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Resource Overview Planning for Instruction
SHARE has four themes and each theme is divided into lessons:

Lesson

Approximate
Time

Page

Materials

Additional
Resources

THEME I: Who Am I?
Lesson 1:
Getting Started with SHARE

85 min

•
11-20 •

Alphabet of Emotions chart (see page 15)
Drawn copy of Feelings Thermometer on
whiteboard or flip chart (see page 16)

Lesson 2
Belonging and Self-Esteem

70 min

21-28

Lesson 3:
Biological Sex and Gender

65 min

Background reading:
29-36 • Pages 8 – 11 and 16 – 18 of “What is Sex?” in It’s
Perfectly Normal by Robie Harris

Lesson 4:
Making Decisions

60 min

37-42

Lesson 5:
Friendship: What Does it
Mean to You?

80 min

43-54 •

Lesson 6:
Family

85 min

55-60

THEME II: Relationships

•

•

Lesson 7:
Problem Solving with Friends

4

55 min

Terry’s Story (page 48-50)
That’s a Family! A Film for Kids about Family
Diversity (available through the Department of
Education library)

Prepared set of Conflict with Friends cards for
each group of three students (page 65)
61-68 Background review:
• Ted Talk The Power of Introverts http://www.ted.
com/talks/susan_cain_the_power_of_introverts
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MindUp Program,
Department of
Education
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Resource Overview Planning for Instruction

Lesson

Approximate
Time

Page

Additional
Resources

Materials

THEME III: Body Science

Lesson 8:
Puberty Changes

70 min

Background reading:
• It’s Perfectly Normal by Robie Harris
• http://www.sexualityandu.ca/sexual-health/all
about-puberty
• Sex Hormones - Puberty
http://www.abpischools.org.uk/page/modules
hormones/horm3.cfm
Required Video Clips (Always Changing puberty
video series):
Available online and/or on the SHARE memory stick:
1. Co-ed
69-80
https://youtube.com/watch?feature=player_
detailpage&v=mJcKH0oBjgs
2. Girls
https://www.youtube.com/watch?v=mAY6_OCz7w4
3. Boys
https://www.youtube.com/watch?feature=player_
detailpage&v=X9KNoTYL4hs

Local nurse/
Department of
Education approved
presenter

Optional Video Clips:
• Let’s Talk Puberty for Girls and for Boys, Disney
Educational Productions two-DVD Series (available
through the Department of Education library)
•
Lesson 9:
Male Reproductive System

65 min

81126

•
•
•

Lesson 10:
Female Reproductive System

75 min

127174

•
•

Lesson 11:
Keeping Myself Clean and
Healthy

90 min

175188

Body Science Quiz

20 min

189194

Lesson 12: Sexual Exploitation

70 min

195204

Lesson 13: Self-Image

70 min

205212

105 min

213223

Male Reproductive System Answer Key
(page 85)
Male Reproductive System Definitions posters
(page 92-120)
Male Reproductive System cards
(page 121-125)
Female Reproductive System Answer Key
(page 131)
Female Reproductive System Definitions posters
(page 139-168)
Female Reproductive System cards
(page 169-173)

Local nurse/
Department of
Education approved
presenter

Local nurse/
Department of
Education approved
presenter
Local nurse/
Department of
Education approved
presenter

•

Copies of Grade 5 Body Science Quiz
(pages 189-194)

THEME IV: Media and
Culture

Lesson 14: Online Safety

Kids in the Know,
Department of
Education

Background reading:
• A Word About (N)ethics (page 220)
• Cyberbullying Backgrounder (page 221)
• Art supplies (for the mask-making activity)
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Learning Standards
Area of Learning – Physical and Health Education
Related to Grade 5 SHARE

Big Ideas:
• Understanding ourselves and the various aspects of health helps us develop a balanced lifestyle.
• Personal choices and social and environmental factors influence our health and well-being.
• Developing healthy relationships helps us feel connected, supported, and valued.

Learning Standards:
Curricular Competencies

Content

Students are expected to be able to do the following:

Students are expected to know the following:

Healthy and active living
• Describe the impacts of personal choices on
health and well-being
• Describe strategies for communicating medical
concerns and getting help with health issues
• Identify, apply, and reflect on strategies used to
pursue personal healthy-living goals
Social and community health
• Identify and describe strategies for avoiding and/
or responding to potentially unsafe, abusive, or
exploitive situations
• Describe and assess strategies for responding to
discrimination, stereotyping, and bullying
• Describe and apply strategies for developing and
maintaining positive relationships
• Describe and apply strategies that promote a
safe and caring environment
Mental well-being
• Describe and assess strategies for promoting
mental well-being, for self and others
• Describe and assess strategies for managing
problems related to mental well-being and
substance use
• Explore and describe strategies for managing
physical, emotional, and social changes during
puberty
• Explore and describe how personal identities
adapt and change in different settings and
situations
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• Practices that promote health and well-being,
including those that prevent communicable
and non-communicable illnesses
• Sources of health information and support
services
• Strategies to protect themselves and others
from potential abuse, exploitation, and harm in
a variety of settings
• Factors influencing use of psychoactive
substances and, potentially harms
• Physical, emotional, and social changes that
occur during puberty, including those involving
sexuality and sexual identity, and changes to
relationships

Rationale
SHARE as an Age-Appropriate Sexual Health Resource for Safety
“The Society of Gynecologists and Obstetricians of Canada has identified key factors relating the stages of
development of children to age-appropriate sexual health knowledge, as well as the dangers youth face
without this knowledge at the appropriate time.”1
At times, the Learning Standards may not be explicit enough to provide this level of safety for Yukon children.
Therefore, the SHARE program also incorporates the following recommendations on age-appropriate sexual
health information from the Society of Gynecologists and Obstetricians of Canada.

Sexuality and Childhood Development – Middle Childhood Ages 5 – 8 yrs2,3
• A child’s sense of gender identity (understanding that they are male or female), gender stability
(understanding that they will always be female or male), and gender consistency (understanding that basic
gender identity is not changed by changes in gender-typed appearance or behaviour) should be complete.
• Some children will show early signs of puberty (e.g., menstruation).
• Basic understanding of the process of human reproduction.
• Understands proper terminology for sexuality related body parts (e.g., vulva, clitoris, vagina, penis,
testicles).
• Basic understanding of sexual orientation (heterosexuality, homosexuality, bisexuality).
Common Behaviours
• Curiosity-based sex play
with same and opposite sex
friends.
• Occasional masturbation
(self-pleasuring) increases.
For some children at this
age, masturbation may
begin to take on a pleasure
oriented rather than
relaxation focus.
• Use of slang words to
describe body parts and
sexuality.

Concerns

Learning Objectives

• Signs that a child’s sense
of gender identity, stability,
and consistency is not
established.

• Basic understanding of
human reproduction,
including the role of sexual
intercourse.

• Signs that a child may have
been sexually abused or
exploited (e.g., physical
trauma to the genital area,
sexually related acting out
behaviour).

• Preparatory understanding
of the basic physical changes
associated with puberty.

• Lack of knowledge related
to basic aspects of human
reproduction.
• Unable to adopt basic
social conventions related
to nudity, privacy, and
respect for others in social
relationships.

• Understands distinctions
between heterosexuality,
homosexuality, and
bisexuality.
• Introduction of knowledge
and social norms related
to the role of sexuality in
relationships.
• Reinforce and expand
knowledge of rights
(e.g., “your body belongs
to you”) and responsibilities
(e.g., equal relationships)
related to sexuality.

The Society of Obstetricians and Gynaecologists of Canada (SOGC). (2013). Teachers: Sexuality and Childhood Development. Sexuality and
U. Retrieved from http://www.sexualityandu.ca/teachers/sexuality-and-childhood-development/
2
The Society of Obstetricians and Gynaecologists of Canada (SOGC). (2013). Teachers: Middle Childhood (5-8). Sexuality and U. Retrieved
from http://www.sexualityandu.ca/teachers/sexuality-and-childhood-development/middle-childhood-5-8
3
For additional information on this, please see Meg Hickling, RN’s book: Hickling, M. (2005). The New Speaking of Sex: What your children
need to know and when they need to know it. Kelowna, BC: Northstone Publishing. Available from Department of Education.
1
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Sexuality and Childhood Development – Late Childhood (9–12)4
Developmental Outcomes

Concerns

• Physical changes associated with puberty

• Premature initiation of adult sexual activity

• Psychological/social changes associated with
puberty

• Difficulty adjusting to homosexual or bisexual
orientation

• Full understanding of rights and responsibilities
related to sexuality and relationships

• Difficulty with body image

Common Behaviours

• Difficulty with social skills

Learning Objectives

• For many, a large preoccupation with how they
look, body image, etc.

• Complete knowledge of the physical and
psychological aspects of puberty

• Dating (i.e., going with)

• Broadly-based sexual health education,
including delay of first intercourse and
contraception/safer sex

• Physical intimacy (kissing, petting)
• Masturbation increases with more pleasure and
orgasm as the focus
• Preoccupation with sexuality (e.g., frequently
makes references to sexuality)
• Interest in sexual media

• Social skills education related to rights and
responsibilities in relationships and mutually
satisfying interpersonal relationships
• Development of media literacy skills to
understand, interpret, and evaluate media
sexuality messages and imagery

The Society of Obstetricians and Gynaecologists of Canada (SOGC). (2013). Teachers: Late Childhood (9–12). Sexuality and U. Retrieved
from http://www.sexualityandu.ca/teachers/sexuality-and-childhood-development/late-childhood-9-12

4
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Lesson Preparation:
Required Materials for Every Lesson:
1. A Question Box
2. Pieces of paper with uniform colour and size for each student
3. Flip chart and markers
4. White or blackboard and writing utensils
5. Emotions Alphabet (poster for class or refer to Student Activity Books)
6. Student Activity Books
7. Pencils or pens for each student
8. Coloured pencils and crayons for each student
Additional materials are listed as needed in every lesson.

How to Create a Question Box
Prior to teaching SHARE, you will need to make/design a question box for your classroom. For example, you
might cover a shoe box with black construction paper and decorate it with yellow question marks. Or wrap a
tall Kleenex box in wrapping paper and cut a hole in the top. Each student can add his or her creativity.
The Question Box has to be big enough to hold a small sheet of folded paper from each student. At the end of
each lesson, you can sort through the questions asked and have answers prepared for the next class. Reuse the
box for each class in this resource.
To make it easy for you to open, but more difficult for students to access, you might consider putting the lid on
the bottom, turning it upside down and cutting the hole in the top.

Tips on Answering Question Box Questions:5
Group together common questions. Tell the class “there were many questions about…so I am addressing them
all in this answer.” This saves processing time and possible duplication. It also normalizes the question.
Acknowledge respectfully those questions that you could not understand or that seem to be “off topic.” State
“there were a few questions that I could not read,” or “there were a few questions that don’t seem to relate to
our course content.” Conclude by saying, “Please see me individually if you don’t hear your questions answered
today.”
Use proper terminology whenever possible, e.g., “There’s a question here about ‘jerking off.’ Lots of people
have questions about masturbation…” Although slang terms are sometimes used it is important to correct
the slang term with the proper term. It is important to also acknowledge the slang term that is used. This way
students who perhaps do not know the proper term will be able to match up the proper term with the slang
term.
Defer lengthy discussions concerning questions that relate to future course content. Try to answer questions
briefly, and indicate that the topic will be discussed further during an upcoming lesson, e.g., “There are some
questions about contraception which we will be discussing next class. If you still have a question, or don’t
understand, you can re-submit your question then.”
Defer a question and find the correct/current information you require to answer it. It is OK to say, “I don’t know
for sure, but will try to find out and get back to you next class.”
5

http://teachers.teachingsexualhealth.ca/teaching-tools/instructional-methods/question-box/
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LESSON 1:
Getting Started with SHARE6

It is easier to build strong children than to repair broken [adults].
~ Frederick Douglass

“

5
“
G
R
A
D
E

THEME ONE: WHO AM I?

Learning Standards Addressed in this Lesson:
Curricular Competencies:
Social and community health
• Describe and apply strategies for developing and maintaining positive relationships
• Describe and apply strategies that promote a safe and caring environment
Mental well-being
• Describe and assess strategies for promoting mental well-being, for self and others
• Explore and describe how personal identities adapt and change in different settings and situations

Timing: 85 min
Objectives:
•
•
•
•
•
•

Engage students by making SHARE relevant to their own lives.
Co-construct ground rules.
Outline correct use of language.
Increase awareness of various feelings that arise in different situations.
Identify, recognize and manage strong feelings.
Introduce the Question Box.

What Counts? (Assessment):
Students will be able to:
1. Know the SHARE ground rules and correct language use.
2. Know two ways to calm strong feelings.
3. Identify a trusted person to talk to about their feelings.

Adapted with permission from Public Health – Seattle and King County, Family Planning Program, © 1986, revised 2013 • www.kingcounty.
gov/health/flash AND small excerpts from:
a) Streetwise to Sex-Wise, 2nd Edition. (2001). Brown and Taverner, Planned Parenthood of Greater Northern New Jersey.
b) Changes in Me: A Puberty and Adolescent Development Resource for Educators, Junior Grade Level, 2nd Edition, Peel Public Health,
Healthy Sexuality Program, 905-799-770

6
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RATIONALE:
This lesson introduces the SHARE resource—its purpose, the rules and the tools that give students an
opportunity to open up, get comfortable with themselves and others in order to build the critical foundation of
understanding that will set the tone for the rest of the program.

Outline:
Introduction to SHARE (20 min)
Activity 1: Ground Rules and Language Use (15 min)
Activity 2: Feelings Brainstorm and Discussion (10 min)
Activity 3: Recognizing and Coping with Strong Feelings (20 min)
Activity 4: Introduce the Question Box (10 min)
Student Self-Assessment and Question Box (10 min)

Additional Materials:
√ Alphabet of Emotions chart, see page 15 (also in student activity book)
√ Drawn copy of Feelings Thermometer on whiteboard or flip chart, see page 16

Procedure:
INTRODUCTION TO SHARE (20 MIN)
Explain: this resource is called Sexual Health and Relationship Education or SHARE. In Grade 5 SHARE, students
will be learning more about:
• Self – knowing yourself, biological sex and gender, personal space, and body awareness.
• Relationships – thinking it through and talking (assertive communication), family, friendships and
romantic partnerships.
• Body science – knowing your body, puberty changes, male and female reproductive systems and
functions, and personal care.
• Media and culture – stereotyping and online safety.
Explain: Sexuality is not only about the physical body, it includes how people feel about themselves, what
they feel about their gender, whether they know how to love, how to trust and how to communicate. When
people study sexuality they learn whether they can make friends, keep friends and also end relationships in a
healthy way. Learning about sexuality also includes how babies are made and how they grow.
Young people are often very curious about sexuality and body science but may feel shy talking about it or
asking questions, or, they may not know who to talk to. The best people to talk to are close caregivers/parents,
but some caregivers/parents and children are not comfortable talking to each other about this topic. After
the SHARE program, hopefully students will become more comfortable discussing their questions with their
caregivers/parents and health professionals. Feeling comfortable will help students feel good and supported
about growing up.
Every person needs to understand his or her body to help them be safe. In SHARE, students will learn the skills
to get help if they find themselves in an unsafe situation. Sexual health education teaches students to feel
positive and safe about growing up. It doesn’t matter if students know a lot or a little—what matters is making
sure that information is correct and that they are comfortable asking about what they do not know.
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Explain: Strong feelings may come up during SHARE lessons and we need to learn how to cope with those
feelings, how to feel safe in the classroom, and how to ask questions in a way that feels safe.
Discuss to assess previous knowledge.
Ask: How many of you have talked with your family or a trusted adult about sexuality or puberty?
How many of you learned about puberty in earlier grades?
Why do you think it is important for us to study sexual health information at school?
• to take care of and make us more comfortable with our bodies
• to help prevent sexual abuse
• so we will know what is happening as our bodies go through puberty
• sexuality is an important part of life, and knowing about reproduction, relationships and health is part of
this knowledge
• some kids won’t learn it anywhere else
• some parents are comfortable discussing this material; others are not
Read “What Counts?” with students in preparation for Lesson 1.

ACTIVITY 1: GROUND RULES AND LANGUAGE USE (15 MIN)
Read aloud:7
The class was beginning a unit on “sexuality” that day. They came in from recess and Mr. Clark asked everybody
to calm down and get ready to work. But everybody was a little nervous and excited, and it took a long time
before the jokes and laughter let up. When it was quiet, Mr. Clark asked whether anyone knew what kinds of
things they’d be studying in this next unit called “sexuality.” Marco raised his hand and asked, “What about
the reproductive system?” A few people giggled. Then Shawna raised her hand. She asked whether the class
would learn about menstrual periods. Four or five people began to roar with laughter and Michelle said, “How
dumb!” Shawna started to blush. When the laughter kept up, tears came to her eyes and she finally got up and
left the room.
Ask: Why do you think some people laughed?
How did Shawna feel?
How will she and others feel now about speaking in class?
If you were the teacher how would you handle the problem?
How could the problem have been avoided in the first place?
Do you think this kind of thing could happen in OUR class?
How can we keep it from happening here?
Let’s develop a contract for how we’ll treat each other during SHARE.
Explain: People often have very different and strong feelings and opinions when talking about sexuality.
Because so much of what we are going to be learning about and talking about is personal and a bit sensitive,
ground rules help us feel safe and respected in and out of classroom.
Brainstorm with students to make a list of ground rules.

Changes in Me: A Puberty and Adolescent Development Resource for Educators, Junior Grade Level, 2nd Edition, Peel Public Health,
Healthy Sexuality Program, 905-799-770

7
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Good examples of ground rules include:8
• No put downs.

• Use correct terms.

• No personal questions.

• Listen when others are speaking.

• It’s OK to pass.

• Classroom discussions are confidential.

• All questions are good questions.

• Speak for yourself.

Write Ground Rules on flip chart paper as you co-construct them.
Essential ground rules
1. Any question is a good question.
2. Listen to and respect your and others’ right to express their opinion.
3. No put downs (including yourself), negative expressions, gestures or comments.
4. It is OK to say “pass.”
5. Respect confidentiality. Say “Someone I know…” instead of names or other identifying words.
6. Use scientific and/or dictionary-type words vs. slang or “baby words” (see below).
Encourage students to add to the ground rules with their own suggestions.
Other examples:
• No negative statements or comments, looks, groaning, or making gestures. Ask for examples of what
these things might look like.
• Protect people’s privacy (e.g., questions about friends and family members should NOT include their
names or identities. It’s more considerate to ask, “Someone I know had an acne problem. What causes
that?” rather than “My sister had an acne problem …”).
• It’s OK NOT to ask questions or share personal beliefs.
• It’s OK NOT to answer a question. For example, the teacher may choose to “pass” on a question if it
is too personal or inappropriate for classroom discussion. You can also reframe the question to answer
appropriately.
• Be considerate of other people’s feelings.
• Don’t share information if it’s not yours to share—no gossip.
• Everyone is responsible for his/her own learning.
Consider incorporating this acronym for GROUND RULES:
G Giggling is OK. People have a variety of reactions to this topic; giggling is one of them.
R Respect what others say—no put downs.
O OK to pass and not answer a question.
U Understand others’ feelings—be sensitive and respect their differences.
N No personal questions or stories from students or teachers.
D Discuss puberty and sexual health topics responsibly outside the classroom—be respectful.
R Remember—we all have questions that need answers.
U Use correct names for body parts; ask if you can’t remember.
L Let the teacher know if you want to speak privately.
E Expect the teacher to respect your privacy and not repeat things you say, but remember that if someone
has harmed you, the teacher is required by law to report it.
S Speak for yourself; use “I” statements and don’t point at others.
8

14
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Exercise: Students write down the Ground Rules in their activity books.
Review ground rules before each lesson.
Discuss Language Use. Students may use slang or baby
talk in the classroom. Sometimes they are curious or don’t
know the term and sometimes they are testing you.
Use matter-of-fact, non-judgmental language. Re-frame
slang/baby talk with scientific language. Have commonlyused terms visible and point them out when a student is
struggling. Student questions for the Question Box can use
slang but the response should not.

ACTIVITY 2: FEELINGS BRAINSTORM AND
DISCUSSION (10 MIN)
Brainstorm a list of feelings with the class. Use the
brainstorm as the basis for this exercise and/or use the
“Alphabet of Emotions”9 chart provided.
Create a class poster or hang the ”Alphabet of Emotions”
chart on the wall for students to refer to. The “Alphabet of
Emotions” is also provided in the student activity book.
Explain: All of us have feelings and sometimes we can
have conflicting feelings.
For example:
Something happens and we feel excited, confused and uncomfortable all at the same time.
It is important to be aware of our feelings and to be able to identify them because feelings are often clues that
something is wrong and needs to be fixed.
For example:
If I’m feeling angry with my brother or sister, it can be a clue that something may not be right in our relationship
and that I need to deal with it and/or with that person.
If a friend looks sad, it is a clue that he or she may need help. It also tells you that it’s not a good time, for
example, to tease them.
The first step is to know the words that describe our feelings so we can better understand ourselves in the
situation and be more able to talk about it.

9

Devencenzi, J. and Pendergast, S. (2008). Alphabet of Emotions Poster. London, UK: Speechmark.
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Exercise: Have students write or draw two feelings that someone may have during SHARE. You can draw
a picture of these feelings instead of writing them, if you have time.
One feeling is …
A second feeling is …

Review: Students can use the ”Alphabet of Emotions” chart or class poster throughout SHARE to help find the
words for their own feelings and the feelings of others.

ACTIVITY 3: RECOGNIZING AND COPING WITH STRONG FEELINGS (20 MIN)
Draw a picture of a large thermometer on the chalkboard or flip chart
paper, similar to the one below. Label it, “Feelings Thermometer”10
with levels of 0 = calm/relaxed to 10 = very stressed.
Exercise: Students write the number that best describes how
they feel right now in their activity book.

10

Ask for volunteers to share the number they picked.

5

Explain: People feel stress in their bodies in different ways and
in different places (butterflies in their stomach, sweaty palms,
tension in their neck, and shoulders, etc.).

0

10 - Stressed / Tense
5
0 - Relaxed / Calm

These sensations are also known as body alerts, which we wil
discuss in more detail in a future lesson.
Ask: Where in your body do you feel stress? What are the sensations like? Can you describe them?
Explain: There probably will be things in the SHARE lessons that will make students feel embarrassed, nervous
or stressed. These feelings will probably make them go up on the Feelings Thermometer.
Ask: What are some things that might make you go up on the Feelings Thermometer?
Exercise: Have students write their responses in their activity books.
Ask: What kinds of things could cause someone to move up to a higher number? What ways do you have of
bringing yourselves down to a lower number?
Brainstorm how to manage strong feelings, especially negative feelings.
Some examples might be:
• Deep breathing – see below for detailed instructions
• Walking or other regular exercise (soccer, martial arts, swimming, etc.)
• Connect with nature (e.g., take part in outdoor sports, sit in your backyard or by a tree, put a houseplant
in your bedroom, cuddle with your dog or cat).
Exercise: Students copy two stress reductions skills into their activity books.
10
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Explain deep breathing techniques are excellent tools to help calm strong feelings.
Exercise: Students write one reason why people may want or need to take deep breaths.
Explain and Practice the following four breathing techniques with your class.
1. Belly Breathing
Explain: Belly Breathing is a state of deep breathing that’s controlled by a large muscle in our abdomen called
the diaphragm. When you take air in through your nose, it travels into your lungs. If you take a shallow breath,
only the chest cavity expands. But when you breathe in deeply, the diaphragm contracts and the belly and
chest cavity expand.
Breathing deeply into our bellies is what our bodies do when we’re in a state of total relaxation.
Belly breathing and the “fight or flight” response to stress or anxiety are mutually exclusive, meaning they can’t
occur together at the same time. When our bodies switch into “fight or flight” mode, we engage in shallow
breathing. We’re ready for battle. On the other hand, belly breathing reduces our heart rate and triggers a
relaxation response. It slows us down.
Ask: Why do people need to take deep breaths?
Exercise: Students write one reason why people may want or need to take deep breaths.
Exercise: Practice Belly Breathing as a group.
Inhale Fully:
1. Place one hand on your chest and the other on your belly.
2. Close your mouth and breathe in slowly through your nose.
3. Feel your belly expand first and your chest expand second, like a big balloon.
Exhale Fully:
4. Open your mouth or keep it closed, and slowly breathe all of the air out of your lungs.
5. Feel your belly empty and your chest soften, like deflating a balloon.
2. MindUP Breathing11
Explain: MindUP Breathing uses belly breathing techniques to help you relax.
Exercise: Practise MindUP breathing as a group.
Say the following:
1. Sit down in a comfortable position.
2. I am going to invite you to be present in the moment. Close your eyes. If you are not comfortable closing
your eyes, please look down at your palms to be respectful of others in the room.
3. When you hear the chime, listen to the sound as long as you can.
4. Ring chime…(wait approx.15 seconds).
5. Bring your attention to your breath.
6. (Wait 15-30 seconds).
7. If your mind wanders, that’s ok, just bring your focus back to your breath.
8. (Wait 15-30 seconds).
9. Feel your tummy rising and falling.
10. (Wait 15-30 seconds).
11

Do2Learn website: http://do2learn.com/index.htm, downloaded on Sept 24, 2013
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When you hear the chime again, listen as long as you can. When you can’t hear the sound any longer, slowly,
gently open your eyes and look to the front of the room (ring chime and wait for the sound to finish).
3. Hissing Breath
Explain: Breathe in through the nose,expanding the belly and then the chest, and out through the mouth with
a hissing sound—teeth gently connecting, lips slightly open, breathing out slow and long. Extending the exhale
will allow students to slow down their inner speed. When we connect students to their exhale it helps them
learn to slow themselves down, mentally and physically.
Demonstrate and allow students to practice.
4. Bunny Breath
Explain: Just three quick sniffs in the nose and one long exhale out the nose, like bunnies sniffing the air for
other bunnies, carrots to eat, or safety. This is a good exercise for students if they are very upset and can’t find
their breath; it will help them connect to their exhale.
Demonstrate and allow students to practice.
Exercise: after practising the breathing exercises, students answer the following questions, in their
activity books:
What is your number on the Feelings
Thermometer now?____

Reflect: Who Are Your Trusted Adults?

Do you feel more relaxed now?
Yes or No

Your teacher and other adults are there to help you cope with these feelings.
Three adults I can go to for help with coping with my feelings are:

Look back at the emotions / feelings chart to
help describe how you feel:

1. Name:
Relationship:

Doing this breathing made me feel...
2. Name:

Exercise: Students think about and write
down the names of three trusted adults who
would be good people to talk to and who
might help them cope with strong feelings.

Relationship:

3. Name:
Relationship:

If something happens to you, and/or
you want to hurt yourself or someone else, please reach out.
Children and Family Services: (867) 667-3002
Kids help line: 1-800-668-6868 Website: kidshelpphone.ca
RCMP: (867) 667-5555 in Whitehorse. Outside of Whitehorse, dial your
community prefix, plus “-5555”. For example, in Dawson, you would
dial 993-5555.
811- Yukon Nurses Line

6
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ACTIVITY 4: INTRODUCE QUESTION BOX AND SUBMIT QUESTIONS (10 MIN)
Teacher Overview:
The Question Box component is a standard teaching tool that is critical to effective Sexual Health Education.
This method of answering questions can be challenging for most teachers. Seek support from the SHARE
Introduction or the online resources list below.
The Question Box exercise should be included at the end of each class with answers given at the beginning of
the following class. This gives the teacher time to verify the answers; it also acts as an opening exercise in the
next class.
Consider allowing students to conduct their own research to answer questions at times. Doing this research
engages learners with sexual health resources in the community and on the Internet.
For more information and recommendations on how to answer questions effectively, please refer to page 9.
Introducing the Question Box:
Explain the concept. Throughout SHARE, many students will have lots of questions.
Questions are always welcome but some students may be too shy to ask them in class, so there will be time to
write anonymous questions at the end of each class.
These questions will be answered as we go along through the lessons.
Ask students to spend a few minutes thinking about some questions that came to mind during today’s class.
Write some question roots on the board or flip chart:
• “Is it true that … ?”
• “How do you know if … ?”
• “What do they mean by … ?”
• “Is it normal to ... ?”
• “What causes ... ?”
• “What should you do if ... ?”
Give each student a few slips of paper of uniform size and colour and a pencil.
Everyone writes at the same time and the questions remain anonymous unless students prefer to talk with
you privately about their question.
Students write at least one question. If they can’t think of a question, they can write one thing they learned
today.
Write only one question on each slip of paper but it is OK to use as many slips as needed. Spelling and
language use do not matter for this exercise.

TEACHER NOTE:
• Remember to use the Question Box at the end of each lesson. This way, students can ask difficult
questions throughout the entire resource.
• You might consider answering a few questions between activities, or you can omit the Question Box
entirely and encourage students to ask questions as they occur to them.
• If you have space in your classroom, post the ground rules, Alphabet of Emotions chart and Feelings
Thermometer for quick reference.
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Student Self-Assessment and question box (10 min)
Students fill in the Self-Assessment page for this lesson in their activity books.
Step 1: Did you learn what counts for this lesson?
1. I know…the ground rules for SHARE.

		

YES/ NO/ KIND OF

2. I know…two ways to calm strong feelings.		

YES/ NO/ KIND OF

3. I know…someone I trust to talk to about my feelings.

YES/ NO/ KIND OF

Step 2: Are you on target? Put an arrow into the target ring that best describes
where you are at in your overall understanding of this lesson.
Step 3: Write a question, or a new fact you learned this lesson, and put it in
the Question Box.

Teacher Mini-Assessment for Gr. 5 Lesson 1
THUMB SCALE:
Ask students how they feel about the first lesson and the topics yet to come.
Thumbs up: good
Thumbs sideways: OK
Thumbs down: not good

Does sex education encourage sex?
Many parents are afraid that talking about sex with their teenagers
will be taken as permission for the teen to have sex.
Nothing could be further from the truth. If anything, the more children learn about
sexuality from talking with their parents and teachers and reading accurate books,
the less they feel compelled to find out for themselves.
~ Benjamin Spock
Dr. Spock’s Baby and Child Care
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LESSON 2:
Belonging and Self-Esteem

“

5
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THEME ONE: WHO AM I?

Today you are You, that is truer than true. There is no one alive who is Youer than You.
~ Dr. Seuss

Learning Standards Addressed in this Lesson:
Curricular Competencies
Healthy and active living
• Describe the impacts of personal choices on health and well-being
• Identify, apply, and reflect on strategies used to pursue personal healthy-living goals
Social and community health
• Describe and apply strategies for developing and maintaining positive relationships
• Describe and apply strategies that promote a safe and caring environment
Mental well-being
• Describe and assess strategies for promoting mental well-being, for self and others
• Explore and describe how personal identities adapt and change in different settings and situations

Timing: 70 minutes
Objectives:
• Understand that each person is unique and always changing.
• Understand that everyone needs to feel that they belong, that they have skills and can do things, and that
people appreciate them (are grateful for them and value them).
• Describe the feelings experienced when someone is left out of a group, fails at something, or does
something good that goes unnoticed.
• Learn how to make an affirming statement to yourself, to a classmate and to a family member.

What Counts? (Assessment):
Students will be able to:
1. Identify parts of their life that make them unique.
2. List three things that build self-esteem.
3. Describe ways to feel good about themselves and be “their own best friend.”
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Rationale:
This is an important lesson on self-esteem, the core of social and emotional health.
Key phrases include:	I belong.
I can do things.
People appreciate me.
Use these phrases throughout grades 4-7.

Outline:
Introduction (10 min)
Activity 1: Me—Who Am I? (10 min)
Activity 2: Self-Esteem Treasure Chest and Self-Esteem Building (30 min)
Activity 3: Be Your Own Best Friend (10 min)
Student Self-Assessment and Question Box (10 min)

Additional Materials:
None

Procedure:
INTRODUCTION (10 MIN)
Perform: MindUp breathing (see page 17 for instructions).
Review ground rules.
Review key concepts from last class and answer Question Box questions.
• Students demonstrate two stress-busting moves learned last class.
• Remind students of the “Alphabet of Emotions” poster and Feelings Thermometer.
• Answer Question Box questions.
For more information and recommendations on how to answer questions effectively, refer to page 9.
Read “What Counts?” with students in preparation for Lesson 2.

ACTIVITY 1: ME—WHO AM I? (10 MIN)12
Explain: Self-esteem means appreciating one’s own
worth and having the character or internal sense of
self to be accountable and behave responsibly toward
others.13
Exercise: Students draw or write responses in the
“ME—Who Am I?” chart in their activity books.
Discuss answers.
Ask: Did anyone notice anything about how “me”
changes in different settings or places? Does what I
think of as “me” change over time?

ME—Who Am I ?

my interests outside of school

my friends

my family

me at school

my favourite interests

future me

Author unknown. Adapted by School Counsellor, Christ the King Elementary, Whitehorse, Yukon (2013)
Adapted from: Grade 5 Career Development Education-Treasure Quest 5 Student Workbook; Career/Life Journeys Collection (Date
unknown) Central Okanagan: SD#23.

12
13
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ACTIVITY 2: SELF-ESTEEM TREASURE CHEST and Self-Esteem Building (30 min)
Explain: Self-esteem means liking yourself, respecting yourself and knowing you have worth or value.
It also means not looking outside of yourself in order to feel OK about who you are or your choices.
You can seek advice from others but, ultimately, you need to care about yourself enough and have enough selfesteem to know who you are deep down, and to follow your own inner guidance. It’s important to do what is
right for you, whether this means exercising, eating healthy food, reading, or saying “no” to unhealthy choices
and behaviours your friends may want you to do.
It takes courage to stand alone and to stand up for what you value, including valuing yourself.
People with lots of self-esteem tend to make healthier decisions than people with only a little. They tend to
make friends and keep friends more easily. This lesson will give everybody some tips on how to boost their own
and others’ self-esteem.
The Origins of Self-Esteem
We’re all born with an imaginary empty treasure chest in our bellies. As people love, cuddle, say nice things to
us, play with us, enjoy us, it puts treasure in. As they criticize us, it takes treasure away, bit by bit. When we
experience a lot of put-downs, the treasure chest locks. Locking protects us from hurts but it also prevents us
from feeling the good feelings inside. Three keys can unlock those negative feelings…
Explain: In the student activity book there are three keys, with scrambled words written inside them,
and three blank keys. As I read the clues, unscramble the keys and fill in the blank keys. These keys represent
important elements of self-esteem.
CLUES FOR KEY #1
The first key to feeling good about yourself is:
I bgnleo

ANSWER: I belong

Everyone needs to feel this way. You feel this way when
someone chooses you to be on their team. You feel this way
when your whole family gets together for Thanksgiving. You
feel this way when everybody’s going somewhere and they ask,
“Aren’t you coming?” You feel this way when you’re home sick
and somebody calls just to see if you’re OK. You feel this way
when somebody invites you to be in their club.

CLUES FOR KEY #2

I nac od sthgin

ANSWER: I can do things.

Everyone needs to feel this way, too. Jimmy is only three years
old; he feels this way when he puts his clothes on all by himself.
Kathie is seven; she feels this way when she rides her twowheeler for the first time. Mick is eleven; he gets this feeling
by building model airplanes. Denise is sixteen; she feels this
way when she drives the car with her new driver’s license.
Damien is in a wheelchair; he feels this way with his new electric
wheelchair that allows him to go places without being pushed.
Grandpa Walt feels this way when he takes care of his greatgrandbaby for the evening.
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CLUES FOR KEY #3

leeppo carteepapi em

Everyone needs to feel this way, also. Mary is doing her chores
when the phone rings. She asks her little brother, Jack, to
answer the phone. He answers it and takes a message for Mary.
She says, “Thanks, kid,” and Jack feels this way. When her
mother comes home she sees that Mary straightened up and
she says, “The house looks great, honey,” Mary feels this way.
Mary’s mom opens a shopping bag and shows Mary the safety
pins Mary’s been asking for. Mary grins. “You remembered,” she
says, hugging her. Mom feels this way.

ANSWER: People appreciate me (are grateful for, value, and acknowledge me)

Activity 2: Self-Esteem Treasure Chest
and Self-Esteem Building
Keys to feeling good about yourself.
Unscramble the keys and fill in the blank keys
as your teacher gives clues.

I bgnleo

I nac od sthgin

leeppo carteepapi em

Self-Esteem Treasure Chest: Answer Key
I belong
I like me

I can do things

10
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people appreciate me
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Discuss situations that damage self-esteem.
• Think of examples when a person feels, “I DON’T belong.”
• Think of examples when a person feels, “I CAN’T do things.”
• Think of examples when a person feels, “Nobody appreciates me.”
Write responses on the board or flip chart.
Discuss situations that build self-esteem.
• Think of examples when you have felt, “I DO belong.”
• Think of examples when you have felt, “I CAN do things.”
• Think of examples when you have felt, “People DO appreciate me.”
• Think of examples when you have given “self-esteem treasures” to someone else.
Exercise: Students write responses in their activity books.
Explain: Remembering these occasions can unlock your treasure chest when you feel lonely, sad or socially
challenged.
Explain that feelings are influenced by three things:
1. Whether we feel we belong to a family or other group
2. Whether we feel competent and able to do something well
3. Whether we feel as if other people notice our efforts and are pleased we are there
Exercise: Divide the class into groups of four to six. Each group sits in a small circle.
Give each group small pieces of paper for everyone to write one kind thing about each group member. If
a group has four members, give each person three papers. Comments should be mindful, thoughtful and
esteem-building. Comments could be in gratitude towards the other person, thanking him/her for contributing
to the class in his/her unique ways.
When everyone is finished, pass the note to the person intended. Allow time to read the notes.
Have each person share with the group by reading the notes aloud. Circulate and listen to comments.
This exercise can easily be adapted to include varying group sizes. Rearrange groups each time to maximize
peer exposure to create a strong sense of community. Consider beginning with a small group and expanding the
group to include the entire class with each SHARE lesson.
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ACTIVITY 3: BE YOUR OWN BEST FRIEND14 (10 MIN)
Explain: Sometimes it’s easier to be positive about our friends than with ourselves.
Ask: Can you learn to turn that positivity inside to yourself?
Read the “Be Your Own Best Friend” poster in the student activity book.
Encourage students to remind themselves of these points over the following week. Students can keep a
journal for the week in which they make a note of any time they are able to “be their own best friend.”

Be Your Own Best Friend
Know Yourself
Accept your strengths and weaknesses.
Everyone has both!
Accept Help
Some problems are too big to solve alone.
Confide in someone you trust, and lighten the load.
Go Gently
Don’t be hard on yourself. Be careful not to
expect too much, or to overreact
to your mistakes.
Be True to You
Be yourself. Be proud of who you are.
Pay attention to your own thoughts and feelings.
Do what seems right for you.
Increase Positive Self-Talk
Positive self-talk is a way to encourage yourself.
Practise these phrases daily: I am strong, today is a great day,
I am a good friend, I am loved, I am kind, I rock.
Take Time Out
Spend some time alone and enjoy your favourite music,
read a book or magazine, play a musical instrument
or write in your journal.
Stay Active
Try doing your favourite physical
activity for at least 30 minutes
a day. You will feel fit, strong,
and ready for challenges.

Adapted from: www.mediasmarts.ca. http://mediasmarts.ca/sites/default/files/pdfs/lesson-plan/Lesson_Image_Gap.pdf (2012) Information
accessed 2014

14
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STUDENT SELF-ASSESSMENT AND QUESTION BOX (10 MIN)
Students fill in the Self-Assessment page for this lesson in their activity books.
Step 1: Did you learn what counts for this lesson?
1. I know…the many different parts of my life that make me unique.

YES/NO/KIND OF

2. I can…list three things that build self-esteem.

YES/NO/KIND OF

			

3. I know…how to feel good about myself and “be my own best friend.” YES/NO/KIND OF
Step 2: Are you on target?
Put an arrow into the target ring that best describes where you are at in your
overall understanding of this lesson.
Step 3: Write a question, or a new fact you learned this lesson, and put it in
the Question Box.

TEACHER MINI-ASSESSMENT FOR GR. 5 LESSON 2
REFLECT UPON:
1. Which students are having an easy or difficult time interacting with peers during these activities?
2. Is it easy or difficult for students to verbalize or write down positive things about themselves?
3. What changes can you make to ensure participation from each student?
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LESSON 3:
Biological Sex and Gender

It’s time we all see gender as a spectrum instead of two sets of opposing ideals.
~ Emma Watson
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THEME ONE: WHO AM I?

Learning Standards Addressed in this Lesson:
Curricular Competencies
Healthy and active living
• Describe the impacts of personal choices on health and well-being
• Describe strategies for communicating medical concerns and
getting help with health issues
Social and community health
• Describe and apply strategies for developing and maintaining
positive relationships
Mental well-being
• Describe and assess strategies for promoting mental well-being, for
self and others
• Explore and describe how personal identities adapt and change in
different settings and situations

CONTENT
• Sources of health
information and support
services
• Physical, emotional, and
social changes that occur
during puberty, including
those involving sexuality and
sexual identity, and changes
to relationships

Timing: 65 minutes
Objectives:
• Identify examples of gender roles and cultural expectations for females and males.
• Describe the concept of sexual orientation.
• Demonstrate how a person would handle homophobia.

What Counts (Assessment):
Students will be able to:
1. Know the difference between a person’s biological sex and their gender.
2. Describe gender roles for males and females.
3. Understand that a person’s sexual orientation and the way they present their
gender is up to them.
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Rationale:
For children in Grades 4-6, gender roles are quite well defined, with little overlap between culturally
appropriate behaviours for males and females. At the same time, however, children in these grades are
becoming very curious about how other people live and behave. This lesson expands on the concept that
gender roles do not need to be rigid and that people should have many choices about how they behave and live
their lives. This lesson encourages awareness and appreciation of a range of gender identities and roles.
This lesson expands participants’ ideas about what it means to be gay or straight and fosters empathy for
individuals who may be struggling with their own sexual orientation.
Finally, the lesson encourages participants to consider how they would behave if faced with homophobia.

Outline:
Introduction (10 min)
Activity 1: Biological Sex and Gender (30 min)
Activity 2: Sexual Orientation (15 min)
Student Self-Assessment and Question Box (10 min)

Additional Materials:
√ Background reading: Pages 8 – 11 and 16 – 18 of “What is Sex?” in It’s Perfectly Normal by Robie Harris15

Procedure:
Introduction (10 min)
Perform MindUp breathing (see page 17 for instructions).
Review ground rules.
Review key concepts from last class and answer Question Box questions.
• What is something you learned about someone else in the class that surprised you?
• Describe two ways to be your own best friend
• Answer Question Box questions.
For more information and recommendations on how to answer questions effectively, please refer to page 9.
Explain the difference between biological sex and gender.
Biological sex refers to the body parts we are born with, like a vagina or a penis. Gender is what a society or
culture says is masculine or feminine—the way males and females are expected to act (based on their assigned
biological sex).
Read “What Counts?” with students in preparation for Lesson 3.

Harris, R. and Emberly, M.(2009). It’s Perfectly Normal. Somerville, MA.:Candlewick Press. Available from Department of Education
Library.

15
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ACTIVITY 1: Biological Sex and Gender (20 MIN)
Ask: How did you tell the difference between males and females when you were little?
What clues did you use?
How do you tell the difference between males and females today?
Encourage participants to think about a range of characteristics, including physical differences, clothing and
jewelry, occupations and ways of speaking and acting.
Explain: A person’s sex is his/her biological makeup.
All male mammals have a penis and testicles; females have a uterus and a vagina.
The sex organs are designed for reproduction. Although some people’s bodies are not exactly like this and
everybody is unique, most males and females have similar-looking body parts.
Exercise: Have students name one or two body parts designed for reproduction in their activity books.
TEACHER INFO: Some people are born with a mixture of male and female body parts. This is called
intersex. These people may live as a boy or a girl, depending on how they feel about themselves. Intersex is
a complex issues and is not taught at this level – but if a student has a questions it is important to answer it.
Explain: Use the terms male or female when referring to the biological sex or the physical body of a person.
Without major medical intervention we cannot change our biological sex.
Brainstorm: Write the below chart on the board. Use it as a tool to brainstorm different ways to identify male
and female activity.
Male and Female SEX

Male and Female GENDER

How can you tell the sex of a new baby or an animal? How can you tell what gender someone is?

Ask and Discuss: What kinds of things do some people say girls are allowed to do? And not allowed to do?
What about boys? What they are they allowed to do? Or not?
Responses may include: girls cry more, boys are not allowed to cry, boys are into sports, boys are better at
math, girls talk a lot, boys are stronger, boys (girls) are smarter.
Ask and Discuss: Who tells us these things? Are they taught to us? Where do we learn them?
Responses may include: our culture, our parents, our schools, media, society
Explain: These kinds of behaviours are part of our gender roles.
A gender role is the way a person behaves or the way society says a person should behave because they
identify as either a boy or a girl. This is not always how we feel like behaving or wish to behave. You have a
choice of what gender roles you want to express, especially as you get older.
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•

Male

•

Female

•

Trans – someone who identifies with a gender that is different from the one
they were assigned at birth, all or part of the time

•

Two-spirit – a First Nations, Metis, or Inuit person who has a dual-gender
identity, gender expression or gender role

•

Agender – someone who doesn’t identify with any gender

Society puts a lot of pressure on girls and boys to act and look certain ways, but
a person’s gender identity is up to them.

Exercise: Review the gender roles and identity definitions with students. Ask students to fill in the blanks in

What are some of the things that we learn from the media and Canadian society
(your
school,book
books, other
people,
etc.) about “appropriate”
gender
theirparents,
activity
about
appropriate
gender roles.
roles?
Girls should …

Are these gender roles true for you?

Girls should not …

Do you feel pressure to be different than you are?

Boys should …

Why and/or why not?

Boys should not …

16

Write or draw a story, poem or cartoon about something you like about your
own gender. Or create a story, poem or drawing about gender identity.

Explain: Until recently, gender roles were much more rigid in Canadian culture. Being a woman or a man used
to be a reason for someone to be allowed to vote or not, to work a job or own a house or not.
SHARE | Sexual Health and Relationship Education

Ask and Discuss: How would you feel if someone told you that you could not go to university just because
you were a boy?
Share examples based on history. People in many countries around the world still experience this type of gender
discrimination.

A person’s biological sex is fixed, but can be changed by major medical interventions such as sex change
therapy.
A person’s gender identity and gender roles—the way she/he decides to live life—are largely up to the
individual. When a person chooses to identify as the other gender, the term is trans/transgender.
Transgender Identity

bee
yourself
Theme ONE: Who am I ?

Teacher note: More and more Yukon children are coming out as transgender. It is important that
students and other people understand and accept transgender people. This helps avoid bullying, suicide and
other negative outcomes for children who identify differently than the majority. Information and modeling
normalcy helps to keep all children safe.
Explain: A trans/transgender person is someone whose gender identity, behaviour, or expression is different
from their assigned sex (i.e., does not fit into the usual expectations of masculinity or femininity, male or
female).
We just discussed how gender identity is a person’s sense of being male or female, or boy or girl, and how for
most people, their gender identity matches their body or their physical sex.
For transgender people, their gender identity does not match their body or biological sex. They grow up
questioning their gender. Sometimes but not always, transgender people decide to get medical intervention
when they are older to change their body to match how they feel about themselves.16
You can also explore this topic further by reading a Human Library interview with Gayle Roberts, a transsexual
teacher, at: http://www.cbc.ca/news/canada/british-columbia/story/2013/01/17/human-library-transsexualwoman.html
Exercise: Have students write or draw a story, poem or cartoon about something they like about their
own gender. Or create a story, poem or drawing about gender identity.
16
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Grade 5 Student Activity Book

Explain: Gender identity is what we call a person’s inner sense of being male or female. For instance, a
person in a male body often feels like he is a boy and calls himself a “boy.” This is how he identifies himself as
a gender. A person in a female body often calls herself a “girl” and identifies her gender this way. The way a
person decides to live life as a certain gender is largely up to the individual.

17

ACTIVITY 2: SEXUAL ORIENTATION17 (15 MIN)
Explain: Among the new or stronger emotions children will begin to feel as they go through puberty are
sexual attraction and desire.
The term sexual orientation is used to describe the direction of a person’s feelings of sexual attraction and
desire towards others. An individual may be attracted to people of the same gender, people of another gender
or people of more than one gender.
Sexual orientation is not related to how a person feels about being female or male and has nothing to do with
gender role. It’s really about who they are sexually attracted to.
Write the word straight on the board. Students can fill in answers in their activity books as the discussion
progresses.
Ask: Have you ever heard the word straight? What does it mean?
• A person who is attracted to the opposite sex. A man who is primarily attracted to women or a woman
who is primarily attracted to men. Another word for this is heterosexual.

Write the word gay on the board.
Ask: Have you ever heard the word gay? What does it mean?
• A person who is gay is someone who is attracted primarily to people of his/her own sex. A man who
is primarily attracted to men or a woman who is primarily attracted to women. Another word for this is
homosexual.
Write the word lesbian on the board.
Ask: Have you ever heard the word lesbian? What does it mean?
• A woman who is primarily attracted to other women—a homosexual woman is a lesbian.
Write the word bisexual on the board.
Ask: Have you ever heard the word bisexual? What does it mean?
• A bisexual person is a man or a woman who is attracted to both men and women.
Write the term Two-Spirit on the board.
Ask: Have you ever heard the term “Two-Spirit”? What does it mean?
• “Two-Spirit” is a First Nations term for people who have both the male and female spirits in them and
have cross-gender roles. They can be male Two-Spirit or female Two-Spirit.18 Two-Spirit people are
documented in over 155 North American indigenous cultures, and were highly regarded. They were
known as visionaries, healers, medicine people and caregivers of the orphans, the elders and others.19

Adapted from Our Whole Lives: Sexuality Education for Grades 4-6; Casparian, E.M. & Goldfarb, E.S., (2000).
Department of Education sexual orientation and gender identity policy passed September 5, 2012
19
http://www.dancingtoeaglespiritsociety.org/twospirit.php, downloaded on October 15, 2013
17
18
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Listen to this clip for discussion20 : http://www.nativeyouthsexualhealth.com/youthphotoproject.html
Explain: No one knows exactly how a person’s sexual orientation develops.
Some people believe that sexual orientation is determined before you are born, although you may not know it
until you are older; other people believe that it develops as you grow up.
It doesn’t really matter how we get to be what we are. What is important to know is that sexual orientation is
just one part of who each person is.
Explain: People often question their sexual orientation as they go through puberty and their teenage years.
This is very common and sometimes continues into adulthood. Discovering who we are and what we like (and
don’t like) continues over time.
It is not uncommon for boys to be attracted to other boys and for girls to be attracted to other girls. Having
and safely expressing these sexual feelings during puberty and the teenage years does not determine a person’s
sexual orientation. A person’s sexual orientation may take time to develop fully. Some people will grow up to be
gay/lesbian; others will grow up to be straight and still others will grow up to be bisexual, transgendered and/or
transsexual.
Ask: How do people know if they are lesbian, gay, bisexual, or straight or another sexual orientation?
Is it possible to tell just by looking at people if they are straight or gay?
Explain: The way people act and the things they are interested in and like to do are not valid ways of
determining sexual orientation. Homosexuals do not want to be another gender and they do not have to act like
another gender.
LGBT is an acronym that collectively refers to the Lesbian, Gay, Bisexual and Transgender community. It may also
have “Q” added for “Questioning”, I for “Intersex” or another “T” for “Two-Spirit” and other letters.21
Ask: What is a phobia?
• Phobias are extreme or unusual fears sometimes caused by lack of exposure to, or misunderstanding of,
something.
• According to Every Class in Every School,22 Egale’s Final Report on Homophobia, Biphobia and
Transphobia in Canadian Schools:
• 68 per cent of trans students, 55 per cent of female sexual minority students, and 42 per cent of
male sexual minority students reported being verbally harassed about their perceived gender or
sexual orientation.
• 20 per cent of LGBTQ students and almost 10 per cent of non-LGBTQ students reported being
physically harassed or assaulted about their perceived sexual orientation or gender identity.
• Almost two thirds (64 per cent) of LGBTQ students and 61 per cent of students with LGBTQ parents
reported that they feel unsafe at school.23
Exercise: In their activity books students define the terms: straight/heterosexual, gay/homosexual, lesbian/
homosexual, bisexual, two-spirit, and homophobia.
For additional information on gender and sexual orientation, refer to the Yukon School Policy on Gender Identity
and Sexual Orientation Policy (2012) http://www.education.gov.yk.ca/pdf/policies/sexual_orientation_and_
gender_identity_policy.pdf
http://www.nativeyouthsexualhealth.com/youthphotoproject.html
https://en.wikipedia.org/wiki/LGBT - downloaded October 15, 2013
22
http://egale.ca/wp-content/uploads/Egale%20Publications/Every%20Class%20In%20Every%20School.pdf downloaded October 15, 2013
23
http://archive.egale.ca/index.asp?lang=E&item=1540, downloaded Sept 30, 2013
20
21
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STUDENT SELF-ASSESSMENT AND QUESTION BOX (10 MIN)
Students fill in the Self-Assessment page for this lesson in their activity books.
Step 1: Did you learn what counts for this lesson?
1. I can…explain the difference between a person’s biological sex and their gender.

YES/NO/KIND OF

2. I can…describe gender roles for males and females.				

YES/NO/KIND OF

3. I know…that how people present themselves is up to them.			

YES/NO/KIND OF

Step 2: Are you on target?
Put an arrow into the target ring that best describes where you are at in your
overall understanding of this lesson.
Step 3: Write a question, or a new fact you learned this lesson, and put it in
the Question Box.

Teacher Mini-Assessment for Gr. 5 Lesson 3
QUESTION AT THE DOOR:
Ask students a question about gender roles, sexual orientation or gender identity before they pass by you
at the door.
Make a mental note, write down observations, give feedback.
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LESSON 4:
Making Decisions

“

5
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Theme 1: WHO AM I?

It’s not hard to make decisions when you know what your values are.
~ Roy Disney

Learning Standards Addressed in this Lesson:
Curricular Competencies
Healthy and active living
• Describe the impacts of personal choices on health and well-being
• Identify, apply, and reflect on strategies used to pursue personal
healthy-living goals
Social and community health
• Identify and describe strategies for avoiding and/or responding to
potentially unsafe, abusive, or exploitive situations

CONTENT
• Strategies to protect
themselves and others from
potential abuse, exploitation,
and harm in a variety of
settings

Timing: 60 minutes
Objectives:
• Identify two ways people can make decisions (actively or passively).
• List and demonstrate the steps in making a decision actively.
• Recognize that although feelings affect decisions, people can decide not to act on a feeling.

What Counts? (Assessment):
Students will be able to:
1. Know two ways people can make decisions.
2. List two things to think about before a decision is made.
3. Describe that people can choose not to act on a feeling.

Rationale:
Understanding how decisions are made and choosing effective decision-making methods helps us stay safe
from bullying and abuse; it empowers us to act and seek help. This awareness also sets us up for healthy
decision-making in sexual relationships as people get older.
This lesson teaches active–and passive–decision-making and boundary development. For more detailed lessons
on personal space and boundaries that are also appropriate to Grade 5, please refer to the SHARE
Grade 4 Relationships theme.
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Outline:
Introduction (10 min)
Activity 1: Active and Passive Decisions (10 min)
Activity 2: Four Steps in Making an Active Decision (10 min)
Activity 3: Decision-Making Scenarios (20 min)
Student Self-Assessment and Question Box (10 min)

Additional Materials:
None

Procedure:
INTRODUCTION (10 MIN)
Perform MindUp breathing (see page 17 for instructions).
Review ground rules.
Review key concepts from last class and answer Question Box questions.
• What is something you learned about gender identity and sexual orientation?
• What is the difference between biological sex and gender?
• Who gets to decide your gender identity?
For more information and recommendations on how to answer questions effectively, please, refer to page 9.
Explain: Decisions are a key part of human sexuality throughout our lives.
Some decisions involving our sexuality include:
• who we choose as friends
• how we act toward our friends
• who we choose as a partner (boyfriend or girlfriend)
• what age we start to go out with somebody; whether or not to have children and when; whether or not
to get married and when
• whether we choose to talk about sexuality with our parents or friends; what we say; how we use words
to build friendships and relationships–or to damage or end them
• how we treat a person who likes us or has a crush on us but whom we don’t feel the same way about
Read “What Counts?” with students in preparation for Lesson 4.
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Activity 1: Active and Passive Decisions (10 min)
Explain the difference between ACTIVE and PASSIVE decisions.
1. Active decisions involve choosing between at least two choices, where one can know or guess some
of the outcomes of each choice. In making active decisions, people consider their feelings (e.g., fear, anger,
tenderness, attachment), their beliefs and their family’s beliefs (e.g., friendship is important, but honesty is more
important) and the possible outcomes, positive and negative, of each choice.
2. Passive decisions are those where the person has a choice, but allows someone else, or time, or “chance”
to decide. Having red hair is NOT a decision, because there is no choice if you are born this way. Having short
hair because your hairstylist or your mother chooses it for you is a passive decision. Having short hair because
you prefer it is an active decision.
There is nothing inherently positive or negative about active versus passive decisions. In fact, if we consciously
decided about every step we took, we’d be late getting where we were going. Being aware of how we make
decisions helps us to make sure that our actions are what we really want to be doing and that we are directing
our own lives. Choosing your small decisions actively, such as what to have for breakfast, builds this skill, so that
when it comes to choosing big things, like who to date or which career to pursue, you’ll have learned to know
more clearly what you want and to develop trust in yourself.
Exercise: You are a decision-maker. To show students they are already decision-makers. In their activity books,
students list all the decisions they have made so far today. Students put a star ★ next to the ones they made
ACTIVELY, and a check mark ✓ beside the ones they made PASSIVELY.
The list may look something like this:
• whether or not to get out of bed ✓
• what to wear ★
• whether or not to shower ★
• whether or not to eat breakfast ✓
• what to have for breakfast ★
• whom to sit with on the bus ✓
• whom to walk to school with ★
• whether or not to bring lunch from home ✓

A resource for Yukon schools – 2016
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Activity 2: Four Steps in Making an Active Decision24 (10 min)
Explain: ACTIVE DECISIONS are made in four steps, even if we might not be aware of them because we are
making the decision quickly.
The Active Decision-Making Process:
1. List choices
2. Consider the outcomes, positive and negative, of each choice (pros and cons).
3. Consider feelings (your own and, if someone else is involved, theirs).
4. Consider beliefs (your own beliefs; but sometimes in order to decide what you believe, it helps to find out
what other people you trust believe—e.g., parents, clergy, family friends).
Brainstorm: Following the process above, as a class, make one ACTIVE decision about what to eat for
breakfast. Use the sample from the student activity books.
1. What are the choices? List a few options on the board under the heading “choices” (e.g., skip
breakfast; hot chocolate and donut; eggs, pancakes, bacon, juice, toast, and milk; leftover tortilla with
cheese).
2. What are possible outcomes of these choices? Make two columns to the right of “choices” entitled
“positive outcomes” and “negative outcomes.” Help the class fill in the chart. You might end up with
something like this:
Choices

Positive Outcomes

Negative Outcomes

A. Skip breakfast

On-time to school
Get to sleep a little longer

Feel cranky/hungry
Do poorly on test

B. Hot chocolate and donut

Quick energy
Good taste

Even more tired when sugar/
caffeine is gone
Tooth decay

C. Eggs, pancakes, bacon, juice,
toast, milk

Do well on test
Not hungry all morning

Late for school/could miss test

D. Leftovers: tortilla, cheese

Uses up leftovers
Quick but good nutrition

Lacks fruit/vegetables

3. Consider feelings – How do you feel this morning? Hungry? Sleepy? If so you might prefer to “sleep in”
rather than to eat. Scared about today’s text? If so, you may want to eat to get my brain in gear.
4. Consider your beliefs – What do I believe about this issue? Breakfast is the most important meal?
Being on time for school is more important than breakfast? It’s unhealthy to eat a lot of sugar? You should
always eat before a test?

24
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Activity 3: Decision-Making
Scenarios25 (20 min)

Activity 3: Decision-making Scenarios
Choose one of the following scenarios or make up your own; then fill out the
“Decision-Making” activity sheet on the next page.

Exercise: To help students practise the Four
Steps in active decision-making, in their
activity book, they choose a decision-making
scenario or make up their own; then complete
the decision-making activity sheet. Students
work as individuals or in small groups of three
to five.

1. You see your friend shoplift; nobody else seems to have noticed.
2. A boy or girl in your class asks you out on a date. Your parents have said
you can’t have a boyfriend/girlfriend until you’re 15.
3. Your best friend invites you to a movie this Friday and you say “yes.”
Then a really cute boy or girl invites you to go skating with their family the
same night.
4. A friend invites you and some other kids to spend the night. You know that
their bodies have all started to mature. Yours hasn’t and you think you’ll feel
embarrassed changing clothes in front of them.

Groups share with the class how they feel in
the specific situation and what beliefs might
affect the decision.

5. Your older brother or sister has friends over to your house. They are
passing around a cigarette. Someone passes it to you.
6. Make up your own situation:

Summarize by pointing out that:
• they are already decision-makers
• they make some decisions ACTIVELY and
others PASSIVELY
• everyone will face some big decisions
in life; they will feel better afterwards if
they make big life decisions in an ACTIVE
way, even on paper, than if they just
passively “let them happen”

Choices

Outcomes
Positive (+)

24

Negative (–)
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Grade 5 Student Activity Book

Discuss/Review: In their activity books,
have students write down their thoughts about
how decision-making could be applied to a
situation like bullying, peer pressure, coping
with puberty or a friendship issue. Students
can base this on something that happened to
them or make something up.

“Decision–making” Activity Sheet

Remember:
• You are already decision-makers.
•

We all make some decisions ACTIVELY and others PASSIVELY.

•

You will face some big decisions in life. You will feel better about these big
decisions if you make them in an active way rather than passively allowing
them to happen.
Theme ONE: Who am I ?

25
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STUDENT SELF-ASSESSMENT AND QUESTION BOX (10 MIN)
Students fill in the Self-Assessment page for this lesson in their activity books.
Step 1: Did you learn what counts for this lesson?
1. I can…explain two ways people can make decisions			

YES/NO/KIND OF

2. I know…two things to think about before making a decision.		

YES/NO/KIND OF

3. I know…that people can choose not to act on a feeling.		

YES/NO/KIND OF

Step 2: Are you on target?
Put an arrow into the target ring that best describes where you are at in your
overall understanding of this lesson.
Step 3: Write a question, or a new fact you learned this lesson, and put it in
the Question Box.

TEACHER MINI-ASSESSMENT for Gr. 5 Lesson 4
STICKY NOTE:
1. Pass everyone a sticky note. Students write:
- their name in the corner
- a good decision they have made that week
- what made it a good decision looking back on feelings and outcomes
2. Students pass notes in to teacher as the class ends.
3. Make a mental note, or write down observations, give feedback.
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LESSON 5:
Friendship: What Does it Mean to You?

“

5
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Theme 2: Relationships

To the world you may be one person; but to one person you may the world.
~ Dr. Seuss

Learning Standards Addressed in this Lesson:
Curricular Competencies
Healthy and active living
• Describe the impacts of personal choices on health and well-being
Social and community health
• Describe and apply strategies for developing and maintaining positive relationships
• Describe and apply strategies that promote a safe and caring environment
Mental well-being
• Describe and assess strategies for promoting mental well-being, for self and others
• Explore and describe how personal identities adapt and change in different settings and situations

Timing: 80 minutes
Objectives:
• Identify characteristics of a good friend and assess themselves on interests, skills and values.
• List at least three opening statements to initiate conversations.
• List at least three ways to maintain a friendship.

What Counts? (Assessment):
Students will be able to:
1. Identify and list personal interests and values.
2. Understand how friends have both similarities and differences.
3. Know ways to start and keep friendship.

Rationale:
Cognitive and physical changes in an expanding social world contribute significantly to children’s personality
development. As children experience new things, they continually revise and extend their self-perceptions.
Learning to identify personal characteristics enhances self-development.
See the lessons on Friendship in the Grade 4 SHARE Relationships theme that are equally appropriate for Grade
5 students.
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Outline:
Introduction (10 min)
Activity 1: My Interests, Values and Skills (20 min)
Activity 2: What I Value in a Friend (25 min)
Activity 3: Starting and Maintaining Friendships Brainstorm (15 min)
Student Self-Assessment and Question Box (10 min)

Additional Materials:
√ “Terry’s Story” page 48-50

Procedure:
Introduction (10 min)
Perform MindUp breathing (see page 17 for instructions).
Review ground rules.
Review key concepts from last class and answer Question Box questions.
• What are the two kinds of decision-making? What does each mean?
• Who remembers the “Four Steps in Making an Active Decision”?
• Answer Question Box questions.
For more information and recommendations on how to answer questions effectively, please refer to page 9.
Explain: As children grow up and start to go through puberty, bodies change and emotions change as well.
This means it is important to understand our own puberty changes as well as what happens in friendships.
Read “What Counts?” with students in preparation for Lesson 5.
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Activity 1: My Interests, Values and Skills

Lesson 5
FRIENDSHIP: WHAT DOES IT
mEAN TO YOU?

(20 min)

Discuss how friendships are based on common interests, values and skills or talents.
What Counts?

Define interests as a topic or activity that makes you curious and that
you
to pay
attention
1. Identify
andwant
list personal
interests
and values to or
2. Understand
how friends
have both
and differences
participate in. This does not have to mean a hobby, or something you
are already
doing.
Forsimilarities
example,
someone
3. Know ways to start and keep a friendship
can be interested in flying a plane without having a pilot’s license. Or, someone may be interested in World Cup
Soccer and watch every game on their computer but not enjoy physically playing soccer.
Exercise: in the activity book, students:
1. List or draw images of three of their interests –
things that they are curious about or like to do.
2. Choose one of the interests they may still have
when they are 16.

Activity 1: my Interests, Values and Skills
Friendships are often based on common interests, values, skills and talents.
In this exercise you will look at your own interests, values, skills and talents.
List or draw images of three of your
own interests—things you are
curious about or like to do.

Explain: Values are the things you believe are
important in your life, the things that matter to
you or are precious to you. Values can be beliefs or
thoughts like, “I value truth,” or feelings like, “I value
the time I spend with my dad,” or, “I value my dog.”
You can think of values as things you treasure and
would want to protect.
“Values” Activity Sheet
Consider and make a check ✓ on the values below that you believe apply to
you. Consider what you know of others in your life and make an ✗ on the values
you believe others may treasure. Some of these may be the same; some will be
different.
Others

Me

Choose one of these interests you think you may still have when you are 16.
Why might you still have this interest?

Theme TWO: Relationships

Grade 5 Student Activity Book

3. Answer why they might still have this interest.

29

Exercise: Students fill in the “Values Activity
Sheet” in their activity books.

Having time alone
Having time to use my imagination
Eating sensibly and exercising (sports, walks, etc.)
Being liked by other people
Earning and having money
Loving and being loved
Having free time
Getting to know myself better
Doing well in school
Being faithful to my religion
Having a good appearance (dressing and looking good)
Having a happy family
Getting my way all the time
Making people happy
Being liked
Being different
Being considerate of other people’s feelings
Doing things with my hands
Being on time
A clean environment
Working and being around other people
Making people laugh
Being outdoors
Being indoors

30
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Adapted from: Grade 5 Career Development Education—Treasure Quest 5 Student Workbook Lesson 2: I know what I like. Career/Life
Journeys Collection (Date unknown) Central Okanagan:SD#23.

26

A resource for Yukon schools – 2016

45

Exercise: Students fill out the “Just for the Knack of It” chart that helps students identify their own skills and
talents and how these have changed over their lifetime. This opens the discussion to how they will continue to
change, and learn new skills as their bodies change.

Just for the Knack of It
List the skills you have learned since birth in the appropriate age categories.
Ages 0-2

Ages 3-4

Ages 5-7

Ages 8-10

People Skills:
• listening
• speaking
• entertaining
• making friends
• leadership
Physical Skills:
• crawling
• walking
• dancing
• chores
• sports

Other Skills:
• musical
• artistic
• outdoors
• cooking
• mechanical
Observe how much you have changed, grown and learned since you
were born.
You will continue to learn new skills and grow throughout your lifetime.
Soon your body will change too—as you become a teenager, then
an adult.
Theme TWO: Relationships
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Grade 5 Student Activity Book

Thinking Skills:
• writing
• reading
• using computer
• using phone
• imagining

31

Activity 2: What I Value in a Friend (25 min)
Exercise: Students fill out the “Just for the Knack of It” chart. The chart helps students identify their own skills
and talents and how these have changed over their lifetime. This opens the discussion to how they will continue
to change, and learn new skills as their bodies change.
Ask students to think of one of their closest friends as they individually fill out the “I Say, They Say” exercise in
the student activity book.
Prompt for answers with a few examples of where friends may differ, then encourage them to make up their
own examples.
• I love dogs.
• We both like

.

• I go to church.
• I love skiing.
• I don’t play music.
• My friend does this … after school.
• I do this … after school.

I say...						they say...

my friend								me				

r
d i f fe e n c es

r
d i f fe e n c es
si m i la riti es

I love dogs

We both like…

I am scared of dogs
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Read “Terry’s Story” aloud.

Terry’s Story 27
I know a lot of different kids. In fact, for my 11th birthday party, I had 15 on my list to invite.
When I showed it to my mom, she said, “Terry, I’m afraid you’re going to have to cut that list in half.”
“C’mon, Mom. You know you can’t divide an uneven number by two. Besides,” I told her, “this is no laughing
matter. How am I supposed to choose who comes and who doesn’t?”
She suggested that I write the main reason I picked each person beside his or her name. Then, I could decide
which reasons seemed to be most important. That’s what I ended up doing.

PEOPLE TO INVITE TO MY BIRTHDAY
1. Michael – Lives next door.
2. Jennifer – Michael’s sister.
3. Heather – She’s new; I think I might like her.
4. Rocky – Sits by me in school.
5. Tony – We laugh at the same kinds of things.
6. Kevin – Everyone thinks he’s neat.
7. Troy – Kevin’s best friend.
8. David – Has never called me a name.
9. Stefanie – Been to her house.
10. James – Kids treat him bad; I don’t know why.
11. Kerry – Acts like I’d like to act.
12. Lisa – Made a science project together; took a month.
13. Shelly – Asked me to her birthday party.
14. Jay – Super sports star.
15. Gabriel – My friend.

My mom just happened to be standing near me when I finished writing. She pointed to number 15.
“Here, you’ve put down ‘My friend.’ Aren’t they all your friends?” she asked.
“Kind of, but not like Gabriel,” I told her. Then, so she’d see the difference, I had to remind her of the time
when the principal called to discuss “a problem we’re having with Terry at school.”

27
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It happened during the month that Gabriel was playground supervisor. The 7th and 8th graders take turns
at this job. Well, Gabe had just moved here from Mexico and sometimes kids couldn’t understand the way
he talked. The job seemed to mean a lot to him. When it came to sports, though, that didn’t seem to matter
much.
Well, anyhow, I’m not a terrific athlete. Lots of times I’m one of the last to be picked for a team; and once
in a while I end up “leftover.” When that happened, I’d help Gabriel keep score and sort of be his assistant.
Sometimes we’d stay a couple of minutes after the bell rang and he’d give me some pointers to improve my
game. Then, I’d help him bring in the equipment that was left on the field and we’d get to talking about other
things.
That’s why I got back to my classroom late some days during the month that Gabriel was on duty. After so many
times, Mrs. Sykes said that if it happened again she’d have to report me to the principal. I didn’t plan to let that
take place. But, a few days later, things got complicated.
It was one of those times that I wasn’t in the game, so Gabe kept me busy. I was used to taking a few remarks
when certain people saw us helping each other out. Things like, “Hey, Terry! You gettin’ paid overtime for
that?” when I was carrying equipment back to the storeroom, or stuff about my “private coach” since Gabriel
had been working with me after the bell.
But that day kids were teasing even more than usual, and they left a lot of equipment lying around. I even saw a
few kids throwing balls and gloves over the fence where they’d be hard to find in all those shrubs.
I thought of what a time Gabriel was going to have trying to explain why all those things were missing. See,
even though everyone is supposed to bring back equipment, the supervisor is still responsible.
I didn’t like any of my choices. I didn’t want to be late again. But I couldn’t walk off and leave Gabe. So that’s
why there was a phone call from Mr. Savage telling Mother I’d be home late. I had to pick up litter for a
punishment after school.
But it wasn’t so bad, ‘cause see, real soon after I started picking up the trash Gabriel showed up and together
we found spelling papers dated 1974 and wrappers from candy they don’t even make anymore. Well, that’s
why he had to come to my party.
My mom said, “Aha! Maybe you’re trying to say that you and Gabriel speak the same language.” She was
right. He’s my friend because we help each other out.

Display Terry’s list of friends on the Friendship overhead/screen display as the story progresses.
Ask and discuss what the class thought of Terry’s decision to help Gabriel.
Brainstorm Terry’s choices as you write them on the board.
Consider and discuss the possible positive and negative outcomes for each choice.
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Terry’s Story Presentation tool/Overhead/Screen Display

PEOPLE TO INVITE TO MY BIRTHDAY
1. Michael – Lives next door.
2. Jennifer – Michael’s sister.
3. Heather – She’s new; I think I might like her.
4. Rocky – Sits by me in school.
5. Tony – We laugh at the same kinds of things.
6. Kevin – Everyone thinks he’s neat.
7. Troy – Kevin’s best friend.
8. David – Hasn’t ever called me a name.
9. Stefanie – Been to her house.
10. James – Kids treat him bad; I don’t know why.
11. Kerry – Acts like I’d like to act.
12. Lisa – Made a science project together.
13. Shelly – Asked me to her birthday party.
14. Jay – Super sports star.
15. Gabriel – My friend.
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Exercise: Students complete the “What I Value in a Friend” page in their activity books.

What I Value in a Friend
List some of your friends:
•

Include people you don’t see any more, but who were once your friends.

•

They don’t have to be your age; for example, some may be adults and some
may be little kids you babysit for.

•

They may be male or female (same sex as you or other sex).

•

Some may be members of your family.

Write what you like about each person next to his/her name.
My friend

What I like about this person

1.
2.
3.
4.
5.
6.
7.

Everyone’s definition of friendship is different. Some important characteristics in
a friend may be: trust, honesty, listening skills, sense of humour, helpfulness, etc.

can I bee
your friend?

Theme TWO: Relationships

Grade 5 Student Activity Book

8.
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Explain: Everyone’s definition of friendship is different. One person, for example, might choose a friend
because that person has a good sense of humour. Another person might not care at all about humour but
might really care that the person be someone they can talk seriously with.
The point of the exercise is not for everyone to agree but for each person to have a chance to think about what
is important to him or her.
Ask for volunteers to share one reason they put one person on their list. Compare and contrast.
Reflect back to the group characteristics many people list as important in a friend: trust, honesty, listening skills,
sense of humour, helpfulness, etc. The things valued now in friends may be very different from things looked for
in friends as a kindergartner.
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Activity 3: Starting and Maintaining Friendships BRAINSTORM28 (15 min)
Explain: It is important for students to gain skills in initiating and maintaining friendships and to also understand
that healthy friendships do not require you to change the essential parts of yourself or things you like about
yourself.
Brainstorm with your class ideas on how to start and maintain friendships.
Exercise: In their activity book students answer the following questions:
1. How can you start a conversation to make a friend?

2. What could you say after you say “hi”?

3. How can a friendship be kept and maintained?

4. Which of your values, skills and talents from Activity 1 would you be willing to give up to get or keep a
friend?

This is a trick question. A friend should not ask you to give up these essential parts of yourself—ever.
Summarize the lesson with these points:
• People value different things in friends.
• Each of us is valuable as a friend for one reason or another.
• As we grow up we change in terms of what we want in our friendships.
• It is difficult to be the “new kid on the block.”
• It can be scary to initiate a new friendship but it’s just as scary to other people as it is to ourselves.
• There are many ways to go about starting or keeping a friendship.
• People need friends.
• You have the right to end a friendship if you are treated badly.

Adapted with permission from Public Health—Seattle and King County, Family Planning Program, © 1986, revised 2013, gr 4-6, Lesson 5,
Friendship.

28
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STUDENT SELF-ASSESSMENT AND QUESTION BOX (10 MIN)
Students fill in the Self-Assessment page for this lesson in their activity books.
Step 1: Did you learn what counts for this lesson?
1. I can…identify my interests and personal values.			

YES/NO/KIND OF

2. I understand…how friends have both similarities and differences. YES/NO/KIND OF
3. I know…ways to start and keep a friendship.			

YES/NO/KIND OF

Step 2: Are you on target?
Put an arrow into the target ring that best describes where you are at in your
overall understanding of this lesson.
Step 3: Write a question, or a new fact you learned this lesson, and put it in
the Question Box.

TEACHER MINI-ASSESSMENT FOR GR. 5 LESSON 5
CIRCULATE AND OBSERVE:
1. Are students having an easy or hard time stating their interests or beliefs?
2. Are they able to come up with similarities and differences between themselves and their friends?
3. Are they able to list non-superficial qualities they like in at least one or two friends?
4. Make a mental note, write down observations, give feedback.
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LESSON 6:
Family
29

Everyone needs a house to live in, but a supportive family is what builds a home.
~ Anthony Liccione

“

5
“
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Theme 2: Relationships

Learning Standards Addressed in this Lesson:
Curricular Competencies
Social and community health
• Describe and apply strategies for developing and maintaining positive relationships
• Describe and apply strategies that promote a safe and caring environment
Mental well-being
• Explore and describe how personal identities adapt and change in different settings and situations

Timing: 50-85 minutes
Objectives:
•
•
•
•

Recognize that there are different kinds of families.
Name two purposes of families.
Recognize that all members of a family (including parents) have needs.
Name something the student values about each member of his or her family.

What Counts? (Assessment):
Students will be able to:
1. Understand that all families are different.
2. Describe two purposes of families.
3. Identify ways that people value the members of their families.

Adapted with permission from Public Health - Seattle & King County • Family Planning Program • © 1986 • revised 2013 •
www.kingcounty.gov/health/flash - Family Life and Sexual Health, Grades 4, 5 and 6, Lesson 2.

29
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Rationale:
This lesson is about various family structures and the roles that members sometimes take. Often, our family
teaches us our values and gives us support throughout our lives; families are as diverse and unique as the
people within them.
This lesson uses an optional 35-minute DVD available through the Department of Education library or at your
school: That’s a Family! A Film for Kids about Family Diversity.30 To view the trailer please visit: https://www.
newday.com/film/thats-family
The optional DVD is very broad and effective. Please review the teaching notes for the documentary in this
lesson before viewing.
If teachers choose not to play the DVD, please lead a class discussion about sexual orientation and romantic
relationships and family structures that are not nuclear and/or heterosexual.

Outline:
Introduction (10-45 min)
Activity 1: Family Diagram (20 min)
Activity 2: Purpose and Importance of Family (10 min)
Student Self-Assessment and Question Box (10 min)

Additional Materials
√ That’s a Family! A Film for Kids about Family Diversity (available through the Department of Education library
or http://groundspark.org/our-films-and-campaigns/that family and https://www.newday.com/film/thats-family)

Procedure:
Introduction (10-45 MIN)
Perform MindUp breathing (see page 17 for instructions).
Review ground rules.
Review key concepts from last class and answer Question Box questions.
• What are two of your own interests, values, skills or talents?
• Which one of these would you give up in order to keep a friend? (None–your friends value you for who
you are and don’t ask you to give up or put aside essential parts of yourself.)
• Answer Question Box questions.
For more information and recommendations on how to answer questions effectively, please refer to page 9.

Groundspark, San Francisco, CA (n.d), available through: http://groundspark.org/our-films-and-campaigns/thatfamily and
https://www.newday.com/film/thats-family

30
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Explain: This lesson will help you understand what kinds of families there are, why we have families and how
you contribute to your own families.
Define family: A family is two or more people who share goals and values, love and/or take care of each
other, and are usually related and/or live together.
Families come in all shapes, sizes and descriptions. Some people also consider their pets to be part of their
families.
Read “What Counts?” with students in preparation for Lesson 6.
Introduce: That’s a Family! A Film for Kids about Family Diversity
and Discussion (35 min film + 10 min discussion)
This film tells the stories, in their own words, of children in families with parents of different ethnicities, religions,
divorced parents, a single parent, gay or lesbian parents, adoptive parents or grandparents as guardians.
Each child discusses the configuration of their family, what’s special about their family, what’s challenging about
their kind of family and what they want other children to understand about families like theirs.
View: That’s a Family! A Film for Kids About Family Diversity (35 minutes)
Discuss: Use the Discussion Guide provided in the DVD or the following questions to lead a discussion.
Debrief: The film portrays children and families that are happy and highly functional at this point in time. Most
families also have times when things are not so happy and people aren’t getting along so well.
The film also does not introduce every configuration of family.
Ask: Which kinds of families were not portrayed?
• Two-biological-parent families, foster families and group homes, couples without children, bigger and
extended families living together
How is your family similar to the families on the film?
How is your family different?
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Activity 1: Family Diagram (20 min)
Exercise: Students draw a small circle in the center of the page in the student activity book. Students then
write the word ME inside the circle. Teachers model this activity on the board.
Students draw one spoke for each member of his/her family from the centre circle.
At the outside end of the spoke, write the person’s name or nickname and draw a little picture of something
special about that person. It might be a soccer ball for the sister who plays soccer, or a smiling mouth for the
brother with the wonderful laugh, or a hairbrush for the grandmother who lets you brush her hair and style it.
TEACHER NOTE: Each student will define “family” differently when deciding whom to include. Some will
draw their parents and brothers and sisters. Some will draw all their blood relatives. Some will draw a single
parent or two parents of the same or different genders. Some will include step-parents or grandparents or
others who live with them. Some may draw two households if their parents live apart and some will draw
foster families. Some may count a loved one serving in the military overseas or in a nursing home or a
correctional facility. Some may draw two different charts for their “birth family” and “chosen family” if they
are adopted, or a blend of these. Some will count pets as family.
Students should include whomever THEY think of when they think of their family.
They get to decide who counts.
Here is an example (also in the student activity book):

Invite three or four volunteers to describe their diagrams to the class. Help each volunteer to articulate the
characteristic s/he values about each family member.
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Activity 2: Purpose and Importance of Family (10 min)
Explain that families help us meet our physical and emotional needs.
Make two columns on the board.
Brainstorm all the needs a family can meet.
PHYSICAL NEEDS

EMOTIONAL NEEDS

shelter

to feel you belong

clothes

to feel understood

medical care

to feel appreciated

affection

to laugh, cry, etc.

food

to feel useful
to feel listened to
to feel needed and special

Exercise: In the activity book students write down the brainstorm list.
TEACHER NOTE: Ensure students understand that ALL family members have needs and that all members
help MEET one another’s needs. The adults have needs. Even the elderly person and the infant help meet
other people’s needs. Your students help meet some of the needs their families have.
Especially if the video was not shown, please discuss family diversity, sexual orientation and romantic
relationships and family structures that are not nuclear and/or heterosexual.
Ask: What is a family? What is it for?
Exercise: Have students write responses in their activity books.
NOTE: If there are troublesome issues shared, such as divorce, alcoholism/drug use, domestic violence,
prostitution in the home, etc., seek support for the students and yourself.
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STUDENT SELF-ASSESSMENT AND QUESTION BOX (10 MIN)
Students fill in the Self-Assessment page for this lesson in their activity books.
Step 1: Did you learn what counts for this lesson?
1. I know…that all families are different.					

YES/NO/KIND OF

2. I know…two purposes of families.					

YES/NO/KIND OF

3. I can…identify ways that people value the members of their families.

YES/NO/KIND OF

Step 2: Are you on target?
Put an arrow into the target ring that best describes where you are at in your
overall understanding of this lesson.
Step 3: Write a question, or a new fact you learned this lesson, and put it in
the Question Box.

TEACHER MINI-ASSESSMENT FOR GR. 5 LESSON 6
CIRCULATE AND OBSERVE:
1. Who finds the topic of family sensitive, for whatever reason?
2. Are students flexible when it comes to appreciating different types of families?
3. Who needs help brainstorming something positive about people in their families?
4. Make a mental note, write down observations, give feedback.
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Theme 2: RELATIONSHIPS

LESSON 7:
Problem Solving with Friends

Learning Standards Addressed in this Lesson:
Curricular Competencies
Healthy and active living
• Describe the impacts of personal choices on health and well-being
Social and community health
• Describe and assess strategies for responding to discrimination, stereotyping, and bullying
• Describe and apply strategies for developing and maintaining positive relationships
• Describe and apply strategies that promote a safe and caring environment
Mental well-being
• Describe and assess strategies for promoting mental well-being, for self and others
• Explore and describe how personal identities adapt and change in different settings and situations

Timing: 55 minutes

Objectives:
• Learn effective conflict-management skills.
• Appreciate different personality types and different kinds of friends.

What Counts? (Assessment):
Students will be able to:
1. Understand that it is normal for friends to have conflicts sometimes.
2. Understand that all solutions have both positive and negative outcomes.
3. List three differences between an introvert and an extrovert.

Rationale
By the later part of middle childhood, children have broader social skills. However, they can still continue to
exclude others and tease and bully each other. There is more peer pressure to participate in inappropriate
activities, and unhealthy competition can arise due to the developmental need to excel at this stage. Fights with
friends can be common and very frustrating.
There are detailed lessons on Making I Statements, Personal Space, Assertive Communication, and Problem
Solving in the Grade 4 SHARE Relationships theme that are equally appropriate for Grade 5.
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Outline:
Introduction (10 min)
Activity 1: Conflict with Friends (20 min)
Activity 2: Personality Types (15 min)
Student Self-Assessment and Question Box (10 min)

Additional Materials:
√ Prepared set of Conflict with Friends cards for each group of three students (page 65)
√ Background review: Ted Talk “The Power of Introverts” http://www.ted.com/talks/susan_cain_the_power
of_introverts

Procedure:
Introduction (10 min)
Perform MindUp breathing (see page 17 for instructions).
Review ground rules.
Review key concepts from last class and answer Question Box questions.
• What makes a family?
• Are all families the same?
• Answer Question Box questions
For more information and recommendations on how to answer questions effectively, please refer to page 9.
Explain: Conflicts with our friends are inevitable and knowing how to resolve them can make everyone feel
heard and important. Understanding different personality types and how we each handle social situations and
conflict in different ways can help a lot.
Read “What Counts?” with students in preparation for Lesson 7.
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Activity 1: Conflict with Friends31 (20 min)
Ask: Think about the last time you had a fight, conflict, argument or worse with a friend. If you resolved the
conflict, how did you?
Divide students into groups of three. Give a set of “Conflict with Friends” cards to each group.
Explain: Working in groups, students complete the Problem-Solving Wheel in their activity books.
Exercise:
1. One student pulls a Conflict with Friends card and reads it aloud to the group.
2. The group brainstorms ways to handle the conflict.
3. The person who drew the card fills in the “spokes” of his/her own conflict wheel with the ideas and
alternatives discussed.
4. Collectively identify the positive and negative aspects of each alternative.
5. The student who drew the card puts a star beside the idea s/he feels would be the best way to handle
the conflict.
Continue the steps with each student in the group.

Sample Problem-Solving Wheel
1. Conflict card pulled:
You and your friend start arguing about rules to a game.
2. Brainstorm ways to handle the conflict:
• Trash the game.
• Storm off.
• Talk to your friend using “I-statements.”
• Take some time out until your are not angry anymore.
3. The person who drew the card fills in the spokes on their conflict wheel – with the brainstorm ideas.
4. The group discusses the positive and negative aspects of each alternative.
5. The student who drew the card puts a star beside the idea s/he feels would be the best way to handle
the conflict.

Adapted from Vernon, Ann. (1998), The Passport Program: Journey through Emotional, Social and Cognitive Development Grades 1-5;
Fights with Friends. Champagne, Illinois: Research Press. pp.293-296

31
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Escape from situation
Trash the game
and storm off

Wr
it

re:
he

r conflic
You
t
you and
e
your friend
start arguing
about rules to
a game

Talk to your friend
using “I-statements”

Invite sharing of specific situations.
Were some conflicts more difficult to identify ideas/choices/alternatives for resolution than others?
As a group, were you able to identify what you considered to be good alternatives?
Ask for examples and list on the board. As the ideas are shared, have students evaluate them as being good,
fair, or poor ways to resolve conflict.
What do you think prevents some students from selecting better ways to resolve their conflicts?
When you have conflicts with friends, do you use some of the alternatives you identified? Invite students to
share examples.
When you and your friends fight, what sorts of things do you fight about?
How do you feel when you fight?
What are some things you can say to yourself, or do, to avoid conflict with friends?
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Conflict with Friends Cards
Cut apart. Give one set of cards to each group of students.

A good friend ignores you at
lunch or recess.

One of your math partners
calls you stupid.

Someone likes a boy/girl you like.

Your friend says s/he doesn’t want to
play with you after school.

A classmate says bad things about
your mother.

Your friend is having a birthday party
and invites everyone in the class
except you.

Two of your friends are whispering
and looking at you.

Kids you are playing kickball with
call you a cheater.

The kid who sits behind you keeps
kicking your chair.

You and your friend start arguing
about rules to a game.

Make up your own.
You and your friend can’t agree on
where to ride your bikes.
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Activity 2: Personality Types (15 min)
Discuss: Each person has a unique personality and, by using tools like quizzes, people can identify their
strongest and weakest areas. Two basic personality categories include introvert and extrovert. This quiz will help
determine your personality traits.
Students fill out the “Am I an Introvert or an Extrovert?”32 Quiz in their activity books. Students can also go
online to do this quiz in its original version.33
Activity 2: Personality Types
Am I an Introvert or an Extrovert? Quiz
1. I prefer one-on-one conversations
to group activities.

5. People tell me that I’m a good
listener.

2. I often prefer to express myself
in writing.

6. I’m not a big risk-taker.

☐ True
☐ False

☐ True
☐ False

3. I enjoy being alone.

☐ True
☐ False

4. I don’t seem to care about being
popular or in the spotlight as
much as my friends do.

☐ True
☐ False

☐ True
☐ False

7. When I get back from an outing
(school, playdate, etc.) I need to
take some time alone to recharge
my energy.

☐ True
☐ False

Grade 5 Student Activity Book

☐ True
☐ False

Theme TWO: Relationships

43

Adapted from: Susan Cain.(2013 ). Quiet Quiz: Are You an Introvert? Your Personality Profile. The Power of Introverts. Retrieved from
http://www.quietrev.com/the-introvert-test/
33
Adapted from: http://www.thepowerofintroverts.com/quiet-quiz-are-you-an-introvert/
32
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Count how many True or False answers they have and analyze according to the chart below.
After the quiz, read aloud the following explanation:
Explanation of Introvert and Extrovert Quiz and Personalities 34
I = Introvert. If you answered the majority of the questions “true,” you’re probably an
introvert. Given the choice, you’ll put your social energy in to the people you care about
most, preferring a visit with a close friend to a group of people you don’t know well. You
tend to think about what you are going to say before you speak. You love having time by
yourself. You feel energized when focusing deeply on an activity that really interests you.
You have an active inner life, and are at your best when you tap into its riches.
E/I = Ambivert. If you answered the questions evenly, “true” and “false,” you’re
probably an ambivert. This means that you fall smack in the middle between introverts
and extroverts. In many ways, ambiverts have the best of both worlds. They can easily
act like an introvert or an extrovert depending on the situation and what part of your
personality fits in best at that time.
E = Extrovert. If you answered the majority of the questions “false,” you’re probably
an extrovert. You love your social life and are energized by being with friends or even
chatting with strangers. You are assertive, great at thinking on your feet, go after what
you want most of the time, and are pretty OK with conflict as it comes up. You are
actively engaged in the world around you, and are at your best when you tap into its
energy.
Why does it matter where you fall on the introvert-extrovert spectrum? Because
introversion and extroversion are at the heart of human nature. And when you make life
choices that line up with your temperament, you unleash vast stores of energy.
Conversely, when you spend too much time battling your own nature, the opposite
happens—you deplete yourself. Too many people live lives that don’t suit them—introverts
with super busy social schedules, extroverts with jobs that require them to sit in front of
their computers, not interacting much with others. We all have to do things that don’t
come naturally some of the time. But it shouldn’t be all the time. It shouldn’t even be
most of the time.
No one is all introvert or all extrovert. Introverts attend wild parties, and extroverts curl up
with their favourite books. It’s helpful to understand your nature and the nature of others
so you can respect yourself and your friends and family for who they are.

NOTE: the student activity books provide more simplified explanations.

Excerpted from: Cain, Susan. Quiet: The Power of Introverts in a World That Can’t Stop Talking, (2012), Random House, NY. Download
the full quiz at: http://www.quietrev.com/the-introvert-test/

34
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Discuss: Beyond being introverts and extroverts, we each have complex personality types.
Various approaches exist to group and understand personalities, such as the Myers-Briggs Personality Type
Indicator, True Colours, etc.
Your personality type can determine how you approach conflict, how you communicate and also what sort of
career path you may be most happy with in the future.
Exercise: Students write a reflection about their experience in the space provided in the student
activity book.
Here are some resources for more information on personality types and teaching:
• Book: Please Understand Me II by David Kiersey
• Website: www.keirsey.com
• Career choices and personality types: http://www.keirsey.com/4temps/overview_temperaments.asp
• Applying Kiersey’s four temperaments to classroom teaching:
http://read-phonics.hubpages.com/hub/educatingchildren
TEACHER NOTE: The work of David Keirsey on “The Four Temperaments” offers an approach to applying
personality types to students, career paths and the classroom.

STUDENT SELF-ASSESSMENT AND QUESTION BOX (10 MIN)
Students fill in the Self-Assessment page for this lesson in their activity books.
Step 1: Did you learn what counts for this lesson?
1. I know…that it is normal for friends to have conflicts sometimes.			

YES/NO/KIND OF

2. I know…that there are always positive and negative outcomes to any solution.

YES/NO/KIND OF

3. I can…describe three differences between an introvert and an extrovert.		

YES/NO/KIND OF

Step 2: Are you on target?
Put an arrow into the target ring that best describes where you are at in your
overall understanding of this lesson.
Step 3: Write a question, or a new fact you learned this lesson, and put it in
the Question Box.

TEACHER MINI-ASSESSMENT FOR GR. 5 LESSON 7
QUESTION AT THE DOOR:
1. Read a “Conflict With Friends” card to each student as they pass you at the door.
2. Have them give you a quick, positive solution to the problem.
3. Make a mental note, write down observations, give feedback.
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Theme 3: Body Science

LESSON 8:
Puberty Changes

Learning Standards Addressed in this Lesson:
Curricular Competencies
Healthy and active living
• Describe the impacts of personal choices on health and well-being
• Describe strategies for communicating medical concerns and
getting help with health issues
Social and community health
• Describe and apply strategies that promote a safe and caring
environment
Mental well-being
• Explore and describe strategies for managing physical, emotional,
and social changes during puberty

CONTENT
• Sources of health
information and support
services
• Physical, emotional, and
social changes that occur
during puberty, including
those involving sexuality and
sexual identity, and changes
to relationships

Timing: 70 minutes
Objectives:
• Increase comfort level with the language of human sexuality and sexual health.
• Review students’ knowledge of puberty changes.
• Describe the physical, emotional and social changes associated with puberty.

What Counts? (Assessment):
Students will be able to:
1. List three changes that happen during puberty.
2. Know what puberty is and the common ages when it happens for males and females.
3. Understand how the brain uses hormones to signal the body to start puberty.

Rationale:
For young people to understand puberty, they need to know that one of the main developmental outcomes of
puberty is becoming biologically capable of reproduction.
To understand the changes that occur during puberty, it is important to be familiar with the male and female
anatomy. The Grade 5 SHARE Body Science theme reviews and expands on the Grade 4 SHARE Body Science
lessons. This Grade 5 Body Science lesson reviews puberty changes that students examined in Grade 4,
encouraging them to be more comfortable with their bodies and the changes that may have started happening.
The experience of many sexual health educators shows that students at the Grade 5 level may initially feel shy or
uncomfortable discussing reproductive anatomy and puberty in the context of their own bodies and impending
development.
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Outline:
Introduction (10 min)
Activity 1: The Language of Sexual Health (10 min)
Activity 2: Puberty Changes Video Clips (20 min)
Activity 3: Puberty Changes – Test Your Knowledge (20 min)
Student Self-Assessment and Question Box (10 min)

Additional Materials:
√ Background reading (highly recommended)
It’s Perfectly Normal by Robie Harris35
http://www.sexualityandu.ca/sexual-health/all-about-puberty
Sex Hormones – Puberty
http://www.abpischools.org.uk/page/modules/hormones/horm3.cfm
√ Required Video Clips (Always Changing puberty video series):
Available online and/or on the SHARE memory stick:
1.Co-ed – https://youtube.com/watch?feature=player_detailpage&v=mJcKH0oBjgs
2.Girls – https://www.youtube.com/watch?v=mAY6_OCz7w4
3.Boys – https://www.youtube.com/watch?feature=player_detailpage&v=X9KNoTYL4hs
√ Optional video clips:
Let’s Talk Puberty for Girls and for Boys, Disney Educational Productions two-DVD Series36
(available through the Department of Education library)

Procedure:
Introduction (10 min)
Perform MindUp Breathing (see page 17 for instructions).
Review ground rules.
Review key concepts from last class and answer Question Box questions.
• What are two main personality types? (introvert and extrovert)
• What are two things you can do to handle conflict with a friend?
• Answer Question Box questions.
For more information and recommendations on how to answer questions effectively, please refer to page 9.
Explain: In the Body Science theme lessons, we will learn about the parts of your body that are involved in
sexuality and reproduction. We’ll review what you know about puberty changes. In the next classes, we’ll learn
about anatomy, how the reproductive system works, and how you can respond to the changes that are, or will
be, happening in your body and your emotions. We’ll also talk more about sexual abuse, safe and unsafe touch
and how to deal with it if something happens.
Read “What Counts?” with students in preparation for Lesson 8.

Harris, R. and Emberly, M.(2009). It’s Perfectly Normal. Somerville, MA.:Candlewick Press.
Disney Educational Productions, DVD: Let’s Talk Puberty – for Girls and for Boys, 2006. Available from Department of Education. To
purchase: http://dep.disney.go.com/search.html?q=let’s talk puberty&cat=0,0,0

35
36
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Activity 1: The Language of Sexual Health37 (10 min)
Ask students to think of the real words for body parts that aren’t related to sexuality (elbow, etc.).
Ask students to raise their hands and share these words.
Write each word on the board under the heading “Other Body Parts.”
Ask students to think of the real words for their sexual body parts. Acknowledge that there are slang words,
but for this activity we are trying to begin to learn the correct terms.
Ask them to raise their hands and share these words. Write each word on the board under the heading “Sexual
Body Parts.”
TEACHER NOTE: If a student tosses out a slang word, write it down without reacting, or just nod to the
student and say you’ll come back to it if you are not comfortable with writing the word, or it is offensive/
misogynistic.
Sometimes students hear these words from their home environment and do not understand their meaning.
Sometimes they are trying to get a reaction from the teacher. The calmer and less reactive teachers are, the
more students will let go of the need to use pejoratives.
This activity is a great ice-breaker and the giggling will die down on its own.
The less the teacher judges the slang terms, the less power they have. Soon, they are not even funny and
students will try to use the scientific terms to prove their knowledge.
Do not write down words that are blatant curses or if a student is baiting. Don’t judge the student. Just calmly
make a note, come back to it and diffuse the situation with the explanation below.
Explain: Students obviously know lots of different terms but it is important to know the dictionary or scientific
words for private body parts or those related to sexuality (e.g., buttocks, vulva, testicles versus bum, Va-JayJay,
or balls).
Go back and correct any slang word on the list with the scientific term.
Other Body Parts

37

Sexual Body Parts

feet

vagina

ears

penis

nose

vulva

hair

butt anus

knee

boobs breasts

Adapted from Alberta Health Services, 2013, teachingsexualhealth.ca, Gr5,Lesson 1
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Debrief: How did it feel to say/hear the words on the first list (other body parts)?
How did it feel to say/hear the words on the second list (sexual body parts)?
Why do we sometimes use slang for body parts related to sexuality?
What are the benefits of using “scientific” or dictionary words?
• Scientific words are easier to understand because they have an official definition.
• Everyone tends to understand these terms clearly, including doctors and other adults. It is important
to be able to speak clearly about your body and to be able to ask questions if you are confused or
worried.
• Being familiar with language appropriate to use in public is important to enhance your sense of
self. Because language is such a powerful tool, it also helps you develop greater confidence and
empowerment.
• You need to know the correct term so that you can talk to your doctor when you need to. You
don’t want to be an adult and go to the doctor and say, “my pee-pee hurts.”
• Scientific terms are respectful. Slang words are often used in a derogatory way or as put-downs
and are hurtful or demeaning.
Exercise: Students write in the activity book two important reasons to use scientific terms for sexual body
parts instead of slang or swear words.

Activity 2: Puberty Changes Video Clips (20 min)
Students should demonstrate a basic understanding of the puberty changes experienced by males and females.
This is a review of Grade 4 SHARE Body Science theme lessons.
View two video clips Puberty Changes for Boys and Girls. It is generally not necessary to separate the sexes in
the classroom.
Exercise: Students write three puberty changes that happen to boys, girls or both in the student activity
book.
Exercise: Students draw a small picture or write something remember from the video clips.
Teacher note: It is generally not necessary to separate the sexes in the classroom. Instructing boys and
girls separately can perpetuate the aura of stigma and add to the mystery of the topic.
Boys and girls miss the opportunity to practise communicating with each other about sensitive topics as
they will need to if and when they develop intimate relationships in the future.
Boys and girls miss the opportunity to learn about topics from each other’s perspectives when they
don’t discuss topics together. Students are less likely to develop empathy for the changes and challenges
experienced by the other sex. This approach may result in genders receiving an unequal and gender-biased
sex education. In separated classes, boys and girls may behave in a less mature manner and act out in ways
that can perpetuate stereotypical sex roles. Some children may feel uncomfortable when assigned to a
group or class that doesn’t align with their internal sense of gender (gender identity).38
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Activity 3: Puberty Changes – Test your Knowledge39 (20 min)
Exercise: Students answer in their activity books the What do you know about Puberty? – TRUE or FALSE
questions. This activity works well as a class discussion or as a follow up to the puberty review video clips.

Activity 3: Puberty Changes_Test Your knowledge
Check TRUE or FALSE for each statement.

TRUE

FALSE

1. Puberty involves physical and emotional changes.
2. All boys start shaving during puberty.
3. Sweat serves no useful function in the body.
4. For girls, puberty begins between the ages of 8-13
and for boys it’s between the ages of 10-17.
5. Changes that happen during puberty usually happen
at once.
6. Girls should not bathe, exercise or swim during their
period.
7. Periods always come on a regular schedule.
8. Everybody can tell when a girl is having her period.
9. During puberty, girls develop breasts, get their periods
for the first time and grow hair under their arms and in
their pubic area.

Grade 5 Student Activity Book

10. During puberty boys grow taller and more muscular,
their voices deepen, their penis and testicles grow
larger and they grow facial and body hair.
11. A growth spurt means you may grow several inches at
once and that is normal.
12. For girls, exercising during your period may help
with cramps.
13. You may have emotional ups and downs during
puberty.

Theme THREE: Body Science

TRUE

FALSE

49

14. There are two kinds of sweat glands, eccrine and
apocrine.
15. A healthy well-balanced diet can not only help you
feel great, but look great too.
16. The average woman will lose about two cups of
blood during her period.
17. Estrogen is the primary female hormone.
18. Testosterone is the primary male hormone.
19. Sperm are made in the testicles.

39

Adapted from http://www.phecanada.ca/programs/always-changing56-downloads
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Puberty Changes – Test Your Knowledge – Answer Key
Check TRUE or FALSE.
1.

Puberty involves physical and emotional changes.
TRUE – Puberty is not just a physical process. Hormones can cause mood changes
or mood swings, where a girl or boy may feel happy one moment and sad or angry
the next.

2.

All boys start shaving during puberty.
TRUE – At some point boys will start to shave the hair on their face; it depends on
how soon their facial hair appears and how thick it becomes, as well as their
personal preference.

3.

Sweat serves no useful function in the body.
FALSE – Sweat helps the body regulate its temperature.

4.

For girls, puberty begins between the ages of 8-13 and for boys it’s between the ages
of 10-17.
TRUE – Puberty for girls usually starts between the ages of 8 and 13 and lasts for a few
years. For boys, puberty usually begins between the ages of 10 and 17, and lasts for a
few years.

5.

Changes that happen during puberty usually happen at once.
FALSE – Puberty changes won’t suddenly happen overnight. Some happen quickly, but
others take place slowly over a few years.

6.

Girls should not bathe, exercise or swim during their period.
FALSE – Having a period is a normal and healthy part of being a woman. It doesn’t
have to stop you from doing the things you usually do.

7.

Periods always come on a regular schedule.
FALSE – When a girl first starts to have her period, she may not be very regular. Her
body will take a while to settle down into a regular cycle, which might take 2-3 years.

8.

Everybody can tell when a girl is having her period.
FALSE – No one will notice your period unless you tell them.

9.

During puberty, girls develop breasts, get their periods for the first time and grow hair
under their arms and in their pubic area.
TRUE – During puberty, girls’ breasts will develop, they will get their periods for the
first time and grow hair under their arms and in their pubic area.

10. During puberty boys grow taller and more muscular, their voices deepen, their penis
and testicles grow larger and they grow facial and body hair.
TRUE – During puberty, boys grow taller and more muscular, their voices deepen, their
penis and testicles grow larger and they also grow facial and body hair.
11. A growth spurt means you may grow several inches at once and that is normal.
TRUE – A growth spurt mean you may grow several inches at once and that is normal.
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TRUE

FALSE

TRUE

FALSE

12. For girls, exercising during your period may help with cramps.
TRUE – Exercising during your period may help with cramps.
13. You may have emotional ups and downs during puberty.
TRUE – Boys and girls may experience sudden changes in feelings during puberty.
Mood changes are partly caused by the increasing amount of hormones in the body.
14. There are two kinds of sweat glands, eccrine and apocrine.
TRUE – The eccrine glands are all over the body and the perspiration they secrete
is clear and odorless. The apocrine glands are mostly under the arms and in the
genital area.
15. A healthy well-balanced diet can not only help you feel great, but look great too.
TRUE – During puberty you need energy, and you get energy from the food you eat.
It is very important to make sure you eat a healthy well-balanced diet.
16. The average woman will lose about two cups of blood during her period.
FALSE – The average woman loses about 4-12 teaspoons of menstrual fluid during her
period, but only a small amount is blood.
17. Estrogen is the primary female hormone.
TRUE – Estrogen is the primary female hormone.
18. Testosterone is the primary male hormone.
TRUE – Testosterone is the primary male hormone.
19. Sperm are made in the testicles.
TRUE – Sperm are made in the testicles.
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Write the following questions on separate pages of flip chart paper and post them on the wall:
• What is puberty?
• How old are boys when puberty begins?
• How old are girls when puberty begins?
• What happens ONLY to a boy during puberty?
• What happens ONLY to a girl during puberty?
• What happens to both boys and girls during puberty?
Students walk around the room writing their remarks on each page under each question.
Debrief by reviewing each question and ensuring the answers are complete and correct.
Suggested answers:
What is puberty?
• Puberty is a time of change and development that takes around five years from start to finish.
• Puberty is when we change from a child to a teenager, or adolescent, and become capable of
reproduction.
• Our bodies change, our feelings change, how we see the world changes. It’s good, but it can be
difficult, too.
• Puberty happens to everyone.
• You will begin to notice body changes, thought changes and relationship changes as you go
through puberty.
Do boys and girls go through puberty at the same age?
• The changes that you experience in puberty can happen to different people at different times, and can
begin as early as eight and continue until 18.
• Girls usually experience puberty earlier than boys.
• Each person has a body clock that is right for him/her. You can’t decide when you want to go through
puberty and you can’t stop it happening. Everyone is different. And, there is no right or wrong time.
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TEACHER NOTE: Students who notice signs of puberty earlier or later than their peers may feel
embarrassed and uncomfortable with their changing bodies. This can be a difficult transition for some
students; be aware of signs of bullying.
How old are boys when puberty begins?

How old are girls when puberty begins?

• For boys, puberty can start anytime between
ages 10–17 and may not be complete until
age 20.

• For girls, puberty can start anytime between
ages 8–13 and may not be complete until
age 18.

• Each person is different and will start and go
through puberty at his body’s own rate.

• Each person is different and will start and go
through puberty at her body’s own rate.

What happens ONLY to a boy during puberty?

What happens ONLY to a girl during puberty?

Examples of male puberty changes can include:

Examples of female puberty changes can include:

• Shoulders widen

• Hips widen

• Hair grows on face

• Start releasing an ovum (egg) each month

• Start producing sperm

• Start menstruation (periods) each month

• Penis and testicles grow bigger

• Start producing fluids that discharge from
the vagina

• Erections can happen
• Ejaculation can happen
• May experience nocturnal emissions
(wet dreams)

What happens to both boys and girls during puberty?
Examples of puberty changes that may happen to both boys and girls can include:
• Grow taller

• Mood swings

• Skin gets oily

• Start having sexual thoughts

• Acne

• Start having sexual feelings

• Voice changes

• Can become interested
in having a boyfriend or
girlfriend

• Hair grows on underarms
and genitals (pubic hair)
• Sweat glands develop
• Breasts develop

• Friendship becomes more
important

• Sometimes feel lonely and
confused
• Stronger feelings of wanting
to be liked and to “fit in”
• Want more independence
• Thinking about the future
• Concerned about looks
(appearance)

A resource for Yukon schools – 2016

77

Ask: What signals your body to start puberty? 40
Explain: A hormone is a chemical messenger produced in one part of the body that stimulates cellular activity
in other body parts. The body responds to hormones with physical or emotional changes. Each hormone
circulates in the blood but only certain parts of the body recognize it or respond to it.
When the body is ready to develop from a child to an adult, a gland in the brain called the pituitary gland
starts to send out hormones to the ovaries and testicles to start puberty.
In females the pituitary gland sends out hormones that tell the ovaries to start producing estrogen and
progesterone. In males the pituitary gland sends out hormones that tell the testicles to start producing
testosterone.
The hypothalamus is the part of the brain that regulates the production of hormones by the pituitary gland.
Review the definitions:
Hormones: A chemical produced in one part of the body that stimulates cellular activity in other body parts.
Pituitary gland: A gland in the brain that sends out hormones to the ovaries and testicles to start puberty.
Hypothalamus: A part of the brain that regulates the production of hormones by the pituitary gland.
Exercise: In the student activity book, students define hormone, pituitary gland, and hypothalamus.

hypothalamus

pituitary gland

40
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Sex Hormones and Puberty
Exercise: On the male diagram, have students draw a green line from the pituitary gland in the brain to the
testicles. Draw a second set of lines in red from the testicles to the armpits, shoulders and other places in
the body that change when a boy goes through puberty. The red lines represent the hormone testosterone and
how it signals puberty changes in boys.

Exercise: On the female diagram, have students draw a green line from the pituitary gland in the brain to
one of the ovaries; then draw a second set of lines in red from the ovaries to the armpits, breasts and other
places in the body that change when a girl goes through puberty. The red lines represent the female hormones,
estrogen and progesterone, and how they signal puberty changes in girls.
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STUDENT SELF-ASSESSMENT AND QUESTION BOX (10 min)
Students fill in the Self-Assessment page for this lesson in their activity books.
Step 1: Did you learn what counts for this lesson?
1. I know…three changes that happen during puberty.			

YES/NO/KIND OF

2. I know…what puberty is and the common ages when it begins for males and females. YES/NO/KIND OF
3. I understand…how the body uses hormones during puberty.			

YES/NO/KIND OF

Step 2: Are you on target?
Put an arrow into the target ring that best describes where you are at in your
overall understanding of this lesson.
Step 3: Write a question, or a new fact you learned this lesson, and put it in
the Question Box.

TEACHER MINI-ASSESSMENT for Gr. 5 Lesson 8
CheckING in:
Talk with students when they are filling out their self-evaluation targets at the end of each lesson to check for
understanding.
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LESSON 9:
Male Reproductive System41

Take care of your body. It’s the only place you have to live.
~ Jim Rohn

“

5
“
G
R
A
D
E

Theme 3: Body Science

Learning Standards Addressed in this Lesson:
Curricular Competencies
Healthy and active living
• Describe strategies for communicating medical concerns and
getting help with health issues
Social and community health
• Describe and apply strategies that promote a safe and caring
environment
Mental well-being
• Describe and assess strategies for promoting mental well-being, for
self and others
• Explore and describe strategies for managing physical, emotional,
and social changes during puberty

CONTENT
• Sources of health
information and support
services
• Physical, emotional, and
social changes that occur
during puberty, including
those involving sexuality and
sexual identity, and changes
to relationships

Timing: 65 minutes

Objectives:
• Identify the internal and external parts of the male reproductive system and related organs.
• Basic understanding of the reproductive process.
• Describe the basic functions of the various components, e.g., sperm production, urination.

What Counts? (Assessment):
Students will be able to:
1. Name three male reproductive parts on the OUTSIDE of the body.
2. Name three male reproductive parts on the INSIDE of the body.
3. Define the words circumcision, nocturnal emission, erection and ejaculation.

Rationale:
This set of two lessons (lessons 9 and 10) offers a detailed exploration of body science and reproduction with
diagrams of the body parts and changes associated with puberty, including menstruation. Knowing the basic
parts of the reproductive system and how they work is an important step for children in understanding their
sexual health.
Adapted from Alberta Health Services, 2013, teachingsexualhealth.ca, Lesson 3, 4, and 5: Anatomy & Physiology. Much of the content
from this source is adapted from: Canadian Federation for Sexual Health. (2005), Beyond the basics: A sourcebook on sexuality and
reproductive health education, Ottawa; Canadian Federation for Sexual Health. (2008).

41

A resource for Yukon schools – 2016

81

Knowing proper terminology for the reproductive system can also protect children against sexual abuse because
they have been taught and can describe unsafe touch. This knowledge would also imply to a would-be abuser
that there is a trusted adult in the child’s life who would be told if the child is abused in any way.
This lesson provides students with information about the male reproductive system and also works very well
with Grades 6 and 7 for reviewing male anatomy and functions.

Outline:
Introduction (10 min)
Activity 1: Male Reproductive System Matching Game (35 min)
Activity 2: Class Discussion and Review: Being Male and Identifying Support People (10 min)
Student Self-Assessment and Question Box (10 min)

Additional Materials:
To prepare in advance (detailed instructions are embedded in each activity below):
√ Male Reproductive System Answer Key (page 85)
Can also be reproduced as a handout for students
√ Male Reproductive System Definitions posters (page 92-120)
Make one 8.5x11 or larger copy and hang around the class room
√ Male Reproductive System cards (page 121-125)
Make two copies, in two different colours, and cut into cards

Procedure:
INTRODUCTION (10 MIN)
Perform MindUp breathing (see page 17 for instructions).
Review ground rules.
Review key concepts from last class and answer Question Box questions.
• What are the main sex hormones in the male and female?
• What are two puberty changes that happen to both males and females?
• Answer Question Box questions.
For more information and recommendations on how to answer questions effectively, please refer to page 9.
Explain: The next two lessons will focus on the male and female reproductive systems. These lessons build on
Grade 4 SHARE lessons 7 through 10.
Read “What Counts?” with students in preparation for Lesson 9.
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Activity 1: Male Reproductive System Matching Game42 (35 min)
Students identify the basic components of the male human reproductive system and nearby body parts and
describe their basic functions. In Grade 5, this is strictly an introduction to all of the terms and functions,
building on what they learned in Grade 4 SHARE.
Grade 5 students will only be expected to remember three external parts (penis, scrotum, anus) and three
internal parts (testicles, seminal vesicles, urethra). These definitions are in the student activity book.
Reproductive System Posters, Cards, and Answer Key provided at end of lesson.
Teacher Preparation Overview
1. Review the following three Fact Sheets:
• Fact Sheet 1: Male External Genitals and other Body Parts (page 86)
• Fact Sheet 2: Male Internal Reproductive System and other Body Parts (page 87)
• Fact Sheet 3: How the Male Reproductive System Functions (page 88)
2. Photocopy the Male Reproductive System Definitions posters (page 92-120) on to 8.5x11 or larger sheets
of paper, one per sheet. The papers may be laminated for future use. If it is not possible to print in colour, use
a different colour paper for each system (external genitals and other body parts, internal reproductive system,
and how the reproductive system functions).
3. Photocopy the Male Reproductive System cards (page 121-125). Make two sets of copies, in two different
colours. Cut into cards and give each team a different colour.
Procedure:
Tape or pin the Male Reproductive System Definitions posters around the room during a break prior to class.
Divide students into two teams.
Distribute the Male Reproductive System Cards to each team (each set should be on a different colour paper).
Have teams decide which Male Reproductive System Definition poster each of their Male Reproductive
System Cards match, then post the words on that poster using tape or sticky tack.
TEACHER NOTE: Some students may not have any idea how to respond or may feel very uncomfortable.
Remind them that this subject can make many people feel uncomfortable but it is important information for
them to learn to take care of their bodies and health.
Remind them to practice belly breathing if this activity causes strong feelings.
Encourage students to work in their teams, to ask their peers for help and guess when they have not heard of
a term. Students can move around the classroom, talk to each other, share ideas, divide the cards among their
team members however they like. Reassure them that their best guess is OK for this exercise.

Adapted from http://teachers.teachingsexualhealth.ca/wp-content/uploads/Grade-5-Anatomy-Physiology-Lesson-2.pdf,
downloaded October 16, 2013.
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Review posters and cards as a class.
Review each team’s responses referring to the Male Reproductive System Answer Key (page 85), and Fact
Sheets 1-3 (page 86-88). During the review ask students to fill in the blank Male Reproductive System
diagram in their activity books.
Male Reproductive System: External

Male Reproductive System: Internal

Circumcised Penis
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Answer Key: Male Reproductive System: External

Penis
Foreskin

Urethral opening
Scrotum

Anus

Answer Key: Male Reproductive System: Internal

Vas Deferens
Bladder
Seminal Vesicle
Prostate Gland
Cowper’s Gland

Urethra
Penis
Rectum

Glans

Anus

Foreskin
Epididymis

Circumcised Penis

Testicle (testis)
Scrotum
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Fact Sheet 1: Male External Genitals and Other Body Parts
Penis
• The male external sex organ. Penises do not all look the same. The penis continues to grow with
the rest of the body. Some curve; all are different shapes and sizes.
• Semen and urine come out of the penis.
• The penis is made up of spongy material that fills up with extra blood (becomes erect) when
sexually aroused.
• There is no bone in the penis.

Foreskin
• The skin that protects the glans/head of the penis, that retracts during an erection.
• This skin may be partially or fully removed in a procedure called circumcision (see below).
• Boys who have not been circumcised should cleanse beneath the foreskin of the penis regularly,
retracting it as much as is comfortable.
• It is important not to pull the foreskin all the way back if it is still attached to the head of the
penis. It will disengage naturally as boys get older.

Circumcision
• Circumcision is an elective surgery, which means parents choose and request this for their baby.
• The surgery, where a doctor cuts away the foreskin, is usually performed when a baby is only a
few days old, but in some cultures the procedure is performed later in life.
• The choice is usually based upon religious, cultural or traditional, or family beliefs.
• Many boys are circumcised and many are not.

Scrotum
• The scrotum is the sac that holds the testicles.
• The testicles are kept very slightly below body temperature in order to produce healthy sperm.
To do so, the scrotum pulls the testicles closer to the body if it is cold and lowers away from the
body if it is hot.

Anus
• The anus is the opening at the end of the digestive tract where feces leave the body.
• It is not part of the reproductive system; it is part of the digestive system.
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Fact Sheet 2: Male Internal Reproductive System and Other Body Parts
Testicles
• Testicles are the male sex glands which produce the cells for reproduction (same concept as a
female ovaries).
• They are held in the scrotum.
• They are on the outside of the body so that they can stay cooler than body temperature for
healthy sperm production.
• It is normal for one to hang lower than the other.
• This is a very sensitive area of the body. It is important to protect the testicles during contact
sports, with an athletic supporter sometimes called a “jock strap” that goes in the underwear.
Vas Deferens
• These are narrow tubes that carry sperm from the testicles to the urethra (there are two).
Students may have heard of the “vasectomy” sterilization procedure for men. Tell them that these
two tiny tubes are cut during that procedure as a permanent form of birth control, if they ask
about it.
Seminal Vesicles
• Seminal vesicles are two small pouches behind the bladder that produce and store seminal fluid.
• This fluid mixes with sperm from the vas deferens and other fluids to produce semen.
Urethra
• Urine and semen pass through this tube to the outside of the body.
• Urine and semen cannot come out at the same time. There are two branches to the urethra,
one from the bladder and the other from the vas deferens. When the penis is ready to release
semen, a valve blocks off the branch to the bladder so urine cannot escape. This is similar
to the difference between swallowing and breathing. Air goes to the lungs and food goes
to the stomach but both pass through the pharynx (air tube gets blocked by epiglottis when
swallowing).
Bladder
• A hollow, muscular organ that holds the urine produced by the kidneys.
• It is not part of the reproductive system, but the urinary tract.
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Fact Sheet 3: How the Male Reproductive System Functions
Erection
• The brain can send a message to the penis causing it to become larger, longer and firmer. It will
stand out from the body.
• Although boys experience erections when they are younger, they seem to occur more often and
out of the blue during puberty.
• Erections are a normal part of growing up.
• They can happen when you least expect them (first thing in the morning, during sleep, with
sexual arousal, or for no reason at all).
• Erections can go away by themselves or after ejaculation.
Sperm
• Sperm is the male reproductive cell.
• These cells are very small (over 300 million in 5 ml of semen).
• Millions are made every day in the testicles.
• The sperm travel up the vas deferens and mix with fluid from the seminal vesicle and prostate to
form a white, sticky fluid called semen.
Semen
• The combination of sperm and fluids from the seminal vesicle and prostate that is ejaculated from
the penis.
Ejaculation
• Although boys experience erections at an early age, they are not able to ejaculate until their
bodies begin producing sperm and semen during puberty.
• First ejaculation commonly occurs as early as 12 or as late as 16 years of age.
Nocturnal Emissions/”Wet Dreams”
• These events begin during puberty, when a boy gets an erection then ejaculates during sleep.
• This is the body’s way of adapting to the commencement of sperm and semen production. It can
be considered the body “practising” for reproduction.
• Some boys have nocturnal emissions and others do not.
• Nocturnal emissions tend to stop later in puberty once the body is used to producing sperm and
semen. Some men continue to have nocturnal emissions throughout their lives.
Reassure students that “wet dreams” are a normal occurrence during puberty.
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Activity 2: Class Discussion and Review: Being Male and Identifying Support
People43 (10 min)
TEACHER NOTE: This final part of the lesson is presented as a class discussion. Students review their
knowledge of the male reproductive system, develop resiliency skills around male puberty issues, and
identify support people. Doing this activity with all students helps the females to understand what the
males are going through during puberty.
Remember, some students may be transgender or uncertain about how they feel about being a boy or a
girl. They may have female anatomy, yet feel like or relate to boys and may or may not have told anyone yet.
Keeping the discussion language focused on “male” or “female” versus “boy” or “girl” is respectful of
these differences.
Ask: What are some of the great things about being a male?
Encourage students to avoid stereotypes (e.g., has stronger muscles, etc.).
Exercise: Students write their answers in their activity books.
Frequently Asked Questions (FAQ)
Discuss: What are some reasons a male might get an erection?
• His body just does this randomly during puberty (like flexing a muscle in a way)
• Excitement
• Vibrations
• Nocturnal emissions
• Sexual arousal
Discuss: How do you think a male might feel if he gets an unwanted erection or has a nocturnal emission?
• Embarrassed
• Shy
• Excited
• Whatever–it happens sometimes
Discuss: What are some ways to cope with an unwanted erection?
• Focus on something else until it goes away
• Sit down
• Put your hands in your pockets to try to hide it
• Wear baggy pants if it keeps happening
• Remember that it is probably more noticeable to you than to anyone else and this is a normal part of
growing up

Downloaded October 18, 2013, and adapted from http://teachers.teachingsexualhealth.ca/wp-content/uploads/Grade-5-AnatomyPhysiology-Lesson-2.pdf
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Discuss: What are some ways to cope with nocturnal emissions/”wet dreams”?
• Nocturnal emissions are a common and healthy part of growing up
• Change/wash your pyjamas or underwear
• Change your sheets
Explain: Remember, the body never looks like a diagram and we are all individuals with slightly different
shaped body parts–including in our reproductive system. As long as your body parts work properly and do not
cause you any pain, your body is healthy and there is nothing to worry about.
If you have questions about male anatomy and/or puberty changes, who can you ask?
• Parent/guardian
• Trusted adult
• Nurse or call the 811 nurses line any time
• Doctor
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STUDENT SELF-ASSESSMENT AND QUESTION BOX (10 MIN)
Students fill in the Self-Assessment page for this lesson in their activity books.
Step 1: Did you learn what counts for this lesson?
1. I know…the names of three male reproductive parts on the OUTSIDE of the body. YES/NO/KIND OF
2. I know…the names of three male reproductive parts on the INSIDE of the body.

YES/NO/KIND OF

3. I know…the meaning of the words circumcision, nocturnal emission, erection
and ejaculation. 								

YES/NO/KIND OF

Step 2: Are you on target?
Put an arrow into the target ring that best describes where you are at in your
overall understanding of this lesson.
Step 3: Write a question, or a new fact you learned this lesson, and put it in
the Question Box.

TEACHER MINI-ASSESSMENT FOR GR. 5 LESSON 9
CHECKING IN:
Talk with students when they are filling out their self-evaluation targets at the end of each lesson to check
for understanding.
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The following pages contain the Lesson 9 –
Male Reproductive System Definition Posters
with the answers on the back
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Lesson 9 - male anatomy poster

The opening at
the end of the
digestive tract
where feces
leave the body
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Anus
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Lesson 9 - male anatomy poster

A procedure
to remove the
foreskin from
the penis
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Circumcision

96

Sexual Health And Relationship Education (SHARE)

Lesson 9 - male anatomy poster

The skin on the
tip of penis
(or what is removed
during circumcision)
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Foreskin
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Lesson 9 - male anatomy poster

The male
external sex
organ
(urine and semen
leave the body
through this organ)
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Penis
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Lesson 9 - male anatomy poster

External sac
that covers and
protects the
testicles
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Scrotum
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Lesson 9 - male anatomy poster

When the penis
becomes larger,
longer and
firmer
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Erection
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Lesson 9 - male anatomy poster

Release of
semen from the
penis
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Ejaculation
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Lesson 9 - male anatomy poster

A thick fluid
containing
sperm
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Semen
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Lesson 9 - male anatomy poster

Male
reproductive
cell
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Sperm
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Lesson 9 - male anatomy poster

Where semen
is stored
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Seminal
Vesicles
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Lesson 9 - male anatomy poster

Sperm
producing
glands/organs
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Testicles
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Lesson 9 - male anatomy poster

A hollow,
muscular organ
inside the body
that holds urine
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Bladder
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Lesson 9 - male anatomy poster

Urine and
semen pass
through this
tube to the
outside of the
body
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Urethra
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Lesson 9 - male anatomy poster

Narrow tubes
that carry
sperm from the
testicles to the
urethra
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Vas Deferens
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The following pages contain the
Lesson 9 – Male Reproductive System Cards
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Lesson 9 - male anatomy cards

Anus
Bladder
Circumcision
Ejaculation
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Lesson 9 - male anatomy cards

Erection
Foreskin
Penis
Scrotum
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Lesson 9 - male anatomy cards

Semen
Seminal Vesicles

Sperm
Testicles
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Lesson 9 - male anatomy cards

Urethra
Vas Deferens
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LESSON 10:
Female Reproductive System

44

Take care of your body. It’s the only place you have to live.
~ Jim Rohn

“

5
“
G
R
A
D
E

Theme 3: Body Science

Learning Standards Addressed in this Lesson:
Curricular Competencies
Healthy and active living
• Describe strategies for communicating medical concerns and
getting help with health issues
Social and community health
• Describe and apply strategies that promote a safe and caring
environment
Mental well-being
• Describe and assess strategies for promoting mental well-being, for
self and others
• Explore and describe strategies for managing physical, emotional,
and social changes during puberty

CONTENT
• Sources of health
information and support
services
• Physical, emotional, and
social changes that occur
during puberty, including
those involving sexuality and
sexual identity, and changes
to relationships

Timing: 75 minutes

Objectives:
• Identify some internal and external parts of the female reproductive system and related organs.
• Demonstrate a basic understanding of the reproductive process.
• Describe the basic functions of ovulation, menstruation, reproduction.

What Counts? (Assessment):
Students will be able to:
1. Name three female reproductive parts on the OUTSIDE of the body.
2. Name three female reproductive parts on the INSIDE of the body.
3. Describe menstruation and the menstrual cycle.

Adapted from Alberta Health Services, 2013, teachingsexualhealth.ca, Lesson 3, 4, and 5: Anatomy & Physiology. Much of the content
from this source is adapted from: Canadian Federation for Sexual Health. (2005), Beyond the basics: A sourcebook on sexuality and
reproductive health education, Ottawa; Canadian Federation for Sexual Health. (2008). Female reproductive anatomy. Retrieved from http://
www.cfsh.ca/Your_Sexual_Health/Anatomy/Female_Reproductive_Anatomy.aspx
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Rationale:
This set of two lessons (lessons 9 and 10) offers a detailed exploration of body science and reproduction with
diagrams of the body parts and changes associated with puberty, including menstruation. Knowing the basic
parts of the reproductive system and how it works is an important first step for children in understanding their
sexual health.
Knowing proper terminology for the reproductive system can also protect children against sexual abuse because
they have been taught and can describe unsafe touch. This knowledge would also imply to a would-be abuser
that there is a trusted adult in the child’s life who would be told if the child is abused in any way.
These activities can also be used with Grades 6 and 7 students.

Outline:
Introduction (10 min)
Activity 1: Female Reproductive System Matching Game (30 min)
Activity 2: The Menstrual Cycle (15 min)
Activity 3: Class Discussion and Review: Being Female and Identifying Support People (10 min)
Student Self-Assessment and Question Box (10 min)

Additional Materials:
To prepare in advance (detailed instructions are embedded in each Activity below):
√ Female Reproductive System Answer Key (page 131)
Can also be reproduced as a handout for students
√ Female Reproductive System Definitions posters (page 139-168)
Make one 8.5x11 or larger copy and hang around the class room
√ Female Reproductive System cards (page 169-173)
Make two copies, one two different colours, and cut into cards

Procedure:
INTRODUCTION (10 MIN)
Perform MindUp breathing (see page 17 for instructions).
Review ground rules.
Review key concepts from last class and answer Question Box questions.
• What are two great things about being a male?
• What part of the male body produces sperm?
• Answer Question Box questions.
For more information and recommendations on how to answer questions effectively, please refer to page 9.
Explain: This lesson will describe the female reproductive anatomy and menstrual cycle.
Read “What Counts?” with students in preparation for Lesson 10.
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Activity 1: Female Reproductive System Matching Game (30 Min)
Students identify the basic components of the female human reproductive system, nearby body parts and
describe their basic functions. In Grade 5, this is strictly an introduction to all of the terms and functions,
building on what they learned in Grade 4 SHARE.
Grade 5 students will only be expected to remember three external parts (vulva, outer and inner labia,
clitoris) and five internal parts (cervix, uterus, fallopian tubes, ovaries, bladder). These definitions are in the
student activity book.
Reproductive System Posters, Cards, and Answer Key provided at end of lesson.
Teacher Preparation Overview
1. Review the following three Fact Sheets:
• Fact Sheet 1: Female External Genitals and Other Body Parts (page 132)
• Fact Sheet 2: Female Internal Reproductive Organs and Other Body Parts (page 133)
• Fact Sheet 3: How the Female Reproductive System Functions (page 134)
2. Photocopy in colour the Female Reproductive System Definitions posters (page 139-168) on to 8.5x11
or larger sheets of paper, one per sheet. The papers may be laminated for future use. If it is not possible to
print in colour, use a different colour paper for each system (external genitals and other body parts, internal
reproductive system, and how the reproductive system functions).
3. Photocopy the Female Reproductive System cards (page 169-173). Make two sets of copies, in two
different colors. Cut into cards and give each team a different colour.
Procedure:
Tape or pin the Female Reproductive System Definitions posters around the room during a break prior to class.
Divide students into two teams.
Distribute the Female Reproductive System Cards to each team (each set should be on a different colour
paper).
Have teams decide which Female Reproductive System Definition poster each of their Female Reproductive
System Cards match, then post the words on that poster using tape or sticky tack.
NOTE: Some students may not have any idea how to respond or may feel very uncomfortable. Remind them
that this subject can make many people feel uncomfortable but it is important information for them to learn to
take care of their bodies and health.
Remind them to practice belly breathing if this activity causes strong feelings.
Encourage students to work in their teams, to ask their peers for help and guess when they have not heard of
a term. Students can move around the classroom, talk to each other, share ideas, divide the cards among their
team members however they like. Reassure them that their best guess is OK for this exercise.
Review each team’s responses referring to the Female Reproductive System Answer Key (page 131), and Fact
Sheets 1-3 (page 132-134). During the review ask student to fill in the blank Female Reproductive System
diagram in their activity books.
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Female Reproductive System: External

Female Reproductive System: Internal
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Female Reproductive System: External - Answer Key

Mons Pubis
Clitoris

Urethral Opening
Vulva

Inner Labia
Outer Labia
Vaginal Opening

Anus

Female Reproductive System: Internal - Answer Key
Fallopian tube
Ovary

Uterus

Cervix

Bladder

Vagina
Urethra

Anus
Vaginal opening
Inner labia
Clitoris

Outer labia

Mons pubis
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Fact Sheet 1: Female External Genitals and Other Body Parts
Vulva
• The name for all of the female external genitalia: both inner and outer labia, opening to the vagina
and urethra, the clitoris and the fatty tissue covering the pubic bone.
Outer and Inner Labia (Labia Majora and Labia Minora)
• The outside of the vulva is made of two rows of fleshy skin and tissue called the vaginal lips or the
labia. The outer labia are the labia majora and grow hair. The inner labia are the labia minora and
do not grow hair.
• The labia protect the body by providing a cushion and keeping dirt and germs out. The labia also
protect the openings to the bladder and the internal sex organs.
Clitoris
• The female sex organ that is highly sensitive and becomes larger and firmer during sexual arousal. It
has the same number of nerve endings as the glans of the penis.
• The glans (head) is located above the urethra, under the clitoral hood (skin similar to male foreskin).
The rest of this organ is located inside the body. We will learn more about the
clitoris in Grades 6 and 7.
THREE OPENINGS
Urethra
• A very small opening between the clitoris and the vagina which is attached to a tube through
which urine passes from the body.

Vagina
• The passageway leading from the uterus to the outside of the female body. The vagina is also
called the birth canal.
• Blood and fluids from the uterus pass through the vagina during menstruation.
• The baby passes from the uterus through the vagina during vaginal childbirth.
• A thin membrane called the hymen lies just inside and surrounds the vaginal opening. It may not
be noticeable. Many women’s hymens will tear or thin out during exercise, tampon use, or during
other forms of vaginal penetration, and sometime there may be a little bleeding.
NOTE: There are a lot of myths surrounding the hymen, but reassure students that it is normal to have
differing experiences.
• Once puberty begins, a discharge of fluids drain from the vagina. It can vary from whitish and
pasty to clear and slippery. This means a girl’s body is starting to mature and her period could be
starting soon.
• Fluids coming from the vagina and uterus are normal and help to keep the vagina clean and
healthy. If the discharged fluids smell bad or the vulva/vagina is itchy, it could signal infection and
requires prompt medical treatment.

Anus
• The opening at the end of the digestive tract where feces or stool leaves the body.
• It is not part of the reproductive system but is part of the digestive system.
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Fact Sheet 2: Female Internal Reproductive Organs and Other Body Parts
Cervix
• The bottom of the uterus that opens into the vagina.
• Helps to hold a baby inside the uterus as it develops. The cervix opens during childbirth.
• It prevents germs from getting into the uterus.
Uterus
• The place in a woman’s body where a baby can grow. The uterus is also called the womb.
• It is about the size of a fist and sits low in the pelvis.
• It enlarges during pregnancy, not the stomach.
• During the menstrual cycle the uterus grows a lining of blood, fluids and tissue that would
nourish a growing fetus if conception and fertilization occur. This lining sheds approximately once
a month if conception and fertilization do not occur.
Fallopian Tubes
• Narrow tubes that connect the ovaries to the uterus.
• The ovum (singular term for egg) travels through one of the tubes after ovulation.
• Fertilization occurs in the fallopian tubes.
Ovaries
• The female ovum-producing glands.
• These glands contain all of the ova (plural term for eggs) a girl/woman will have and starts
releasing ova once puberty starts.
Bladder
• The sac that holds the urine produced by the kidneys.
• It is part of the urinary system not the reproductive system.
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Fact Sheet 3: How the Female Reproductive System Functions
Ovum
• The ova (plural term) are produced in the ovaries.
• The ovum is a cell which, when fertilized with a male sperm cell, can create a fetus/baby.
• Each ovary contains about 250,000 ova from birth.
• An ovum is released once a month after puberty begins. Occasionally two or more ova are
released.
• The ovum travels down the fallopian tubes to reach the uterus.
• If the ovum is not fertilized in a day or so, it dissolves and menstruation begins.
Ovulation
• Once ovaries start producing hormones, messages are sent to the pituitary gland in the brain
which sends a message to the ovaries to release one ovum, once a month, from one ovary.
• Ovulation usually alternates from one ovary to the other each month.
• Girls can experience varying degrees of sensation during ovulation from nothing at all to pain
similar to that of menstrual cramps. Some women can tell the moment she ovulates.
Teacher–display the Menstrual Cycle and have students look at Fact Sheet 4 in their activity books.
Menstruation
• The uterus must prepare for growth of a fetus if fertilization occurs.
• Hormones from ovaries send a message to the uterus to grow a thick, soft lining of tissue and
blood. This lining contains nutrients that would be needed to nourish the fertilized ovum.
• If the ovum is not fertilized in the fallopian tube, the lining is not needed to nourish the fetus, and
the uterus sheds the lining.
• It takes two to seven days to shed the lining. Five days is average. This is called menstruation or
“having a period.” Once the lining is completely shed, a new lining begins to grow.
• Soon another ovum is released and if fertilization does not occur, the egg dissolves and the lining
is shed. This happens over and over again which is why we call it the menstrual cycle.
• A cycle of 28 days is most common; however it can vary from 20-40 days. In adolescence, it is
common for periods to be very irregular.
• Menstruation is a normal part of puberty.
• Some females experience cramping during menstruation which can be relieved using a hot water
bottle and/or exercise. If cramping is extreme, see a doctor.
• Menstruation is not a sickness. Participation in regular daily activities such as physical education,
gymnastics and soccer is encouraged.
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ACTIVITY 2: THE MENSTRUAL CYCLE (15 min)
Explain the five stages of the menstrual cycle using the diagram below.
Exercise: Students colour the menstrual cycle in their activity books as you explain each stage.

TEACHER NOTE: Menstruation
Beginning of cycle (menstruation)

Ovum starts to mature
(lining begins to thicken to
prepare for possible pregnancy)

Remind students that:
• The uterus must prepare for growth of
a fetus if fertilization occurs.

Release of mature ovum
(ovulation)

• Hormones from ovaries send a message
to the uterus to grow a thick, soft lining
of tissue and blood. This lining contains
nutrients that would be needed to
nourish the fertilized ovum.

Ovum travels to uterus

• If the ovum is not fertilized in the
fallopian tube, the lining is not needed
to nourish the fetus, and the uterus
sheds the lining.

Beginning of next cycle
(menstruation)

Some cultures have ceremonies
to celebrate the onset of
menstruation. Gifts are given
and rituals are performed.

• It takes two to seven days to shed the
lining. Five days is average. This is called
menstruation or “having a period.”
Once the lining is completely shed, a
new lining begins to grow.
• Soon another ovum is released and if
fertilization does not occur, the egg
dissolves and the lining is shed. This
happens over and over again which is
why we call it the menstrual cycle.
• A cycle of 28 days is most common;
however it can vary from 20-40 days. In
adolescence, it is common for periods
to be very irregular.
• Menstruation is a normal part of
puberty.
• Some females experience cramping
during menstruation which can be
relieved using a hot water bottle and/
or exercise. If cramping is extreme, see
a doctor.
• Menstruation is not a sickness.
Participation in regular daily activities
such as physical education, gymnastics
and soccer is encouraged.
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Activity 3: Class Discussion and Review: Being Female and Identifying
Support People (10 min)
TEACHER NOTE: This final part of the lesson is presented as a class discussion. Students review their
knowledge of the female reproductive system, develop resiliency skills around female puberty issues,
and identify support people. Doing this activity with all students helps the males to understand what the
females are going through during puberty.
Remember, some students may be transgender or uncertain about how they feel about being a male or a
female. They may have female anatomy, yet feel like or relate to boys and may or may not have told anyone
yet. Keeping the discussion language focused on “male” or “female” versus “boy” or “girl” is respectful
of these differences.
Ask: What are some of the good things about being a female?
Encourage students to avoid stereotypes (e.g., are delicate , etc.).
Exercise: Students write their answers in their activity books.
Discuss: How does a girl know when she will get her first period?
• Menstruation can begin as early as eight or as late as 16.
• Every girl has her own internal clock.
• Generally, a girl can expect her first period about two years after her breasts first start to develop, and
fairly soon after there is some hair under the arms and in the pubic area.
• Vaginal discharge is a sign that menstruation may begin soon.
Discuss: What are some of the things that might worry a female about menstruation?
• Cramps
• Blood–recall from Grade 4 that it’s not all blood. Menstrual fluid contains less than 50 per cent of blood.
• Smelling different
• Premenstrual syndrome (PMS)
Discuss: What are some ways to cope with menstruation?
• Carry and use pads. Various sizes are available. Use of unscented pads prevents irritation.
• Change pads frequently (every three to four hours).
• Check with an adult before using tampons for the first time and be sure to read the directions. Tampons
need to be changed every three to four hours.
• Wash your hands after handling pads and tampons.
• Use remedies such as a hot water bottles or moderate exercise to relieve cramps. If severe cramps persist,
it may be helpful to see a doctor.
• PMS can occur any time in the two weeks before menstruation. It can make a female feel moody,
irritable or have tender breasts or bloating. Exercising and avoiding caffeine and salt can minimize the
symptoms of PMS.
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Discuss: “Be empowered: Chart Your Menstrual Cycle” (review from Grade 4)
It’s an important idea for every girl to chart her menstruation cycle by counting the days between the start of
one cycle and the start of the next, and so on. Getting your period can happen unexpectedly, such as at school,
and these situations
can are
be some
theto
hardest
things
to cope with
4. What
some of
ways
chart your
menstrual
cycle?in puberty. Getting to know your cycle will
help a lot to prepare
you and
prevent
“accidents.”
will take a while
settle
your
cycle and
• Getting
your
period
can happenItunexpectedly
and to
can
be the
hardest
parthave
of one more
regularly but keeping
track will
help to
youknow
figure
it out
and
more
and more accurately
when to expect
puberty.
Getting
your
cycle,
bypredict
charting
menstruation,
can help you
prepare.
your flow to start again.
•

To chart your menstrual cycle you can download a phone app or use a

Explain: To chart your
cycle you
count
the first
day
of your
period
flow as Day One. When brown or red
menstrual
chart
calendar
(see
below
for an
example).
discharge is seen• onThe
your
underwear,
this
is
Day
One.
first day of your period flow (when you see a brown or red discharge of
fluid) is Day One. Count and record how long your body menstruates for and

If the menstrual cycle
changes a lot, it is important to pay attention as this can be a sign of illness or pregnancy.
count the days until your next period starts.
Sample menstrual Cycle Chart may 2015

4

Tues

Wed

5

11

6

12

6
18

7

13

21

9

3

10

4

5
17

11
23

17
29

23

end

10

16

Sunday
3

16

22

28

22

8

15

21

27

2

9

15

Saturday

1

2
14

20

26

20

1
8

14

Friday

7

13

19

25

start

Thurs

12
24

18
30

start
24 25 and 1

May 2015
My period started: May 6 (May 6 becomes DAY 1)
My period ended: May 9
My next period started: May 30 (May 30 becomes DAY 1)
My monthly cycle was 25 days.

19
31

(Count DAY 1 to the next DAY 1, so every DAY 1 gets counted twice, as the last
day of the previous cycle and the first day of the next cycle.)

Grade 5 Student Activity Book

Monday

Theme
Science
Explain: the body never looks like a diagram and we are all individuals
with THREE:
slightlyBody
different
shaped71organs–
even in our reproductive system. As long as they work properly and do not cause you any pain, your body is
normal and there is nothing to worry about.

If you have questions about the female anatomy, whom can you ask?
• Parent or caregiver
• Trusted adult
• Nurse
• Doctor
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STUDENT SELF-ASSESSMENT AND QUESTION BOX (10 MIN)
Students fill in the Self-Assessment page for this lesson in their activity books.
Step 1: Did you learn what counts for this lesson?
1. I can…name three female reproductive parts on the OUTSIDE of the body.

YES/NO/KIND OF

2. I can…name three female reproductive parts on the INSIDE of the body.

YES/NO/KIND OF

3. I can…describe menstruation and the menstruation cycle.		

YES/NO/KIND OF

Step 2: Are you on target?
Put an arrow into the target ring that best describes where you are at in your
overall understanding of this lesson.
Step 3: Write a question, or a new fact you learned this lesson, and put it in
the Question Box.

TEACHER MINI-ASSESSMENT FOR GR. 5 LESSON 10
CHECKING IN:
Talk with students when they are filling out their self-evaluation targets at the end of each lesson to check
for understanding.
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The following pages contain the Lesson 10 –
Female Reproductive System Definition Posters
with the answers on the back
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intentionally
bLANK
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Lesson 10 - female anatomy poster

The external
female body
parts, including
the clitoris
and labia,
which protect
the urethral
and vaginal
openings
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Vulva
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Lesson 10 - female anatomy poster

The opening at
the end of the
digestive tract
where stool/
feces leaves the
body
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Anus
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Lesson 10 - female anatomy poster

Female sex
organ that
becomes larger
and firmer
during sexual
arousal
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Clitoris
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Lesson 10 - female anatomy poster

Urine passes
through this
tube to the
outside of the
body
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Urethra
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Lesson 10 - female anatomy poster

A thin
membrane that
lies just inside
and surrounds
the vaginal
opening.
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Hymen
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Lesson 10 - female anatomy poster

Female glands
that produce
ovum
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Ovaries
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Lesson 10 - female anatomy poster

Tubes
connecting the
ovaries to the
uterus through
which the ovum
travels after
ovulation
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Fallopian
tubes
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Lesson 10 - female anatomy poster

The bottom of
the uterus that
is nested inside
the vagina
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Cervix
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Lesson 10 - female anatomy poster

A sac inside
the body that
holds urine
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Bladder
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Lesson 10 - female anatomy poster

Where a
developing
fetus/baby
grows inside
the mother
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Uterus
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Lesson 10 - female anatomy poster

A muscular
passageway
leading from
the uterus
to the outside
of the female
body
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Vagina
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Lesson 10 - female anatomy poster

The sex cell
produced by
the female
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Ovum
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Lesson 10 - female anatomy poster

A process
of periodic
shedding of the
lining of the
uterus
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Menstruation
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Lesson 10 - female anatomy poster

Process of
releasing an
ovum from the
ovary
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Ovulation
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The following pages contain the Lesson 10 –
Female Reproductive System cards
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Lesson 10 - female anatomy cards

Vulva
Ovaries
Ovulation
Ovum
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Lesson 10 - female anatomy cards

Anus
Bladder
Fallopian Tubes

Hymen
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Lesson 10 - female anatomy cards

Menstruation
Clitoris
Urethra
Cervix
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Lesson 10 - female anatomy cards

Uterus
Vagina
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LESSON 11:
Keeping Myself Clean and Healthy45

“

5
“
G
R
A
D
E

Theme 3: Body Science

There are only two things a child will share willingly - communicable diseases and
his mother’s age.
~ Benjamin Spock

Learning Standards Addressed in this Lesson:
Curricular Competencies
Healthy and active living
• Describe the impacts of personal choices on
health and well-being
• Describe strategies for communicating medical
concerns and getting help with health issues
• Identify, apply, and reflect on strategies used
to pursue personal healthy-living goals
Mental well-being
• Explore and describe strategies for managing
physical, emotional, and social changes during
puberty

CONTENT
• Benefits of physical activity and exercise
• Food choices to support active lifestyles and
overall health
• Sources of health information and support
services
• Practices that promote health and well-being,
including those that prevent communicable and
non-communicable illnesses
• Physical, emotional, and social changes that occur
during puberty, including those involving sexuality
and sexual identity, and changes to relationships

Timing: 90 minutes

Objectives:
•
•
•
•

Describe the important elements of hygiene during puberty.
Identify support systems that can help during puberty.
Distinguish between illnesses caused by germs and those caused by other factors.
Describe practices that help prevent communicable and non-communicable infections and diseases.

What Counts? (Assessment):
Students will be able to:
1. List ways to have good hygiene and healthy eating habits during puberty.
2. Know the difference between communicable and non-communicable infections and diseases.
3. Understand how communicable infections and diseases are spread.

Adapted from Alberta Health Services, 2013, teachingsexualhealth.ca, http://teachers.teachingsexualhealth.ca/wp-content/uploads/
downloads/2012/06/Grade-4-Lesson-4.pdf AND Harris, Robie H., It’s Perfectly Normal: Changing Bodies, Growing Up, Sex & Sexual Health,
15th Ann. Ed., Candlewick Press, 2009.
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Rationale:
Understanding the key concepts of hygiene during puberty and the skills to keep the body clean helps people
to take care of themselves and cope with the emotional and physical changes of puberty. The Grade 6 SHARE
resource contains a similar lesson that focuses on a “Puberty Kit” activity that is also useful and engaging for
Grade 5 students.
Understanding the difference between communicable and non-communicable infections and diseases is a
precursor to understanding sexually transmitted infections that are introduced in Grade 6.
Students with differing abilities are also going through physical, emotional and social changes during this time.
They may have very different interpretations or concerns with regards to what is happening to their bodies. For
example, a student in a wheelchair may need extra consideration during the time she is menstruating.

Outline:
Introduction (10 min)
Activity 1: Reproductive System Crossword Puzzle Review (10 min)
Activity 2: Puberty, Hygiene, and Healthy Eating (10 minutes)
Activity 3: Advice Corner (15 min)
Activity 4: Preventing Communicable and Non-Communicable Infections or Diseases (15 min)
Student Self-Assessment and Question Box (10 min)
Body Science Quiz (20 min)

Additional Materials:
√ Copies of Grade 5 Body Science Quiz (page 189-193)

Procedure:
Introduction (10 min)
Perform MindUp breathing (see page 17 for instructions).
Review ground rules.
Review key concepts from last class and answer Question Box questions.
• How many days is the average menstrual cycle?
• Where are ova stored in the female body?
• Answer Question Box questions.
For more information and recommendations on how to answer questions effectively, please refer to page 9.
Explain: Staying clean and taking care of our bodies during puberty is very important for overall health. It’s
also important to know how a person catches a disease or an infection so that we can know how to protect
ourselves from illness.
Read “What Counts?” with students in preparation for Lesson 11.
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Activity 1: Reproductive System Crossword Puzzle Review46 (10 min)
Let’s do a quick review of what we learned in the last two classes.
Exercise: Students complete the Reproductive System Crossword Puzzle in their activity books. Have them
complete it in pairs, alone or as a homework assignment. The goal is to finish as much of the puzzle as possible.
TEACHER NOTE: If this is used as a homework assignment, it is best if for students to complete this
assignment with a supportive parent or guardian. Keep in mind that all students do not have equal
opportunities for open discussion within their family.
Anatomy and Physiology Review Crossword Puzzle
Read the clues and write your answer in the puzzle, starting in the square that has the same number as the
clue. Remember the letters of one word are often part of another word with a different clue. Be certain your
answer works both across and down. Using the words listed on the right, fill in as much of the crossword puzzle
as you can. You may want to work with a pencil.
1

2

3

4

ACROSS
1. Tubes connecting each ovary to the uterus

5

6. Passageway leading from the uterus to the outside of
the body

6

8

7

9
10

7. Where semen is stored
12. Where a fetus grows and develops

11
12
13

14. In a female urine passes through this tube; in a male,
urine and semen pass through this tube

14
15

16

16. Bottom of the uterus that nests in the vagina
DOWN
2. The opening of the end of the digestive system
3. Sac that stores urine inside body
4. The male reproductive cell
5. The female reproductive cell
7. External sac containing the testicles
8. The tubes that carry sperm to testicles
9. Female sex organ that becomes larger and firmer during
sexual arousal
10. Sperm-producing glands
11. Ovum-producing glands
13. Organ from which semen and urine are discharged.
15. The external female body parts, including the clitoris and
labia, which protects the urethral and vaginal openings

46

Public Health – Seattle and King County, Family Planning Program, © 1986, revised 2013, Lesson 15
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Activity 2: Puberty, Hygiene, and Healthy Eating 47 (10 min)
Brainstorm the definition of hygiene.
Explain: Hygiene is a set of practices about personal grooming, cleanliness and practices used to prevent
spreading germs or infection or diseases.
Hygiene is more than just being clean although that is part of it. It’s about practices, habits, things we do that
promote our overall health and prevent infection or disease, as well as personal grooming, like shaving, dental
flossing and tooth brushing or changing menstrual pads frequently.
Explain: Once your pituitary gland kicks in, you will begin the process of puberty. You (and others) might notice
a few changes.

Adapted from Alberta Health Services, 2013, teachingsexualhealth.ca:http://teachers.teachingsexualhealth.ca/wp-content/uploads/
Elementary-Puberty-Quick-Lesson-2015.pdf

47
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Ask: What are some key ways your body is affected by puberty?
What are the specific things that have to do with your personal hygiene?
• you start to sweat more and the bacteria that lives in sweat smells
• you are more tired and may be sore from growing
• you start growing more hair on your face, legs, arms, chest, armpits
• you get pubic hair
• your penis grows
• your labia grow and darken
• you may be more emotional
• sore joints from growth spurts
• menstrual cramps
• oily hair
• oily skin or pimples
• nocturnal emissions and “damp dreams” happen
• more fluids draining/discharging from the vagina
• menstruation starts
Explain: During adolescence you will experience growth spurts and an increase in appetite, and will need
healthy foods to support your body’s needs and a hygiene routine to keep the body clean.
Exercise: Students turn to the “Hygiene Chart and Healthy Living Tips” in the student activity book.
Discuss each item in the Hygiene Chart.
Ask students to check the hygiene boxes that they completed this morning.
Explain that students can use the Hygiene Chart to develop a daily hygiene routine.
Exercise: Once students have completed the Hygiene Chart, as a class review the Health Living Tips in the
student activity book.
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Hygiene Chart
Have you checked ( ✓ ) these things today?
Shower daily
Use a mild unscented soap. Focus on the armpits and feet.
Dry off (especially the armpits, feet, and genitals). Shower after
sweaty activities.

Conditioner

Shampoo

Wash your hair
Adolescents produce more oil, so hair can get oily very quickly.
Shampoo at least every other day to keep oil under control.

Wash your face daily
Adolescents’ skin is oilier. To control breakouts wash
your face twice a day—with warm water and mild soap.

Stop the sweat
DEODORANT

Adolescents’ sweat glands are more active.
Sweat combines with bacteria on the skin which causes body
odour. Use deodorant or antiperspirant to manage the smell.

Wear clean clothes
Clothes absorb body odour. To avoid bad smells wear
clean clothes, socks, and underwear.

Brush and floss teeth

Shave safely
You may want to start shaving some places where body
hair grows, but you don’t have to. If you decide to shave,
use a sharp razor and moisture to prevent cuts.

Trim and tidy fingernails
Trim fingernails and toe nails straight across to prevent
ingrown nails.

Theme THREE: Body Science
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Grade 5 Student Activity Book

Brush and floss teeth in the morning and before bed.

79

Healthy Living Tips
Get 30 minutes of daily physical activity
Physical activity improves physical and mental well-being, and energy levels.
For girls, it also helps reduce menstrual cramping.
Sleep at least 8 to 10 hours
Adolescents need more sleep because they are changing and growing.
Sleep prevents moodiness and helps you feel better.
Advice for Girls
• In the shower, wash your vulva
from front to back.
• Do not clean the inside of your
vagina, it cleans itself naturally.
• After going to the bathroom,
wipe your vulva from front
to back.
• As your breasts develop wear
a bra or snug tank top.
Advice for Boys
• In the shower, circumcised
boys can gently wash the head
of their penis.
• In the shower, uncircumcised
boys can gently wash the head
of their penis by pulling back
the foreskin, as long as it’s not
painful.

80

•
•

•
•

•

Plan for your period.
Menstruation supplies include:
pads, panty-liners, and tampons.
Talk to your parents or teachers
about the best choice for you.
Most girls use pads for their first
period.
Keep a couple of pads in your
backpack just in case.

During puberty, some boys
develop breast tissue, but this
will go away.

SHARE | Sexual Health and Relationship Education
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Explain Healthy eating means eating a variety of foods so that we get the nutrients (such as protein,
carbohydrates, fat, vitamins, and minerals) we need to have energy and grow.
Every day foods are healthy choices; we should eat foods from the four food groups in the Canada Food Guide.
Sometimes foods are foods that may be high in sugar, salt or fat, like French fries, ice cream, or cookies. That’s
why we should only eat them once in a while.
Discuss the Four Food Groups

2. Grain products give us energy.
They also contain fibre which is
like a toothbrush for our insides.
Fibre helps move food through
our digestive system.

Healthy Eating
Healthy eating means eating a variety of foods so that we get the nutrients (such
as protein, carbohydrates, fat, vitamins, and minerals) we need to have energy
and grow.

Eating
Well with

Canada’s
Food Guide

Sometimes foods are foods that may be high in
sugar, salt or fat, like French fries, ice cream, or
cookies. That’s why we should only eat them once
in a while.

3. Milk and alternatives have protein,
calcium and vitamin D that help
build strong bones and teeth.
4. Meat and alternatives is the
muscle-building food group.
These foods keep you strong.
Explain the importance of eating
breakfast:

Vegetables and
fruits help us to
not get sick, and
keep our hair, skin,
and nails healthy.

Breakfast: “Breaking the Fast”
Do you think a car could drive very far if
it didn’t have any gas? Cars need fuel to
be able to drive.
When we sleep, we go without food for
eight to 12 hours! Breakfast is the most
important meal of the day and is the
fuel for our bodies, just like the gas in a
car. You don’t want to be tired at school;
you want to have energy to learn and
play.

Grain products
give us energy.
They also contain
fibre which is
like a toothbrush
for our insides.
Fibre helps move
food through our
digestive system.

Milk and
alternatives have
protein, calcium
and vitamin D that
help build strong
bones and teeth.

Meat and
alternatives is the
muscle-building
food group. These
foods keep you
strong.

Breakfast: “Breaking the Fast”
Do you think a car could drive very far if it didn’t have any gas? Cars need fuel to
be able to drive.
When we sleep, we go without food for eight to 12 hours! Breakfast is the most
important meal of the day and is the fuel for our bodies, just like the gas in a car.
You don’t want to be tired at school; you want to have energy to learn and play.
Choose every day foods at breakfast.

Choose every day foods at breakfast.
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Every day foods are healthy choices; we should
eat foods from the four food groups from in the
Canada Food Guide.
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Grade 5 Student Activity Book

1. Vegetables and fruits help us to
not get sick, and keep our hair,
skin, and nails healthy.

81

Exercise: How do I make a healthy plate?
Ask students to open their activity book and complete the Healthy Plate exercise.

How do I make a healthy plate?
1. Draw a line through the centre of your plate, and then divide one of the
halves into quarters.

2. Fill half the plate with two kinds of vegetables.
Draw your favourite vegetables.
3. One fourth of the plate is grain products.
Draw your favourite grain products.
4. One fourth is meat and alternatives.
Draw your favourite meat or alternative.
5. Don’t forget a drink!
Will you draw a glass of water, milk, or a smoothie?
82
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Activity 3: Advice Corner48 (15 min)
Students can use the knowledge they learned during from activities 1 and 2 to answer some difficult questions
about coping with puberty.
Exercise: Students complete the Advice Corner activity in the student activity book with a partner.

Activity 3: Advice Corner
Now that you know more about puberty, you will find that your friends come to
you for advice on all sorts of things. What will you say?
Choose four questions you know the answer to and write a checkmark ✓ in the
Student Expert column. Use the space provided to give your answer.
Student
Expert

Shampoo

A:

Conditioner

Q: I don’t like my hair because it’s too oily.
What suggestions do you have?

Q: I don’t want to shave yet, but other people keep telling
me I should. What advice do you have?
A:
Q: I feel so bad—my friends told me that I stink after
gym class. What can I do?
A:

DEODORANT

Q: I am embarrassed about having to buy my first bra.
What can I do?

Q: Some of my friends are starting to get their periods.
I want to know when I’ll get mine. Who should I ask?
A:

TAMPONS

Q: This person on my track team has feet that smell gross after
every practice. Should I tell him to see a doctor?
A:

Theme THREE: Body Science
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A:

83

Adapted from Alberta Health Services, 2013, teachingsexualhealth.ca, http://teachers.teachingsexualhealth.ca/wp-content/uploads/
downloads/2012/06/Grade-4-Lesson-4.pdf

48
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Activity 4: Preventing Communicable and Non-communicable Infections
and Diseases (15 min)
Explain: Never share hygiene items such as:
• toothbrushes
• water bottles
• other mouth objects like lip balm, lip gloss and straws
• razors
Explain: Whether you are a kid, a teenager or an adult, don’t share these items, even with close friends or
family members. Any of these items can spread germs that could make you sick or give you an infection in or
around your mouth, or even throughout your body through your blood. In this activity, we’re going to find out
how and why this happens.
Ask: How many of you have learned about washing your hands?
Why do we wash our hands?
What are we trying to clean off of our hands when we wash them?
What is a germ?
• Germs are small living organisms that are invisible to us. Some of them are helpful while some cause
illness. There are different kinds of germs. Many illnesses are caused by germs.
Brainstorm a few kinds of illness: colds, fevers, cancer, food poisoning, multiple sclerosis, alopecia,
herpes/cold sores
Explain: An illness that is cause by a germ and that can be passed from person to person is called
communicable or contagious infection or disease.
Ask: What do we mean when we talk about communicable?
• A person makes contact with another person by talking, touching, looking at them, smelling them.
Explain: Think of communicable infections or diseases as an illness a person can catch from another person.
People’s behaviours play a large part in passing the infection or disease around from one person to another.
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Explain: Communicable infections or diseases can be spread through...
Direct contact: Behaviours like kissing or touching; skin-to-skin contact
Indirect contact: Breathing in the germ mist from a person’s sneeze or cough, or touching things that have
been used by an infected person like their toothbrush or their fork or their food. That’s why we always cover
our mouths when we sneeze or cough (i.e., cough and sneeze into our elbows) and wash our hands a lot. And,
we don’t share toothbrushes, razors or lip balm.
Brainstorm a list of germs and the illnesses they cause on the board.
Germs

Illnesses

Bacteria

pneumonia, strep throat

Fungi

athlete’s foot, ringworm, thrush, “diaper rash”

Viruses

cold, flu, measles, chicken pox, HIV, mumps, pneumonia

Parasites

tapeworm, fleas, head lice, ticks

Protozoa

“camper’s diarrhea,” malaria

Exercise: In the activity book students write the names of the illnesses caused by each type of germ or
organism and name two communicable infections or diseases they (or someone they know) have had before.

Activity 4: Preventing Communicable and
Non-Communicable Infections and Diseases
Write the names of the illnesses caused by each type of germ or organism.
Bacteria:
Fungi:
Viruses:
Parasites:
Protozoa:
Name two communicable infections or diseases you (or someone you know)
have had before.
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Explain: Some of these germs can be found in water when it is polluted by garbage or sewage (e.g., when
toilets drain into lakes and rivers that people drink from). Some come from insects like mosquitos and flies that
pass germs to people via food, stings, etc.
Ask: Which illnesses from our list can a person catch if near a sick person, like in a classroom?
• Cold, fever, flu, strep throat
Explain: These types of illnesses are caused by viruses and bacteria and they can jump from one person to
another. Often, our bodies are strong enough to fight them off after a few days.
Some of these illnesses can only pass from one person to another if there is very close contact. They pass
through the thin layers of skin in our mouths, or through tiny cuts that let the germs into our blood.
Ask: What illnesses get transmitted like this?
• Colds, fevers, cold sores, fungus, HIV
Explain: The symptoms a person has when they are infected by a germ such as a virus and bacteria include a
runny nose, tiredness, pale skin, sweaty with a fever, diarrhea and even open sores.
Ask: What about the other illnesses? Is cancer communicable?
What about if someone gets poisoned? Can I catch poisoning from them?
What if they are born with a disease like cerebral palsy? Can I catch this from them?
• No

Ask: What might cause a noncommunicable disease?
• Genetics, malnutrition,
chemicals, radiation
If a person became ill from one
of these things, could they pass
it on to another person?
• No. These kinds of illnesses
would affect only the
particular people exposed.
These people cannot give
it to anybody else. These
diseases or illnesses are
NOT contagious.
Students read the “NonCommunicable Infections or
Diseases” Fact Sheet outlining
the many kinds of germs and the
trouble they cause humans.

FACT SHEET:
Communicable vs. Non-Communicable Infection or Diseases
Communicable infections or diseases come from:
•

Bacteria (an infection that can be cured with antibiotics)

•

Virus (a cold)

•

Protozoa (one-celled organisms in our drinking water or ponds that
give you beaver fever or diarrhea)

•

Fungi (rashes, athlete’s foot)

•

Parasites (worms, head lice)

Non-communicable infections or diseases come from:
Genes: from the mother or father. Genes are the little chemical plans
within sperm and egg cells.
Malnutrition: from not having enough good food to eat, not enough of a
particular vitamin or mineral, or if your body does not absorb your food
properly.
Chemicals: from certain drugs, like alcohol, tobacco, pesticides or other
poisons. Chemicals are poisonous or toxic to the human body, depending
on how much you take.
Fetal Alcohol Spectrum Disorder (FASD): caused by alcohol that affects
the fetus when a woman is pregnant. This can result in birth defects
affecting the physical and mental development of the child.
Radiation: from too many x-rays for medical or dental reasons or from
a nuclear disaster like the one in Fukushima, Japan after a massive
earthquake in 2011.

Grade 5 Student Activity Book

Explain: These are called noncommunicable diseases. If you
have one of these illnesses, I
can’t catch it from you, nor can
anyone else. These diseases are
not caused by germs.

A resource for Yukon schools – 2016

Theme THREE: Body Science

85

187

STUDENT SELF-ASSESSMENT AND QUESTION BOX (10 MIN)
Students fill in the Self-Assessment page for this lesson in their activity books.
Step 1: Did you learn what counts for this lesson?
1. I can…list a number of ways to have good personal hygiene during puberty.

YES/NO/KIND OF

2. I can…describe the difference between communicable and non-communicable
infections and diseases. 							

YES/NO/KIND OF

3. I can…explain how communicable infections and diseases are spread.		

YES/NO/KIND OF

Step 2: Are you on target?
Put an arrow into the target ring that best describes where you are at in your
overall understanding of this lesson.
Step 3: Write a question, or a new fact you learned this lesson, and put it in
the Question Box.

TEACHER MINI-ASSESSMENT FOR GR. 5 LESSON 11
CHECKING IN:
Talk with students when they are filling out their self-evaluation targets at the end of each lesson to check
for understanding.

Body Science Quiz (20 min)
To conclude the body science theme, this quiz can be administered at the end of this lesson, at the beginning
of Lesson 13 or at the end of Lesson 14 to complete Grade 5 SHARE. Allow time to review test results.
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Grade 5 SHARE Body Science Quiz

Name:

Date:

1. Label the reproduction diagrams.								/12
External MALE body part names (on the outside)
•

Penis

•

Anus
(note: the anus is not part of
the reproductive system but is
part of the digestive system)

•

Scrotum

Internal MALE body part names (on the inside)
•

Testicles

•

Urethra

•

Seminal Vesicles

Circumcised Penis
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External FEMALE body part names (on the outside)
•

Anus
(note: the anus is not part of
the reproductive system but is
part of the digestive system)

•

Vulva

•

Vagina

Internal FEMALE body part names (on the inside)

190

•

Uterus

•

Fallopian Tubes

•

Ovaries
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2. Safe and Unsafe Touches									/2
Give an example of a SAFE touch:
Give an example of an UNSAFE touch:

3. What should someone SAY and DO if an UNSAFE touch happens to them? 		

4. What does SEXUAL EXPLOITATION mean?				

		

/2

/1

a. Learning about sexual health
b. When a doctor or nurse looks at your private parts to make sure you are healthy
c. When someone tricks or pressures a child into sexual touching
d. When someone is kidnapped

5. What are two things you should do if a friend tells you about 				
/2
an unsafe touch (abuse or being sexually exploited)?							
		

						
6. What does the word PUBERTY mean?							

/3

							
Around what AGES to boys and girls go through puberty?			
					
Where does the SIGNAL come from that tells your body to start puberty?
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7. Changes in puberty									/9
What are three changes in
puberty that happen to…

What are three changes in
puberty that happen to…

GIRLS only

What are three changes in
puberty that happen to…

BOYS only

BOTH

8. Write four things you have learned about MENSTRUATION.				

/4

1.
2.
3.
4.
									

9. Draw a line to match these terms and definitions about the penis.			
Nocturnal Emission
Erection
Circumcision
Ejaculation
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/4

When the penis stands up stiff
When the foreskin is removed by elective surgery
When semen comes out during sleep
When semen comes out

10. Think about HYGIENE (staying clean and healthy) during puberty.			

/5

What is one way to have
What is one way to have
What are three (or more)
good hygiene during puberty good hygiene during puberty ways to have good hygiene
for…
for…
during puberty for…
GIRLS only

BOYS only

BOTH

11. What is the difference between communicable and non-communicable		
infections or diseases?				

/1

a. They are both the same.
b. People can catch COMMUNICABLE infections and diseases from other people, but
you cannot catch NON-COMMUNICABLE infections and diseases from other people.
c. People can catch NON-COMMUNICABLE infections and diseases from other people,
but you cannot catch COMMUNICABLE diseases from other people.
d. Only NON-COMMUNICABLE infections and diseases make people sick.

12. Cancer is an example of a NON-COMMUNICABLE disease.				
Does that mean people can spread cancer to other people, like a cold?
(Circle the answer)
YES

/

/1

NO

13. What are two ways to help stop certain infections,					
/2
infestations (lice) or diseases from spreading?							

									TOTAL:		 /48
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Theme 4: Media and Culture

LESSON 12:
Sexual Exploitation49

Learning Standards Addressed in this Lesson:
Curricular Competencies
Healthy and active living
• Describe strategies for communicating medical concerns and
getting help with health issues
Social and community health
• Identify and describe strategies for avoiding and/or responding
to potentially unsafe, abusive, or exploitive situations

CONTENT
• Sources of health information and
support services
• Strategies to protect themselves
and others from potential abuse,
exploitation, and harm in a variety
of settings

Timing: 70 MINUTES

Objectives:
•
•
•
•

Understand the differences between safe and unsafe touch.
Define sexual exploitation.
Understand how to get out of a potentially abusive situation.
Describe ways to help a friend who tells you she/he has been exploited.

What Counts? (Assessment):
Students will be able to:
1. Identify the difference between safe and unsafe touches.
2. Define sexual exploitation.
3. Know what to do if a situation that may be abusive happens to you or a friend.

Rationale:
Sexual abuse and sexual exploitation are serious crimes against children that remain common. Giving youth
the tools to recognize the signs and protect themselves from sexual exploitation before it happens is preventive.
Teaching them how to get help for themselves and others is an important part of breaking the cycle of abuse.
There is a detailed lesson in the Grade 4 SHARE resource on safe and unsafe touch that is also appropriate for
Grade 5.

Sexual Exploitation Day 1  F.L.A.S.H., Public Health—Seattle & King County • Family Planning Program • © 1986 • revised 2005 • www.
kingcounty.gov/health/flash

49
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Outline:
Introduction (10 min)
Activity 1: Sexual Abuse/Exploitation and How it Happens (25 min)
Activity 2: Sexual Exploitation Worksheet (15 min)
Activity 3: Self-Portraits (10 min)
Student Self-Assessment and Question Box (10 min)

Additional Materials:
None

Procedure:
INTRODUCTION (10 MIN)
Perform MindUp breathing (see page 17 for instructions).
Review ground rules.
Review key concepts from last class and answer Question Box questions.
• What are two things you need to do daily to practice good personal hygiene?
• What are two communicable infections or diseases?
• Answer Question Box questions.
For more information and recommendations on how to answer questions effectively, please refer to page 9.
Read “What Counts?” with students in preparation for Lesson 12.
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Activity 1: Sexual Abuse/Exploitation and How It Happens (25 min)
Define exploitation as “one person using another person to make themselves feel good or to get something
from the other person no matter how the other person feels.”
Suggest this analogy: “If you offered to buy your first grade brother’s bicycle for one dollar, that would be
exploiting or using him because you know it’s worth a lot more money but he doesn’t. You trick or pressure him
into the sale and then you tell him to keep it a secret. That is exploitation.”
Explain: Sometimes people trick or pressure a child into secret touching. That is called sexual exploitation.
Adults do this to each other sometimes and even a child the same age can exploit another child. If both
children/people do not agree to the touching or activities that are taking place, or if threats are made by one
person to another, or secrets are expected to be kept, this is exploitation and/or abuse.
When a child is sexually exploited by an adult or another child, it is called sexual abuse.
Sexual abuse has to do with the power of one person over another and inappropriately asserting that power.
Explain: This lesson is intended to reduce the chances that anyone in the class will be exploited in the future
and to help those who may have already been exploited or abused to feel better about themselves and to get
help. The person who exploited or abused them also needs help.
That’s why breaking the secret around sexual abuse–is actually the best choice for everyone.
Write three columns on the board titled: Safe Touch, Unsafe Touch, Confusing Touch.
Brainstorm examples of when touch is safe versus unsafe. Examples could be massage, handshake, medical
exam, pat someone on the back if they are choking, tickling, etc.
G

5

R “molestation” and “rape,” record these on the
TEACHER NOTE: If students introduce terms such as
Lesson 1 2
A
D
blackboard, too.
SExUAL ExPLOITATION
E

Contrast examples of safe/unsafe or healthy/unhealthy touch and how these can feel different with different
What Counts
people and at different times in your life.
1. Identify the difference between safe and unsafe touches

2. Define sexual exploitation
Explain: When you aren’t sure, it’s good to ask an adult you trust.
Sometimes unhealthy or unsafe touch
3. Know what to do if a situation that may be abusive
still feels good, especially when someone is touching your genitals.
Thisto can
confusing. It may feel good
happens
you orbe
a friend
physically, but not emotionally.

It is important to tell an adult you trust when it
happens. If an adult is touching you this way, find
a different adult you trust and tell them.

Activity 1: Sexual Abuse/Exploitation and How it Happens
Safe Touch

Unsafe Touch

Confusing Touch

Grade 5 Student Activity Book

Exercise: In the activity book students fill out
the Safe Touch, Unsafe Touch, Confusing Touch
chart.
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Define private parts as the parts of the body covered by a bathing suit: the bottom, a boy’s or man’s penis and
scrotum, a girls’ or woman’s vulva, vagina, and chest—even if they’re too young to have breasts.
Explain: You have the right to NOT be touched on private parts. That’s why they are called “private.” There
may be exceptions like when a doctor is examining you or when parents change a baby’s diapers. You can
decide about this touching.
You also have the right not to have to look at other people’s private parts or have others look at yours and not
to have to listen to people talk about their private behaviours.
Exploitation is wrong; touch that is not exploitative (like a doctor’s exam) is not.
Give specific examples of sexual abuse. e.g., an older or stronger person wants you to look at, or touch, their
genitals or to touch your genitals.
Exploitation is wrong EVEN IF…
• the person is older, bigger, or the same age
• the person has done or promises to do favours or buy gifts
• you liked the touch to begin with (like tickling) and changed your mind
• it took you a long time to get up the courage to tell or even to realize it wasn’t fair
• the person is “in charge” (like a parent, a teacher, a babysitter, a bus driver, etc.)
Child sexual exploitation…
• usually happens gradually (over months or years; the average duration is four years)
• usually is not violent (no weapon)
• usually involves tricks, threats or special treats
• usually involves someone the child knows–and maybe loves–not strangers (although the latter can be
offenders, too); 85 per cent are known to the child
• almost always involves a pact of secrecy
• may give children a warning feeling, in their guts, sometimes called an “UH-OH feeling”
• can involve boys as well as girls
TEACHER NOTE: One out of four girls is sexually exploited by age 18 as is at least one out of six boys.
Roughly speaking, if this were a class of 30 girls, seven or eight would be abused by the time they were 18
and if this were a class of 30 boys, about five would be abused by age 18.
Explain: A good rule is that no matter what age you are, how someone else touches you should always feel
good emotionally AND physically. In other words, if you feel uncertain or confused and the person is an adult or
older than you, you are being sexually exploited.
If you are with someone your age with whom you have a crush on and you feel confused by the way they
touch you, you just may not be ready for the level of touch that they want. In that case, ask them to stop.
Respect your own boundaries and wait until you are ready, emotionally and physically.
A person should never be coerced, convinced, persuaded, threatened or any other type of manipulation, into
letting someone touch him/her or touching someone else in a way that does not feel 100 per cent safe, healthy
and enjoyable to both. This is a very important rule when you start to date.
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Have students repeat after you IN A BIG VOICE:
I deserve safe and healthy touch.
I am special.
My body belongs to me.
Case Study: Recognizing and Getting Out Of Exploitive Situations (15 min)
Introduce the issues of prevention and reporting via the following case study.
Read aloud: “David and Maria were doing yard work for their neighbour Mr. Simms, the way they had done
every summer for years. This time, instead of bringing them their pay when they were done, he invited them
into his house for lemonade. They figured it was OK, since they’d known him a long time. While he was handing
them the cups of lemonade, he touched their hands longer than necessary and then he stroked Maria’s hair
while she drank.”
Ask: How do you think David and Maria felt?
• Students may say things like “scared,” “angry,” “embarrassed.”
• Point out that they may also have felt “fine.” NOT ALL TOUCH IS BAD TOUCH.
Read aloud: “They looked at each other, and David moved closer to Maria. Then Mr. Simms offered them
twice their usual pay if they would take off their clothes.”
Ask: What can the kids do?
Write responses on the board. Emphasize the assertive way to SAY NO in a big voice (or “Cut it out,”
“Leave me alone”– be clear) and LEAVE.
Read aloud: “They did tell him to leave them alone. He did stop. And he handed them twice their usual salary
anyway, saying “Let’s keep this just between us.” They were afraid to say no, so they did promise not to tell and
they took the money and left quickly.”
Ask: How do you think they felt now?
What do you think David and Maria should do now?
Explain that David and Maria should TELL A TRUSTED ADULT!
Read aloud: ”They decided it was OK to break their promise to Mr. Simms. They told their parents. They
thought they might get yelled at for going into Mr. Simms’ house to begin with; but their dad just said, ‘I’m
glad you told us. It’s not your fault this happened and I’m sorry it happened to you.’ And their mom called
the police. She said, ‘Mr. Simms may be nice in other ways, but he’s got a serious problem and we need help
protecting you and other children from him.’ David and Maria were awfully glad they told.”
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Ask: Are the following statements TRUE or FALSE?
• Sexual exploiters usually have guns or knives. 				

(FALSE)

• Kids are usually exploited by someone they know; not a stranger.

(TRUE)

• Only girls are sexually exploited. 					

(FALSE)

• Sometimes, if a child says “No!” the exploiter will stop. 		

(TRUE)

• Even if a child promises to keep the exploitation a secret, it’s OK to tell. (TRUE)
• Usually a child will be exploited only one time. 			

(FALSE; usually it continues)

Activity 2: Sexual Exploitation Worksheet50 (15 min)
Explain: The next part of this lesson will include what to do if the person you tell doesn’t believe you or doesn’t
know how to help you.
Exercise: Students refer to the Sexual Exploitation Worksheet in the activity book; individually, or in teams of
two to four people, have students fill in items 1–6 on the worksheet.

Activity 2: Sexual Exploitation Worksheet
Fill in items 1-6 ONLY at this time.
1. Touch is important. Sometimes it is fair and safe. Give three examples.

2. Some touch is obviously unfair or unsafe. It never feels OK. Give three
examples.

3. Some kinds of touch are confusing. They might feel OK one minute and
awful the next. They might not hurt, but they just don’t feel quite right.
They may give a person an “UH-OH” feeling. Give three examples.

5. Sometimes a young person is too confused or scared to do ANYTHING.
Sometimes, he or she might try to do something and gets exploited anyway.
If that happened, name three people the young person could tell about it
afterwards.

6. Why is it important to tell somebody even if you promised to keep it secret?
Can you think of two reasons?

-------

Grade 5 Student Activity Book

7. If your friend was sexually exploited and told you about it, name three ways
you could be of help. Use the “Five Things A Friend Can Do-Help Sheet” below,
for ideas.

4. What three things can people do if they get that “UH-OH” feeling?
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Discuss the “Five Things a Friend
Can Do” Help Sheet – in the
student activity book

Five Things a Friend Can Do: Help Sheet
1. Listen—Don’t watch T.V. or play on your phone while your friend is
talking; don’t change the subject. Lean forward and show you are listening
by looking at your friend while he or she talks. Really try to hear what your
friend is saying.

Ask students to describe in very
concrete terms what each behaviour
might look and sound like.

2. Believe them—People don’t often lie about sexual exploitation.
Say, “I believe you.”

Exercise: Students answer question
7 in the Sexual Exploitation
Worksheet.

3. Show you care—Be serious and don’t make jokes about your friend’s
feelings. Offer help in coping.
4. Don’t blame them—It is NEVER the victim’s fault even if she or he took high
risks–like going to a party without parents. It is STILL the fault of the offender.

Review the Sexual Exploitation
Worksheet, using the answer key
below.

5. Tell an adult—DO help your friend tell an adult who can help. Or tell the
adult yourself if your friend can’t. DON’T tell other classmates because your
friend’s feelings are at stake. Your friend trusted you.

Sexual Exploitation Worksheet – Answer Key
hi friend

1. Touch is important. Sometimes it is fair and safe. Give three examples.
Brushing your friend’s hair
Shaking hands

90
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The doctor giving you a check-up*

2. Some touch is obviously unfair or unsafe. It never feels OK. Give three examples.
Hitting
Hair-pulling
Biting*

3. Some kinds of touch are confusing. They might feel OK one minute and awful the next. They might not hurt,
but they just don’t feel quite right. They may give a person an “UH-OH” feeling. Give three examples.
Tickling
Some kisses
A grown-up or teen touching a child’s thigh*
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4. What three things can people do if they get that “UH-OH” feeling?
Say “no”
Be rude, if necessary
Leave

5. Sometimes a young person is too confused or scared to do ANYTHING. Sometimes, he or she might try to
do something and gets exploited anyway. If that happened, name three people the young person could tell
about it afterwards.
A parent or guardian
Child Protection
A teacher or school nurse or counsellor
A friend (people will tell friends more often than any other group)

6. Why is it important to tell somebody even if you promised to keep it secret? Can you think of two reasons?
To protect yourself from continuing abuse
To prevent other children from being abused

7. If your friend were sexually exploited and told you about it, name three ways you could be of help. Use the
Five Things A Friend Can Do-Help Sheet for ideas.
Listen and don’t blame them.
Believe them and show you care.
Help them tell a grown-up or tell a grown-up for them, but don’t share their private information with
other friends.
* NOTE: For questions 1-3, these are just examples. There are many good answers.
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Activity 3: Self-Portraits (10 min)
Explain: This drawing exercise to encourage the notion that young people have power in their self-esteem.
Students draw pictures of themselves doing something they love in their activity books.
This activity serves as a bridge back to Lesson 2—Belonging and Self-Esteem. If students feel challenged to do
this exercise after the heaviness of the subject, have them refer back to Lesson 2 in the student activity book
for inspiration and to connect the learning.
Ask students to caption their self-portraits in one of these three ways:
I am special.
I deserve safe and healthy touch.
My body belongs to me.

Activity 3: Self Portraits
Draw a picture of yourself doing something that you love doing.

Grade 5 Student Activity Book

At the bottom of your picture, add one of these three captions:
I am special. | I deserve safe and healthy touch. | My body belongs to me.

Theme FOUR: Media & Culture
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STUDENT SELF-ASSESSMENT AND QUESTION BOX (10 MIN)
Students fill in the Self-Assessment page for this lesson in their activity books.
Step 1: Did you learn what counts for this lesson?
1. I know…the difference between safe and unsafe touch.			

YES/NO/KIND OF

2. I can…define sexual exploitation.					YES/NO/KIND OF
3. I know…what to do if a situation that may be abusive happens to
myself or a friend.							

YES/NO/KIND OF

Step 2: Are you on target?
Put an arrow into the target ring that best describes where you are at in your
overall understanding of this lesson.
Step 3: Write a question, or a new fact you learned this lesson, and put it in
the Question Box.

TEACHER MINI-ASSESSMENT FOR GR. 5 LESSON 12
CHECKING IN:
Talk with students when they are filling out their self-evaluation targets at the end of each lesson to check for
understanding.
Formal assessment—Body Science Quiz
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LESSON 13:
Self-Image51
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The more you work at just being yourself, the more likely you’ll feel purposeful
and significant in your life.
~ Wayne W. Dyer

Learning Standards Addressed in this Lesson:
Curricular Competencies
Healthy and active living
• Describe the impacts of personal choices on health and well-being
• Identify, apply, and reflect on strategies used to pursue personal healthy-living goals
Social and community health
• Describe and apply strategies that promote a safe and caring environment
Mental well-being
• Describe and assess strategies for promoting mental well-being, for self and others
• Explore and describe how personal identities adapt and change in different settings and situations

Timing: 70 minutes

Objectives:
• Demonstrate an awareness of the role that self-esteem plays in guiding lifestyle choices.
• Demonstrate an ability to implement positive strategies to counter poor self-image.

What Counts? (Assessment):
Students will be able to:
1. Define self-image and self-esteem.
2. Be able to identify positive and negative traits and how to handle them.
3. Understand how self-image can be linked to smoking.

Image Gap Lesson, downloaded from MediaSmarts.ca on October 20, 2013, from: http://mediasmarts.ca/sites/default/files/pdfs/lesson-plan/
Lesson_Image_Gap.pdf
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Rationale:
This lesson covers how self-image can influence lifestyle choices. It also works for Grades 6 and 7.
High risk behaviours at an early age have a lot to do with issues of low self-esteem and lack of feeling as if they
belong “as they are.” A positive self-image promotes healthy lifestyle choices. In this lesson, students begin by
identifying those qualities they admire most in peers and comparing their self-image with these qualities. They
learn to identify self-image issues and develop positive strategies for dealing with them.
This lesson also focuses on smoking and self-image/self-esteem. The “Be Your Own Best Friend” poster from
Lesson 2 in the student activity book, can be brought back to students’ attention as it relates to this lesson
set.

Outline:
Introduction (10 min)
Activity 1: Image Gap (15 min)
Activity 2: Image Gap–Problems and Strategies (10 min)
Activity 3: Smoking, Self-Image and Self-Esteem (15 min)
Activity 4: Be Your Own Best Friend Review (10 min)
Self-Assessment and Question Box (10 min)

Additional Materials:
√ None

Procedure:
INTRODUCTION (10 MIN)
Perform MindUp breathing (see page 17 for instructions).
Review ground rules.
Review key concepts from last class and answer Question Box questions.
• What are two signs that someone may be sexually exploiting you?
• Who do you tell if you or a friend has been sexually abused?
• Answer Question Box questions
For more information and recommendations on how to answer questions effectively, please refer to page 9.
Explain: This lesson discusses how we see ourselves–our self-image. Sometimes we don’t see ourselves the
way others see us. Sometimes the media tells us how we should see ourselves. This lesson also talks about
keeping a healthy self-image and how that helps us make healthy choices.
Read “What Counts?” with students in preparation for Lesson 13.
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Activity 1: Image Gap (15 min)
Exercise: Students complete the “Image Gap” exercise in their activity books.
In Part A, students check the five qualities they admire most in others and copy those five qualities onto the
lines in Part B. Students think about how these qualities apply to them and then circle a number between one
and ten to indicate how much each quality applies.

Activity 1: Image Gap
Answer the following questions honestly. There are no right or wrong answers.
This is a chance to learn something about yourself.
A. Read the list below. Check the five qualities you most admire in someone
your age:
☐ Good grades at school
☐ Has money/things

☐ Good at art, music, and/or dance
☐ Cool clothes
☐ Smart
☐ Mature
☐ Good at sports
☐ Not afraid of parents/teachers
☐ Good-looking
☐ Tough

☐ Attractive to the opposite sex
☐ Popular/lots of friends
☐ Liked by teachers
☐ Caring/sensitive
☐ Healthy/strong
☐ Funny/sense of humour
☐ Not influenced by what others say/
think

☐ Other:
B. Fill in the qualities chosen in A in the spaces provided. Circle a rating from
one to ten to indicate how much you think that it applies to you.

94

1.

1 2 3 4 5 6 7 8 9 10

2.

1 2 3 4 5 6 7 8 9 10

3.

1 2 3 4 5 6 7 8 9 10

4.

1 2 3 4 5 6 7 8 9 10

5.

1 2 3 4 5 6 7 8 9 10
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Debrief: What do we mean by self-image?
What is our ideal self-image?
The difference between self-image and ideal self-image can be called our image gap.
Ask: Is there a big gap between how you’d like to be and how you see yourself?
How does this gap feel?
When does it become a problem?
How do you try to solve the problem?

Activity 2: Image Gap—Problems and Strategies (10 min)
Explain: There are two basic strategies
to solving an image gap problem:

Activity 2: Image Gap—Problems and Strategies

• Strategy 1 – change myself – we
try to change the way we are.

The difference between self-image and ideal self-image is called an image gap.
Write down an image gap problem and examples on how to use Strategy 1 and
Strategy 2 below.

• Strategy 2 – change my self-image
by building on what I have – we try
to change our self-image by
becoming more accepting of
ourselves.

Problem:

Exercise: In the activity book students
write down an image gap problem and
examples on how to utilize strategy 1
and strategy 2.

i.e., I wish I looked more attractive

Strategy 1 – change myself – we try to change the way we are.

Strategy 2 – change my self-image by building on what I have – we try to change
our self-image by becoming more accepting of ourselves.

Debrief: How does each strategy make
us feel about ourselves?

How does each strategy make us feel about ourselves?
When is one type of strategy more appropriate than the other?

Theme FOUR: Media & Culture
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Grade 5 Student Activity Book

When is one type of strategy more
appropriate than the other?

95

Activity 3: Smoking, Self-Image and Self-Esteem52 (15 min)
Read: the “You Can’t Fool Us” comic strip in the student activity book.
Explain (after reading the comic):
a) Tobacco companies have studied the
market very carefully and exploit young
people’s insecurities. That’s what tobacco
advertising is all about.
b) Tobacco companies use movies and
media to advertise to young people.
c) Tobacco companies need young people
to replace the customers who are either
quitting or getting sick and dying.
Exercise: students write the answers to the
questions below in their activity books.
Ask:
1. How does this make you feel?
2. How does it affect your decision
whether to smoke?
3. If you were in a position of power,
what action would you take against
a tobacco company that was
exploiting you?
Adapted from British Columbia Ministry of Education Ministry of Health, bc.tobaccofacts: A Tobacco Prevention Resource for Teachers, http://www.health.gov.bc.ca/tobacco/resources.html

kickin’ ash resource guide

13

Kickin’ Ash Resources section 3

Debrief: Before asking questions, remind students that there is no right or wrong answer.
Do you agree or disagree with the idea that teens with low self-esteem and negative self-image are more
likely to smoke than teens with positive self-image? Why or why not?
How many of you have friends or relatives who smoke to deal with stress or worries? Does it seem to work?
Think of teens you know who smoke. Would you describe them as attractive, popular or mature?
Think of your five best friends. Do any of them smoke? Do most of you share similar attitudes about
smoking?
If you don’t smoke and a few of your close friends started smoking, how would you react?
This article talks about how the advertising industry preys on teens with poor self-image and low self-esteem.
Do you agree or disagree with this view?
What do you consider to be the biggest influence on how you feel about yourself?

Adapted from British Columbia Ministry of Education Ministry of Health, bc.tobaccofacts: A Tobacco Prevention Resource for Teachers,
http://www.health.gov.bc.ca/tobacco/resources.html
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Activity 4: Be Your Own Best Friend Review (10 min)
Explain: Sometimes it’s easier to be positive about our friends than with ourselves.
Ask: Can a person learn to turn that positivity inside to one’s self?
Exercise: Students review the“Be Your Own Best Friend” poster in their activity books.

Activity 3: Be Your Own Best Friend

Discuss each point.

Try to remind yourself of these points over the following week, perhaps by

Ask students to try to remind themselves of these points over the following week, perhaps by posting the sheet
posting the “Be Your Own Best Friend” sheet (below) in your room. You could
in their room. They could keep a journal for the week, in which they make a note of any times they are able to
journal
for the week and note the times when you can “be your own
“be theirkeep
own a
best
friend.”

best friend.”

Be Your Own Best Friend
Know Yourself
Accept your strengths and weaknesses.
Everyone has both!
Accept Help
Some problems are too big to solve alone.
Confide in someone you trust, and lighten the load.
Go Gently
Don’t be hard on yourself. Be careful not to
expect too much, or to overreact
to your mistakes.
Be True to You
Be yourself. Be proud of who you are.
Pay attention to your own thoughts and feelings.
Do what seems right for you.
Increase Positive Self-Talk
Positive self-talk is a way to encourage yourself.
Practice these phrases daily: I am strong, today is a great day,
I am a good friend, I am loved, I am kind, I rock.
Take Time Out
Spend some time alone and enjoy your favourite music,
read a book or magazine, play a musical instrument
or write in your journal.
Stay Active
Try doing your favourite physical
activity for at least 30 minutes
a day. You will feel fit, strong,
and ready for challenges.
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STUDENT SELF-ASSESSMENT AND QUESTION BOX (10 MIN)
Students fill in the Self-Assessment page for this lesson in their activity books.
Step 1: Did you learn what counts for this lesson?
1. I can… define self-image and self-esteem.				

YES/NO/KIND OF

2. I can… identify my positive and negative traits and how to handle them. YES/NO/KIND OF
3. I can… understand how self-image can be linked to smoking.		

YES/NO/KIND OF

Step 2: Are you on target?
Put an arrow into the target ring that best describes where you are at in your
overall understanding of this lesson.
Step 3: Write a question, or a new fact you learned this lesson, and put it in
the Question Box.

TEACHER MINI-ASSESSMENT FOR GR. 5 LESSON 13
STICKY NOTE:
1. Pass all the students a sticky note.
2. Students may or may not write their name in a corner.
3. Students then rate their own self-image out of 10 (10 being the highest).
4. Make a mental note, write down observations, give feedback.
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LESSON 14:
Online Safety

The real problem is not whether machines think but whether men do.
~ B. F. Skinner
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Learning Standards Addressed in this Lesson:
Curricular Competencies
Social and community health
• Identify and describe strategies for avoiding and/or responding
to potentially unsafe, abusive, or exploitive situations
• Describe and assess strategies for responding to
discrimination, stereotyping, and bullying
• Describe and apply strategies for developing and maintaining
positive relationships
• Describe and apply strategies that promote a safe and caring
environment
Mental well-being
• Describe and assess strategies for promoting mental
well-being, for self and others
• Explore and describe how personal identities adapt and
change in different settings and situations

CONTENT
• Sources of health information and
support services
• Strategies to protect themselves
and others from potential abuse,
exploitation, and harm in a variety
of settings

Timing: 105 minutes
Objectives:
• Understand how online communication differs from face-to-face conversation.
• Awareness of how the distinct attributes of online communication may contribute to inappropriate or
bullying behaviour.
• Understand the crucial role played by bystanders, including themselves, in fuelling or stopping bullying
behaviour–online and offline.

What Counts? (Assessment):
Students will be able to:
1. Describe why and how online communication can be unsafe.
2. Describe how online communication is different than face-to-face communication.
3. Identify the four steps to take when online bullying happens.
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Rationale:
This group of exercises is about Internet safety. It is recommended as an essential element of Grade 4 through
7. In Grade 5 be sure to do the entire “Online Avatars” exercise. If your students are becoming online savvy,
spending two sessions on this subject is important.
This lesson includes helpful information on cyberbullying, including parent handouts and teacher resources,
which would be good to review in class before sending home for families.
With the layering of identity through the use of nicknames and avatars, as well as a sense of anonymity, it is
easy for young people to sometimes forget that real people—with real feelings—are at the heart of online
conversations. In this lesson, students are provided with opportunities to explore this concept and discuss the
importance of using empathy and common sense when talking to others online.

Outline:
Introduction (10 min)
Activity 1: Online Avatars: Mask-Making and Role-Play (40 min)
Activity 2: Noah and Saskia Image and Discussion (10 min)
Activity 3: Think Before You Click Self-Test (15 min)
Activity 4: Closure: Responding to Online Bullying (15 min)
Activity 5: A Word about Mental Health (5 min)
Student Self-Assessment and Question Box (10 min)

Additional Materials:
√ Teacher background reading:
• A Word About (N)ethics (page 220)
• Cyberbullying Backgrounder (page 221)
√ Art supplies for the mask-making activity
NOTE: This lesson includes a mask-making exercise. Depending on the availability of supplies and time
permitted, have students make their masks out of plaster of Paris, papier mâché or construction paper. If
teachers want students to make more complicated masks, do a web search for “how to make a plaster mask”
or “how to make a papier mâché mask,” which will bring up many excellent websites with step-by-step
instructions.
To shorten time for the lesson, teachers can simply bring masks to class instead of making them or have
students bring completed masks to class, made at home or brought from home if they have something that
works for this exercise.
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Procedure:
INTRODUCTION (10 MIN)
Perform MindUp breathing (see page 17 for instructions).
Review ground rules.
Review key concepts from last class and answer Question Box questions.
• What is self-image?
• How does the media influence our self-image?
• Answer Question Box questions
For more information and recommendations on how to answer questions effectively, please refer to page 9.
Read “What Counts?” with students in preparation for Lesson 14.

Activity 1: onlinE aVataRS – MaSk-MakinG anD RolE-PlaY (40 Min)
Write the word avatar on the board.
Ask: Does anyone know the meaning of this word?
• In online environments, an avatar is a virtual digital image that represents a person—an online identity.
The term comes from a Sanskrit word meaning an incarnation in human form; however, online avatars can
be anything from symbols to animals.
Do any of you use avatars when you are communicating online?
What kinds of avatars do you use?
Exercise: Students make an avatar mask. After the mask is complete students give it a name, write down the
avatar’s likes, dislikes and personality traits.
Explain: Masks are used to represent a person’s online identity.
Exercise: Role-Playing
Wearing their masks, students mingle and introduce themselves to one another in character as their avatar.
Ask and Discuss:
• Is your avatar’s personality similar or different to yours?
• How did you feel when you were going around the room as your avatar?
• Did you behave differently than you would have if you had just been going around the room
as yourself?
• For those of you who have used avatars on the Internet, is your avatar like you or different?
• What kinds of things does your avatar do that are like you?
• What kinds of things does it do that are different?
Explain: Avatars are lots of fun but they can also complicate online relationships because of the identity layers
they add.
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ACTIVITY 2: Noah and Saskia Screen Capture Image and Discussion (10 min)
Exercise: Students view the “Noah and Saskia” screen capture in the student activity book. As a class
discuss the concept of online avatars.
Explain this an image from a website for a popular Australian kids’ show called Noah and Saskia. The show
is about two people who have never met in real life but who have developed a friendship online. Noah is the
male on the far left and Saskia is the female on the far right.
Ask: Can anyone can explain who the other people are in the picture between Noah and Saskia?
Answer:
• The avatars directly beside Noah and Saskia are the ones they use when they’re online.
• The female and male in the middle represent what Noah thinks Saskia looks like and what Saskia thinks
Noah looks like, based on their avatars.
Noah and Saskia Screen Capture53

Explain: There are the online identities that we choose for ourselves and then there is the way that others
imagine us, based on the names or avatars we use. But the one thing we can never forget is that real people are
at the heart of all these identities.
Online identities can be lots of fun; you can be anything or anyone you want to be, a person you are not able to
in the real world. But sometimes wearing an online “mask” can make kids behave in ways that they wouldn’t in
person.
Read the following quote to students:
“[With] the Internet, you can really get away with a lot more because I don’t think a lot of
people would have enough confidence to walk up to someone and be like, “I hate you, you’re
ugly.” But over the Internet you don’t really see their face and they don’t see yours and you
don’t have to look in their eyes and see they’re hurt.” ~ a 10-year old boy
Ask: Do you agree or disagree with what he is saying?
Have you ever seen or done something like this, for example on Facebook?
Explain: The boy says that “…over the Internet you don’t really see their face and they don’t see yours.”
This doesn’t mean that their feelings aren’t hurt—there is still a person at the other end of the screen. And
sometimes the speed at which we send messages to people online means that we may not be thinking about
the consequences of what we are saying. Once a message is sent, it’s hard—if not impossible—to take back.
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actiVitY 3: Think Before You Click Self-Test (15 min)
Explain: We are going to create a virtual conscience to help you decide between right and wrong online. Think
of two people; someone you admire for their courage and an adult in your life who is trusted and respected.
Think about the personality traits of these two people.
Exercise: Write down the names of these two people in the activity book
Explain: As of today, these two people’s personality traits combine to make your virtual conscience. Every
time you intend to do something online and you are not sure if it’s right, ask yourself: “What does my virtual
conscience think about this?”

actiVitY 4: Closure—Responding to ONLINE Bullying (15 min)
Explain: Dealing with online bullying involves learning and applying skills. A four-step process is recommended
to actively deal with and stop bullying.
Review the following with students:
1. STOP immediately. Leave the online environment or activity where bullying is going on.
2. BLOCK e-mails or instant messages received from bullies. NEVER RESPOND.
3. SAVE all harassing messages and send them to your Internet provider (Yahoo, Hotmail, Facebook, etc.).
Most providers have policies about users harassing people on their server.
4. TALK to a trusted adult about the cyberbullying. Alert the police when bullying involves physical threats.
Exercise: Students answer the following questions in their activity books:
1. Who could you talk to about cyberbullying?
2. List two reasons why can bullying happen more often online than it might in person?
3. Write about a time you, or someone you know, were bullied online. How did it make you feel? What
would you do differently if you had the chance?
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actiVitY 5: a woRD aBoUt MEntal HEaltH (5 Min)
Explain: Feeling happy one minute and in tears the next, sometimes for no apparent reason, isn’t at all unusual
at puberty. The hormones in your blood stream influence how you feel.
Being a preteen and teenager is hard. You’re under stress to be liked, do well in school, get along with your
family and make big decisions. You can’t avoid most of these pressures, and worrying about them is common.
But feeling very sad, hopeless or worthless could be warning signs of a mental health problem.
Mental health problems are real, painful and sometimes severe.
You might need help if you:
• often feel very angry or very worried
• feel grief for a long time after a loss or death
• think your mind is controlled or out of control
• use alcohol or drugs
• overdo exercise, diet and/or binge-eat
• hurt other people or destroy property
• do reckless things that could harm you or others
Mental health problems can be treated. To find help, talk to your parents, school counsellor or health care
provider.
Exercise: Students write down in their activity books three people they can talk to about mental health.
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STUDENT SELF-ASSESSMENT AND QUESTION BOX (10 MIN)
Students fill in the Self-Assessment page for this lesson in their activity books.
Step 1: Did you learn what counts for this lesson?
1. I know…why and how online communication can be unsafe.

YES/NO/KIND OF

2. I can…describe how online communication is different than
face-to-face communication. 					

YES/NO/KIND OF

3. I know…the four steps to take when cyberbullying happens.

YES/NO/KIND OF

Step 2: Are you on target?
Put an arrow into the target ring that best describes where you are at in your
overall understanding of this lesson.
Step 3: Write a question, or a new fact you learned this lesson, and put it in
the Question Box. This is the final Question Box opportunity for Grade 5 SHARE.
Questions may be answered the next day or as a wrap-up to the resource.

TEACHER MINI-ASSESSMENT FOR GR. 5 LESSON 14
QUESTION AT THE DOOR:
As students line up to leave the classroom, remind them, “If you’re a target of cyberbullying, STOP, BLOCK, SAVE
and TALK.”
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A Word About (N)ethics54
In the course of the activities in this lesson, students will develop rules of online conduct. These rules can be
grouped under a term such as “(N)ethics” or “Golden Rules.” They share the goal of avoiding, dealing with and
speaking out against cyberbullying.
Here is a relatively complete list that can be adapted to suit the students’ age level:
1. Respect the private lives of other people online; don’t spread rumours, don’t share information about or
photos of someone without getting his or her permission.
2. Respect other people’s virtual space: don’t go into someone else’s files or computer.
3. In the online world, just like the offline world, never try to exclude other people.
4. Don’t try to turn people against one another; making someone else be a bully is no different from being a
bully yourself.
5. Follow the same values in the virtual world as in the physical world: never write to anyone something you
wouldn’t be willing to say face-to-face. If you feel an urge to write something angry, sleep on it.

If you witness cyberbullying:
1. Refuse to pass on an insulting or embarrassing message, photo or video.
2. Take action against the perpetrator: react when your friends get involved in cyberbullying, and speak up
every time you witness online harassment. Most young people are more sensitive to criticism from their
peers than from their parents.

If you are a target of cyberbullying:
1. Stop: immediately leave the online environment or activity where the bullying is happening (chat room,
newsgroup, game, IM, etc.).
2. Block all e-mails or instant messages from the perpetrator, and never reply.
3. Record all harassing messages and forward them to your Internet Service Provider. Most ISPs have policies
against harassing messages.
4. Talk: tell a trusted adult, such as a parent or teacher.
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Cyberbullying Backgrounder55
What is Bullying?
Bullying is a specific relationship characterized by recurrent abuse of power by a person (or group) over another
person. Bullying is expressed differently depending on the age of the abuser.

What is Cyberbullying?
As its name implies, cyberbullying is bullying through an electronic medium such as a computer or cell phone.

Roles
For the purposes of this document, those who are involved in cyberbullying are categorized as perpetrators,
targets and bystanders.
Perpetrators: Although cyberbullying might appear to be simply another means used by “traditional” bullies
to reach their target, the virtual attributes of the Internet have fostered a new type of bully: someone who
capitalizes on online anonymity to initiate bullying behaviour.
Believing themselves to be anonymous, some young people feel free to commit acts online that they would
never carry out in person. In addition, the frequency with which adolescents share online passwords provides
perpetrators, when caught, with the ready excuse that someone else may have assumed their identity to send
bullying messages.
In addition to anonymity, the absence of visual and auditory feedback online can also fuel hurtful behaviour.
According to Nancy Willard, from the Responsible Netizen Institute, this type of technology can affect students’
ethical behaviour because they are not fully aware of the impact of their actions on others. This lack of
feedback reduces feelings of empathy or remorse. “When people use technology, there is a lack of tangible
feedback about the consequences of actions on others.”
As such, students may write things online that they would never say in person because they feel removed from
their own actions and from the person at the receiving end. As a student who participated in focus testing for
Media Awareness Network’s Young Canadians in a Wired World research commented:
[With] the Internet, you can really get away with a lot more because I don’t think a lot of
people would have enough confidence to walk up to someone and be like, “I hate you, you’re
ugly.” But over the Internet you don’t really see their face or they don’t see yours and you
don’t have to look in their eyes and see they’re hurt.
Targets: In this lesson series, the term “target” is used instead of “victim.” The term “victim” implies
powerlessness and passivity, whereas “target” is considered to be more neutral.
Although there is no physical violence, cyberbullying may be more frightening to targets because there are,
potentially, an unlimited number of witnesses. When perpetrators are anonymous, targets don’t know which
peers to watch out for or respond to–leading to feelings of helplessness. With no one to point to, targets may
be less likely to file complaints.
The targets’ situation is compounded by the reality that the home, which traditionally offers respite to bullying,
is no longer safe, with cyberbullying continuing on the home computer.
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Bystanders: This important group forms the social consensus for bullying behaviour–online and offline. In a
study of 2,095 students conducted by the Faculty of Social Work at the University of Toronto in March, 2008,
28 per cent reported having witnessed cyberbullying.
Of this percentage:
• 9% became involved in the bullying behaviour
• 32% watched but didn’t participate
• 14% voiced their objection to the person doing the bullying
• 21% tried to stop the bully
• 11% left the online environment
• 7% tried to befriend the bully, and
• 7% reported the bully to someone who could help.
In general, the longer the bullying persists, the more likely it is that the number of witnesses who are willing to
join in will increase.

Online Methods of Cyberbullying
There are several ways that young people bully others online. They may send e-mails or instant messages
containing insults or threats directly to a person. They may also spread hateful comments about a person to
others through e-mail, instant messaging or postings on websites and online diaries (blogs). Or they may steal
passwords to e-mail or instant messaging accounts belonging to other youth and send out threatening e-mails
or instant messages under an assumed identity. It’s not unknown for technically savvy kids to build passwordprotected websites to target specific students or teachers.
Increasing numbers of children and youth are being bullied through text messaging with cell phones. The use of
cell phones is challenging the ability of adults to monitor and guide children because, unlike a computer placed
in a public area of a home, school or library, mobiles are personal, private, connected—and always accessible.
Kids tend to keep their phones turned on at all times, meaning that bullies can harass victims at school or even
in their own bedrooms.
Built-in digital cameras in cell phones add a new dimension to the problem. In one case students used a
camera-enabled cell phone to take a photo of an overweight classmate in the shower after gym. The picture
was distributed throughout the school e-mail list within minutes.
Schools are struggling to address the issue of cyberbullying among students, especially when it occurs outside of
school. When real-world bullying occurs in a schoolyard or classroom, teachers are often able to intervene, but
online bullying takes place off the radar screen of adults, making it difficult to detect in schools and impossible
to monitor off school property.
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The Extent of the Problem
The Pew Report Cyberbullying and Online Teens (2007) reports that “about one third (32 per cent) of all
teenagers who use the Internet say they have been targets of a range of annoying and potentially menacing
online activities, such as receiving threatening messages; having their private e-mails or text messages
forwarded without consent; having an embarrassing picture posted without permission; or having rumours
about them spread online.” As well, 38 per cent of girls reported having been bullied online, compared to
26 per cent of boys. The group reporting the highest rate of cyberbullying was girls 15 to 17 years of age, at
41 per cent.
In Canada, in its 2007 poll on the state of the teaching profession, Ontario’s College of Teachers found that
84 per cent of respondents reported having been targets of cyberbullying by their students (a figure that rises
to 93 per cent for French-language teachers).
Cyberbullying and the Law
Young people should be aware that some forms of online bullying are considered criminal acts. Under the
Criminal Code of Canada, it is a crime to communicate repeatedly with someone if your communication causes
them to fear for their own safety or the safety of others. It’s also a crime to publish “defamatory libel,” writing
something that is designed to insult a person or is likely to injure a person’s reputation by exposing him or her to
hatred, contempt or ridicule.
A cyberbully may also be violating the Canadian Human Rights Act if he or she spreads hate or discrimination
based on race, national or ethnic origin, colour, religion, age, sex, sexual orientation, marital status, family status
or disability.
The Role of the School
Most bullying relationships are struck at school and, therefore, cyberbullying has a direct negative impact on
the atmosphere at school or in the classroom. In her 2004 Educator’s Guide to Cyberbullying, Nancy Willard
recommends schools develop a comprehensive approach to address cyberbullying that includes:
• engaging in participatory planning that involves current school-based programs (such as safe schools
initiatives) and non-school participants—police, parents and community groups and social agencies
• conducting a needs assessment
• ensuring that an effective anti-bullying program is in place
• reviewing existing policies and procedures (update their bullying policy to include harassment perpetrated
with mobile and Internet technology, and computer Acceptable Use Policy (AUP) to specifically prohibit
using the Internet for bullying)
• conducting professional development
• providing parent education (organize parent education nights and workshops)
• providing student education (integrate anti-bullying and cyberbullying education into existing curriculum,
so it is not another “add on”)
• evaluating the program to determine its effectiveness
Dr. Shaheen Shariff at McGill University emphasizes that schools have a responsibility “to adapt to a rapidly
evolving technological society, address emerging challenges, and guide children to become civic-minded
individuals.” According to Shariff, schools must support a preventive approach to cyberbullying in order to
promote equal opportunity learning. A reactive approach (where, for example, cyberbullies are suspended)
weakens learning.
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Grade 5
SHARE

Physical and Health Education

Activity
books

SelfEvaluations

Anecdotal
notes / MiniAssessments

Total
completion
of work,
demonstrating
excellent
understanding.

Accurately
described
themselves as
in the WOW
target very
often.

Demonstrates
excellent
understanding
in discussions
and miniassessments.

All, or nearly
all, answers
correct.

A

Excellent
performance in
participation.
Outstanding
effort in focusing,
discussions,
partner work,
roleplays, etc.

Excellent at
following all
of the ground
rules.

Completion
of work,
demonstrating
very good
understanding.

Accurately
described
themselves
as in the
WOW target
somewhat
often.

Demonstrates
very good
understanding
in discussions
and miniassessments.

Many answers
correct.

Very good at
following the
ground rules.

B

Very good
performance in
participation.
A strong effort
in focusing,
discussions,
partner work,
roleplays, etc.

C+

Good
performance in
participation.
A reasonable
effort in focusing,
discussions,
partner work,
roleplays, etc.

Most work
complete,
demonstrating
a good
understanding.

Accurately
described
themselves as
in the GOOD
target very
often.

Demonstrates
good
understanding
in discussions
and miniassessments.

A reasonable
number of
answers
correct.

Good at
following most
of the ground
rules.

Satisfactory
performance in
participation.
A partial effort
in focusing,
discussions,
partner work,
roleplays, etc.

Most work
complete,
demonstrating
a satisfactory
understanding.

Accurately
described
themselves
as in the
GOOD target
somewhat
often.

Demonstrates
satisfactory
understanding
in discussions
and miniassessments.

Just over half
correct.

Satisfactory at
following most
of the ground
rules.

Minimally
acceptable
performance in
participation.
A low effort
in focusing,
discussions,
partner work,
roleplays, etc.

Some
completion
of work,
demonstrating
a minimal
level of
understanding.

Accurately
described
themselves as
in the KEEP AT
IT target more
than the other
targets.

Minimally
meets
showing
understanding
in discussions
and miniassessments.

Around half
correct

Minimally
following
some of the
ground rules.

incomplete

incomplete

incomplete

incomplete

incomplete

incomplete

Failing to meet
minimally
acceptable
performance for
participation, or
no participation.

Very low
completion
of work,
not meeting
minimal
levels of
understanding.

Accurately
described
themselves as
OFF TARGET
very often.

Does not
minimally
meet showing
understanding
in discussions
and miniassessments.

Very few or
no correct
answers.

Did not follow
the ground
rules the
majority of the
time.

No Mark

No Mark

No Mark

No Mark

No Mark

No Mark

Grade

Participation

C

C-

I

F
(Fail)

N/M
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Quizzes /
Tests

Ground
Rules

Teacher Comments

incomplete

No Mark

Government

Department of Health and Social Services Health Promotion Unit and
Department of Education
2016

