 
or based on their own experience or someone they know.

Encourage students to share their reflections with the class.  

StUDEnt SELf-ASSESSMEnt AnD qUEStIOn BOX  (10 MIn)

Students fill in the Self-Assessment page for this lesson in their activity books. 

Step 1:  Did you learn what counts for this lesson?     
1. I know… the difference between a person’s biological sex and their gender YES/ nO/ KInD Of 
2. I know… what gender roles for males and females are    YES/ nO/ KInD Of
3. I know… people do not have to change what they like or what they do  

because something seems “boyish” or “girly”    YES/ nO/ KInD Of  
  

Step 2:  Are you on target?
Put an arrow into the target ring that best describes where you are at in your 
overall understanding of this lesson.

Step 3:  Write a question, or a new fact you learned this lesson, and put it in 
the Question Box.

tEAcHER MInI-ASSESSMEnt fOR GR. 4 LESSOn 3

qUEStIOn At tHE DOOR:

Ask students a question about gender roles, or gender identity before they pass by you at the door. Make a 
mental note, write down observations, give feedback.
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G
R
A
D
E 4

tHEME II: RELAtIOnSHIPS

LESSON 4:
Personal Space and Body Awareness20

“No” is a complete sentence.
~ Anne Lamott“

“

LEARnInG StAnDARDS ADDRESSED In tHIS LESSOn:  
cURRIcULAR cOMPEtEncIES  cOntEnt

Social and community health 
• Identify and describe avoidance or assertiveness strategies 

to use in unsafe and/or uncomfortable situations
• Describe and apply strategies for responding to 

discrimination, stereotyping, and bullying

• Strategies and skills to use in 
potentially hazardous, unsafe 
or abusive situations, including 
identifying common lures or tricks 
used by potential abusers

• Strategies for responding to bullying, 
discrimination, and violence 

tIMInG:  75 MInUtES

OBjEctIVES: 

• Understand the concept of personal space 
• Identify ways that our body alerts us to danger and the importance of listening to those signals
• Identify and discuss four important warning signs that a situation is not safe 
• Be able to establish and maintain a healthy personal boundary by delivering an assertive message 
• Understand when and how to seek assistance from an adult

WHAt cOUntS? (ASSESSMEnt):

Students will be taught:
1.  About personal space zones
2.  How to know if something feels or is unsafe 
3.  What to do if someone or something makes them feel unsafe

20 The Personal Space Bubble concept was adapted from Bubbles Everywhere, written by Yukon Child Abuse Treatment Services.1997. This 
lesson was taken from Choices and Changes, 2008, and adapted by Julia Saunders, MEd., 2010 and 2013.
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RAtIOnALE: 

If children are taught to recognize what feels safe and what does not from a young age, they are empowered 
to deal with potential emotionally, physically or sexually abusive situations that may arise and seek help sooner 
if they are abused. Children at this age are able to think more logically; however, they may still be guided 
more by feelings than reason and be inclined to make assumptions, misconstrue situations or information 
and overgeneralize. They may not be able to integrate their experiences or see complex connections between 
events. Therefore, teaching them rational thinking skills is important, as well as teaching them to understand 
consequences, so that they can avoid dangerous situations and deal with things if they need to.  

OUtLInE: 

Introduction (10 min)
Activity 1: Personal Space Zones (20 min)
Activity 2: Body Alerts (15 min)
Activity 3: Examples of UNSAFE situations (10 min) 
Activity 4: Assertive Communication (10 min)
Student Self-Assessment and Question Box (10 min)

ADDItIOnAL MAtERIALS:

None

PROcEDURE:

IntRODUctIOn  (10 MIn)

Perform MindUp breathing (see page 17 for instructions).

Review ground rules.

Review key concepts from last class and answer Question Box questions:
• What is something you learned about girls and boys that surprised you?
• Who remembers what the difference between male/female (sex) and boy/girl (gender) is?
• Answer Question Box questions.

For more information and recommendations on how to answer questions effectively, please see page 9. 

Read “What Counts?” with students in preparation for Lesson 4.
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ActIVItY 1: PERSOnAL SPAcE zOnES  (20 MIn) 

Ask: What do we mean when we say “Personal Space”?

Draw a large circle on the board and write your name inside and label the circle “My Personal Space.”

Explain that everyone has their own personal space around them, which nobody can come into without their  
permission.

Exercise: Students label and write their name in their Personal Space circle in the student activity book.

My Personal Space

Discuss how personal space involves physical and emotional space (i.e., unwanted touching impacts physical 
space, name calling impacts emotional space).

Discuss how knowing about your personal space circle can help you stay safe from unwanted touch and 
situations. It protects others as well. Remind students that they not only have to know about their personal 
space, they also have to be able to assert a healthy boundary by saying “no” to people who try to enter their 
personal space without permission. Let students know that you will be exploring personal space, assertive 
communication and boundaries in the next two classes.

Name
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Exercise: Exploring your Personal Space. 

number all students “1” or “2” 

Ask: 1s and 2s to stand in rows, about two metres 
apart. Have the 1s close their eyes (you may choose 
to blindfold them, or ask them to face the other 
direction so that they can’t see their 2). Ask the 2s 
to walk slowly and directly toward their 1 in silence. 
When 1 feels that 2 is getting too close to them, 
have them raise their hand to chest level, as if they 
are stopping 2. When partner 1 raises their hand, 
partner 2 freezes on the spot. When everyone has 
stopped, have the 1s open their eyes, and everyone 
looks around.

Debrief: Have everyone look at where all the 2s 
are compared to the 1s.

Ask:
• 1s, was it hard to know when 2s were 

near you? 

• 1s did you “feel” 2s near you? How did you 
know? Did you get any signals from your body? What sorts of signals did you get? Did some people 
feel nothing? How do you feel now that you can see 2? Are you uncomfortable? Is 2 too close? 

• 2s, how did you feel about this exercise? Did you have to go closer to 1s than you wanted to? Did you 
feel rejected when 1s stopped you, as if you were too far away? 

note how some 2s are very close, and others are not. Discuss the reasons why. 

• Is there a difference when the 1s and 2s are friends?

Discuss how we all have different sizes of “personal space zones” or circles around our bodies. We may need 
larger circles at certain times in our lives, or for certain people. 

Discuss any cultural or family differences students may have noticed. For instance, in some cultures, people 
stand very close to one another. In Canada, people tend to give each other more personal space, for example, 
not taking a seat next to someone you don’t know on the bus if other seats are open. In some families, hugging 
and touching is very common; in others, this kind of intimate contact would be uncomfortable. 

SHARE  |  Sexual Health and Relationship Education22

Exploring your Personal Space

Make a mark on the line showing when you felt your partner approach your 
personal space.

 

      me            partner

How much personal space did you want or need, compared to others in 
your class? 

What	sort	of	things	make	each	of	our	own	personal	space	zones	different?	
(Think culture, how well we know someone, etc.)
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21 Hall, E. (1966). The Hidden Dimension. New York, NY: Peter Smith Publisher Inc. ISBN 0-385-08476-5.Retrieved from http://en.wikipedia.
org/wiki/Body_contact_and_personal_space_in_the_United_States 12/12/13

Exercise: Give students a moment to reflect in their student activity book by marking how close their 
partner was before they felt them in their 
space, and answering some questions on their 
own.

Personal Space zones – Background 
Information:

In 1966, American anthropologist Edward T. 
Hall identified four personal space zones that 
are common to Americans and Canadians. 21 
These include: 

1) Intimate Distance: This extends 
roughly 18 inches (46 cm) from the 
individual. Family, pets and very close 
friends usually are all that get this 
physically close to someone.  This circle 
is where we can be comforted or be 
affectionate with someone we are very 
close to. The only strangers an individual 
typically accepts within his or her intimate 
space are health care professionals.

2) Personal Distance: This is the next 
largest circle, extending from 1.5 to 4 
feet (0.46 – 1.2 m). This circle is only for 
friends and acquaintances. If two people 
shake hands, they are usually at least 2 
to 4 feet (0.61 – 1.2 m) apart, which 
maintains the personal distance for both 
of them. 

3) Social Distance: This circle extends from about 4 to 12 feet (1.2 – 3.7 m) away from an individual. 
We use this amount of space when we interact in formal or business settings, or other impersonal 
situations, such as a customer service person in a store or when we visit a banker. 

4) Public Space: This is the area beyond more than 12 feet (3.7 m) from the individual, and typically, 
we do not feel like we need to “guard” this space. Secret Service agents will commonly attempt to 
ensure 12 feet (3.7 m) of open space around dignitaries and high-ranking officials.

Draw and Explain the “Personal Space Zones” diagram on the board.

Exercise:

1. In pairs students act out the four personal space zones from the diagram.

2. Students label the “Personal Space Zones” diagram in their student activity books.

3. Students write the name(s) of someone they would let into each personal space zone, in their student 
activity books.
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Personal Space Zones
Label each personal space zone:

Write the name(s) of someone you would let into each personal space zone.

Intimate Space (right beside me; for parent/guardian, pet, doctor, 
trusted adult): 
Who?    Who else? 

Personal Space (about arms’ length from me to that person – the distance 
from one hand to the other if I stretch my arms out – for people less known, for 
friends and acquaintances).
Who?    Who else? 

Social Space (about the distance from one hand to the other if I stretch my 
arms out to the side to about the length of four desks put together side by side; 
more formal relationships, like a store clerk or bank teller)
Who?    Who else? 

Public Space (any distance from Social Space, beyond about half a classroom 
away (3.6 meters); this is where strangers can be, and we don’t feel like they 
need to move away)
Who?    Who else? 

me

Theme TWO: Relationships
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Summarize: We all have different personal space needs that are both cultural and personal. You have the right 
to the space you feel comfortable with. It is important to know when someone is inside your personal space 
and how to ask them to respect your boundaries and/or ask for help.

Tell the class that we will talk more about these kinds of situations and what to do about them in the next class.

Exercise: Have the class brainstorm situations where a person’s personal space may be invaded. 

What can you say to someone when they get too close?

Explain how kids can sometimes be in situations where friends, other teenagers or adults do something to 
them and say that it is okay or safe when it really is not; or the other person threatens to hurt them if they tell 
anyone about it. 

Make it clear that students always have the right to say “no” when someone goes into their personal space 
without permission, and to tell a trusted adult if anyone touches, hurts or threatens them in a way that makes 
them feel unsafe or unhappy. 

ActIVItY 2: BODY ALERtS  (15 MIn)

Explain: Our bodies send us strong signals when a situation is not safe. 

In the first SHARE lesson, we learned about feelings (review the Emotions Alphabet if necessary).

Sometimes feelings come up and are felt by responses or signals in our bodies, particularly when a situation 
does not feel safe. These are called “Body Alerts.”

Brainstorm examples of body alerts (hint: one of our favourite superheroes often refer to these as 
“spidey-senses”).

Your body can show you your feelings as:
• flutters in the stomach
• stomach ache or headache
• general weakness in your body
• body freezes, unable to move
• shaking all over your body, or just in a hand (e.g., when you are nervous about playing in a piano recital) 
• panic, shortness of breath, faster heartbeat 
• rubbing hands together, chewing finger nails or hair without noticing
• sweaty hands or armpits
• legs shaking
• tingles – down the spine, back of the neck, in a leg, hand or foot
• twitching eyes
• sense of “knowing” or gut feeling

Explain that the situation may actually be safe, such as a piano recital or seeing a boy you have a crush on, and 
yet the body alerts will still happen. This is because in both cases, the body experiences the situation as “fear,” 
and will react the same way. This is also called the “flight, fight or freeze” response, or the stress response. The 
body is designed to alert us, so we move fast out of an unsafe situation. This is how our ancestors escaped from 
predators. 
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22  Image  downloaded Sept 26, 2013 from: http://learning.blogs.nytimes.com/2011/02/02/mind-and-body-investigating-the-health-and-
science-of-meditation/

Review calming strategies: 
To calm strong feelings, do one of 
the breathing activities you have 
practiced in class. If your body alert 
is telling you about physical or even 
emotional danger, trust it – get out 
of that situation as fast as you can, 
and ask a trusted adult for help. For 
example, if your friend is pressuring 
you to try jumping off something, 
and your body signals to you that 
it is dangerous, listen to your own 
wisdom, not your friend. Leave and 
find a space to ground yourself and 
calm down.

Exercise:

1. In the activity book students list three ways their own body shows them their feelings.

2. In the activity book students draw where they feel these sensations on the body diagram.22

Your body tells you a lot; it helps to keep you SAfE in all sorts of situations, throughout your life, 
not just when you are a kid. 
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Activity 2: Body Alerts

Our bodies send us strong signals when a situation is not safe. 

List three ways your own body shows you your feelings 
(e.g.,	butterflies	in	the	stomach;	tingles	on	your	legs,	arm	or	back	of	the	neck;	
general muscle weakness; twitching eye; sweaty hands; faster heart beat; 
blushing). 

1. 

2. 

3. 

These are also called “body alerts.”
Draw on the body where you feel these
sensations in your body. 

Some body alerts may just 
mean you are nervous, like 
before a performance or when 
you meet someone you have a 
crush on.

Those strong feelings are okay. 
Try a breathing exercise to 
calm down.

If someone makes you 
feel uncomfortable, 
trust your gut!

If it doesn’t feel right, it 
probably isn’t right for you. Get 
away from the situation as fast 
as you can and ask a trusted 
adult for help if this happens 
to you.
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ActIVItY 3: EXAMPLES Of UnSAfE SItUAtIOnS23  (10 MIn)

Discuss how knowing about your personal space zones can help you stay safe from unwanted touch. Remind 
students that they not only have to know about their personal space zones, they also have to be able to assert a 
healthy boundary, by saying “no” to people who try to enter their personal space without their permission.

Discuss how personal space involves physical and emotional space (i.e., unwanted touching affects physical 
space; name calling affects emotional space). 

Make it clear that students always have the right to say “no” when someone goes into their 
personal or intimate space without permission.

Ask students to open their activity books and read the examples of UNSAFE situations.

Examples of UnSAfE situations

An older or intimidating person tries to get you to do something that you don’t want to 
do or that doesn’t feel right. This could be anyone: a teenager, an adult, a relative, or even 
someone your own age. 

If AnY Of tHESE tHInGS HAPPEn tO YOU, 
tELL An ADULt YOU tRUSt SO tHEY cAn HELP YOU.

It DOES nOt MAttER If SOMEtHInG HAPPEnED tO YOU A LOnG tIME AGO, It IS StILL 
IMPORtAnt tO tELL A tRUStED ADULt.

1
Someone wants to look at or touch you on the private areas of your body or be in the 
“intimate zone” of your personal space for no good reason, and you don’t want them to.  
Examples of good reasons include: seeing the doctor, a parent or guardian giving you a 
bath, a parent or guardian checking out an injury.

A situation feels strange or makes you feel uncomfortable. You may feel an uneasy or 
yucky feeling inside your body, or other body alerts.

A person tells you to keep a secret about something that has happened, or something 
they are going to do to you or with you – or even something that has been happening 
between you on an ongoing basis. They may even threaten to hurt you or someone you 
love if you tell. 

this is nOt tRUE. Even if you are scared, you will be safer if you tell a trusted adult than if 
you continue to be abused by another person.

2

3
4

23 Adapted from Choices and Changes, Yukon Gov’t (2004). Original source: Wilson, P. (1991). When Sex is the Subject: Attitudes an 
Answers for Young Children. Santa Cruz, CA:ETA Associates/ Network Pbsn.
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24 Reithaug, Dawn.(1998) Orchestrating Positive and Practical Behaviour Plans. West Vancouver, BC: Stirling Head Enterprises, p.265

It is important to have the students understand that a power difference is what often makes a situation 
abusive. 

Emphasize to students the importance of finding an adult they trust to help them if they become aware 
of any of these warning signs. Working from their earlier reflection of Trusted Adults in their lives (under the 
“intimate” space ring) and anyone else in society they think would be a Trusted Adult, briefly brainstorm a list 
(e.g., parents, aunts/uncles, grandparents, teachers, doctor, counselor, etc.).

Exercise: Students write down, in their student activity book, who their Trusted Adult is. 

ActIVItY 4: ASSERtIVE cOMMUnIcAtIOn  (10 MIn)

What can we say to protect ourselves if someone enters our personal space uninvited or makes us 
uncomfortable? 

Exercise: Students complete the Step 1 and Step 2 Assertive Communication drawings, in their student 
activity book.  

Assertive communication

Step 1:

Draw yourself saying “no” to someone who 
wants to come into your personal space.

Assertive communication

Step 2:

Draw yourself telling a trusted adult that 
someone came into your personal space who 
wasn’t welcome or someone put you in an 
unsafe situation.

conclude by reminding students that it is important to know when someone is invading your personal space 
and to stand up for yourself. 

Explain that we will learn more about healthy boundaries and assertive communication in the next class. 

Finish lesson by having the class repeat the self-healing sentence:24 

No matter what you say or do to me, I’m still a worthwhile person.  
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StUDEnt SELf-ASSESSMEnt AnD qUEStIOn BOX  (10 MIn)

Students fill in the Self-Assessment page for this lesson in their activity books. 

Step 1:  Did you learn what counts for this lesson?     
1. I know… about my personal space zones      YES/ nO/ KInD Of 
2. I know… how to sense if something feels unsafe  YES/ nO/ KInD Of
3. I know… what to do if someone makes me feel unsafe YES/ nO/ KInD Of

Step 2:  Are you on target?
Put an arrow into the target ring that best describes where you are at in your 
overall understanding of this lesson.

Step 3:  Write a question, or a new fact you learned this lesson, and put it in 
the Question Box..

tEAcHER MInI-ASSESSMEnt fOR GR. 4 LESSOn 4

cIRcULAtE AnD OBSERVE: 

1. Do the students have appropriate boundaries?

2. Do they need help to identify appropriate people labeled in their personal space zones? 

3. Do they need a lot of support understanding what to say or do when someone enters their personal space? 

4. Make a mental note, or write down observations.
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tHEME II: RELAtIOnSHIPS 

LESSON 5:
Thinking it Through and Talking

Thinking: the talking of the soul with itself.
~ Plato“

“

LEARnInG StAnDARDS ADDRESSED In tHIS LESSOn:  
cURRIcULAR cOMPEtEncIES  cOntEnt

Social and community health 
• Identify and describe avoidance or assertiveness strategies 

to use in unsafe and/or uncomfortable situations

• Describe and assess strategies for responding to 
discrimination, stereotyping, and bullying

• Describe and apply strategies for developing and 
maintaining positive relationships

• Describe factors that positively influence mental 
well-being and self-identity 

• Strategies and skills to use in 
potentially hazardous, unsafe 
or abusive situations, including 
identifying common lures or tricks 
used by potential abusers

• Strategies for responding to bullying, 
discrimination, and violence 

tIMInG:  85 MInUtES  

OBjEctIVES:  
• Understand passive, assertive and aggressive boundaries (described to the students as “loose,” 

“healthy” and “tight” boundaries respectively) 
• Be able to establish and maintain a healthy personal boundary by delivering an assertive message 

using an “I” statement
• Learn how to anticipate consequences
• Develop assertive communication and problem solving skills
• Act out role plays to build assertive communication and problem solving skills

WHAt cOUntS? (ASSESSMEnt):

Students will be taught:
1. To understand what “tight,” “loose” and “healthy” boundaries are.
2. How to use an “I” statement and communicate assertively.
3. How to solve a problem in a positive way. 
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RAtIOnALE: 

Developing skills for solving potential problems and using assertive communication keeps youth safe and 
prepares students for healthy, consensual relationships in later years. In this lesson, students will learn how to 
predict situations and communicate their needs. This knowledge and skill base can help young people avoid 
inappropriate touching and/or sexual abuse and prepare them for managing consensual sexual behaviour with 
peers. Standing up for personal rights increases personal power and self-esteem. There are several skill building 
activities in this lesson, which could be spread over two to three shorter class periods, or expanded into a whole 
afternoon to give students time to practice the new skills. 

OUtLInE:

Introduction (10 min)
Activity 1: Three Types of Boundaries (15 min)
Activity 2: “I” Statements and Assertive Communication (30 min)
Activity 3: Positive Problem Solving (20 min)
Self-Assessment and Question Box (10 min)

ADDItIOnAL MAtERIALS:

√ Feelings Vocabulary Cards – make as many sets as your class will need working in pairs (see page 48 – 50) 

PROcEDURE:

IntRODUctIOn  (10 MIn)

Perform MindUp breathing (see page 17 for instructions).

Review ground rules.

Review key concepts from last class and answer Question Box questions:
• What do we call it when our body sends us a signal that a situation isn’t safe?
• Who remembers what the four personal space zones are called?
• Answer Question Box questions.

For more information and recommendations on how to answer questions effectively, please see page 9. 

Read “What Counts?” with students in preparation for Lesson 5.
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ActIVItY 1: tHREE tYPES Of BOUnDARIES25  (15 MIn)

Knowing what to say and how to say it is an important skill to protect ourselves if someone enters our personal 
space uninvited or makes us uncomfortable.

Exercise: Students review their drawings from Lesson 4, Activity 4: Assertive Communication.

Ask: What is the key word we use when we don’t want people in our personal space? “nO!”

Explain: Today we are going to learn about doing more than just saying NO and learn about “Assertive 
communication.” This involves putting together other things we’ve learned in our previous SHARE classes – 
our breathing, our body signals, our words and our personal space zones.

Sometimes, people use the word “personal boundary” to describe the line between where they feel 
comfortable and where they do not feel comfortable. Picture the circles of the personal space zones as 
boundaries. Boundaries can be verbal, physical, and emotional. 

Ask the students to explain what the term “personal boundary” means to them. Essentially, personal 
boundaries are limits we set between ourselves and other people. 

Explain there are three types of boundaries:

1) Loose Boundaries 

Someone with “loose” boundaries may be called a “doormat.”

Example 1: A group of popular people in Sally’s class says that her clothes are ugly. She doesn’t say anything, 
but sadly walks away.

Example 2: Tom doesn’t want to go to the movies Saturday afternoon with Billy and Jim because he hasn’t 
finished his big school project that’s due on Monday. But, he says yes anyway since he doesn’t want to 
disappoint his friends.

Ask: How do you think Sally and Tom felt? How may having loose boundaries make a person feel?

Explain how it is easy to walk into someone’s personal space or emotional space and take advantage if they are 
responding with a loose boundary.

2) tight Boundaries  

Someone with “tight” boundaries may be called a “time bomb.”

Example 1: Someone takes Sally’s new green pen off her desk without asking. She gets really angry, goes over 
to the person and snatches the pen back in a really rough way.

Example 2: Billy is teasing Tom at lunch, and makes fun of his sister. On the way home, Tom shoves Billy into the 
ditch and then stomps off without saying anything.

Ask: How do you think Sally, Tom, and Billy felt? How may using a “time bomb” or tight boundary make a 
person feel?

Explain how people with tight boundaries are aggressive to anyone who comes near or confronts them.

25 Adapted from Yukon Government (2004) Choices and Changes, Grade 4 Teachers Guide, Lesson 2: Boundaries. Whitehorse, YT: YG. 
Originally from: Government of NWT (1993) Skills for Healthy Relationships Program. Yellowknife, NYT: Health Canada, 1993.
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3) Healthy Boundaries 

Someone with “healthy” boundaries may be called a “diplomat.”

Example 1: Sally is changing her clothes in her room and her mother starts coming into her bedroom without 
knocking on the door first. Sally says, “Please wait a minute, I’m getting changed! I don’t like it when you come 
into my room without knocking first.”

Example 2: Billy is teasing Tom at lunch, and makes fun of his sister. On the way home, Tom says to Billy, “Look, 
I don’t like it when you make fun of my sister. You hurt my feelings when you make fun of someone in my 
family. I want to be your friend but I need you to respect me and my sister.”

Ask: How do you think Sally, Sally’s mother, Tom and Billy felt? How may using a “diplomat” or healthy 
boundary affect you and people around you?

Explain how someone responding with a healthy boundary is neither a “doormat” nor a “time bomb”; other 
people can approach and the person responding with a healthy boundary can set appropriate limits without 
acting aggressively.

Discuss how someone responding with a healthy boundary is neither a “doormat” nor a “time bomb”; they 
can set appropriate limits without acting aggressively.

Exercise: Working in pairs, in the activity books, students write an example (true or made up) that illustrates 
each of type of boundary.

1. Loose Boundaries – The Doormats

2. Tight Boundaries  – The Time Bombs

3. Healthy Boundaries – The Diplomats  

Ask for examples from each group and discuss which type of boundary is best.
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ActIVItY 2: “I” StAtEMEntS AnD ASSERtIVE cOMMUnIcAtIOn  (30 MIn)

Explain: “I” statements help us to communicate our needs responsibly and are a key tool for assertive 
communication and setting healthy boundaries. 

Explain: we need vocabulary to help verbalize our thoughts and feelings. Being able to express feelings in a 
healthy way reduces the frustration and anger that can lead to physically acting out unexpressed feelings. 

Photocopy and cut into cards the “Feelings Vocabulary” (page 48 – 50). 

tEAcHER nOtE: students will use these cards in the next activity; photocopy as many sets as your class 
will need when they are in pairs.  

Exercise: Let students pull a ‘feeling card’ from a hat and describe what it means to them. Have students relate 
the feelings on the cards to actual times in their lives when they have felt this way. How have they resolved this 
feeling in the past?

Example: Student pulls “Excited,” explains what it means to her and tells about a time when she was excited 
for Christmas to arrive. Other students can join into the conversation or offer a different perspective.
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Angry Annoyed 

Excited Bored

Delighted Depressed 

Guilty Eager

Happy fearful

Regretful nervous

Interested Irritated

feelings Vocabulary cards
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Satisfied Scared

Silly tense

Worried Stupid

terrified thoughtful

Anxious Grateful

cheerful Disappointed

Hopeful Discouraged 

Embarrassed Disgusted
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frustrated Gloomy

Hateful Proud

jealous Restless

Ashamed Surprised

Grumpy Relaxed

Miserable Indifferent

Sad tired
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Explain: “I” statements are clear, respectful ways of expressing our feelings and thoughts. “I” statements help 
us say what we want or need in a healthy, diplomatic way, without being confrontational or offensive.

Demonstrate: The difference between “You” statement and “I” statements.

“YOU” Statements

• YOU always talk out loud

• YOU always annoy people

• YOU ruin everything all the time

• YOU’RE wrong

• Why can’t YOU get along with others?

VS.

“I” Statements

• I feel annoyed when I’m interrupted 
because I never get to speak.

• I feel sad when I lose my turn because I 
might not get another chance.

• I feel lonely when you won’t let me play 
with you. I want to join the game.

• I’m upset because…

Explain: You statements are blaming, judging put-downs and are generally unpleasant.

“YOU” statements make people defensive and angry, as well as less likely to want to cooperate or do what you 
are asking them to do. People cannot change their behaviour when they feel this way.

E.g., Billy teases Tom and makes fun of his sister. Tom replies, “You’re so annoying, Billy. You should get lost 
and leave me alone. You’re an idiot.”

Billy is not likely to change how he acts toward Tom under these circumstances.

Explain: “I” statements are respectful and clear ways of telling others how you feel without making them 
feel threatened, wrong, bad, or put down. People who receive “I” statements are more likely to be willing to 
change or think about changing their behaviour. “I” statements are made in a sincere, normal tone of 
voice and are given respectfully. “I” statements given in an angry voice tend to have the same impact as 
“YOU” statements.

E.g., Billy teases Tom and makes fun of his sister. Tom replies, “Billy, I feel angry when you criticize my sister. I 
would like you to stop saying mean things about her.”

Explain: Assertive communication involves effectively using “I” statements to let others know how you are 
feeling without hurting the other person’s feelings, or blaming the other person.   

“I” statements and assertive communication have two parts: 

Part 1: Expressing your feelings.

I feel  
when you  .

Part 2: Saying what you need or want.

I need you to  .

Examples:
• I feel annoyed when you tease me about my sister. I need you to stop.
• I feel angry when you come into my room without knocking. I need you to respect my privacy.

Assertive communication 
is used when people state 
their feelings, wants and 
needs in a calm, confident 
manner.
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Exercise: Students use role-play scenarios, in their activity book, to practice “I” statements and assertive 
communication. 

Role Play Scenarios 

1. You lend a friend one of your books. She returns it with pages missing.

2. Your friend always asks to borrow a few dollars when you go out, but he never repays you.

3. Someone in your class asks you to work with him on his homework after the teacher has specifically told the 
class that the assignment should be done without any help.

Part 1: Expressing your feelings.

I feel 

when you 

because .

It’s a problem for me when you 

because .

It troubles (worries, bothers, distresses) me when you  

because .

It’s difficult for me when you 

because .

Part 2: Saying what you need or want.

I need you to .

I would like to make the situation better for me. I need .
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ActIVItY 3: POSItIVE PROBLEM SOLVInG  (20 MIn) 

Explain: We can apply all of the skills we are learning when we are working to solve problems. 

Ask: Why are we learning to solve problems?

• To learn to make a plan that will solve a problem we are having so that we don’t just escape or run away 
or hide – the problem tends to follow you until it’s solved.

• To learn that there are certain problems where we will need help from an adult but we want to learn to 
solve our own problems as self-reliance is empowering and can conquer most difficulties.  We will learn 
that we can’t expect teachers, the government, a friend or a parent to solve all our problems for us.

• To learn to know the difference between what we can solve ourselves and when we need help. 

• To recognize that others may have a different point of view and we can learn something.

Discuss: In order to solve problems, we need to: 

• Be able to listen to others

• Know the words to express our feelings

• Be able to think of creative solutions

• Be able to compromise (give and take) to find a solution that we both agree on

Explain: That some classrooms may have a Peace Place corner that is a positive space for problem solving, 
where students can go to talk.

Exercise: As a class setup a Peace Place corner in the classroom.

the Peace Place: teaching Students to Resolve conflicts26

• “He took my crayon!”

• “She butted in line.”

• “They were teasing me!”

How many precious moments of our days are taken up with complaints like these?

It’s always hard to decide whether to intervene, ignore the complaints, or let children work it out 
themselves. If we intervene too quickly, we risk enabling our students to depend on us the next time 
a minor dispute occurs. If we ignore the situation for too long, we risk the possibility that tensions will 
escalate, and even more children and more learning time will be affected.

Teaching students to work it out themselves is a great way to encourage verbal skills, conflict 
prevention, problem solving, and social skills. If that’s the route we choose, we have to be willing to 
invest some time and effort, believing that the payoff will be worth it.

Setting up a problem solving area a Peace Place and teaching students to use I-messages, when in 
conflict, empowers them to resolve minor problems on their own. 

When in conflict with another person, students should keep their statements focused on themselves. 

26 Adapted from: Reithaug, Dawn.(1998) Orchestrating Positive and Practical Behaviour Plans. West Vancouver, BC: Stirling Head 
Enterprises,. p. 227.
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Instead of beginning with “You,” as in “You are mean,” or “You make me so mad,” students should 
explain how the other person’s behaviour affects them.

Here’s an example: “I feel  when you  because  . I want you to  .”

     “I feel angry when you take my crayon because then I can’t finish my colouring. 
       I want you to give it back.”

Students tend to use the word angry as a catchall for their upset feelings. It’s helpful to brainstorm 
with kids some alternate, more specific, age-appropriate feelings words, such as jealous, afraid, and 
frustrated.

Modeling is an excellent tool to teach students, so it’s important to role-play various scenarios. Here’s a 
(shortened) example:

 I get mad when you take my crayon!

  I didn’t take your crayon.

 I saw you. I get frustrated when you take my crayon because then I can’t finish 
 my colouring.

  I didn’t know it was your crayon.

 I get upset when you take my stuff.

  I needed a crayon, and you have a whole bunch of them.

 I want you to ask me first, please.

  Okay. I’m sorry.

Typically students love the idea of going to the Peace Place to solve their conflicts by themselves. 
Often, just the act of walking over together encouraged them to feel independent and responsible, and 
they are giggling and solving their “issue” in a few moments!

Peace Place guidelines:

1. Only minor stuff. Children are told they must tell a grown-up if they are hurt, threatened, made to 
feel uncomfortable, or asked to keep a secret about a behaviour they didn’t like.

2. Keep it short. A way to encourage brief encounters at the Peace Place is to set aside assigned times 
for going, especially right before coveted activities like recess or snack times, so that students want 
to return quickly to the group. Or you can set a timer at the Peace Place.

One of the benefits of using the Peace Place is that after a while, using I-messages and working out 
minor differences becomes a habit for students, even when they don’t take the time to go to the Peace 
Place.

The Peace Place sets a much more positive, peaceful tone in the classroom when you hear yourself 
saying, “Great job working that out!” instead of “What’s going on with you two over there?”
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A 6-StEP PROBLEM-SOLVInG PROcESS 27

This process gives students a structure for solving problems. 
You can teach this problem-solving process using:

• modeling,

• guided practice, and

• role-playing. 

Some students will need to practice a lot before they can solve problems on their own. Provide consistent 
and positive feedback when they are doing the role plays; then encourage them to apply this process to real 
situations.

Explain the 6-Step Problem-Solving Process in the student activity book:

1. think of a good solution. 
    Does it hurt anyone? Does it make the problem bigger? Or smaller? Is it safe?

2. calm yourself down. 
    Use the steps for Assertive Communication.

3. Say what your problem is. 
    Look at key details about the issue. What does it look like? Sound like?

4. Say how you are feeling and why you feel this way.
    Use an “I” statement, e.g., I feel  because  .

5. Say how you want things to end up.

6. Ask yourself if there is anything else you can do.

27 Adapted from: Reithaug, Dawn.(1998) Orchestrating Positive and Practical Behaviour Plans. West Vancouver, BC: Stirling Head Enterprises, 
p.233-234.
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Exercise: Role Play Scenarios 

Working in pairs students use the role play scenarios, in the student activity book, to practice the 6-Step 
Problem-Solving Process.
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33Theme TWO: Relationships

Role Play Scenarios 
In pairs, use the following scenarios to practise the 6-Step Problem-Solving 
Process

Situation 1 
You are walking home alone from 
school through the forest trails. 
Two older high school students 
you don’t know start calling you 
names and threatening you.

Situation 4
Your little sister went into your 
room and took one of your 
books.	You	find	out	and	are	
furious. You run to your parents 
to tell them. You feel like you got 
stuck with the worst sister ever.

Situation 2 
You and your two friends get a C 
on a science project you worked 
hard on. Even the teacher can’t 
believe you got this grade. 
You are afraid that you will fail 
science.

Situation 5
You were supposed to feed your 
dog, but you forgot. Your brother 
was supposed to change the cat 
litter and he didn’t do it. Your 
dad and your step-mom are very 
upset about how irresponsible 
the two of you are.

Situation 3
Your best friend sits by someone 
else at lunch and keeps looking 
over at you and the person you 
are sitting beside. You are afraid 
they are saying awful things 
about you.

Situation 6
You are in a skating club and the 
trainer just taught you how to 
do a jump. She tells you and two 
other kids to try it. They get it 
right and you don’t. You feel like 
you will never learn this.
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Optional Evaluation: For each group, put a check in the box when you see the problem-solving skill 
demonstrated. If you don’t see the skill demonstrated, leave the box blank. You can also add your comments to 
the bottom box.

Skill group 1 group 2 group 3 group 4 group 5 group 6

Think of a good solution.

Calm yourself down.

Confidently say what 
your problem is.

Say how you are feeling 
and why you feel this 
way.

Say how you want things 
to end up.

Ask yourself if there is 
anything else you can do.

Other comments
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StUDEnt SELf-ASSESSMEnt AnD qUEStIOn BOX  (10 MIn)

Students fill in the Self-Assessment page for this lesson in their activity books. 

Step 1:  Did you learn what counts for this lesson?     
1. I know…what “tight,” “loose” and “healthy” boundaries are  YES/ nO/ KInD Of 
2. I know…how to use an “I” statement and communicate assertively YES/ nO/ KInD Of
3. I know…how to solve a problem in a positive way   YES/ nO/ KInD Of

Step 2:  Are you on target?
Put an arrow into the target ring that best describes where you are at in your 
overall understanding of this lesson.

Step 3:  Write a question, or a new fact you learned this lesson, and put it in 
the Question Box..

tEAcHER MInI-ASSESSMEnt fOR GR. 4 LESSOn 5

1. GIVE ME AN “I”: Sometime throughout the next few days or week, randomly ask students to give you an 
“I” statement. You could pretend to refuse their request to go to the washroom, then prompt them for a 
“I” statement. 

2. During any class disputes or peer conflicts (even little ones), have students practice using an “I” statement.
3. Make a mental note, or write down observations.
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tHEME II: RELAtIOnSHIPS 

LESSON 6:
Friendship: What does it mean to you

To the world you may be one person; but to one person you may the world.
~ Dr. Seuss“

“

LEARnInG StAnDARDS ADDRESSED In tHIS LESSOn:  
cURRIcULAR cOMPEtEncIES

Social and community health 
• Describe and apply strategies for developing and maintaining positive relationships
• Describe and apply strategies that promote a safe and caring environment  

Mental well-being
• Describe factors that positively influence mental well-being and self-identity 

tIMInG: 80 MInUtES

OBjEctIVES: 

• Understand the meaning of friendship, including the qualities and behaviours of a friend 
• Have a basic understanding of the connection between good friendships now and healthy 

relationships in the future 
• Identify important qualities of friends
• Recognize different kinds of friends

WHAt cOUntS? (ASSESSMEnt):  

Students will be taught:
1. What the meaning of friendship is
2. The difference between close friends, casual friends, and acquaintances
3. Which friendship qualities are important to them

RAtIOnALE:

Understanding what it means to be a good friend is extremely important in the development of healthy 
interpersonal relationships. Most people will eventually enter into a dating relationship. By developing an 
understanding of what it means to have healthy relationships at a young age, they will be better equipped to 
make good decisions and healthy choices with respect to relationships they have in the future. In Grade 4, 
cliques may start to form. Many kids are learning about sexual health from their peers, not their parents or 
other reliable sources.
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OUtLInE:

Introduction (10 min)
Activity 1: Friendship Wheel (30 min)
Activity 2: Friendship and Belonging  (30 min)
Student Self-Assessment and Question Box (10 min)

ADDItIOnAL MAtERIALS

None  

PROcEDURE:

IntRODUctIOn  (10 MIn)

Perform MindUp breathing (see page 17 for instructions).

Review ground rules.

Review key concepts from last class and answer Question Box questions:
• What are the three types of boundaries?
• What is assertive communication?
• What is an example of an “I” statement?
• Answer Question Box questions.

For more information and recommendations on how to answer questions effectively, please see page 9. 

Read “What Counts?” with students in preparation for Lesson 6.
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ActIVItY 1: fRIEnDSHIP WHEEL  (30 MIn) 

Explain: A friend is someone we feel close to, safe with, and who reflects the kind of feelings we have for 
them – showing us love, respect, and caring. Not all friends are best friends or even close friends. In fact, 
friends can range from very close to not so close. 

Explain: Friendship is always a two-way street. If someone doesn’t reciprocate, or reflect back your interest in 
them, or show you the same amount of care and respect that you offer them, then they are not a friend. 

For example, are you friends with your favourite movie star? No. Because it’s not a two-way relationship. You 
and this person do not do any activities together or share any interests. They are literally two-dimensional to 
you, a picture and an idea. It’s best to keep your friendships real.

Draw the circle of friendship on the board. Explain that this represents your friendships, with your closest 
friends in the circle closest to the centre, casual friends in the next circle, and acquaintances (people you speak 
with sometimes but do not think of as friends) in the outside circle.

Exercise: Students fill in their own friendship circles in their activity book.

Explain:

1. Write your name in the 
centre circle.

2. Write the name(s) of your 
closest friend(s) in the next 
circle.

3. Write in the middle circle the 
names of casual friends, those 
you know well enough to talk 
to or have lunch with, but not 
as well as your closest friends.

4. Write in the outer circle the 
names of acquaintances, 
people you speak with 
sometimes, but do not think 
of as friends.

SHARE  |  Sexual Health and Relationship Education36

Discussion Questions:
1. How does this Friendship Wheel compare to the Personal Space Zones?

2. What things do you like about your closest friend(s)?

3. What qualities make me a good friend?

acquaintances

casual friends

your closest 
friend(s)

my 
name
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Ask:

1. Some people have several best friends while others have one best friend. Some have many casual 
friends while others think of most people as acquaintances. What did you learn about your own 
friendships from this activity?

2. How did you decide who is in your inner circle? The middle circle? The outside circle?

3. What are two things that you would talk about with close friends, but not with casual friends or 
acquaintances? Why?

4. Would you like to make changes in your friendship circles? Which ones?

5. How does this Friendship Wheel compare to the Personal Space Zones? What are the similarities and 
differences?

6. What qualities make you a good friend?

Address this key question for students:
What if I want to be friends with someone and they don’t want to be friends with me?

Response: You can only control yourself and work to be yourself, as this is what 
draws friends to you. Being your own, creative, serious, playful, studious, athletic 
self – all those things we talked about in Lesson 2 that make you uniquely you. If 
you are yourself, you will be real, and the right friends will be drawn to you. You 
can’t force anyone to be your friend.

ActIVItY 2: fRIEnDSHIP AnD BELOnGInG  (30 MIn)

Brainstorm words and phrases about:

• Being a good friend.

• Attributes of a friendship.

• What it means to belong.

• How it feels to belong.

• The importance of making everyone feel like they belong.

Exercise: Students record responses in the student activity book.

Introduce the haiku poetry format (5 syllables, 7 syllables, 5 syllables).

Read an example:28

This is a Haiku
Haiku is called poetry
Haiku is calming

Practice syllable counting together.

Exercise: Using the brainstorm words, students create a haiku poem about friendship/a friend/how to make 
friends, etc., in their activity book. Students can work alone or in pairs.

28 https://www.wattpad.com/924412-my-poetry-haiku-limericks-my-haikus-2/page/2
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StUDEnt SELf-ASSESSMEnt AnD qUEStIOn BOX  (10 MIn)

Students fill in the Self-Assessment page for this lesson in their activity books. 

Step 1:  Did you learn what counts for this lesson?     
1. I know…the meaning of friendship        YES/ nO/ KInD Of 
2. I know…the difference between close friends, casual friends, and acquaintances   YES/ nO/ KInD Of
3. I know…friendship qualities that are important to me      YES/ nO/ KInD Of

Step 2:  Are you on target?
Put an arrow into the target ring that best describes where you are at in your 
overall understanding of this lesson.

Step 3:  Write a question, or a new fact you learned this lesson, and put it in 
the Question Box..

tEAcHER MInI-ASSESSMEnt fOR GR. 4 LESSOn 6

tIcKEt OUt tHE DOOR:

1. Pass all the students a sticky note before end of class and have them fold it in half. 
2. Ask them to write two qualities of a friend on one half
3. They can write their names on the back and hand them to you.
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G
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tHEME III: BODY ScIEncE 

LESSON 7:
Knowing Your Body: 
Safe Versus Unsafe Touch29

LEARnInG StAnDARDS ADDRESSED In tHIS LESSOn:  
cURRIcULAR cOMPEtEncIES  cOntEnt

Social and community health 
• Identify and describe avoidance or assertiveness strategies 

to use in unsafe and/or uncomfortable situations
Mental well-being

• Describe factors that positively influence mental well-
being and self-identity 

• Strategies and skills to use in 
potentially hazardous, unsafe 
or abusive situations, including 
identifying common lures or tricks 
used by potential abusers

• Strategies for responding to bullying, 
discrimination, and violence  

tIMInG:  60 MInUtES

OBjEctIVES:  

• To present a basic lesson on the dictionary or scientific names for reproductive system parts.

• To get used to the body science language of human sexuality.

• To talk about safe and unsafe touch and review concept of personal space zones.

WHAt cOUntS? (ASSESSMEnt):

Students will be able to describe:
1. At least three scientific names for female and male private parts.
2. The difference between safe and unsafe touch. 
3. What to do if unsafe touch occurs. 

RAtIOnALE30

Young children today live in a very confusing world. They are inundated with sexual images in advertising, TV, 
videos, and the Internet, yet many children have not been taught the correct terms for their own genitals. This 
disparity can be a problem because children gain control of their small world by naming it. With each new 
word, the child grows in understanding and power. Adults discourage such growth when they leave the sexual 
parts of the body unnamed — for many girls, the genitals are merely “down there” — or when they give these 
parts silly names — “wee wee” and “pee pee” make as much sense as calling the elbow a “bend bend” and a 
finger a “point point.”

29 http://recapp.etr.org/recapp/index.cfm?fuseaction=pages.LearningActivitiesDetail&PageID=155#materials
30 http://recapp.etr.org/recapp/index.cfm?fuseaction=pages.LearningActivitiesDetail&PageID=155#materials 
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When children learn the names of their body parts, they gain a sense of control over those parts. Once a sexual 
part is named, the child can talk about it, ask questions about it, understand its specialness. When they do 
not know the correct words for their body parts and do not have the sense of ownership that comes with that 
knowledge, children are vulnerable. It is difficult to feel in control of a “down there” or a “wee wee.”

Of course, children are curious, and honest discussion about their bodies decreases the silliness that usually 
permeates talk about sexual topics. Although children may be giggly at the beginning of this lesson, they 
quickly settle down to a profound seriousness. 

If your students are being introduced to reproductive systems and body science for the first time, a basic 
lesson on the scientific or dictionary names for these body parts and simple information on what they do is an 
important first step. Teaching scientific or dictionary names for basic reproductive body parts is foundational 
to any sexual health education curriculum so students and teachers can share the same language. Naming the 
basic reproductive body parts can begin with animated or simple, child-oriented drawings, such as the ones 
presented in this lesson.

OUtLInE:

Introduction (10 min) 
Activity 1: Non-Private and Private Body Parts (30 min)
Activity 2: Safe versus Unsafe Touch (10 min)
Student Self-Assessment and Question Box (10 min) 

ADDItIOnAL MAtERIALS:

Prepared outline of female child – with detachable bathing suit (page 69)
Prepared outline of male child – with detachable bathing suit (page 70)
(Note: you may want to enlarge the drawings and hand color the bathing suits before presenting this activity.)

PROcEDURE:

IntRODUctIOn  (10 MIn)

Perform MindUp breathing (see page 17 for instructions).

Review ground rules.

Review key concepts from last class and answer Question Box questions:
• What is the difference between close friends, casual friends, and acquaintances?
• What friendship qualities are important to you?
• Answer Question Box questions.

For more information and recommendations on how to answer questions effectively, please see page 9. 

Read “What Counts?” with students in preparation for Lesson 7.



67A resource for Yukon schools  

ActIVItY 1: nOn-PRIVAtE AnD PRIVAtE BODY PARtS  (30 MIn)

tell the students that today we are going to learn about our bodies and all their different parts. 

Ask the students to touch and name the different parts of their bodies with you (non-private body parts 
for now). 

Below is a list of non-private body parts:
head, forehead, ears, cheeks, chin, nose, neck, shoulders, arms, elbows, wrist, hands, fingers, chest, ribs, back, 
waist, hips, stomach, thighs, knees, calves, ankles, feet and toes

Ask the students to repeat after you as you name and touch each body part in order starting with the head. 
Repeat the activity by mixing the order in which you name the body parts (i.e., knees, ears, waist, etc.).

Ask the students, “Were there any parts of the body we didn’t touch or name?” Take a few responses. 

tell the group, “Yes, we didn’t touch or name the parts of our bodies that are private parts, the parts covered 
by a bathing suit. Today we’re going to learn the correct / scientific names of these parts of our bodies.”

Show the prepared outline of female child – with the bathing suit off (page 69):

•	 Ask: “What parts are the private parts?” You might start with the breasts. If the students call out a slang 
name such as “boobs,” accept it and add, “Now that you are growing up, you can use the grownup 
name “breasts.”

•	 Ask the children to say the name “breasts.” Expect more laughter – it’s OK.

•	 Ask: “Why do people laugh at names for these body parts?” Acknowledging the laughter validates the 
fact that people often feel uncomfortable discussing these parts and helps students feel OK.

•	 Ask: “These are important parts of our bodies, and it’s good to know the correct names for them.”

•	 Ask: “What does it mean that a body part is ‘private’?” Explain that these parts are usually covered by 
a bathing suit and that, except for health reasons, you have the right to decide who can touch them — 
because they are private!

•	 Point to the vulva (the outside genitals of the female) on the drawing. Ask the students if they know any 
names for this part. Again, accept slang, give the correct name, and ask the students to repeat the correct 
name. 

•	 Put the bathing suit back on the female figure. As you do so, note that we keep these parts covered 
because they are private.

Show the prepared outline of the male child – with the bathing suit off  (page 70): Expect more laughter – it’s 
OK. Repeat the previous procedure of asking the students for names of the private parts, providing the correct 
names, and having the students repeat each.

Put the bathing suit back on the male doll, saying again that we keep these parts covered because they are 
private. 

Explain that sometimes you touch your private parts because it feels good to touch them, but because the 
parts are private, they are touched only in private places. 

Ask the students to suggest private places (i.e., their bedroom and the bathroom).

Display on the black board the boy and girl drawings and remove the bathing suits–so they are visible to the 
class.
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Exercise: students turn to the two simple body outlines in their activity books. 
Tell the group: 

• There are two outlines of bodies — one for a girl and the other for a boy. First, decide which one will be 
the boy and which one will be the girl. Then give each a face and hair.

• Second, give the boy and girl nipples. As children, boys and girls nipples look the same.

• Third, give each body a belly button or navel.

• Fourth, draw a penis and testicles on the boy and a vulva on the girl.

• When they are done — on your drawings that are displayed — draw the same body parts and write in 
the names of each body part. 

• Ask each child to name the parts as you label them.

• Encourage the students to show their work to their parents.
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female child – with detached bathing suit
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Male child – with detached bathing suit
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ActIVItY 2: SAfE VERSUS UnSAfE tOUcH  (10 MIn)

Explain: Safe touch is good for your body and makes you feel cared for, loved, and important. 

Explain: Unsafe touch is not good for your body and hurts your body or your feelings.

Remind: Students about body alerts, and how their body tells them when a situation is unsafe. 

Explain the Touching Rule – No one should touch your private body parts (except to keep you clean and 
healthy, e.g., a doctor). Your private parts are anything covered by a bathing suit.

Ask: Who can touch your genitals and other private parts? Who decides this?

• You decide.

• You can touch yourself when you are in private or a doctor can touch you for health reasons.

•  When you are older and care about someone in an intimate relationship, you may let them touch your 
genitals. Or, you may not. the choice is always yours.

Ask: How do you know if touch is safe?

• You decide who touches you.

• Safe touch doesn’t hurt.

• You should not feel scared or embarrassed.

• Safe touch is always on the outside, not putting fingers or other objects inside the openings like your 
vagina or your anus.

• There may be a medical reason to touch your genitals and look inside, but if this happens, you and your 
parents are aware of this.

• When you are with someone your own age it’s okay to explore only if you both want to.

Ask: What makes touch unsafe?

• If someone touches you without your permission, or after 
convincing you that it’s okay, or threatening you if you don’t 
let them touch you.

• Unsafe touch is if someone older than you wants to touch 
your genitals; this is NOT OKAY.

• Unsafe touch is if someone of any age touches you 
without your permission or if their touch makes you feel 
embarrassed, unhappy, or hurts you; this is NOT OKAY.

• Unsafe touch is if someone you don’t trust tries to lure you 
or convince you with words like, “It’ll be okay, it’ll feel good, 
you’re safe, come with me,” or threatens to hurt you if you 
tell anyone or if you don’t let them touch you; this is NOT OKAY.

Sometimes unsafe touch feels 
good, but feels unsafe at the 
same time – this might make you 
feel confused or embarrassed. 
Remember, if someone abuses you, 
it is NOT YOUR FAULT, even if you 
‘said yes’ to the touch. But, you 
do need to get some help so that 
the person abusing you is stopped, 
even if it’s someone you love.
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Exercise: Students fill in the following chart in their activity book:
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Activity 2: Safe Versus Unsafe Touch
Fill in the following chart:

How do you know if touch is safe?
Example: you decide who 
touches you.

What makes touch unsafe?
Example: If someone touches you after 
convincing you that it’s okay.

Write the name of your trusted adult, the person you can talk to about unsafe 
touch. List as many trusted adults as you want.

Explain: If students or someone they know experiences unsafe touch they must tell an adult they trust 
(parent, other guardians, teacher or other trusted adult). The adult will let an expert like a social worker, 
police officer, teacher, or other professional. 

Explain: If students are not sure who to tell about unsafe touch they can call:

• Children and Family Services: (867) 667-3002

• Kids help line: 1-800-668-6868 Website: kidshelpphone.ca

• RCMP: (867) 667-5555 in Whitehorse. 
Outside of Whitehorse, dial your community prefix, 
plus “-5555”. For example, in Dawson, you would 
dial 993-5555.

• 811 – Yukon Nurses Line

Exercise: Students write down in their activity book the name(s) 
of their trusted adults that they can talk to about unsafe touch. 

Remember, sexual abuse is 
against the law. It is never your 
fault. You’re a kid, you are not 
expected to know everything. 
That’s why we are teaching 
you how to keep yourself safe 
and what to do if something 
that doesn’t feel good or safe 
happens to you.
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StUDEnt SELf-ASSESSMEnt AnD qUEStIOn BOX  (10 MIn)

Students fill in the Self-Assessment page for this lesson in their activity books. 

Step 1:  Did you learn what counts for this lesson?     
1. I know…at least three scientific names for different areas of male and female private parts   

        YES/ nO/ KInD Of 
2. I know…the difference between safe and unsafe touches YES/ nO/ KInD Of
3. I know…what to do if an unsafe touch happens  YES/ nO/ KInD Of

Step 2:  Are you on target?
Put an arrow into the target ring that best describes where you are at in your 
overall understanding of this lesson.

Step 3:  Write a question, or a new fact you learned this lesson, and put it in 
the Question Box.

tEAcHER MInI-ASSESSMEnt fOR GR. 4 LESSOn 7

cHEcKInG In:
Talk with students when they are filling out their self-evaluation targets at the end of each lesson to see if 
they understand.
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G
R
A
D
E 4

tHEME III: BODY ScIEncE 

LESSON 8:
Puberty Changes31

Think and wonder, wonder and think.
~ Dr. Seuss“

“

LEARnInG StAnDARDS ADDRESSED In tHIS LESSOn:  
cURRIcULAR cOMPEtEncIES  cOntEnt

Healthy and active living
• Identify and describe factors that influence healthy 

choices
Mental well-being

• Describe and assess strategies for managing physical, 
emotional, and social changes during puberty

Students are expected to know the 
following:

• Physical, emotional, and social 
changes that occur during puberty, 
including those involving sexuality 
and sexual identity 

tIMInG:  60 MInUtES

OBjEctIVES:  
• Increase comfort level with the language of human sexuality and sexual health.  
• Describe what puberty is.
• Describe the physical, emotional and social changes of puberty.

WHAt cOUntS? (ASSESSMEnt):

Students will be taught:
1. The language of human sexuality and sexual health.
2. What puberty is. 
3. Some of the physical, social, and emotional changes that happen during puberty.

31 Adapted with permission from Public Health – Seattle and King County, Family Planning Program, © 1986, revised 2013, Puberty, Day 1.
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RAtIOnALE: 

As children enter puberty, they can experience feelings ranging from excitement to dread. We can help students 
deal with these feelings by helping them to identify the changes that will occur before they happen, and 
identify the tools they have to cope with these changes. We also can encourage students to seek an adult with 
whom they can communicate about sexuality. Honest, open communication between parents or caregivers and 
children through childhood, the pre-teen years, adolescence, and young adulthood can help lay the foundation 
for people to mature into sexually healthy adults. This lesson helps students establish a comfort level and begin 
to examine puberty changes.32

At this stage, it’s also good for kids to understand that seeking pleasure or comfort through masturbation (can 
also be described as self-pleasuring) is a normal, healthy process to be done in private, and is generally a safe 
activity, but not everyone does it or thinks it’s o.k. to do it. Teachers can simply explain that masturbation is a 
personal choice, and that privacy is important.33

OUtLInE:

Introduction (10 min)
Activity 1: The Language of Sexuality (10 min)
Activity 2: What is Puberty (15 min)
Activity 3: Puberty Changes: Male, Female, Both (15 min)
Student Self-Assessment and Question Box (10 min)

ADDItIOnAL MAtERIALS:

• A photocopy of the Male, Female, Both – Puberty Changes cards (pages 82 – 85).

•	 Support for Body Science Lessons: 
o Boys, Girls & Body Science: A First Book About Facts of Life by Meg Hickling, RN 34 
o It’s Perfectly Normal by Robie Harris 35

o http://www.sexualityandu.ca/sexual-health/all-about-puberty

32 Issues and Answers: Fact Sheet on Sexuality Education. SIECUS Report, Vol. 29.n.6., 2004.
33 Saunders, J.M., SLI Education Inc., for Healthy Transitions Resource, 2009, and Adapted 2013.
34 Hickling, M. (2002) Boys, Girls & Body Science: A First Book About the Facts of Life. Madeira Park, BC: Harbour Publishing.
35 Harris, R. and Emberly, M.(2009). It’s Perfectly Normal: Changing Bodies, Growing Up, Sex & Sexual Health, 15th Ann. Ed., Somerville, 
MA: Candlewick Press



77A resource for Yukon schools  

PROcEDURE:

IntRODUctIOn  (10 MIn)

Perform MindUp breathing (see page 17 for instructions).

Review ground rules.

Review key concepts from last class and answer Question Box questions:
• At least three scientific names for female and male private parts.
• The difference between safe and unsafe touch.
• Answer Question Box questions.

For more information and recommendations on how to answer questions effectively, please see page 9. 

Read “What Counts?” with students in preparation for Lesson 8.

ActIVItY 1: tHE LAnGUAGE Of SEXUALItY  (10 MIn)

Ask students to think of the real words for non-sexual body parts (e.g., elbow, etc.). 

Ask students to raise their hands and share these words. 

Write each word on the board under the heading “Non-Sexual Body Parts.” 

Ask students to think of the real words for their private / sexual body parts. Acknowledge that there are slang 
words, but for this activity we are trying to begin to learn the correct terms. 

Ask them to raise their hands and share these words. Write each word on the board under the heading “Sexual 
Body Parts.” 

NOTE: If a student tosses out a slang word, write it down without reacting, or just nod to the student and say 
you’ll come back to it if you are not comfortable with writing the word, or it is offensive/misogynistic.

Sometimes students hear these words from their home environment and do not understand their meaning. 
Sometimes they are trying to get a reaction from the teacher. The calmer and less reactive teachers are, the 
more students will let go of the need to use pejoratives. This activity is a great ice-breaker and the giggling will 
die down on its own.

The less the teacher judges the slang terms, the less power they have. Soon, they are not even funny and 
students will try to use the scientific terms to prove their knowledge.

Do not write down words that are blatant curses or if a student is baiting. Don’t judge the student. Just calmly 
make a note, come back to it and diffuse the situation with the explanation below.

Explain: Students obviously know lots of different 
terms but it is important to know the dictionary 
or scientific words for private body parts or those 
related to sexuality (e.g., buttocks, vulva, testicles 
versus bum, Va-JayJay, or balls).

correct any slang word on the list with the scientific term.

Non-Sexual Body Parts Sexual Body Parts

feet

ears

nose

hair

knee

vagina

penis

vulva

butt  anus

boobs  breasts
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Exercise: students fill out the Language of Sexuality chart in their activity book. 
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What Counts
1. Know the language of human sexuality and sexual health
2. Understand what puberty is
3. Understand some of the physical, social, and emotional changes 
    that happen during puberty

Activity 1: The Language of Sexuality

Fill out the chart below with your teacher and class: 

Non-sexual body parts Sexual body parts

Give	two	reasons	why	using	scientific	terms	for	our	sexual	body	parts	is	
important:

1. 

2. 

G
R
A
D
E 4 Lesson 8

PUBERTY cHANGES

Theme THREE: Body Science

Debrief using the following questions:

1. How did it feel to say/hear the words on the first list (other body parts)?
a. Comfortable
b. Easy

2. How did it feel to say/hear the words on the second list (sexual body parts)?
a. Embarrassed
b. Uncomfortable
c. Private
d. Afraid someone will laugh

3. Why do we sometimes use slang for body parts related to sexuality?
a. To hide embarrassment
b. We’ve never learned the correct terms

Exercise: In their activity books students write two benefits of using scientific or dictionary words.

a. Scientific words are easier to understand because they have an official definition.

b. Everyone tends to understand these terms clearly, including your doctors and other adults. It is important 
to be able to speak clearly about your body and to be able to ask questions if you are confused or worried.

c. Being familiar with language that they can use in public is important to enhance students’ sense of self. 
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Exercise: Students write down the age that puberty begins for females and males

How old are females when puberty begins?   

How old are males when puberty begins?  

ActIVItY 2: WHAt IS PUBERtY  (15 MIn)

Explain that our bodies constantly change throughout our lives, from the minute we are born until we are old 
and pass on. 

Puberty is what we call the phase of our lives when our bodies begin to change from being children to being 
teenagers and become capable of reproduction. 

Our bodies and our feelings change. The process of puberty begins for females anywhere from age 8 to 13, 
and for males, ages 10 to 15. It starts at different times for each person, but everyone goes through the same 
steps. The process of puberty usually takes about 4 years.36

36 Retrieved Oct 2, 2013, from: http://quizlet.com/10570503/life-span-chapter-14-flash-cards/
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37 Retrieved Oct 2, 2013, http://quizlet.com/10570503/life-span-chapter-14-flash-cards/
38 Adapted from : Crecraft, Hemitra, ‘Coming of Age: From Bud to Flower’, Woman Wisdom Corp, 2006.

Ask: What is the main thing a human body can do after puberty that it can’t do before?

Make babies. Puberty is the process of our bodies maturing so that we have the option of reproducing.
This does not mean we are emotionally prepared to do so. 

Write the word “puberty” on the board or a flip chart. Have the class call out whatever words come to 
mind when they think of the word puberty. Write the words they call out around the word puberty so that 
connections can be made later.

Puberty Mind Map

  

Ask/Describe: What makes puberty start?37

A gland in the brain called the pituitary gland starts to send out sex hormones, mostly estrogen in 
females and testosterone in males. These hormones signal the body to change.

Exercise: Students fill in the Mind Map in their activity books.

SIDEBAR

Puberty is considered a rite of passage in many cultures. For example, in Jewish culture there 
is a Bar/Bat Mitzvah, with ceremony and a party.  Some First Nations traditions celebrate first 
menstruation with stories and feasts. Many cultures celebrated puberty throughout history, 
and continue to celebrate today. Puberty marks the first steps of becoming a man or woman, 
and this is how humans are able to reproduce.38

puberty

growing up

boys

emotional changes

girls

period

breasts

shaving

muscles
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ActIVItY 3: PUBERtY cHAnGES: MALE, fEMALE, BOtH39  (15 MIn)

Photocopy the Male, Female, Both Puberty Changes cards (pages 82–85), and cut them into cards.

Draw three columns on the board and title them: 
• Male
• Female
• Both

Exercise: distribute the Male/female/Both cards, one to each student, or have students take a card from 
a pile. Students work in pairs or alone to place each card under the title which best fits the puberty change 
described.

tEAcHERS nOtE: Students may not be aware of some of the puberty changes listed in the table. If 
students are confused. Explain that they will learn more about these topics in the next lessons and/or 
grades. 

Review with students the card placement and 
make the necessary changes. See page 86 for 
answer key.  

Exercise: Students fill out the Puberty 
Changes chart in their activity book.

SHARE  |  Sexual Health and Relationship Education50

Activity 3: Puberty Changes: Male, Female, Both
Fill out the Puberty Changes chart below and review your answers with the class.

Change Male Female Both
Grow taller
Skin gets oily
Acne (pimples)
Voice changes
Hair grows on face
Hair gets oily
Hair grows in underarms
Hair grows on genitals (pubic hair)
Sweat glands develop
Breasts develop*
Hips get bigger
Shoulders get wider
Testicles start producing sperm
Penis grows bigger
Testicles get bigger
Body produces sex hormones
Wet dreams (nocturnal emissions)
Erections happen out of the blue (penis gets hard)
Sperm comes out of the penis (ejaculation)
Ovaries start releasing ova (ovulation)
Periods (menstruation)
Vulva grows and inner labia grow and darken
Mood swings
Start having sexual thoughts
Start having sexual feelings
Start	producing	more	vaginal	fluids	and	may	experience	
‘damp dreams’
Can become interested in having a boyfriend or girlfriend
Friendship becomes more important
Sometimes feel lonely and confused
Stronger	feelings	of	wanting	to	be	liked,	to	“fit	in”
Desire for more independence
Thinking about the future
Concerned about looks (appearance)

* Nearly half of boys experience temporary enlargement of the breasts during puberty, which will 
eventually go away.

39 Original adapted from: Canadian Federation for Sexual Health. (2005). Beyond the basics: A sourcebook on sexuality and reproductive 
health education. Ottawa: Author Copyright 2007 – Calgary Health Region – www.teachingsexualhealth.ca .  SHARE version adapted from: 
Alberta Health Services(2013)  Puberty Quick Lesson (gr. 4-6) Teaching Sexual Health. Retrieved from: http://teachers.teachingsexualhealth.
ca/wp-content/uploads/Elementary-Puberty-Quick-Lesson.pdf
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Male/female/Both Puberty changes cards

grow taller skin gets oily

acne (pimples) voice changes

pubic hair hair gets oily

hair grows in 
underarms

hair grows 
on face

mood swings hips get bigger

breasts develop
shoulders get 

wider
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sweat glands 
develop

penis grows 
bigger

testicles grow 
bigger

body produces 
sex hormones

wet dreams 
(nocturnal 
emissions)

ovaries start 
to release ova 

(ovulation)

sperm comes 
out of the penis 

(ejaculation)

erections 
happen out of 
the blue (penis 

gets hard)
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periods start 
(menstruation)

testicles start 
producing 

sperm

start having 
sexual thoughts

start having 
sexual feelings

start producing 
more vaginal 

fluids and may 
experience 

‘damp dreams’

can become 
interested 
in having a 

boyfriend or 
girlfriend

friendship 
becomes more 

important

sometimes 
feel lonely and 

confused
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thinking about 
the future

desire for more 
independence

stronger 
feelings of 

wanting to be 
liked, to “fit in”

concerned 
about looks 

(appearance)

vulva grows 
and inner labia 

grow and 
darken
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Male/female/Both Puberty changes cards Answer Key

change Male female Both

Grow taller X

Skin gets oily X

Acne (pimples) X

Voice changes X

Hair grows on face X

Hair gets oily X

Hair grows in underarms X

Hair grows on genitals (pubic hair) X

Sweat glands develop X

Breasts develop* X

Hips get bigger X

Shoulders get wider X

Testicles start producing sperm X

Penis grows bigger X

Testicles get bigger X

Body produces sex hormones X

Wet dreams (nocturnal emissions) X

Erections happen out of the blue (penis gets hard) X

Sperm comes out of the penis (Ejaculation) X

Ovaries start releasing ova (Ovulation) X

Periods (Menstruation) X

Vulva grows and inner labia grow and darken X

Mood swings X

Start having sexual thoughts X

Start having sexual feelings X

Start producing more vaginal fluids and may experience ‘damp dreams’ X

Can become interested in having a boyfriend or girlfriend X

Friendship becomes more important X

Sometimes feel lonely and confused X

Stronger feelings of wanting to be liked, to “fit in” X

Desire for more independence X

Thinking about the future X

Concerned about looks (appearance) X
* Nearly half of boys experience temporary enlargement of the breasts during puberty, which will eventually go away.

Supplementary information to add to the discussion: 
• Breast development is related to an increase in the estrogen hormone.  
• Males typically produce some estrogen in the adrenal glands and testes.  
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StUDEnt SELf-ASSESSMEnt AnD qUEStIOn BOX  (10 MIn)

Students fill in the Self-Assessment page for this lesson in their activity books. 

Step 1:  Did you learn what counts for this lesson?     
1. I know…the language of human sexuality   YES/ nO/ KInD Of 
2. I know…what puberty is    YES/ nO/ KInD Of
3. I know…Some of the physical, social, and emotional changes that happen during puberty   

       YES/ nO/ KInD Of

Step 2:  Are you on target?
Put an arrow into the target ring that best describes where you are at in your 
overall understanding of this lesson.

Step 3:  Write a question, or a new fact you learned this lesson, and put it in 
the Question Box.

tEAcHER MInI-ASSESSMEnt fOR GR. 4 LESSOn 8

cHEcKInG In:

Talk with students when they are filling out their self-evaluation targets at the end of each lesson to see if 
they understand.
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G
R
A
D
E 4

tHEME III: BODY ScIEncE 

LESSON 9:
Male Reproductive Anatomy40

LEARnInG StAnDARDS ADDRESSED In tHIS LESSOn:  
cURRIcULAR cOMPEtEncIES  cOntEnt

Mental well-being
• Describe and assess strategies for managing physical, 

emotional, and social changes during puberty

• Physical, emotional, and social 
changes that occur during puberty, 
including those involving sexuality 
and sexual identity

tIMInG:  80 MInUtES

OBjEctIVES:  

• Identify the internal and external parts of the male reproductive system and nearby organs.
• Describe the basic functions of the various components.
• Describe some of the steps for how pregnancy happens.

WHAt cOUntS? (ASSESSMEnt):

Students will be taught:
1. Three male reproductive parts on the OUTSIDE of the body.
2. Three male reproductive parts on the INSIDE of the body.
3. Some of the steps for how reproduction happens.

RAtIOnALE:

This set of two lessons (lessons 9 and 10) offers a basic exploration of body science and reproduction 
with diagrams of the body parts and changes associated with puberty, including basic anatomy functions. 
Knowing the basic parts of the reproductive system and how it works is an important first step for children in 
understanding their sexual health.

Knowing proper terminology for the reproductive system can also protect children against sexual abuse because 
they have been taught and can describe unsafe touch. This knowledge would also imply to a would-be abuser 
that there is a trusted adult in the child’s life who would be told if the child is abused in any way.

40 Adapted with permission from Public Health – Seattle and King County, Family Planning Program, © 1986, revised 2013, Reproduction 
Lesson Part 1
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OUtLInE:

Introduction (10 min)
Activity 1: External Male Reproductive System (20 min)
Activity 2: Internal Male Reproductive System (20 min)
Activity 3: How Reproduction Happens (20 min)
Student Self-Assessment and Question Box (10 min)

 ADDItIOnAL MAtERIALS:

• Male anatomy diagram – see pages 92, 95, 96 and the student activity book

• Support for Body Science Lessons: 
o Boys, Girls & Body Science: A First Book About Facts of Life by Meg Hickling, RN41 
o It’s Perfectly Normal by Robie Harris42

o http://www.sexualityandu.ca/sexual-health/all-about-puberty

PROcEDURE:

IntRODUctIOn  (10 MIn)

Perform MindUp breathing (see page 17 for instructions).

Review ground rules.

Review key concepts from last class and answer Question Box questions:
• What is puberty? 
• What is a change that only females/males go through?
• Answer Question Box questions.

For more information and recommendations on how to answer questions effectively, please see page 9. 

Read “What Counts?” with students in preparation for Lesson 9.

tEAcHER nOtE: This section is important for the girls, too. If you are friends with a boy, have a brother in 
the home, or often wonder what might be going on with the men/boys in your life, it really helps to know 
about this stuff and be supportive in your own way.

41 Hickling, M. (2002) Boys, Girls & Body Science: A First Book About the Facts of Life. Madeira Park, BC: Harbour Publishing.
42 Harris, R. and Emberly, M.(2009). It’s Perfectly Normal: Changing Bodies, Growing Up, Sex & Sexual Health, 15th Ann. Ed., Somerville, 
MA: Candlewick Press
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ActIVItY 1: EXtERnAL MALE REPRODUctIVE SYStEM  (20 MIn)

Explain: In this activity we will identify names, purposes, and locations of the external male reproductive 
organs. In Grade 4, this is strictly an introduction to all of the terms and functions. Remember that everyone is 
different, so if your body doesn’t look much like the drawings we study, that’s okay.

Ask students turn to the external male anatomy picture in Lesson 9 of their activity book. 

Explain that students will colour the reproductive parts as you explain each part and function. If possible, 
students should use a different colour for each part.   

Draw/display an image of the male reproductive system on the board. 

Explain: that the external male reproductive system includes two main parts (penis and scrotum) that we can 
see from the outside. 

1. Penis 
• The male external sex organ. 

• Semen and urine come out of the penis.

• The penis is made up of spongy material that fills up with extra blood (becomes erect) when 
sexually aroused.

• There is no bone in the penis.

• Penises do not all look the same. The penis continues to grow with the rest of the body. 
Some curve; all are different shapes and sizes.

Exercise: Students colour the penis. 

2. Scrotum 
• The scrotum is the sac that holds the testicles.

• The testicles are kept very slightly below body temperature in order to produce healthy sperm.

• To do so, the scrotum pulls the testicles closer to the body if it is cold and lowers away from the 
body if it is hot.

Exercise: Students colour the scrotum. 

Explain that all males are born with a foreskin, which can be circumcised. 

1.  foreskin

• The skin that protects the glans/head of the penis, that retracts during an erection.

• This skin may be partially or fully removed in a procedure called circumcision (see below).

• Boys who have not been circumcised should cleanse beneath the foreskin of the penis regularly, retracting 
it as much as is comfortable.

• It is important not to pull the foreskin all the way back if it is still attached to the head of the penis. It will 
disengage naturally as boys get older.

Exercise: Students colour the foreskin. 
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2. circumcision

• Circumcision is an elective surgery, which means parents choose and request this for their baby.

• The surgery, where a doctor cuts away the foreskin, is usually performed when a baby is only a few days 
old, but in some cultures the procedure is performed later in life.

• The choice is usually based upon religious, cultural or traditional, or family beliefs.

• Many boys are circumcised and many are not.

Exercise: Students colour the small image of the circumcised penis.

Explain: That the anus is not a part of the reproduction system, but is a nearby body part.

1. Anus

• The anus is the opening at the end of the digestive tract where feces leave the body.

• It is not part of the reproductive system; it is part of the digestive system.

Exercise: Students colour the anus. 

Explain that the body parts we’ve been learning about aren’t just for reproduction, they also eliminate waste 
(urine, feces), and some parts are very sensitive and can make us feel good when they are touched. To be 
healthy and safe it is very important that you know who can touch these parts of your body and who 
cannot. Like we talked about in Lesson 7.

Anus

Penis

Urethral opening

Foreskin

Scrotum
Bladder

Prostate Gland

Rectum

Seminal Vesicle

Cowper’s Gland

Anus

Epididymis

Testicle (testis)

Scrotum

Urethra

Penis

Vas Deferens

Circumcised Penis

Glans

Foreskin
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ActIVItY 2: IntERnAL MALE REPRODUctIVE SYStEM  (20 MIn)

Explain: In this activity we will identify names, purposes, and locations of the internal male reproductive 
organs. In Grade 4, this is strictly an introduction to all of the terms and functions. Remember that everyone is 
different, so if your body doesn’t look much like the drawings we study, that’s okay.

Review the external genitalia and nearby parts and terminology:
• Penis

• Scrotum (with testicles inside)

• Foreskin

• Circumcision 

• Anus

Ask students turn to the male anatomy picture in Lesson 9 of their activity book.

Explain that students will colour the reproductive parts as you explain each part and function. If possible 
student should use a different colour for each part.   

Draw/display an image of the male reproductive system on the board. 

Explain that students are going to learn about the reproductive body parts and nearby elimination parts on the 
inside of the male, the ones you can’t see. 

1. testicles (testis, singular): 

• Male sex glands that are responsible for producing sperm and sex hormones.

• They make the hormone testosterone, which tells the male body to grow male sex characteristics, like 
facial and body hair, a lower voice, and bigger muscles (we will talk more about sperm in other lessons).

• Housed inside the scrotum.

• They are each the size of large walnuts in a grown man.

• A baby boy is born with the testicles partially tucked up inside his body. Slowly, they descend into the 
scrotum when he is a child.

Exercise: Students colour the testicles. 

Explain how the Reproductive System functions:

Sperm:

• Sperm is the male reproductive cell.

• These cells are very small (over 300 million in 5 ml of semen).

• Millions are made every day in the testicles.

• The sperm travel up the vas deferens and mix with fluid from the seminal vesicle and prostate to form a 
white, sticky fluid called semen.

nOtE: We will talk more about sperm in other lessons. 



Sexual Health And Relationship Education (SHARE) 94

Optional Bonus question:

Why do males have two sets of testicles and vas deferens, and females have two sets of ovaries and 
fallopian tubes?

• One is spare, in case you lose one to damage or illness. You can reproduce with only one.

2. Vas Deferens

• These are the tubes that take the sperm from each testicle to collect fluids needed to make semen and 
move it through the urethra. 

• The vas deferens are made of smooth muscles that help the sperm move.

Exercise: Students colour the vas deferens.  

3. Seminal Vesicles

• Seminal vesicles are two small pouches behind the bladder that produce and store seminal fluid.

• This fluid mixes with sperm from the vas deferens and other fluids to produce semen.

Explain: How the Reproductive System functions

Semen: is the combination of sperm and fluids from the seminal vesicle and prostate that is ejaculated 
from the penis.

4. Bladder

• A hollow, muscular organ that holds the urine, before you pee.

• It is not part of the reproductive system, but the urinary tract.

Exercise: Students colour the bladder.

5. Urethra

• Transports urine from the bladder, as well as semen for reproduction. 

• Urine and semen cannot come out at the same time, because the urethra has two branches.

Exercise: Students colour the urethra.
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Bladder

Rectum

Seminal Vesicle

Anus

Testicle (testis)

Scrotum

Urethra

Penis

Vas Deferens

Circumcised Penis

Foreskin

Bladder

Rectum

Seminal Vesicle

Anus

Testicle (testis)

Scrotum
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Internal Male Reproductive System – side view
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Internal Male Reproductive System – front view – no colouring required
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Explain: How the Reproductive System Functions:

Erections

• Erections happen when extra blood fills the spongy tissue of the penis and makes it harder, larger, 
and the penis stands out from the body. 

• When a penis is stimulated, either by touch or sexual thoughts, erections happen. 

• Young people can have erections for many reasons, not necessarily sexual. 

• Young boys’ erections can be noticeable and they may not be able to control their erections until 
they are much older.

•  If you feel embarrassed you can always cover your front with a book or bag until your penis 
softens again.

Note: We will talk more about erections in other lessons.

Ejaculation

• Although boys experience erections at an early age, they are not able to ejaculate until their bodies 
begin producing sperm and semen during puberty.

• First ejaculation commonly occurs as early as 12 or as late as 16 years of age.

Note: We will talk more about ejaculations in other lessons.

nocturnal Emissions/”Wet Dreams”

• These events begin during puberty, when a boy gets an erection then ejaculates during sleep.

• This is the body’s way of adapting to the commencement of sperm and semen production. It can be 
considered the body “practicing” for reproduction.

• Some boys have nocturnal emissions and others do not.

• Nocturnal emissions tend to stop later in puberty once the body is used to producing sperm and 
semen. Some men continue to have nocturnal emissions throughout their lives.

• Reassure students that “wet dreams” are a normal occurrence during puberty.

Note: We will talk more about nocturnal emissions in other lessons.
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ActIVItY 3: HOW REPRODUctIOn HAPPEnS  (20 MIn)

Mammals are animals that grow babies inside their bodies. Humans are mammals.

Ask: Can you name other mammals? Dogs, cats, horses, monkeys, gorillas, etc.

Explain: The thing that all mammals have in common is that the male has a penis, which he puts into a female’s 
vagina and when his penis ejaculates, this releases sperm into the female’s body. The sperm go in search of an 
ovum (egg).

There are many extra sperm and they race toward the female ovum (egg), high up in the female’s fallopian tube. 
Many sperm make it and will work their way through the “shell” of the female ovum until only one gets in to 
join the male and female genetic material together. This process is called fertilization.

In humans, about nine months later, a baby is born. Some mammals take longer.

Ask: Who knows how long different mammal babies take to grow inside their mothers? The period of time 
they need to be pregnant for a fully-developed baby to develop is called “gestation.”

Mouse 3 weeks (21 days)
Rabbit 1 month (31 days)
Dogs 2 months (60 days)
Cats 2 months (60 days)
Humans 9 months (270 days)
Horses 11 months (330 days)
Sperm Whales 15 months (1.5 years) (480 days)
African Elephants 22 months (almost 2 years) (660 days)

Exercise: Students colour the three basic steps of reproduction, in their activity books, as you 
explain them.

Explain

Step 1: Ovulation43 One ovary releases one Ovum into the fallopian 
tube usually only one time every month. This ovum will travel down 
the fallopian tube for several days. This is when a woman is most likely 
to get pregnant. 

Optional to teach at this time: 
There is no “safe” time for young 
women to not get pregnant, as 
ovulation can be very unpredictable 
and sperm can live for 5 – 7 days in the 
fallopian tubes.

43 http://teachers.teachingsexualhealth.ca/wp-content/uploads/Grade-5-Menstrual-Cycle.pdf (2013)
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Step 2: fertilization44 Through sexual 
intercourse, sperm enters the uterus and 
fallopian tubes. If there is an ovum present, 
sperm will work its way through the outer 
shell and merges its genetic material with 
the ovum’s genetic material. When this 
happens the cell collection is called a 
zygote.45

 

Step 3: Implantation46  The zygote will spend a few 
days moving down the fallopian tube, eventually landing 
and burrowing in to the side of the uterus, this is called 
implantation.

In most cases, the zygote will then spend the next 
9 months or so growing into a baby.

Alternative Activity:

If your class is very keen to learn more about how babies are made, about twins, or how they grow, develop 
and are born you can choose to read parts of an appropriate book from the following list.

1. It’s Not the Stork!: A Book About Girls, Boys, Babies, Bodies, Families and Friends Robie H. Harris 
(Author), Michael Emberley (Illustrator)

2. It’s So Amazing!: A Book about Eggs, Sperm, Birth, Babies, and Families Robie H. Harris (Author), 
Michael Emberley (Illustrator)

3. You can also refer to the diagrams and lesson plans from Alberta Health at: 
http://teachers.teachingsexualhealth.ca/wp-content/uploads/Grade-6-FraternalTwins.pdf 
http://teachers.teachingsexualhealth.ca/wp-content/uploads/Grade-6-IdenticalTwins.pdf 
http://teachers.teachingsexualhealth.ca/wp-content/uploads/Grade-6-Genetics.pdf

44 Retrieved from: http://teachers.teachingsexualhealth.ca/wp-content/uploads/Grade-5-Fertilization.pdf (2013)
45 Zygote excerpted from http://teachers.teachingsexualhealth.ca/wp-content/uploads/Grade-6-Fraternal-Twins.pdf (2013)
46 Retrieved from: http://teachers.teachingsexualhealth.ca/wp-content/uploads/Grade-5-Implantation.pdf (2013)
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StUDEnt SELf-ASSESSMEnt AnD qUEStIOn BOX  (10 MIn)

Students fill in the Self-Assessment page for this lesson in their activity books. 

Step 1:  Did you learn what counts for this lesson?     
1. I know…three male reproductive parts on the OUTSIDE of the body  YES/ nO/ KInD Of 
2. I know…three male reproductive parts on the INSIDE of the body YES/ nO/ KInD Of
3. I know…some of the steps for how reproduction happens  YES/ nO/ KInD Of

Step 2:  Are you on target?
Put an arrow into the target ring that best describes where you are at in your 
overall understanding of this lesson.

Step 3:  Write a question, or a new fact you learned this lesson, and put it in 
the Question Box.

tEAcHER MInI-ASSESSMEnt fOR GR. 4 LESSOn 9

cHEcKInG In:

Talk with students when they are filling out their self-evaluation targets at the end of each lesson to see if 
they understand.
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tHEME III: BODY ScIEncE

LESSON 10:
Female Reproductive Anatomy47

LEARnInG StAnDARDS ADDRESSED In tHIS LESSOn:  
cURRIcULAR cOMPEtEncIES  cOntEnt

Mental well-being
• Describe and assess strategies for managing physical, 

emotional, and social changes during puberty

• Physical, emotional, and social 
changes that occur during puberty, 
including those involving sexuality 
and sexual identity

tIMInG: 80 MInUtES

OBjEctIVES:  

• Identify the internal and external parts of the female reproductive system and nearby organs.
• Describe the basic functions of the various components.
• Understand the process of menstruation.

WHAt cOUntS? (ASSESSMEnt):

Students will be taught to:
1. Name three female reproductive parts on the OUTSIDE of the body.
2. Name three female reproductive parts on the INSIDE of the body.
3. Describe the basic steps of the menstrual cycle. 

RAtIOnALE: 

This set of two lessons (lessons 9 and 10) offers basic exploration of body science and reproduction with 
diagrams of the body parts and changes associated with puberty, including menstruation. Knowing the basic 
parts of the reproductive system and how it works is an important first step for children in understanding their 
sexual health.

Knowing proper terminology for the reproductive system can also protect children against sexual abuse because 
they have been taught and can describe unsafe touch. This knowledge would also imply to a would-be abuser 
that there is a trusted adult in the child’s life who would be told if the child is abused in any way.

47 Adapted with permission from Public Health – Seattle and King County, Family Planning Program, © 1986, revised 2013, Reproduction 
Lesson Part 1
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OUtLInE:

Introduction (10 min)
Activity 1: External Female Reproductive System (20 min)
Activity 2: Internal Female Reproductive System (20 min)
Activity 3: The Menstrual Cycle Basics (20 min)
Student Self-Assessment and Question Box (10 min)

ADDItIOnAL MAtERIALS:

• Female anatomy diagram – see pages 104, 107, 108, and the student activity book

• Support for Body Science Lessons: 

o Boys, Girls & Body Science: A First Book About Facts of Life by Meg Hickling, RN
o It’s Perfectly Normal by Robie Harris
o http://www.sexualityandu.ca/sexual-health/all-about-puberty

PROcEDURE:

IntRODUctIOn  (10 MIn)

Perform MindUp breathing (see page 17 for instructions).

Review ground rules.

Review key concepts from last class and answer Question Box questions:
• What are the names of two male reproductive body parts?

• What are the three basic steps to human reproduction?

Students demonstrate two stress-busting moves learned last class.

• Remind students of the “Alphabet of Emotions” poster and Feelings Thermometer.

• Answer Question Box questions.

For more information and recommendations on how to answer questions effectively, please see page 9. 

Read “What Counts?” with students in preparation for Lesson 10.

tEAcHER nOtE: This is important for the boys, too. If you are friends with a girl, have a sister in the home, 
or often wonder what might be going on with the women/girls in your life, it really helps to know about this 
stuff and be supportive in your own way.
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ActIVItY 1: EXtERnAL fEMALE REPRODUctIVE SYStEM  (20 MIn)

Explain: In this activity we will identify names, purposes, and locations of the outside/external female 
reproductive organs. In Grade 4, this is strictly an introduction to all of the terms and functions. Remember that 
everyone is different, so if your body doesn’t look much like the drawings we study, that’s okay.

Ask students turn to the external female anatomy picture in Lesson 10 of their activity book. 

Explain that students will colour the reproductive parts as you explain each part and function. If possible 
student should use a different colour for each part.   

Draw/display an image of the female reproductive system on the board. 

Explain that the external female reproductive system is called the vulva. 

1. Vulva:
The name for all of the female external genitalia, it includes the clitoris, openings to the urethra and vagina, 
both inner and outer labia, and the mons pubis (fatty tissue covering the pubic bone).

 a. clitoris 
• Located at the top of vulva, carefully protected inside the labia and is a very sensitive part of 

a female’s body. 

 b. Urethral opening
• Located beneath the clitoris 
• Urine comes out of the body through the urethral opening

 c. Vaginal opening
• Located beneath the urethral opening
• Babies, menstrual fluid, and other fluids that clean the vagina come out of the body through 

the vaginal opening

 d. Outer labia (labia minora)
• Cover, protect, and keep dirt and germs out of the urethra and vaginal openings
• Larger in size

 e.  Inner labia (labia majora)
• Cover, protect, and keep dirt and germs out of the urethra and vaginal openings. 
• Smaller in size

 f. Mons pubis 
• Fatty tissue covering the pubic bone 

Exercise: Students colour parts of the vulva.  
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Explain: That the anus is not a part of the reproduction system, but is a nearby body part.

2. Anus
• The anus is the opening at the end of the digestive tract where feces leave the body.
• It is not part of the reproductive system; it is part of the digestive system.

Exercise: Students colour the anus. 

Explain that the body parts we’ve been learning about aren’t just for reproduction, they also eliminate waste 
(urine, feces), and some parts are very sensitive and can make us feel good when they are touched. To be 
healthy and safe it is very important that you know who can touch these parts of your body and who 
cannot. Like we talked about in Lesson 7.

Clitoris

Anus

Inner Labia

Outer Labia

Urethral Opening

Vaginal Opening

Vulva

Mons Pubis

External female Reproductive System
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ActIVItY 2: IntERnAL fEMALE REPRODUctIVE SYStEM  (20 MIn)

Explain: In this activity we will identify names, purposes, and locations of the internal female reproductive 
organs. In Grade 4, this is strictly an introduction to all of the terms and functions. Remember that everyone is 
different, so if your body doesn’t look much like the drawings we study, that’s okay.

Review the external genitalia and nearby parts and terminology:
• Clitoris 
• Urethral opening 
• Vaginal opening
• Outer labia 
• Inner labia 
• Mons pubis
• Anus 

Ask students turn to the internal female anatomy picture in Lesson 10 of their activity book.

Explain that students will colour the reproductive parts as you explain each part and function. If possible, 
student should use a different colour for each part.   

Draw/display an image of the female reproductive system on the board. 

Explain that students are going to learn about the reproductive body parts and nearby elimination parts on the 
inside of the female, the ones you can’t see. 

1. Ovaries/Ovary
• The female ovum-producing glands.
• These glands contain all of the ova (plural term for eggs) a female will every have. Females start releasing 

ovum once puberty starts.

Exercise: Students colour the ovaries.

2. Uterus
• The place in a woman’s body where a baby can grow. The uterus is also called the womb.
• It is about the size of a fist and sits low in the pelvis.
• It enlarges during pregnancy, not the stomach.
• During the menstrual cycle the uterus grows a lining of blood, fluids and tissue that would nourish a 

growing fetus if conception and fertilization occurred. This lining sheds approximately once a month if 
conception and fertilization do not occur.

Exercise: Students colour the uterus.

3. cervix
• The bottom of the uterus that opens into the vagina.
• Helps to hold a baby inside the uterus as it develops. The cervix opens during childbirth.
• It prevents germs from getting into the uterus.

Exercise: Students colour the cervix  
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4. Bladder
• The sac that holds the urine produced by the kidneys.
• It is part of the urinary system not the reproductive system.

Exercise: Students colour the bladder.

5. Vagina
• The opening to the vagina is on the outside of the body. 
• The vagina is a spongy tube, about as wide as your thumb, and about 12 to 15 centimeters long. 
• Menstrual fluids and babies come out of the vagina. 
• This is where the penis of the male would enter the female, when erect, during what we call “sexual 

intercourse.” Semen can be ejaculated inside the vagina and with it, the sperm. 

Exercise: Students colour the vagina. 

6. Urethra
• A very small opening between the clitoris and the vagina that is attached to a tube through which urine 

passes from the body.

Exercise: Students colour the urethra. 
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Internal female Reproductive System – front view – no colouring required
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ActIVItY 3: tHE MEnStRUAL cYcLE BASIcS  (20 MIn)

Explain: We talked about the basics of human reproduction and how females become pregnant in the 
last lesson.

Ask: How many babies do most of your mothers have? In other words, how many brothers and sisters do 
you have? Does your mother have? Your father? Your friends?

Write these numbers on the board (e.g., 1, 2, 3, etc.),

Explain: From these numbers, we see that most women will only have a small number of babies and some 
never have them. Yet, the female body is always preparing for a pregnancy.

Ask: So, what happens when a female doesn’t get pregnant? What happens to the ovum (egg) if there is no 
sperm?

Explain: Every month, the female body prepares for a pregnancy by slowly growing a layer of special lining/
tissue in the uterus. The lining/tissue would provide a nest and nourishment for a zygote/fetus to develop.

It takes a few weeks for this special tissue to build up and while the uterus is getting ready for implantation the 
ovary releases an ovum, or ovulates.

If pregnancy does not occur the uterus releases the lining it created, this is called menstruation. A mix of blood, 
water, and other tissue exit the body through the vaginal opening. To absorb the flow of menstruation, a female 
wear combinations of menstrual pads, tampons, and panty liners.

Explain: This above process is 
called the menstrual cycle and 
can be broken down into stages.

Exercise: In their activity book 
students colour the stages of 
menstrual cycle as you explain them.   

the Stages of the 
Menstrual cycle:48

1. The lining of the uterus is shed 
(Day One of menstrual flow).

2. The lining of the uterus 
thickens with blood.

3. Ovulation occurs (the ovum 
[egg] is released from the 
ovary).

4. The ovum travels through the 
fallopian tube and enters the 
uterus within one to two days.

5. The ovum dissolves if not 
fertilized and about 14 days 
later, the lining of the uterus is 
shed once again (Day One of 
menstrual flow).

 

Beginning of cycle (menstruation)

Ovum starts to mature
(lining begins to thicken to
prepare for possible pregnancy)

Release of mature ovum
(ovulation)

Ovum travels to uterus

Beginning of next cycle
(menstruation)

48 Image retrieved from: http://teachers.teachingsexualhealth.ca/wp-content/uploads/Grade-5-Anatomy-Physiology-Lesson-5-2015.pdf
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StUDEnt SELf-ASSESSMEnt AnD qUEStIOn BOX  (10 MIn)

Students fill in the Self-Assessment page for this lesson in their activity books. 

Step 1:  Did you learn what counts for this lesson?     
1. I know…three female reproductive parts on the OUTSIDE of the body  YES/ nO/ KInD Of 
2. I know…three female reproductive parts on the INSIDE of the body YES/ nO/ KInD Of
3. I know…several details about the female menstrual cycle  YES/ nO/ KInD Of

Step 2:  Are you on target?
Put an arrow into the target ring that best describes where you are at in your 
overall understanding of this lesson.

Step 3:  Write a question, or a new fact you learned this lesson, and put it in 
the Question Box.

tEAcHER MInI-ASSESSMEnt fOR GR. 4 LESSOn 10

cHEcKInG In:

Talk with students when they are filling out their self-evaluation targets at the end of each lesson to see if 
they understand.
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tHEME III: BODY ScIEncE 

LESSON 11:
Taking Care of Myself49

There are only two things a child will share willingly - communicable diseases and 
his mother’s age.
~ Benjamin Spock 

“

“

LEARnInG StAnDARDS ADDRESSED In tHIS LESSOn:  
cURRIcULAR cOMPEtEncIES  cOntEnt

Healthy and active living
• Identify and describe factors that influence healthy choices
• Examine and explain how health messages can influence 

behaviours and decisions 
• Identify and apply strategies for pursuing personal 

healthy-living goals
Mental well-being

• Describe and assess strategies for managing physical, 
emotional, and social changes during puberty

• Communicable and non-
communicable illnesses

• Physical, emotional, and social 
changes that occur during puberty, 
including those involving sexuality 
and sexual identity 

tIMInG:  55 MInUtES PLUS 30 MInUtES fOR GRADE 4 BODY ScIEncE qUIz

OBjEctIVES:
• Look at tools to help students get through puberty by going through the “Puberty Kit”
• Distinguish between illnesses caused by germs and those caused by other factors
• Define “communicable infection/disease” and “non-communicable infection/disease” 

and give examples

 

WHAt cOUntS? (ASSESSMEnt): 
Students will be taught:
1. The items needed for a puberty kit
2. The difference between communicable and non-communicable infections/diseases
3. How communicable infections/diseases are spread

RAtIOnALE: 
During puberty, we gradually learn to take more and more responsibility for our own care, whereas when 
we are younger our parents take care of us. Understanding the key concepts of hygiene during puberty and 
the skills to keep ourselves clean helps us to take care of ourselves and cope with the emotional and physical 
changes that are happening. Understanding the difference between communicable and non-communicable 
diseases is a precursor to understanding sexually transmitted infections in later years. 

49 Adapted with permission from Public Health – Seattle and King County, Family Planning Program, © 1986, revised 2013,  Lesson 15



Sexual Health And Relationship Education (SHARE) 112

OUtLInE:

Introduction (10 min)
Activity 1: Puberty Kit (20 minutes)
Activity 2: Communicable and Non-Communicable Infections and Diseases (15 min)
Student Self-Assessment and Question Box (10 min)
Body Science Quiz (30 min) (can be done as a separate session)

 

ADDItIOnAL MAtERIALS:

• Puberty kits (loans may be available through Yukon Department of Education, or prepare your own) 

• Optional – create a picture puberty kit with item photos

• Copies of the Body Science Quiz 

PROcEDURE:

IntRODUctIOn  (10 MIn)

Perform MindUp breathing (see page 17 for instructions).

Review ground rules.

Review key concepts from last class and answer Question Box questions:

   • Name two female reproductive parts outside and inside of the body. 

   • Describe the basic steps of the menstrual cycle.

   • Answer Question Box questions.

For more information and recommendations on how to answer questions effectively, please see page 9.

Read “What Counts?” with students in preparation for Lesson 11.
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ActIVItY 1:  PUBERtY KIt50    (20 MIn)

This activity encourages students to identify tools they can use to help with some of the more challenging 
aspects of puberty.

The puberty kit is a tool that may be used to assist in teaching about puberty and personal hygiene. The 
products shown in the puberty kit are examples of many similar products available. The Yukon government does 
not endorse the use of any particular brands.

It is important for the teacher to be familiar with the kit’s contents and the discussion points for each item 
before the following activity.

Teachers can access puberty kits through Yukon Department of Education or the Health Promotion Unit of 
Health and Social Services.

Puberty Kit contents and teaching notes

50 Adapted from: Alberta Health Services(2013)  Puberty Changes Lesson 4 (Grade 4). Teaching Sexual Health. Retrieved from: http://
teachers.teachingsexualhealth.ca/wp-content/uploads/Grade-4-Lesson-4.pdf

Active Living Picture
Physical and recreational activities such as sports, 
walking, having fun with friends outside, etc., 
improve energy, physical and mental wellbeing.

Healthy nutrition Picture
Eating healthy food choices improves energy, physical 
and mental wellbeing. Work towards increasing fruits, 
vegetables, and whole grains while minimizing high 
fat and high sugar foods/drinks.

Water Bottle
Drinking water is important, especially during physical 
activities and in hot weather. Plain water is the easiest 
and least expensive and doesn’t cause tooth decay. 
Don’t share water bottles and other mouth objects 
like lip balm or lip gloss and straws, even with close 
friends or family members, as they can spread germs 
that could make you sick or give you an infection in 
or around your mouth.

Lip Balm
It’s important to protect your lips from the weather- 
but not to share your lip balm with friends. 

Soap Unscented
A mild and/or unscented soap in bar or liquid form 
can be used for showering or bathing daily and for 
washing the face twice daily. Scented, deodorant 
soaps can cause dry skin or irritation. 

Shampoo
Wash hair often to clean away the oil and dirt. Some 
people wash their hair every day, some less often, it 
depends how oily your hair gets.

Washcloth and towel
A clean wash cloth and towel can be used to wash 
the face/body and dry off. Once you start puberty, 
it’s best to have your own washcloth and towel, 
that you do not share.  Wash them once a week, or 
more, if they start to smell or seem dirty. If you are 
experiencing acne, it is best to use a clean washcloth 
every time.

Deodorant, Baking Soda, and cotton clothes 
Sweat glands are spread all over the body. Sweat 
combines with bacteria on the skin that causes 
body odour. Adolescents’ sweat glands are more 
active, especially under the arms, feet, and groin. 
Use deodorant in your arm pits to manage the smell. 
Sprinkle baking soda in your shoes to kill germs and 
deodorize. Wear cotton clothes and underwear to 
allow the skin to breath.

Razor 
Some men shave their facial hair and some women 
shave the hair on their legs and underarms. Ask your 
parents what you should do. Do not share razors with 
anyone else, even close family members. 

Shaving foam
Shaving with moisture feels better and reduces 
abrasions or rash. Some people use shaving foam and 
water, but soap and water works just as well.

Ball cap 
Hats offer protection from the sun’s heat and 
damaging rays. Wash or change hats often to keep 
dirt from the face or hair. 
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t-Shirt or tank top cotton
Natural fibres such as cotton allow the skin to 
“breathe.” Clothes made from these fabrics may be 
more comfortable to wear. You need to change your 
t-shirt every day, and wear a clean t-shirt every time 
you go out to play a sport.  

Boys cotton Boxers or Briefs
Cotton underwear allows the skin to “breathe” 
and keep moisture away from the body. Underwear 
should be comfortably loose. The scrotum moves 
close to or away from the body to adjust the 
temperature of the testicles, to promote the 
growth of healthy sperm. It is important to change 
underwear every day.

Girl’s cotton Underwear
Cotton underwear is more comfortable as this 
natural fibre allows the skin to “breathe.” Synthetic 
underwear (e.g., nylon, polyester, rayon) may 
not allow the skin to “breathe.” Some synthetic 
underwear, pantyhose and tights, have cotton gussets 
(crotches) to allow moisture to leave the body. 
Trapped moisture could cause vaginal infections.

Bra
Girls can wear a bra for comfort as their breasts 
develop. Some boys develop breast tissue for a 
year or more, but this will go away. Snug tank tops 
can work well for support and coverage – for boys 
and girls.

Socks 
Wash feet and change socks every day. Occasionally, 
wash the insoles of your shoes. Don’t forget about 
putting baking soda into your shoes if you find they 
are smelling.

Menstruation Supplies
- pads
- pads with “wings”
- panty-liners
- tampons (with cardboard, plastic, and 
  no applicators)

Pads are widely available at drug stores and grocery 
stores. They come in a variety of shapes and sizes. 
Choose pads and tampons that are unscented. Avoid 
super-absorbent tampons. Using tampons incorrectly 
could result in Toxic Shock Syndrome, a rare but 
serious infection that can result in death.

Hot Water Bottle
Exercise and warmth may help with menstrual 
cramps.
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Exercise:

1. Brainstorm with students some of the puberty changes that may be challenging.

2. Introduce the puberty kit. Tell the students that you are going to use it to teach them about the tools 
    that they can use to help them get through the challenging parts of puberty.

3. Distribute the puberty kit items to students. Students can work in pairs or alone. 

4. Brainstorm with students the answers to these questions:
• What is the item?
• How would the item be used?
• How does this item relate to puberty changes?

Ask:
• What items from the kit are most helpful for shaving? Menstruation?
• Preventing acne? Smelling good?  Looking good? Feeling good?
• Where can you find or buy most of the items in the puberty kit?
• Who can you talk to about getting items in this kit?
• What if your period comes at school?

Exercise: In their activity 
books students circle three 
items that they might need in 
their own puberty kit, and put 
an X next to two items that they 
should never share with another 
person, even a family member. 
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E 4 Lesson 1 1

TAKING cARE OF MYSELF

What Counts
1. Know the items needed for a puberty kit
2.	Know	the	difference	between	communicable	and 
    non-communicable infections/diseases
3. Know how communicable infections/diseases are spread 

Activity 1: Puberty Kit
Circle three items that you might need in your own puberty kit.
Put an X next to two items that you should never share with another 
person, even a family member.

Theme THREE: Body Science

Baking Soda
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ActIVItY 2: cOMMUnIcABLE AnD nOn-cOMMUnIcABLE InfEctIOnS AnD DISEASES 
(15 MIn)  

communicable Infections and Diseases

Ask: While we were looking at the puberty kit, there were a few times when I said, don’t share this with your 
friends or anyone else. Can you remember which items I said not to share?

• Toothbrushes

• Razors

• Water bottles 

• Other mouth objects like lip balm or lip gloss and straws

Explain: Whether you are a kid, a teenager, or an adult, don’t share these items, even with close friends or 
family members. Any of these items can spread germs that could make you sick or give you an infection in or 
around your mouth, or throughout your body, or through your blood. In this activity, we’re going to find out 
how and why this happens. 

Ask: 

• When you were younger, how many of you learned about washing your hands? Why do we wash our 
hands? What are we trying to clean off of our hands when we wash them? 

 – Germs 

• Yes. And what are germs?

 – Germs are small living organisms that are invisible to us and they can make us sick. 

Brainstorm a few kinds of sicknesses that students have heard of.

Write students suggestions on the board.

E.g., colds, coughs, fevers, cancer, germs, poison, chicken pox, food “poisoning” or food-borne illness

Explain: Some of these illnesses can be passed from one person to another. This is called “communicable.” 

Ask: What do we mean when we talk about communication?

Explain: A person makes contact or interacts with another person. They may talk to, touch, look, or smell 
the other person. When we are talking about sicknesses, it’s the same thing – communicable infections/
diseases “communicate” or interact with other people.  In other words, they go from one person to another. 
Communicable infections/diseases are also called “contagious.”

Write communicable on the board.

Ask: Do you know which ones from our list are illnesses you can catch from another person, and how they 
are spread?

Write the student examples under the title Communicable (e.g. Chickenpox, Colds, Measles, Flu, Sore throats, 
Pneumonia, Pink eye).

Explain: These types of sicknesses are caused by tiny organisms called “viruses” or “bacteria.”

They can be spread through direct contact – that means things like kissing or touching – or through indirect 
contact – like breathing in the germ from a person’s sneeze or cough, or touching things that have been used by 
an infected person, like their toothbrush or their fork or their food.
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Activity 2: Communicable and Non-Communicable 
infections and Diseases  

List items from the class brainstorm. 

Communicable Infections/Diseases
(can catch from others)

Non-Communicable Infections/
Diseases

(can’t catch from others)

  
Below is a list of things that help prevent the spread of communicable 
diseases. Circle the one that does not belong.
sneeze into your sleeve   wash your hands often  enough sleep 
good nutrition   immunization   exercise
stay home if you are sick  know your food allergies     wash your hair 

1. Draw a picture of a communicable infection/disease being transmitted from 
    one person to another person (or many people).

• Chickenpox
• Colds
• Measles
• Flu
• Sore throats 
• Pneumonia

Remember, we can’t see germs, but we can see the symptoms a person has when they are affected by a germ 
such as a virus or bacteria – a runny nose, tired, pale skin, sweaty with a fever, and even open sores.

Often, our bodies are strong enough to fight a communicable infection like a cold or fever, and/or they go away 
after a few days, but sometimes you need to take medicine.

communicable infections/diseases come from:
• Bacteria (an infection that can be cured with antibiotics) 
• Virus (a cold) 
• Protozoa (one-celled organisms in our drinking water or ponds that give you beaver fever or diarrhea)
• Fungi (rashes, athlete’s foot)
• Parasites (worms, head lice)

Brainstorm what a person can do to prevent a communicable infection/disease:
• Wash hands before eating
• Sneeze into sleeve
• Do not share personal items
• Immunization

Exercise:
1. Students write down the examples of communicable infections/diseases in their activity books.

2. Students review the list of things that help prevent the spread of communicable diseases and circle the 
one that does not belong. 
Answer food allergies:  Food allergies are not communicable. Knowing your food allergies keeps you 
safe, but does not prevent the spread of any communicable illness.
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non-communicable Infections and Diseases

Ask: What about the other illnesses? Is cancer communicable? What about if someone gets poisoned? Can 
I catch poisoning from them? Or what if someone is born with a condition like asthma? Can I catch it from 
them?

– no.

Infections and diseases that cannot be passed from one person to another are called “non-communicable” 
infections/diseases.

Brainstorm a few kinds of sicknesses that you have heard of that are “non-communicable.”
– cancer, genetics, malnutrition, chemicals, radiation

Write Non-Communicable on the board and under it write down the students suggestions.

Explain: Non-Communicable Infections/Diseases can come from:

Genes – from the mother or father. Genes are the little chemical plans within sperm and ovum cells, the plans 
for a new human being, including hair colour, the shape of its ears, eye colour, etc.

Malnutrition – not having enough good food to eat, not enough of particular vitamin or mineral, or if your 
body does not absorb your food properly. This is why it’s really important to eat healthy food and limit your junk 
food; keeping your digestive system healthy helps prevent diseases. 

chemicals – sometimes people are exposed to chemicals (e.g., drugs, alcohol, tobacco, pesticides, etc.) at their 
workplace. Chemicals are poison or toxic to the human body, depending on how much the body is exposed to. 

Radiation – comes from too many x-rays; cancer treatments, or from a nuclear power plant meltdown.

Ask: If a person became ill from one of these things, could they pass the illness on to another person?

– no. These kinds of illnesses would affect only the particular people exposed. These people cannot give their 
sickness to anybody else. These diseases or sicknesses are NOT contagious/communicable. 

Exercise: Students write down examples of non-communicable infections/disease in their activity books.
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Activity 2: Communicable and Non-Communicable 
infections and Diseases  

List items from the class brainstorm. 

Communicable Infections/Diseases
(can catch from others)

Non-Communicable Infections/
Diseases

(can’t catch from others)

  
Below is a list of things that help prevent the spread of communicable 
diseases. Circle the one that does not belong.
sneeze into your sleeve   wash your hands often  enough sleep 
good nutrition   immunization   exercise
stay home if you are sick  know your food allergies     wash your hair 

1. Draw a picture of a communicable infection/disease being transmitted from 
    one person to another person (or many people).

• cancer
• malnutrition
• poisoning

Exercise:
1. Students draw a picture of a communicable infection/disease being transmitted from one person to 

another person (or many people).

2. Draw a picture of someone with a non-communicable infection/disease.
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StUDEnt SELf-ASSESSMEnt AnD qUEStIOn BOX  (10 MIn)

Students fill in the Self-Assessment page for this lesson in their activity books. 

Step 1:  Did you learn what counts for this lesson?     
1. I know…items needed in a puberty kit   YES/ nO/ KInD Of 
2. I know…the difference between communicable and 

non-communicable infections and diseases   YES/ nO/ KInD Of
3. I know…how communicable diseases are spread  YES/ nO/ KInD Of

Step 2:  Are you on target?
Put an arrow into the target ring that best describes where you are at in your 
overall understanding of this lesson.

Step 3:  Write a question, or a new fact you learned this lesson, and put it in 
the Question Box.

tEAcHER MInI-ASSESSMEnt fOR GR. 4 LESSOn 11

cHEcKInG In: 

1. Talk with students when they are filling out their self-evaluation targets at the end of each lesson to see 
    if they understand. 
2. Body Science qUIz: Allow enough time at the end of the session for the quiz (pages 121-123) 
    Or do the quiz at the beginning of the next session.
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Grade 4 Body Science Quiz

1) Label the diagrams:          /13

Male body part names: penis, anus, scrotum, testicles, urethra, urethral opening

Female body part names: anus, vulva, vagina, vaginal opening, uterus, ovaries, 
urethra and urethral opening

Circumcised Penis
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2) Safe and unsafe touches        /2

Give an example of a SAFE touch: 

Give an example of an UNSAFE touch: 

3) What should someone SAY and DO if an UnSAfE touch   /2 
happens to them? 

 

4) What are SPERM cELLS for? Are they from a male or female?   /2

5) What are OVUM cELLS for? Are they from a male or female?   /2

 

6) Where does a baby grow inside its mother?     /1

 a) the ovary

 b) the scrotum

 c) the vagina

 d) the uterus

7) What does the word PUBERtY mean?      /1

 

8) changes in puberty         /6

What are two changes in puberty 
that happen to...

GIRLS

What are two changes in puberty 
that happen to...

BOYS

What are two changes in puberty 
that happen to...

BOtH



123A resource for Yukon schools  

9) Write three things you have learned about MEnStRUAtIOn   /3 
(or a period): 

10) think about the PUBERtY KIt       /6 

What are two puberty kit items 
that could be needed for…

GIRLS

What are two puberty kit items 
that could be needed for…

BOYS

What are two puberty kit items 
that could be needed for…

BOtH

11) circle: True or False         /1

 You can can catch communicable infections/diseases from other people, but 
 you cannot catch non-communicable infections/diseases from other people.   
 

12) catching a cold, or getting head lice are examples of…   /1

 a) non-communicable infections/diseases

 b) communicable infections/diseases

tOtAL:            /40 
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G
R
A
D
E 4

tHEME IV: MEDIA AnD cULtURE 

LESSON 12:
Media and Stereotyping51

It is our choices...that show what we truly are, far more than our abilities.
~ J. K. Rowling“

“

LEARnInG StAnDARDS ADDRESSED In tHIS LESSOn:  
cURRIcULAR cOMPEtEncIES  cOntEnt

Mental well-being
• Describe factors that positively influence mental well-being 

and self-identity 

• Media messaging and body image

• Factors that influence self-identity, 
including body image and social 
media 

tIMInG:  55 MInUtES

OBjEctIVES:  
• Understand that the representations made by the media are not always accurate. 
• Understand the concepts of media and stereotyping.
• Identify their own perceptions of various stereotypes. 
• Recognize that the media construct reality.

WHAt cOUntS? (ASSESSMEnt):

Students will be taught:
1. What stereotyping is and why it is not always good.
2. How to recognize stereotyping in media.
3. To be aware that the stereotyping we see and think is not always correct.

RAtIOnALE: 

This lesson offers a series of exercises relating to self/body image, gender and sex role stereotypes. Discussion 
also helps to develop media literacy skills. 

In this lesson, students become aware of the idea of stereotyping and the role that stereotypes play in the stories 
and movies that they enjoy. Students are introduced to stereotypes by brainstorming the characteristics that are 
associated with stock characters from fairy tales and Disney films. The book The Paper Bag Princess is used to 
illustrate non-stereotypical portrayals of princes and princesses. Another option is to read, The True Story of the 
Three Little Pigs, which also provides an opportunity to discuss how different types of people are commonly 
stereotyped in children’s stories and films.

51 Adapted from: MediaSmarts (2012) Once Upon a Time. MediaSmarts. Retrieved from: http://mediasmarts.ca/sites/default/files/pdfs/
lesson-plan/Lesson_Once_Upon_a_Time.pdf
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OUtLInE:

Introduction (10 min)
Activity 1: Media and Stereotyping (15 min)
Activity 2: Stereotyping in Popular Stories (20 min)
Student Self-Assessment and Question Box (10 min)

ADDItIOnAL MAtERIALS:

• Copy of The Paperbag Princess by Robert Munsch (available from Yukon Department of Education) 
Audio version: http://www.youtube.com/watch?v=hIPrb-sA6Uo

PROcEDURE:

IntRODUctIOn  (10 MIn)

Perform MindUp breathing (see page 17 for instructions).

Review ground rules.

Review key concepts from last class and answer Question Box questions:

   • What’s an example of a non-communicable infection of disease (e.g., cancer)

   • Is it okay to share your friend’s toothbrush? Why or why not?

   • What was an item from the puberty kit?

   • Answer Question Box questions.

For more information and recommendations on how to answer questions effectively, please see page 9.

Read “What Counts?” with students in preparation for Lesson 12.

ActIVItY 1: MEDIA AnD StEREOtYPInG  (15 MIn)

Brainstorm: what media means…

• Tools used for large scale communication.

• Things like the radio, internet, television, newspapers and magazines are all part of the media.

• These methods of communication reach many people in most areas of the world, and have a large 
influence on peoples’ thoughts and ideas.     

Brainstorm: what stereotypes mean…

• Many people think this way.

• Stereotypes are often “fixed” or set in peoples’ minds, not flexible.

• Stereotypes are when an idea or an image of someone is made too simple (oversimplified; black and 
white, not “grey” or “colours” communicating diversity).

• Stereotypes put people into “boxes,” or categories of right and wrong, “us” and “them.”

• They may have an element of truth but that does not make them true.
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Brainstorm words to describe a princess. 

She will likely be portrayed as young, pretty, beautifully dressed, and wealthy. Point out that they have created a 
stereotypical princess.   

Define stereotypes: a widely-held but fixed and oversimplified image or idea of a particular type of person 
or thing. Stereotypes can change how we treat others because we have already “decided” who they are by 
putting them in a box (a stereotype). Another word for stereotyping is “generalization.” You know you are 
doing this any time you start a sentence this way: “Men are…,” “Kids are…,” “Dogs are…,” and so on. 
Because not all men are one thing, nor are all kids the same.

Ask: If anyone in the class has an example of when they were stereotyped and how they felt about it.   

Explain: Stereotypes often have a judgmental tone, although they do not have to. “Golden Retrievers are 
furry,” may be a stereotype, but it can also be a negative thing. “Golden Retrievers shed everywhere and drool 
and are hard to train,” is an example of a stereotype with a negative tone.

Exercise: In their own words students define stereotypes in their student activity book.  

Brainstorm children’s films such as Snow White, Cinderella, One Hundred and One Dalmatians, The Little 
Mermaid, The Lion King, Beauty and the Beast, Aladdin and Pocahontas as a class. Then ask students to 
brainstorm words to describe the following stereotypes that we often find in our favourite media, like films: 

• The stepmother 

• The handsome prince 

• The villain (male/female) 

• The hero 

• The heroine 

• Mothers 

• Fathers

Ask: Are these descriptions true? Discuss why or why not. 

Ask: If students can think of any movie characters that don’t fit into a stereotypical role. For example, the 
wicked stepmother in Snow White is very beautiful, even though she is evil. Belle from Beauty and the Beast is 
smart, as well as beautiful.

Exercise: In their activity book students write the name of one character who does NOT fit into a 
stereotypical role and why they picked them?

Explain: Media characters are often very stereotypical. The problem arises because media influences how a 
whole group of people – “society” – views a certain type of person, which  can create false impressions and  
limiting beliefs.

It is important to think critically about the characters we see in the media by thinking about what message they 
are sending to people about a specific type of person and how limiting and judgemental this can be.
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ActIVItY 2: StEREOtYPInG In POPULAR StORIES  (20 MIn)

Read The Paper Bag Princess52 to your class and discuss the questions below.

Discuss

• How is Elizabeth different from the stereotypical princesses that we talked about earlier? 

• How is Prince Ronald different from the handsome princes in movies such as Snow White or Cinderella? 

• Are The Paper Bag characters like anyone that you know? In what ways are they like real people? 

• What do you think of these characters, including the villain/dragon? Do you like them? Why? Why not?

Exercise: students draw or paint a picture of a stereotypical prince, princess or villain standing beside a non-
stereotypical version of the same character. Students may need some help in creating their non-stereotypical 
characters. 

Explain: A person can have characteristics that 
seem ‘typical’ but what makes him/her unique 
is what makes her/him interesting. Perhaps 
s/he is a prince/ss who really wants to be a 
shoemaker; perhaps s/he is a villain who has a 
secret fear of spiders.  Just like the characters 
in media and stories, we are happiest inside 
ourselves when we celebrate what makes 
us unique, not when we try to be a two-
dimensional version of what someone might 
say is a “boy,” or a “girl,” or a “nine-year-old,” 
and so on.

52 Munsch, R. (2009, original 1980). The Paperbag Princess. Buffalo, NY: Annik Press
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Activity 2:  Stereotyping in Popular Stories
In the space below, draw or paint a picture of a stereotypical Prince, Princess or 
Villain standing beside a non-stereotypical version of the same character.

Stereotypical Character Non-stereotypical Character
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StUDEnt SELf-ASSESSMEnt AnD qUEStIOn BOX  (10 MIn)

Students fill in the Self-Assessment page for this lesson in their activity books. 

Step 1:  Did you learn what counts for this lesson?     
1. I know…what stereotyping is and why it is not always good  YES/ nO/ KInD Of 
2. I know…how to recognize stereotyping in media   YES/ nO/ KInD Of
3. I know…that the stereotyping we see and think is not always correct YES/ nO/ KInD Of

Step 2:  Are you on target?
Put an arrow into the target ring that best describes where you are at in your 
overall understanding of this lesson.

Step 3:  Write a question, or a new fact you learned this lesson, and put it in 
the Question Box.

tEAcHER MInI-ASSESSMEnt fOR GR. 4 LESSOn 12

StIcKY nOtE:

1. Pass out sticky notes to each student. 
2. Ask them to write down a stereotype someone may think about or see in them.
3. Give them examples to help them think of something 
    (e.g., I’m tall so people think I’d be good at basketball, but I’m not). 
4. They can write their names on the other side and hand it in.
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G
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tHEME IV: MEDIA AnD cULtURE 

LESSON 13:
Online Safety53

The real problem is not whether machines think but whether men do.
~ B. F. Skinner  “

“

LEARnInG StAnDARDS ADDRESSED In tHIS LESSOn:  
cURRIcULAR cOMPEtEncIES  cOntEnt

Social and community health 
• Describe and assess strategies for responding to 

discrimination, stereotyping, and bullying
Mental well-being

• Describe factors that positively influence mental 
well-being and self-identity 

• Media messaging and body image
• Strategies for responding to bullying, 

discrimination, and violence
• Factors that influence self-identity, 

including body image and social 
media 

tIMInG:  70 MInUtES

OBjEctIVES:  

• Understand how online communication differs from face-to-face conversation.
• Recognition of cyberbullying behaviour.
• Knowledge of appropriate action to take when cyberbullying occurs.
• Awareness of rules for good online communication.

WHAt cOUntS? (ASSESSMEnt):  

Students will be taught:
1. How online communication is different from face-to-face communication.
2. Know what cyberbullying is. 
3. How to respond to cyberbullying. 

RAtIOnALE: 

There is a sense of anonymity when communication only occurs through the computer. Internet users often 
cover up their identities using online avatars and nicknames, and it is easy for people to forget that real people 
are behind the online conversations. In this lesson, students explore the concept of avatars, and discuss the 
importance of using empathy as well as common sense when they are talking to others online. 

53 Adapted from: MediaSmarts (2013) Introduction to Cyberbullying: Avatars and Identity. MediaSmarts. Retrieved from: http://mediasmarts.ca/
sites/default/files/pdfs/lesson-plan/Lesson_Introduction_Cyberbullying_Avatars_Identity.pdf
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OUtLInE:

Introduction (10 min)
Activity 1: How online communication is different from face-to-face communication (20 min)
Activity 2: What cyberbullying is (15 min)
Activity 3: Responding to cyberbullying (15 min)
Student Self-Assessment and Question Box (10 min) 

ADDItIOnAL MAtERIALS:

Optional background reading:
• A Word About (N)ethics – download or view at: http://mediasmarts.ca/backgrounder/word-about-nethics 
• Cyberbullying Backgrounder – download or view at: http://mediasmarts.ca/backgrounder/

cyberbullyingbackgrounder

PROcEDURE:

IntRODUctIOn  (10 MIn)

Perform MindUp breathing (see page 17 for instructions).

Review ground rules.

Review key concepts from last class and answer Question Box questions:

• Can you describe what a stereotype is? Can someone else give an example?

• Describe a prince (or other) as a stereotype. Would you want to be his friend?

• Describe a prince (or other) as a real person, someone you might even be friends with.

• Answer Question Box questions.

For more information and recommendations on how to answer questions effectively, please see page 9.

Read “What Counts?” with students in preparation for Lesson 13.
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ActIVItY 1: HOW OnLInE cOMMUnIcAtIOn IS DIffEREnt fROM 
fAcE-tO-fAcE cOMMUnIcAtIOn  (20 MIn)

Write a chart on the board with headings OffLInE and OnLInE. 

Ask students how talking to people online (through things like video games, social networks, texting, and 
instant messaging) is different from talking to people face-to-face. 

Exercise: in their activity books students fill in the OFFLINE vs. ONLINE chart. 

Make sure students include the following points:
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What Counts
1.	How	online	communication	is	different	from	face-to-face 
    communication
2. Know what cyberbullying is 
3. Know how to respond to cyberbullying 

Activity 1: How online communication is different from 
face-to-face communication
In	the	chart	below	write	down	the	differences	between	talking	to	people	offline 
versus online. 

OFFLINE ONLINE

G
R
A
D
E 4 Lesson 13

ONLINE SAFETY

Theme FOUR: Media and Culture

• We can see them 

• We can hear their tone of voice 

• They can see you 

• They can hear you 

• Things you say disappear (except 
in memory)

• We can’t see them 

• We can’t hear them 

• They can’t see you 

• They can’t hear you 

• Everything you say can 
be read later

• People can read 
what you say 

• We don’t see 
how people 
react to what we say

• Only people 
who are there 
hear you 

• We can see 
how people 
react to what 
we say
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ActIVItY 2: WHAt cYBERBULLYInG IS  (15 MIn) 

Read to students the following quote from a teenage girl.54

“I think online it’s easier to say mean things, because you are not face-to-face and you are 
hiding behind a screen.”  

Explain that cyberbullying is bullying that takes place using electronic technology. Electronic technology 
includes devices and equipment such as cell phones, computers, and tablets as well as communication tools 
including social media sites, text messages, chat, and websites.

Examples of cyberbullying include mean text messages or emails, rumors sent by email or posted on social 
networking sites, and embarrassing pictures, videos, websites, or fake profiles.55

Discuss with students the following questions (can also be found in the student activity book):

1. Do they agree with the quote? Why or why not?

2. When someone says something to you online that hurts your feelings, how is it different from when it 
happens offline? 

3. Have you ever been unsure whether something that someone said or did to you online was meant to be 
mean or not?

4. If so, what did you do about it?

5. Have you every accidentally said something online that offended someone? Have you made a comment 
meaning to be funny, and it backfired?

54 http://mediasmarts.ca/sites/mediasmarts/files/lesson-plans/lesson_understanding_cyberbullying_virtual_physical_worlds.pdf
55 https://www.stopbullying.gov/cyberbullying/what-is-it/
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ActIVItY 3: RESPOnDInG tO cYBERBULLYInG  (15 MIn)

Exercise: Explain to students the four-step process to actively deal with and stop cyberbullying (can also be 
found in the student activity book):

1. StOP immediately – leave the online environment or activity where bullying is going on.

2. BLOcK e-mails or instant messages received from bullies. NEVER RESPOND.

3. SAVE all harassing messages and send them to your Internet provider (Yahoo, Hotmail, Facebook, etc.). 
    Most providers have policies about users harassing people on their server.

4. tALK to a trusted adult about the cyberbullying; alert the police when bullying involves physical threats.

Ask students to write down, in their activity book, who they can talk to about bullying.

Exercise: Students to draw a set of pictures in their activity books that shows them using the four steps to 
respond to bullying. 

TALK

STOP BLOCK

SAVE
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Rules for Good Online communication

for myself:

1. Respect other people’s privacy online; no rumours, no telling their stories or information to others; no 
sharing photos of someone without their permission.

2. Respect other people’s virtual space: don’t go into someone else’s files or computer.

3. Be inclusive of other people. It is just as mean to exclude people online as it is face-to-face.

4. Don’t try to turn people against one another; making someone else be a bully is no different from 
being a bully yourself.

5. Your values in the virtual world should be the same as in the physical world. Never write anything to 
anyone or about anyone that you wouldn’t be willing to say face-to face. If you feel an urge to write 
something angry, sleep on it, or better yet, write it out by hand and do not post it online. When you feel 
better, talk to that person face-to-face.

If you witness cyberbullying:

6. If someone asks you to pass on an insulting or embarrassing message, photo or video of another person, 
refuse to do it – even if you don’t know that person.

7. take action to stop bullying when you see it. When your friends get involved in cyberbullying, tell 
them or the perpetrator it is not okay. Speak up every time you witness online harassment. Use the “I” 
statement and assertive communication skills you learned in Lesson 5. Most young people are more 
sensitive to criticism from their peers than from their parents. If you are concerned, ask an adult for help. 
Online bullying is dangerous and against the law. Do not be afraid to report it to the RCMP or to your 
parents.
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Optional

Since we are talking about bullying and its effect on people, let’s have

A Word about Mental Health:
Feeling happy one minute and in tears the next, sometimes for no apparent reason, isn’t at all unusual 
during puberty. The hormones in your blood stream influence how you feel. 

Being a preteen and teenager is hard. You’re under stress to be liked, do well in school, get along 
with your family and make big decisions. You can’t avoid most of these pressures, and worrying 
about them is common. But feeling very sad, hopeless or worthless could be warning signs of a 
mental health problem.

Mental health problems are real, painful and sometimes severe. 

You might need help if you feel hopeless or worthless or:

• Often feel very angry or very worried

• Feel grief for a long time after a loss or death

• Think your mind is controlled or out of control

• Use alcohol or drugs

• Exercise, diet and/or binge-eat obsessively

• Hurt other people or destroy property

• Do reckless things that could harm you or others

Mental health problems can be treated. To find help, talk to your parents, school counselor or health 
care provider. You can also call the Kids Help Line or go to this link. 

Kids Helpline: 1-800-668-6868 Website: kidshelpphone.ca

http://www.kidshelp.com.au/teens/get-help/who-else-can-help/helpful-links/ 
depression-mental-health.php
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StUDEnt SELf-ASSESSMEnt AnD qUEStIOn BOX  (10 MIn)

Students fill in the Self-Assessment page for this lesson in their activity books. 

Step 1: Did you learn what counts for this lesson?     
1. I know…how online communication is different from 

face-to-face communication     YES/ nO/ KInD Of 
2. I know…what cyberbullying is    YES/ nO/ KInD Of
3. I know… how to respond to cyberbullying    YES/ nO/ KInD Of

Step 2: Are you on target?
Put an arrow into the target ring that best describes where you are at in your 
overall understanding of this lesson.

Step 3: Write a question, or a new fact you learned this lesson, and put it in 
the Question Box.

tEAcHER MInI-ASSESSMEnt fOR GR. 4 LESSOn 13

qUEStIOn At tHE DOOR:

1. As students line up to leave the classroom, remind them that if you’re a target of cyberbullying you’re 
    supposed to STOP, BLOCK, SAVE AND TALK. 
2. As each student passes, ask them what you do for each one. For example: what do you do to STOP? 
    What do you do to BLOCK? etc. 
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Grade Participation
Student 

Activity Book
Self-

Evaluations

Anecdotal 
notes / Mini-
Assessments

quizzes / 
tests

Ground 
Rules

Your own Your own

 A

Excellent 
performance in 
participation. 
Outstanding 
effort in focusing, 
discussions, 
partner work, 
roleplays, etc.

Total 
completion 
of work, 
demonstrating 
excellent 
understanding.

Accurately 
described 
themselves as 
in the WOW 
target very 
often.

Demonstrates 
excellent 
understanding 
in discussions 
and mini-
assessments.

All, or nearly 
all, answers 
correct.

Excellent at 
following all 
of the ground 
rules.

 B

Very good 
performance in 
participation. 
A strong effort 
in focusing, 
discussions, 
partner work, 
roleplays, etc.

Completion 
of work, 
demonstrating 
very good 
understanding.

Accurately 
described 
themselves 
as in the 
WOW target 
somewhat 
often.

Demonstrates 
very good 
understanding 
in discussions 
and mini-
assessments.

Many answers 
correct.

Very good at 
following the 
ground rules.

 

 c+

Good 
performance in 
participation. 
A reasonable 
effort in focusing, 
discussions, 
partner work, 
roleplays, etc.

Most work 
complete, 
demonstrating 
a good 
understanding.

Accurately 
described 
themselves as 
in the GOOD 
target very 
often.

Demonstrates 
good 
understanding 
in discussions 
and mini-
assessments.

A reasonable 
number of 
answers 
correct.

Good at 
following most 
of the ground 
rules.

 c

Satisfactory 
performance in 
participation. 
A partial effort 
in focusing, 
discussions, 
partner work, 
roleplays, etc.

Most work 
complete, 
demonstrating 
a satisfactory 
understanding.

Accurately 
described 
themselves 
as in the 
GOOD target 
somewhat 
often.

Demonstrates 
satisfactory 
understanding 
in discussions 
and mini-
assessments.

Just over half 
correct.

Satisfactory at 
following most 
of the ground 
rules.

 

 c-

Minimally 
acceptable 
performance in 
participation. 
A low effort 
in focusing, 
discussions, 
partner work, 
roleplays, etc.

Some 
completion 
of work, 
demonstrating 
a minimal 
level of 
understanding.

Accurately 
described 
themselves 
as in the 
CONTINUE 
target more 
than the other 
targets.

Minimally 
meets 
showing 
understanding 
in discussions 
and mini-
assessments.

Around half 
correct

Minimally 
following 
some of the 
ground rules.

I incomplete incomplete incomplete incomplete incomplete incomplete incomplete incomplete

f

(fail)

Failing to meet 
minimally 
acceptable 
performance for 
participation, or 
no participation.

Very low 
completion 
of work, 
not meeting 
minimal 
levels of 
understanding.

Accurately 
described 
themselves as 
OFF TARGET 
very often.

Does not 
minimally 
meet showing 
understanding 
in discussions 
and mini-
assessments.

Very few or 
no correct 
answers.

Did not follow 
the ground 
rules the 
majority of the 
time.

n/M No Mark No Mark No Mark No Mark No Mark No Mark No Mark No Mark

Grade 4
SHARE

Resource Rubric
PHYSIcAL AnD HEALtH EDUcAtIOn
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