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Resource Overview
SHARE has four themes and each theme is divided into lessons:

Approximate
Time

Page

75 min

11-20

55 min

21-28

70 min

29-34

Lesson 4: Values and Relationships

50 min

35-40

Lesson 5: Belonging and Starting
Relationships

45 min

41-46

50 min

47-52

65 min

53-60

Lesson

Materials

Additional Resources

THEME I: Who Am I?
Lesson 1: Getting Started with
SHARE
Lesson 2: Belonging and
Self-Esteem
Lesson 3: Exposing Gender
Stereotypes

• Alphabet of Emotions (see page 15)
• Drawn copy of Feelings Thermometer
(see page 16)

• MindUp Program,
Department of Education

THEME I: Relationships

Lesson 6: Communication Skills –
Active Listening
Lesson 7: Communication Skills –
Assertive Refusal

• Photocopy – Listener Instruction Card –
one set per pair of students (page 49)

THEME III: Body Science

Lesson 8: Puberty Changes

50 min

61-78

Lesson 9: Reproductive Anatomy

65 min

79-90

• Photocopy – Puberty Changes Cards
Male/Female/Both – one set
(pages 67-75)

• Local nurse/Department
of Education approved
presenter
Background Reading:
• Boys, Girls and Body
Science by Meg Hickling,
RN (available through
Department of Education
Resource Library)
• Local nurse/Department
of Education approved
presenter
Background Reading:
• Boys, Girls and Body
Science by Meg Hickling,
RN (available through
Department of Education
Resource Library)

• Menstrual Kit – available through the
Department of Education
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Lesson 10: Human Reproduction

60 min

91-102

Lesson 11: Hygiene During Puberty

50 min

103-116
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• Menstrual Product Demonstration
Materials:
• Water
• Clear liquid measuring cup
• Tablespoon measure
• Food colouring (blue, green–more
clinical; red if preferred)

• Local nurse/Department
of Education approved
presenter

• Local nurse/Department
of Education approved
presenter

Lesson

Lesson 12: Communicable and
Blood-Borne Infections

Approximate
Time

60 min

Page

Materials

Additional Resources

For the Blood-Borne Infections
demonstration:
• cornstarch
• two re-sealable bags
117-128
• water
• two glass beakers or clear containers
• iodine
• needle or safety pin
• Photocopy – Situation Station Activity
Cards – one set (pages 135-137)

Lesson 13: Sexual Health and
Safety

60 min

129-146 • Five envelopes
• Photocopy – Body Science Quiz – one
copy per student (pages 139-145)

Background Reading:
• It’s Perfectly Normal:
Changing Bodies,
Growing Up, Sex &
Sexual Health by Robie
Harris.

THEME IV: Media and Culture

Lesson 14: Self-Image and Media

65 min

Required Reading:
Optional Reading:
• The Paper Bag Princess by Robert
• The True Story of the
Munsch (available through Department
Three Little Pigs by
147-152
of Education Resource Library)
John Scieszka (available
through Department
• Magazines and collage materials
of Education Resource
Library)

Lesson 15: Online Safety

51 min

153-161

• Kids in the Know,
Department of Education
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Learning Standards
Area of Learning – Physical and Health Education
Related to Grade 6 SHARE

Big Ideas:
• We experience many changes in our lives that influence how we see ourselves and others.
• Healthy choices influence our physical, emotional, and mental well-being.
• Learning about similarities and differences in individuals and groups influences community health.

Learning Standards:
Curricular Competencies

Content

Students are expected to be able to do the following:

Students are expected to know the following:

Healthy and active living
• Describe the impacts of personal choices on
health and well-being
• Analyze health messages and possible intentions
to influence behaviour
• Identify, apply, and reflect on strategies used to
pursue personal healthy-living goals
Social and community health
• Identify and describe strategies for avoiding and/
or responding to potentially unsafe, abusive, or
exploitative situations
• Describe and assess strategies for responding to
discrimination, stereotyping, and bullying
• Describe and apply strategies for developing and
maintaining positive relationships
• Explore strategies for promoting the health and
well-being of the school and community
Mental well-being
• Describe and assess strategies for promoting
mental well-being, for self and others
• Describe and assess strategies for managing
problems related to mental well-being and
substance use, for others
• Explore and describe strategies for managing
physical, emotional, and social changes during
puberty and adolescence
• Explore and describe how personal identities
adapt and change in different settings and
situations
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• Practices that reduce the risk of contracting
sexually transmitted infections and life-threating
communicable diseases
• Sources of health information
• Basic principles for responding to emergencies
• Strategies to protect themselves and others
from potential abuse, exploitation, and harm in
a variety of settings
• Consequences of bullying, stereotyping, and
discrimination
• Strategies for managing personal and social
risks related to psychoactive substances and
potentially addictive behaviours
• Physical, emotional, and social changes that
occur during puberty, including those involving
sexuality and sexual identity, and changes to
relationships
• Influences on individual identity, including
sexual identity, gender, values, and beliefs

Rationale
SHARE as an Age-Appropriate Sexual Health Resource for Safety
“The Society of Gynecologists and Obstetricians of Canada has identified key factors relating the stages of
development of children to age-appropriate sexual health knowledge, as well as the dangers youth face
without this knowledge at the appropriate time.”1
At times, the Learning Standards may not be explicit enough to provide this level of safety for Yukon children.
Therefore, the SHARE program also incorporates the following recommendations on age-appropriate sexual
health information from the Society of Gynecologists and Obstetricians of Canada.

Sexuality and Childhood Development – Middle Childhood Ages 5 – 8 yrs2,3
• A child’s sense of gender identity (understanding that they are male or female), gender stability
(understanding that they will always be female or male), and gender consistency (understanding that basic
gender identity is not changed by changes in gender-typed appearance or behaviour) should be complete.
• Some children will show early signs of puberty (e.g., menstruation).
• Basic understanding of the process of human reproduction.
• Understands proper terminology for sexuality related body parts (e.g., vulva, clitoris, vagina, penis,
testicles).
• Basic understanding of sexual orientation (heterosexuality, homosexuality, bisexuality).
Common Behaviours
• Curiosity-based sex play
with same and opposite sex
friends
• Occasional masturbation
(self-pleasuring) increases.
For some children at this
age, masturbation may
begin to take on a pleasure
oriented rather than
relaxation focus
• Use of slang words to
describe body parts and
sexuality

Concerns

Learning Objectives

• Signs that a child’s sense
of gender identity, stability,
and consistency is not
established

• Basic understanding of
human reproduction,
including the role of sexual
intercourse

• Signs that a child may have
been sexually abused or
exploited (e.g., physical
trauma to the genital area,
sexually related acting out
behaviour)

• Preparatory understanding
of the basic physical changes
associated with puberty

• Lack of knowledge related
to basic aspects of human
reproduction
• Unable to adopt basic
social conventions related
to nudity, privacy, and
respect for others in social
relationships

• Understands distinctions
between heterosexuality,
homosexuality, and
bisexuality
• Introduction of knowledge
and social norms related
to the role of sexuality in
relationships
• Reinforce and expand
knowledge of rights (e.g.,
“your body belongs to
you”) and responsibilities
(e.g., equal relationships)
related to sexuality

The Society of Obstetricians and Gynaecologists of Canada (SOGC). (2013). Teachers: Sexuality and Childhood Development. Sexuality and
U. Retrieved from http://www.sexualityandu.ca/teachers/sexuality-and-childhood-development/
2
The Society of Obstetricians and Gynaecologists of Canada (SOGC). (2013). Teachers: Middle Childhood (5-8). Sexuality and U. Retrieved
from http://www.sexualityandu.ca/teachers/sexuality-and-childhood-development/middle-childhood-5-8
3
For additional information on this, please see Meg Hickling, RN’s book: Hickling, M. (2005). The New Speaking of Sex: What your children
need to know and when they need to know it. Kelowna, BC: Northstone Publishing. Available from Department of Education.
1
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Sexuality and Childhood Development – Late Childhood AGES 9-12 YRS4
Developmental Outcomes

Concerns

• Physical changes associated with puberty

• Premature initiation of adult sexual activity

• Psychological/social changes associated with
puberty

• Difficulty adjusting to homosexual or bisexual
orientation

• Full understanding of rights and responsibilities
related to sexuality and relationships

• Difficulty with body image

Common Behaviours

• Difficulty with social skills

Learning Objectives

• For many, a large preoccupation with how they
look, body image, etc.

• Complete knowledge of the physical and
psychological aspects of puberty

• Dating (i.e., going with)

• Broadly-based sexual health education,
including delay of first intercourse and
contraception/safer sex

• Physical intimacy (e.g., kissing, petting)
• Masturbation increases with more pleasure and
orgasm as the focus
• Preoccupation with sexuality (e.g., frequently
makes references to sexuality)
• Interest in sexual media

• Social skills education related to rights and
responsibilities in relationships and mutually
satisfying interpersonal relationships
• Development of media literacy skills to
understand, interpret, and evaluate media
sexuality messages and imagery

The Society of Obstetricians and Gynaecologists of Canada (SOGC). (2013). Teachers: Late Childhood (9–12). Sexuality and U. Retrieved
from http://www.sexualityandu.ca/teachers/sexuality-and-childhood-development/late-childhood-9-12

4
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Lesson Preparation:
Required Materials for Every Lesson:
1. A Question Box
2. Pieces of paper with uniform colour and size for each student
3. Flip chart and markers
4. White or blackboard and writing utensils
5. Alphabet of Emotions (poster for class or refer to student activity books)
6. Student Activity Books
7. Pencils or pens for each student
8. Coloured pencils and crayons for each student
Additional materials are listed as needed in every lesson.

How to Create a Question Box
Prior to this unit, you will need to make/design a question box for your classroom. For example, you might cover
a shoe box with black construction paper and decorate it with yellow question marks. Or wrap a tall Kleenex
box in wrapping paper and cut a hole in the top. Each student can add his or her creativity.
The Question Box has to be big enough to hold a small sheet of folded paper from each student. At the end of
each lesson, you can sort through the questions asked and have answers prepared for the next class. Reuse the
box for each class in this unit.
To make it easy for you to open, but more difficult for students to access, you might consider putting the lid on
the bottom, turning it upside down and cutting the hole in the top.

Tips on Answering Question Box Questions5
1. Group together common questions. Tell the class
“there were many questions about… so I am
addressing them all in this answer.” This saves
processing time and possible duplication. It also
normalizes the question.
2. Acknowledge respectfully those questions that
you could not understand or that seem to be “off
topic.” State “there were a few questions that I
could not read,” or “there were a few questions
that don’t seem to relate to our course content.”
Conclude by saying, “Please see me individually if
you don’t hear your questions answered today.”
3. Use proper terminology whenever possible, e.g.,
“There’s a question here about ‘jerking off.’ Lots
of people have questions about masturbation…”
Although slang terms are sometimes used it is
important to correct the slang term with the
proper term.
5

4. It is important to also acknowledge the slang term
that is used. This way students who perhaps do
not know the proper term will be able to match
up the proper term with the slang term.
5. Defer lengthy discussions concerning questions
that relate to future course content. Try to answer
questions briefly, and indicate that the topic will be
discussed further during an upcoming lesson, e.g.,
“There are some questions about contraception,
which we will be discussing next class. If you still
have a question, or don’t understand, you can resubmit your question then.”
6. Defer a question and find the correct/current
information you require to answer it. It is OK to
say, “I don’t know for sure, but will try to find out
and get back to you next class.”

http://teachers.teachingsexualhealth.ca/teaching-tools/instructional-methods/question-box/
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LESSON 1:
Getting Started with SHARE6

It is easier to build strong children than to repair broken [adults].
~ Frederick Douglass

“

6
“
G
R
A
D
E

THEME ONE: WHO AM I?

Learning Standards Addressed in this Lesson:
Curricular Competencies:
Social and community health
• Describe and apply strategies for developing and maintaining positive relationships
Mental well-being
• Describe and assess strategies for promoting mental well-being, for self and others
• Explore and describe how personal identities adapt and change in different settings and situations

Timing: 75 min
Objectives:
•
•
•
•
•
•

Engage students by making SHARE relevant to their own lives.
Co-construct ground rules.
Outline correct use of language.
Increase awareness of various feelings that arise in different situations.
Identify, recognize and manage strong feelings.
Introduce the Question Box.

What Counts? (Assessment):
Students will be able to:
1. Explain the SHARE ground rules
2. Know two ways to calm strong feelings
3. Identify a trusted person to talk to about their feelings

RATIONALE:
This lesson introduces the SHARE resource—its purpose, the rules and the tools that give students an
opportunity to open up and get comfortable with themselves and others in order to build the critical foundation
of understanding that will set the tone for the rest of the program.

Adapted with permission from Public Health – Seattle and King County, Family Planning Program, © 1986, revised 2013 • www.kingcounty.
gov/health/flash AND small excerpts from:
a) Streetwise to Sex-Wise, 2nd Edition. (2001). Brown and Taverner, Planned Parenthood of Greater Northern New Jersey.
b) Changes in Me: A Puberty and Adolescent Development Resource for Educators, Junior Grade Level, 2nd Edition, Peel Public Health,
Healthy Sexuality Program, 905-799-770

6
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Outline:
Introduction to SHARE (10 min)
Activity 1: Ground Rules and Language Use (15 min)
Activity 2: Feelings Brainstorm and Discussion (10 min)
Activity 3: Recognizing and Coping with Strong Feelings (20 min)
Activity 4: Introduce the Question Box (10 min)
Student Self-Assessment and Question Box (10 min)

Additional Materials:
√ Alphabet of Emotions chart, see page 15 (also in the student activity book)
√ Drawn copy of Feelings Thermometer, see page 16

Procedure:
INTRODUCTION TO SHARE (10 MIN)
Explain: this resource is called Sexual Health and Relationship Education or SHARE.
In Grade 6 SHARE, students will be learning about:
• Self – knowing yourself, biological sex and gender, personal space, and body awareness.
• Relationships – thinking it through and talking (assertive communication), family, friendships and
romantic partnerships.
• Body science – knowing your body, puberty changes, male and female reproductive systems and
functions, and personal care.
• Media and culture – stereotyping and online safety.
Explain: Sexuality is not only about the physical body, it includes how people feel about themselves, what
they feel about their gender, whether they know how to love, how to trust and how to communicate.
When people study sexuality they learn whether they can make friends, keep friends and also end relationships
in a healthy way. Learning about sexuality also includes how babies are made, how they grow and how they
are born.
Young people are often very curious about sexuality and body science but may feel shy talking about it or
asking questions, or, they may not know who to talk to. The best people to talk to are close caregivers/parents,
but some caregivers/parents and children are not comfortable talking to each other about this topic. After
the SHARE program, hopefully students will become more comfortable discussing their questions with their
caregivers/parents and health professionals. Feeling comfortable will help students feel good and supported
about growing up.
Every person needs to understand his or her body to help them be safe. In SHARE, students will learn the skills
to get help if they find themselves in an unsafe situation. Sexual health education teaches students to feel
positive and safe about growing up. It doesn’t matter if students know a lot or a little—what matters is making
sure that information is correct and that they are comfortable asking about what they do not know.
Explain: Strong feelings may come up during SHARE lessons and we need to learn how to cope with those
feelings, how to feel safe in the classroom and how to ask questions in a way that feels safe.
Discuss to assess previous knowledge.
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Ask: How many of you have talked with your family or a trusted adult about sexuality or puberty?
How many of you learned about puberty in earlier grades?
Why do you think it is important for us to study sexual health information at school?
• to take care of and make us more comfortable with our bodies
• to help prevent sexual abuse
• so we will know what is happening as our bodies go through puberty
• sexuality is an important part of life, and knowing about reproduction, relationships and health is part
of this knowledge
• some kids won’t learn it anywhere else
• some parents are comfortable discussing this material; others are not
Read “What Counts?” with students in preparation for Lesson 1.

ACTIVITY 1: GROUND RULES AND LANGUAGE USE (15 MIN)
Read aloud:7
The class was beginning a unit on “sexuality” that day. They came in from recess and Mr. Clark asked everybody
to calm down and get ready to work. But everybody was a little nervous and excited, and it took a long time
before the jokes and laughter let up. When it was quiet, Mr. Clark asked whether anyone knew what kinds of
things they’d be studying in this next unit called “sexuality.” Marco raised his hand and asked, “What about
the reproductive system?” A few people giggled. Then Shawna raised her hand. She asked whether the class
would learn about menstrual periods. Four or five people began to roar with laughter and Michelle said, “How
dumb!” Shawna started to blush. When the laughter kept up, tears came to her eyes and she finally got up and
left the room.
Ask: Why do you think some people laughed?
How did Shawna feel?
How will she and others feel now about speaking in class?
If you were the teacher how would you handle the problem?
How could the problem have been avoided in the first place?
Do you think this kind of thing could happen in OUR class?
How can we keep it from happening here?
Let’s develop a contract for how we’ll treat each other during SHARE.
Explain: People often have very different and strong feelings and opinions when talking about sexuality.
Because so much of what we are going to be learning about and talking about is personal and a bit sensitive,
ground rules help us feel safe and respected in and out of classroom.
Brainstorm with students to make a list of ground rules.
Good examples of ground rules include:8
• No put downs.

• Use correct terms.

• No personal questions.

• Listen when others are speaking.

• It’s OK to pass.

• Classroom discussions are confidential.

• All questions are good questions.

• Speak for yourself.

Changes in Me: A Puberty and Adolescent Development Resource for Educators, Junior Grade Level, 2nd Edition, Peel Public Health,
Healthy Sexuality Program, 905-799-770
8
http://teachers.teachingsexualhealth.ca/teaching-tools/ground-rules/ - please make this a footnote for the above information
7
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Write Ground Rules on flip chart paper as you co-construct them.
Exercise: Students write down the Ground Rules in their activity books.
Essential ground rules
1. Any question is a good question.
2. Listen to and respect your and others’ right to express their opinion.
3. No put downs (including yourself), negative expressions, gestures or comments.
4. It is OK to say “pass.”
5. Respect confidentiality. Say “Someone I know…” instead of names or other identifying words.
6. Use scientific and/or dictionary-type words vs. slang or “baby words.”
Encourage students to add to the ground rules with their own suggestions.
Other examples:
• No negative statements or comments, looks, groaning, or making gestures. Ask for examples of what
these things might look like.
• Protect people’s privacy (e.g., questions about friends and family members should NOT include their
names or identities. It’s more considerate to ask, “Someone I know had an acne problem. What causes
that?” rather than, “My sister had an acne problem …”
• It’s OK NOT to ask questions or share personal beliefs.
• It’s OK NOT to answer a question. For example, the teacher may choose to “pass” on a question if it
is too personal or inappropriate for classroom discussion. You can also reframe the question to answer
appropriately.
• Be considerate of other people’s feelings.
• Don’t share information if it’s not yours to share—no gossip.
• Everyone is responsible for his/her own learning.
Consider incorporating this acronym for GROUND RULES:
G Giggling is OK. People have a variety of reactions to this topic; giggling is one of them.
R Respect what others say—no put downs.
O OK to pass and not answer a question.
U Understand others’ feelings—be sensitive and respect their differences.
N No personal questions or stories from students or teachers.
D Discuss puberty and sexual health topics responsibly outside the classroom—be respectful.
R Remember—we all have questions that need answers.
U Use correct names for body parts; ask if you can’t remember.
L Let the teacher know if you want to speak privately.
E Expect the teacher to respect your privacy and not repeat things you say, but remember that if someone
has harmed you, the teacher is required by law to report it.
S Speak for yourself; use “I” statements and don’t point at others.
Review ground rules before each lesson.
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Discuss Language Use: Students may use slang or baby talk in the classroom. Sometimes they are curious or
don’t know the term and sometimes they are testing you.
Use matter-of-fact, non-judgmental language. Re-frame slang/baby talk with scientific language. Have
commonly-used terms visible and point them out when a student is struggling. Student questions for the
Question Box can use slang but the response should not.

ACTIVITY 2: FEELINGS BRAINSTORM AND DISCUSSION (10 MIN)
Brainstorm a list of feelings with the class. Use the
brainstorm as the basis for this exercise and/or use the
Alphabet of Emotions9 chart provided.
Create a class poster or hang the Alphabet of Emotions
chart on the wall for students to refer to. The Alphabet
of Emotions is also provided in the student activity
book.
Explain: All of us have feelings and sometimes we can
have conflicting feelings.
For example:
Something happens and we feel excited, confused and
uncomfortable all at the same time.
It is important to be aware of our feelings and to be
able to identify them because feelings are often clues
that something is wrong and needs to be fixed.
For example:
If I’m feeling angry with my brother or sister, it can be a
clue that something may not be right in our relationship
and that I need to deal with it and/or with that person.
If a friend looks sad, it is a clue that he or she may need
help. It also tells you that it’s not a good time,
for example, to tease them.
The first step is to know the words that describe our
feelings so we can better understand ourselves in the
situation and be more able to talk about it.
Exercise: In their activity books, students write or draw two feelings that someone may have during SHARE.
You can draw a picture of these feelings instead of writing them, if you have time.
One feeling is …
A second feeling is …

Review: Students can use the Alphabet of Emotions chart or class poster, throughout SHARE, to help find the
words for their own feelings and the feelings of others.
9

Devencenzi, J. and Pendergast, S. (2008). Alphabet of Emotions Poster. London, UK: Speechmark.
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Activity 3: Recognizing and Coping with Strong Feelings (20 min)
Draw a picture of a large thermometer on the
chalkboard or flip chart paper, similar to the one to
the right. Label it, Feelings Thermometer10 with
levels of 0 = calm/relaxed to 10 = very stressed.

10

5

0

10 - Stressed / Tense
5
0 - Relaxed / Calm

Ask students to write down in their activity book the number that best describes how they are feeling right
now. Ask for volunteers to share the number they picked and why.
Discussion:
Explain that different people feel stress in their bodies in different ways and in different places (butterflies in
their stomach, sweaty palms, tension in their neck, and shoulders, etc.). These sensations are also known as
Body Alerts.
Ask them
• Where in your body do you feel stress? What are the sensations like / how do you describe them?
Explain that there probably will be things in the SHARE lessons that will make them feel embarrassed, nervous
or stressed. These feelings will probably make them go up on the feelings thermometer.
Discuss what kinds of things might make them go up (feel more stressed) on the feelings thermometer
and how can using stress reduction skills bring them back down so they do not act out against others or
themselves.
Exercise: In the student activity book students write down what makes them go up on the Feelings
Thermometer.
Brainstorm how to manage strong feelings, especially negative feelings.
Some examples might be:
• Deep breathing – see page 17 for instructions
• Walking or other regular exercise (soccer, martial arts, swimming, etc.)
• Connect with nature, i.e., outdoor sports, sit in your back yard or by a tree, put a houseplant in your
bedroom, cuddle with your dog or cat
Exercise: Students write down two stress reduction skills in their activity book.
Explain deep breathing techniques are excellent tools to help calm strong feelings.
Exercise: Students write one reason why people may want or need to take deep breaths.

10
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Explain and Practice the following four breathing techniques with your class.
1. Belly Breathing
Explain: Belly breathing is a state of deep breathing that’s controlled by a large muscle in our abdomen called
the diaphragm. When you take air in through your nose, it travels into your lungs. If you take a shallow breath,
only the chest cavity expands. But when you breathe in deeply, the diaphragm contracts and the belly and
chest cavity expand.
Breathing deeply into our bellies is what our bodies do when we’re in a state of total relaxation.
Belly breathing and the “fight or flight” response to stress or anxiety are mutually exclusive, meaning they can’t
occur together at the same time. When our bodies switch into “fight or flight” mode, we engage in shallow
breathing. We’re ready for battle. On the other hand, belly breathing reduces our heart rate and triggers a
relaxation response. It slows us down.
Exercise: Practice belly breathing as a group.
Inhale Fully:
1. Place one hand on your chest and the other on your belly.
2. Close your mouth and breathe in slowly through your nose.
3. Feel your belly expand first and your chest expand second, like a big balloon.
Exhale Fully:
4. Open your mouth or keep it closed, and slowly breathe all of the air out of your lungs.
5. Feel your belly empty and your chest soften, like deflating a balloon.
2. MindUP Breathing11
Explain: MindUP Breathing uses belly breathing techniques to help you relax.
Exercise: Practice MindUP breathing as a group.
MindUP Breathing Script:
1. Sit down in a comfortable position.
2. I am going to invite you to be present in the moment. Close your eyes. If you are not comfortable closing
your eyes, please look down at your palms to be respectful of others in the room.
3. When you hear the chime, listen to the sound as long as you can.
4. Ring chime…(wait approx.15 seconds).
5. Bring your attention to your breath.
6. Wait 15-30 seconds.
7. If your mind wanders, that’s ok, just bring your focus back to your breath.
8. Wait 15-30 seconds.
9. Feel your tummy rising and falling.
10. Wait 15-30 seconds.
11. When you hear the chime again, listen as long as you can. When you can’t hear the sound any longer,
slowly, gently open your eyes and look to the front of the room (ring chime and wait for the sound to
finish).
The Mind Up Curriculum is available in all Yukon Schools from Yukon Department of Education. Hawn Foundation. (2011). Mind Up.
New York: Scholastic Books.

11
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3. Hissing Breath
When we connect to our exhale it helps us slow down mentally and physically—by slowing down our inner
speed.
Exercise: Practise Hissing Breath as a group.
1. Breathe in through the nose–expanding the belly and then the chest.
2. Exhale through the mouth with a hissing sound–teeth gently connecting, lips slightly open,
breathing out slow and long.
4. Bunny Breathing
Explain: This is a good exercise for students if they are very upset and can’t find their breath; it will help them
connect to their exhale.
Exercise: Practice Bunny Breathing as a group.
1. Inhale three quick sniffs in the nose.
2. Exhale one long breath out the nose–like bunnies sniffing the air for other bunnies, carrots to eat, or safety.
Exercise: after practicing the breathing exercises, students answer the following questions, in their
activity books:
What is your number on the Feelings Thermometer now?
Do you feel more relaxed now?

Yes or No

Look back at the emotions / feelings chart to help describe how you feel:
Doing this breathing made me feel:
Exercise: Students
think about and write
down in their activity
books the names of
three trusted adults
who would be good
people to talk to and
who might help them
cope with strong
feelings.

Reflect : Who Are Your Trusted Adults?
Your teacher and other adults are there to help you cope with strong feelings.
Three adults I can go to for help with coping with my feelings are:
1. Name:
Relationship:

2. Name:
Relationship:

3. Name:
Relationship:
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If something happens to you, and/or
you want to hurt yourself or someone else, please reach out.
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Children and Family Services: (867) 667-3002
Kids help line: 1-800-668-6868 Website: kidshelpphone.ca
RCMP: (867) 667-5555 in Whitehorse. Outside of Whitehorse, dial your community
prefix, plus “-5555”. For example, in Dawson, you would dial 993-5555.

ACTIVITY 4: INTRODUCE THE QUESTION BOX (10 MIN)
Explain the concept. Throughout SHARE, many students will have lots of questions. Questions are always
welcome but some students may be too shy to ask them in class, so there will be time to write anonymous
questions at the end of each class.
These questions will be answered as we go along through the lessons.
Ask students to spend a few minutes thinking about some questions that came to mind during today’s class.
Write some question roots on the board or flip chart:
• “Is it true that … ?”
• “How do you know if … ?”
• “What do they mean by … ?”
• “Is it normal to ... ?”
• “What causes ... ?”
• “What should you do if ... ?”
Give each student a few slips of paper of uniform size and colour and a pencil. Everyone writes at the same
time and the questions remain anonymous unless students prefer to talk with you privately about their question.
Students write at least one question. If they can’t think of a question, they can write one thing they learned
today. Write only one question on each slip of paper but it is OK to use as many slips as needed. Spelling and
language use do not matter for this exercise.
TEACHER NOTES:
• Remember to use the Question Box at the end of each lesson. This way, students can ask difficult
questions throughout the entire resource.
• You might consider answering a few questions between activities. You might consider leaving the
Question Box time block out completely and encourage students to ask questions as they occur to
them.
• If you have space in your classroom, post the ground rules, Alphabet of Emotions poster and Feelings
Thermometer for quick reference.
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Student Self-Assessment and question box (10 min)
Students fill in the Self-Assessment page for this lesson in their activity books.
Step 1: Did you learn what counts for this lesson?
1. I know… the ground rules for SHARE.
		
2. I know… two ways to calm strong feelings.
3. I know… someone I trust to talk to about my feelings.

YES/ NO/ KIND OF
YES/ NO/ KIND OF
YES/ NO/ KIND OF

Step 2: Are you on target?
Put an arrow into the target ring that best describes where you are at in your
overall understanding of this lesson.
Step 3: Write a question, or a new fact you learned this lesson, and put it in
the Question Box.

Teacher Mini-Assessment for Gr. 6 Lesson 1
THUMB SCALE:
Ask students how they felt about the first lesson, and what is to come. Thumbs up: good, thumbs sideways: ok,
thumbs down: not good. Make a mental note, or write down observations.

Does sex education encourage sex?
Many parents are afraid that talking about sex with their teenagers
will be taken as permission for the teen to have sex.
Nothing could be further from the truth. If anything, the more children learn about
sexuality from talking with their parents and teachers and reading accurate books,
the less they feel compelled to find out for themselves.
~ Benjamin Spock
Dr. Spock’s Baby and Child Care
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LESSON 2:
Belonging and Self-Esteem

“

6
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THEME ONE: WHO AM I?

Today you are You, that is truer than true. There is no one alive who is Youer than You.
~ Dr. Seuss

Learning Standards Addressed in this Lesson:
Curricular Competencies
Healthy and active living
• Describe the impacts of personal choices on health and well-being
• Identify, apply, and reflect on strategies used to pursue personal
healthy-living goals
Social and community health
• Describe and apply strategies for developing and maintaining
positive relationships
• How to build self-esteem
Mental well-being
• Describe and assess strategies for promoting mental well-being,
for self and others
• Explore and describe how personal identities adapt and change in
different settings and situations

CONTENT
• Influences on individual
identity, including sexual
identity, gender, values, and
beliefs

Timing: 60 minutes
Objectives:
• Introduce concept of why positive self-esteem is the cornerstone of healthy relationships.
• Understand that who I am changes over time.
• Understand where to get help and things I can do to improve my self-esteem.

What Counts? (Assessment):
Students will be able to:
1. Determine what they think about themselves.
2. Explain that a person changes over time.
3. Identify at least three things that can be done to improve self-esteem.

A resource for Yukon schools
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Rationale:
The way we feel about ourselves has a huge effect on the way we treat ourselves and others, and on the
choices we make.12
This lesson focuses on what students can do to protect and/or raise their self-esteem as well as reinforces
the concepts of Belonging and Self Esteem13 from Grade 5 SHARE. The Grade 5 activity Self-Esteem Treasure
Chest14 is also very good for Grade 6. It teaches the key phrases: I belong, I can do things, and People
appreciate me.
Students who feel part of the school community are more likely to attend school, do better in school, and
graduate. In 2009, Grade 6–10 Yukon students were asked questions about their health and factors affecting
their health, including the extent to which they felt they belonged at school (Health and Health-Related
Behaviours Among Young People in Yukon15).
Across gender, grade and place of residence, at least one Yukon student out of three feels that they do
not belong in school. The other important finding is that Grade 9–10 students living in rural Yukon feel much
less connected to school than other students. Just over 40 per cent of older rural students feel they belong at
school compared to 60 per cent of Whitehorse students. This may help explain why rural students are more
likely to drop out of school.
Education is an important predictor of health. The path to a healthy future is more difficult for those who leave
school early.15

Outline:
Introduction (10 min)
Activity 1: What Do You Think About Yourself? (20 min)
Activity 2: Me—Who Am I Now? (10 min)
Activity 3: How to Build your Self-Esteem (10 min)
Student Self-Assessment and Question Box (10 min)

Additional Materials:
None

Procedure:
INTRODUCTION (10 MIN)
Perform MindUp breathing (see page 17 for instructions).
Review ground rules.
Review key concepts from last class and answer Question Box questions.
• Remind students of the Alphabet of Emotions chart and Feelings Thermometer.
• Answer Question Box questions.
For more information and recommendations on how to answer questions effectively, please refer to page 9.
Read “What Counts?” with students in preparation for Lesson 2.

Downloaded October 22, 2013, from http://www.goodcharacter.com/BCBC/SelfEsteem.html
Adapted with permission from Public Health—Seattle and King County, Family Planning Program, © 1986, rev—
14
As above—www.kingcounty.gov/health/flash
15
Downloaded on December 16, 2015 http://www.hss.gov.yk.ca/pdf/health_behaviour_report.pdf
12
13
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ACTIVITY 1: WHAT DO YOU THINK ABOUT YOURSELF?16 (20 MIN)
This first exercise will give students an opportunity to evaluate their sense of self-esteem.
Exercise: In the activity book students write down what self-esteem means to them and share their ideas
with the class.
Explain: Self-esteem means appreciating your own worth, and knowing the importance of having the
strength of character to be accountable to yourself and to act responsibly toward others.
Respecting yourself means believing you matter and your feelings count. It also means that you treat others
well and expect others to treat you well.
Relationships and friendships should be a positive part of our lives, offering us support and encouragement.
At some point in their lives, most people become involved in a romantic relationship, which can develop into
a sexual relationship. It is important to have a good sense of self-esteem in order to respect yourself within all
relationships.
Exercise: Students complete the “What Do You Think About Yourself?” checklist in their activity books. Tally
the points and evaluate their scores’ meanings.

Adapted from Beyond the Basics: A Sourcebook on Sexuality and Reproductive Health Education (2001), Planned Parenthood Federation
of Canada, pp 169–170.

16
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What Do You Think About Yourself?
Check one column for each of the following statements:
Most of the
time

Sometimes

Almost never

1. I keep trying.
2. I am important to my family and friends.
3. I like what I do.
4. I get along well with others.
5. I help others to be their best.
6. I take responsibility for my actions.
7. I am important.
8. I know what I do best.
9. I believe in myself.
10. People listen to me.
11. I listen to others.
12. I use positive self-talk.
13. The future looks bright.
14. I plan for the future.
15. I am a good friend.
16. I accept compliments with a “thank you.”
17. I can give sincere compliments to others.
18. I enjoy getting up in the morning.
19. Other people care about me.
20. I do my best.
21. I am a unique person.
22. I express myself to others.
23. I deserve the best.
24. I can forgive myself.
25. I am an attractive person.
TOTAL POINTS
Self-Esteem Points
Give yourself:
1 point for every check in the Almost Never column
2 points for every check in the Sometimes column
3 points for every check in the Most of the Time column
Score Meanings:
60–75 points: Keep it up!
47–60 points: You’re on the right track toward positive self-esteem.
25–46 points: You might want to talk to someone you trust about ways to improve your self-esteem.
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Ask: Is it easy for young people to feel good about themselves? Why or why not?
What things can make young people feel badly about themselves?
How does self-esteem show up in friendships or romantic relationships?
How will a person’s self-esteem show up in a sexual relationship?

ACTIVITY 2: ME—WHO AM I NOW? (10 MIN)
Exercise: Students complete ME—Who Am I Now? in the student activity book.
Discuss answers.
Explain how the feelings people have about themselves are influenced by three things:
1. whether they feel they belong to a family or other group
2. whether they feel competent or able to do something well
3. whether they feel as if other people notice and are gladdened by their presence
Ask: How does what I think of as “me” change over time?

Activity 2: Me - Who am I now?
Take a few minutes to fill out the following boxes with a few points in each one. You can
draw the items if you prefer not to use words.

my interests outside of school

my friends

me at school

my favourite interests

my family

future me

A resource for Yukon schools
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ACTIVITY 3: HOW TO BUILD YOUR SELF ESTEEM17 (10 MIN)
Explain that sometimes it’s easier to be positive about our friends than with ourselves.
Exercise: Students review How to Build Your Self-Esteem in their activity books, and commit to one way
they will work on building their self-esteem in the coming week.
Discuss each point. Challenge students to remind themselves of these points over the following week, perhaps
by posting the sheet in their room. Students may keep a journal for the week in which they make note of any
time they are able to do any of these steps and “be their own best friend.”
TEACHER NOTE: You can set up the list, How to Build Your Self-Esteem, as an overhead/screen display.
HOW TO BUILD YOUR SELF-ESTEEM
The way we feel about ourselves has a huge effect on the way we treat ourselves and others, and on the kinds
of choices we make. Here are some things you can do to protect, raise, or reinforce your self-esteem.
1.

“Be your own best friend”—treat yourself well and do things that are good for you.

2.

Spend time with people who like you and care about you.

3.

Ignore (and stay away from) people who put you down or treat you badly.

4.

Do things that you enjoy or that make you feel good.

5.

Do things you are good at.

6.

Reward yourself for your successes.

7.

Develop your talents.

8.

Set goals and work to achieve them.

9.

Make good choices for yourself and don’t let others make your choices for you.

10. Take responsibility for yourself, your choices, and your actions.
11. Always do what you believe is right.
12. Be true to yourself and your values.
13. Respect other people and treat them well.

Copied and adapted with permission from Elkind+Sweet Communications/Live Wire Media for www.GoodCharacter.com, downloaded
October 22, 2013.
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STUDENT SELF-ASSESSMENT AND QUESTION BOX (10 MIN)
Students fill in the Self-Assessment page for this lesson in their activity books.
Step 1: Did you learn what counts for this lesson?
1. I know… the many different parts of my life that make me ME.
YES/NO/KIND OF
2. I understand… that who I am changes over time. 			
YES/NO/KIND OF
3. I know… how to feel good about myself and how to build my self-esteem. YES/NO/KIND OF
Step 2: Are you on target?
Put an arrow into the target ring that best describes where you are at in your
overall understanding of this lesson.
Step 3: Write a question, or a new fact you learned this lesson, and put it in
the Question Box.

TEACHER MINI-ASSESSMENT FOR GR. 6 LESSON 2
CIRCULATE AND OBSERVE:
During the lesson, make a mental note, write observations or give feedback on the following:
• What the student thinks about him/herself
• Is it easy or hard for students to verbalize or write down positive things about themselves?
Why? Why not?

A resource for Yukon schools
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LESSON 3:
Exposing Gender Stereotypes

18
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THEME ONE: WHO AM I?

It’s time we all see gender as a spectrum instead of two sets of opposing ideals.
~ Emma Watson

Learning Standards Addressed in this Lesson:
Curricular Competencies
Healthy and active living
• Describe the impacts of personal choices on health
and well-being
Social and community health
• Describe and apply strategies for developing and
maintaining positive relationships
• Explore strategies for promoting the health and
well-being of the school and community
Mental well-being
• Describe and assess strategies for promoting mental
well-being, for self and others
• Explore and describe how personal identities adapt
and change in different settings and situations

CONTENT
• Sources of health information
• Consequences of bullying, stereotyping,
and discrimination
• Physical, emotional, and social changes
that occur during puberty, including those
involving sexuality and sexual identity, and
changes to relationships
• Influences on individual identity, including
sexual identity, gender, values, and beliefs

Timing: 60 minutes
Objectives:
• Discuss characteristics of male and female stereotypes in our society.
• Identify ways in which students’ lives have been affected by these stereotypes.
• Identify the aspects of these stereotypes that are related to violence.

What Counts (Assessment):
Students will be able to:
1. Describe gender stereotypes and where they come from.
2. Identify how one’s life has been affected by gender stereotypes.
3. Identify how gender stereotypes can be related to low self-esteem.

Adapted from http://mediasmarts.ca/sites/default/files/pdfs/lesson-plan/Lesson_Exposing_Gender_Stereotypes.pdf citation inside: This
lesson was taken, with permission, from Violence-Prevention Curriculum Healthy Relationships, produced by the Halifax, Nova Scotia
advocacy group Men For Change.
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Rationale:
Please read the overview of this lesson carefully. The objective of this lesson is to encourage students to develop
their own critical thinking about culturally inherited stereotypes and about the images of males and females
presented in the media—film and television, music, newspapers and magazines.
Gender identity and sexual orientation start to emerge more strongly at this age. In this lesson, students
examine their own assumptions about what it means to be a man and what it means to be a woman. The
brainstorming and discussion sessions are meant to encourage students to ask gender-specific questions as a
step in the self-reflective process. Students will begin to see how believing in stereotypes can lead to violence
towards themselves and others.
The language used can be simplified depending on your class. The discussion at the end of the lesson about
violence in dating consolidates the information presented in the lesson and illustrates exactly how gender
stereotypes can affect an “everyday” dating situation. Young people are exposed to these types of dating
situations in movies and TV shows. This lesson will help to develop their critical thinking skills.
In the Grade 7 SHARE program, there are short role-plays that follow this discussion that you can also use
in Grade 6. The role-plays are excellent as they demonstrate positive, proactive ways of relating, not just
stereotypical relationships.

Outline:
Introduction (10 min)
Activity 1: Gender Stereotypes Discussion (30 min)
Activity 2: Evaluating Gender Stereotypes Discussion (10 min)
Student Self-Assessment and Question Box (10 min)

Additional Materials:
None

Procedure:
Introduction (10 min)
Perform MindUp breathing (see page 17 for instructions).
Review ground rules.
Review key concepts from last class and answer Question Box questions.
• What is something you learned about belonging and self-esteem?
• What are some things you can do to keep your self-esteem high?
• Answer Question Box questions.
For more information and recommendations on how to answer questions effectively, please refer to page 9.
Read “What Counts?” with students in preparation for Lesson 3.
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ACTIVITY 1: GENDER STEREOTYPES DISCUSSION
Ask: What does stereotype mean?
“A widely held but fixed and oversimplified image or idea of a particular type of person or thing”.19
Ask: What are some typical examples?
A group of teens in a store must be shoplifting, men don’t cry, women are passive, etc.
Explain: These beliefs are so ingrained in our subconsciousness that many of us think that gender roles are
natural and so we usually do not question them. In this lesson we will look at these influences and see how
they affect our sense of self-esteem or self-worth, as well as how we behave and what choices we make. The
most important thing to remember as we talk and think about stereotypes is:
• We do not have to accept the limits of stereotypes.
• We have the power to decide what makes sense for us.
Ask: What does gender stereotype mean?
Gender stereotypes are simplistic generalizations about the gender attributes, differences, and roles of
individuals and/or groups. Stereotypes can be positive or negative, but they rarely communicate accurate
information about others.20
Write “Act Like a Man” at the top of the board. Use the image below as an example.
Ask: What does it mean to “act like a man”? What words or expectations come to mind?
Write student responses under the title “Act Like a Man”
Act Like a Man:
• tough
• in control
• don’t cry
• strong

Draw a box around the entire list. Leave visible for later reference.
Explain: This is the “Act Like a Man” gender stereotype. Inside the box is a list
of attitudes and behaviours that males are expected to adopt in the process of
becoming men in our society. Males are not born this way; these roles are learned
from a very early age.
Write “Act Like a Lady” at the top of the board. Use the image below as an example.

Ask: What does it mean to “act like a lady”? What words or expectations come to mind?
Write student responses under the title “Act Like a Lady”
Draw a box around the entire list. Leave visible for later reference.
Explain: This is the “Act Like a Lady” gender stereotype. Inside the box is a list
of attitudes and behaviours that females are expected to adopt in the process of
becoming women in our society. Females are not born this way; these roles are
learned from a very early age.

19
20

Act Like a Lady:
• thin
• passive
• delicate
• cries

http://www.dictionary.com/browse/stereotype
http://www.dictionary.com/browse/stereotype
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Ask: Where do we learn about gender stereotypes?
Who and what influences us?
Where do we find these messages in society? Be specific. (Entertainment? Sports? Media?)
Where do women learn these messages? Where do men? (Parents, families, community, etc.)
Write responses next to the “Act Like A Man” or “Be Ladylike” diagram.
Draw arrows and heavy lines to illustrate how these influences reinforce the wall of the stereotype box.

Act Like a Man:
• tough
• in control
• don’t cry
• strong

Magazines
Website

Act Like a Lady:
• thin
• passive
• delicate
• cries

Magazines
Website

Ask: How are stereotypes reinforced? What happens when we don’t fit into the box?
Possible answers include: name-calling, putdown, labels etc.
Explain: Name-calling is used in order to emotionally hurt or coerce people into conforming to the cultural
stereotype. It takes a lot of self-esteem and confidence to resist a stereotype.
Write responses along the along the left side of the appropriate box.
Draw arrows to illustrate how these influences reinforce the wall of the stereotype box.

Act Like a Man:
• tough
• in control
• don’t cry
• strong

Magazines
Website

Wimp
Tomboy
Nerd
Butch
							
						

Act Like a Lady:
• thin
• passive
• delicate
• cries

Magazines
Website

Exercise: Students draw the “Act Like a Man” box and “Act Like a Lady” box their activity books.

32

Sexual Health And Relationship Education (SHARE)

Activity 2: Evaluating Gender Stereotypes Discussion (10 min)
Ask: How many boys in the class feel like they shouldn’t cry if they want to be seen as strong or cool?
How about the girls?
How many girls here want to be held to the “ladylike” stereotype—passive and delicate?
How many people do you know who try hard to act like the stereotypes we are talking about,
without even a second thought?
What damage do they do to themselves and others?
Exercise: Students write responses in their activity books.
Explain: We are all individuals and real people who can experience the full range of emotions, including
happiness and sadness, love and anger. Stereotypes are destructive because they limit our potential. Yet, how
many people do we know who try hard to act like the stereotypes we are talking about, without even a second
thought? What damage do they do to themselves and others?
For example, boys are not born to be violent or have unhealthy attitudes toward girls. We learn these attitudes
and behaviours through the stereotypes of what society thinks it means to “Act Like a Man.” We can free
ourselves from the restrictions of these boxes once we see them as unattainable and destructive. We can then
start the process of change.
This is not to say that it’s wrong for boys to like sports or fix cars or for girls to enjoy cooking or sewing (cite
other examples from the brainstormed list). The problem is when we are told that we must perform these roles
in order to fit in. It is important for all of us to make our own decisions about what we do.
Explain: The ridgidly held belief that if you are a woman or a man, you must perform these specific roles, and
do them well, takes away our personal choice in determining our own interests and skills.
It also discourages men from participating in activities that are traditionally for women, such as hairdressing,
teaching, nursing or being a stay-at-home parent.
Gender stereotypes also prevent women from choosing roles that are traditionally for men such as construction,
engineering or certain contact sports like professional hockey.
Explain: We all have a choice: we can behave like the gender stereotypes in the boxes, which can lead to
unhappiness, loneliness, power imbalances and possibly violence. Or, we can have the courage to be ourselves
and find people who accept and respect us for who we really are. That may seem harder to do, but, as today’s
discussion has shown, it can be done. It makes a big difference when we listen to and respect other people’s
needs and wants.
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STUDENT SELF-ASSESSMENT AND QUESTION BOX (5 MIN)
Students fill in the Self-Assessment page for this lesson in their activity books.
Step 1: Did you learn what counts for this lesson?
1. I know…what gender stereotypes are and where they come from.
YES/NO/KIND OF
2. I can…identify how my life has been affected by these stereotypes.
YES/NO/KIND OF
3. I understand…how these stereotypes can be related to low self-esteem. YES/NO/KIND OF
Step 2: Are you on target?
Put an arrow into the target ring that best describes where you are at in your
overall understanding of this lesson.
Step 3: Write a question, or a new fact you learned this lesson, and put it in
the Question Box.

Teacher Mini-Assessment for Gr. 6 Lesson 3
QUESTION AT THE DOOR:
Next time the students line up, ask each student to give an example of a NON-stereotypical gender role as they
pass. Examples: a female firefighter or a boy who likes to bake.
Make a mental note, write down observations, give feedback.
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LESSON 4:
Values and Relationships

It’s not hard to make decisions when you know what your values are.
~ Roy Disney
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Theme 2: Relationships

Learning Standards Addressed in this Lesson:
Curricular Competencies
Healthy and active living
• Describe the impacts of personal choices on health
and well-being
Social and community health
• Describe and apply strategies for developing and
maintaining positive relationships
Mental well-being
• Describe and assess strategies for promoting mental
well-being, for self and others

CONTENT
• Influences on individual identity, including
sexual identity, gender, values, and beliefs

Timing: 50 minutes
Objectives:
• Identify and discuss students’ own values.
• Identify the differences between friendship and a romantic relationship.

What Counts? (Assessment):
Students will be able to:
1. Define relationships.
2. Identify personal values.
3. Describe important factors in a friendship and a romantic relationship.

Rationale:
It can be easier to deal with pressures and make decisions if we know what is important to us or what our
values are. This is especially helpful in all types of relationships with others.
Looking at ourselves, then others, builds a strong foundation for all relationships. Knowing what is important to
you helps you define and support the relationships and friendships in your life.
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Outline:
Introduction (10 min)
Activity 1: What Do I Value? (10 min)
Activity 2: What’s Important in a Relationship (25 min)
Student Self-Assessment and Question Box (10 min)

Additional Materials
None

Procedure:
INTRODUCTION (10 MIN)
Perform MindUp breathing (see page 17 for instructions).
Review ground rules.
Review key concepts from last class and answer Question Box questions.
• What are some examples of gender stereotypes for males and females?
• List behaviours you have noticed yourself or others doing that fit or go against these stereotypes.
• Answer Question Box questions.
For more information and recommendations on how to answer questions effectively, please refer to page 9.
Read “What Counts?” with students in preparation for Lesson 4.
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Lesson 4

Values and Relationships

What C ounts:
1. Know how to define the word relationship.
2. Identify personal values.

ACTIVITY 1: WHAT DO I VALUE?21 (10 MIN)

Explain: It is often easier to deal with
pressures if we know what is important to
us. For example, virtues such as honesty,
courage, hard work, kindness or love are
things we value.
Ask: What was it like doing the What Do I
Value checklist?

Activity 1: What do I Value?
Complete the “What Do I Value?” checklist with an adult support person.
Student: Draw a circle

around the number that shows how important each value is to you.

around the number that shows how important it is to you
Trusted Adult: Draw a square
that the participant values each item on this list.
wHat do i Value?

Very
Important

A Little
Important

Not
Important

1.

Being honest

1

2

3

2.

Feeling good about myself

1

2

3

3.

Being happy

1

2

3

4.

Caring for others

1

2

3

5.

Doing what my parents think is right

1

2

3

6.

Having fun

1

2

3

7.

Being popular

1

2

3

8.

Looking good

1

2

3

9.

Having the “right” clothes

1

2

3

Was it easy or difficult?

10. Being good in sports

1

2

3

What did you learn about yourself?

11. Having a boyfriend or a girlfriend

1

2

3

12. Having a good education

1

2

3

13. Taking responsibility for my actions

1

2

3

14. Getting along with my parents

1

2

3

15. Standing up for a friend who is picked on

1

2

3

Explain: It is important to know what we
value in order to make good decisions for
ourselves, including who we want to be in
relationship with.

Grade 6 Activity Book

Exercise: Before the start of this activity,
have students complete the “What Do I
Value?” checklist in their activity book with
a trusted adult.

3. Know the important factors in a friendship and a romantic relationship.

Theme TWO: Relationships

19

Getting support from trusted adults in our life can be an important part of getting to know what our personal
values are and to help with our decision-making.
It can be useful to consult with people we trust and care about when clarifying our values and making
decisions. Children learn their values from their family and adults who play an important role in their life such as
teachers, ministers, etc.

Activity 2: WHAT’S IMPORTANT IN A RELATIONSHIP22 (25 MIN)
Brainstorm to define the word relationship.
Write responses on the board or flip chart.
Explain: There are many different kinds of relationships in most peoples’ lives. For example, people have
relationships with family, friends and, especially as teens get older, work and romantic relationships. This activity
focuses on the important qualities that help create healthy relationships, starting with friendships.
Ask: What makes a good friendship?
What relationship qualities do you want in a friendship? (Examples: trust, respect, sense of humour,
communication, shared interests, responsibility, support during good and bad times, etc.)
Write student responses on board or flip chart.
Exercise: Students write their own “ingredients for friendship” in their activity books.

Adapted from “What Do I Value?” in Beyond the Basics: A Sourcebook on Sexuality and Reproductive Health Education (2001), Planned
Parenthood Federation of Canada.
22
Adapted from pp 117–118, “What’s Important in a Relationship?” exercise in Our Whole Lives: Sexuality Education for Grades 4–6
(Casparian, E.M. & Goldfarb, E.S., 2000).
21
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Remind students of the following four important ingredients for friendship:
1. Self-esteem
2. Availability
3. Reciprocity
4. Growth

Be a friend to yourself first.
Both people make themselves available and are reliable and consistent.
The give and take in a friendship is balanced with a strong sense of equality.
A healthy friendship changes, grows and encourages each individual’s personal growth.

Ask: How do you feel about yourself? Positively? Negatively?
How do you treat yourself? Are you kind to your body, mind and spirit?
Explain: Remember the lesson on self-esteem: Others tend to treat us the way we treat ourselves.
Ask: If a friend is someone who believes in you, do you believe in yourself?
If a friend puts him/herself down a lot, do you more easily tease them?
Are you honest with yourself and your friends?
Are they honest with you?
How can you tell?
Can you accept and forgive yourself after you have made mistakes?
Can you accept and forgive your friends when they make mistakes?
What might ruin a friendship for you? What is your deal-breaker?
Write student responses on the board or flip chart.
Brainstorm what it means to be in a romantic
relationship.
Ask: What should a romantic relationship
include?

Think about your self-esteem.
•

How do I feel about myself?

•

How do I treat myself?

Write or draw your reflections on this lesson. Think about what you’ve learned.

How do the qualities listed for a romantic
relationship differ from a friendship?
Write student responses on the board or flip
chart.

Grade 6 Activity Book

Exercise: Students write or draw their
reflections on this lesson in their activity books.

Theme TWO: Relationships
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21

STUDENT SELF-ASSESSMENT AND QUESTION BOX (10 MIN)
Students fill in the Self-Assessment page for this lesson in their activity books.
Step 1: Did you learn what counts for this lesson?
1. I can…define a relationship.
		
YES/NO/KIND OF
2. I know…what my own values are.
		
YES/NO/KIND OF
3. I know…the important factors in a healthy relationship. YES/NO/KIND OF
Step 2: Are you on target?
Put an arrow into the target ring that best describes where you are at in your
overall understanding of this lesson.
Step 3: Write a question, or a new fact you learned this lesson, and put it in
the Question Box.

TEACHER MINI-ASSESSMENT for Gr. 6 Lesson 4
QUESTION AT THE DOOR:
Next time students line up, ask this question before they pass: What is important in a friendship?
Make a mental note, write down observations, give feedback.
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LESSON 5:
Belonging and Starting Relationships

To the world you may be one person; but to one person you may the world.
~ Dr. Seuss
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Theme 2: Relationships

Learning Standards Addressed in this Lesson:
Curricular Competencies
Healthy and active living
• Describe the impacts of personal choices on health and well-being
Social and community health
• Describe and apply strategies for developing and maintaining positive relationships

Timing: 50 minutes
Objectives:
• Strengthen student understanding of key characteristics in successful relationships.
• Identify different types of (and the positive/negative reasons for starting) relationships.

What Counts? (Assessment):
Students will be able to:
1. List several different types of relationships.
2. Explain the different reasons for choosing to have a relationship.
3. List two ways a person can feel love and belonging without having a romantic or
sexual relationship.

Rationale:
By Grade 7, or the age of 12, eight per cent of Canadian youth will start to become sexually active. According
to research, early sexual activity is not as much about sexual pleasure and healthy connections in relationships,
as it is typically a search for belonging and love. Children who enter into early sexual activity are more at risk
of contracting sexually transmitted infections, becoming pregnant, and/or experiencing sexual exploitation and
abuse. By teaching children about sexual health, self-esteem and healthy relationships, studies have shown they
are more likely to delay sexual activity until they are older and more able to handle the physical and emotional
consequences.
This lesson includes discussion on finding other healthy ways to belong and experience love and attention.
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Outline:
Introduction (10 min)
Activity 1: Starting Relationships (30 min)
Student Self-Assessment and Question Box (10 min)

Additional Materials:
None

Procedure:
Introduction (10 min)
Perform MindUp breathing (see page 17 for instructions).
Review ground rules.
Review key concepts from last class and answer Question Box questions.
• Think of two values that are important to you in a friendship. Volunteers, share your chosen values and
give reasons why.
• Think of two values that are important in a romantic relationship and how it differs from a friendship.
• Answer Question Box questions.
For more information and recommendations on how to answer questions effectively, please refer to page 9.
Read “What Counts?” with students in preparation for Lesson 5.
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Activity 1: Starting Relationships23 (30 min)
Introduce the activity by pointing out that there are different kinds of relationships and different kinds of love.
Write the heading “People…” on the board or flip chart.
Brainstorm several different kinds of interpersonal relationships. Such as “people …”
• whom we love or care about
• who are in our family
• with whom we go to school
• with whom we are in a club or sports team
• with whom we hang out
• who teach us or train us
• whom we don’t like
• with whom we work
• to whom we are attracted
Exercise: In their activity books students write down the different types of relationships they have with the
people in their life.
Write the three types of relationships as column headings on the board or flip chart:
		

Social/Athletic		

Friendship		

Intimate/Love

Brainstorm the reasons people enter into each type of relationship. Responses may include:
• love
• crush/infatuation (how is this different from love?)
• power (status, money, material things, older age)
• communication (we talk a lot, they understand me)
• companionship
• respect
• recognition (social status, peers help us be seen as a cool person)
• to feel good about ourselves (self-esteem)
• friendship
• trust
• sex

Adapted from: Grade 5 Career Development Education—Treasure Quest 5 Student Workbook Lesson 2: I know what I like. Career/Life
Journeys Collection (Date unknown) Central Okanagan:SD#23.

23
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Belonging and Starting
Relationships

What C ounts:
1. Know several different types of relationships.
2. Be able to explain the different reasons for choosing to have a relationship.
3. Know two ways a person can feel love and belonging without having a
romantic or sexual relationship.

Explain: Relationships start for positive and
negative reasons. Identify the healthy and
unhealthy reasons to start a relationship.
Using the brainstormed class list, mark
a (+) beside the positive factors
(love, friendships, companionship) and an
(–) beside the negative factors (power, sex,
recognition) for starting relationship.

Activity 1: Starting Relationships
People can be in many different types of relationships (e.g., school friendships). Brainstorm
and write down the different relationships that you have with the people in your life.

Inside the circles, write reasons someone would enter into each type of relationship.

friendship
social / athletic

Grade 6 Activity Book

Exercise: Inside the three circles in their
activity books, students write some
reasons people might enter into each type
of relationship.

intimate / love

Theme TWO: Relationships
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Exercise: Students write two things in their activity books that seem to be important in all types of
relationships.
Explain: The media often influences how relationships are chosen. For example, a young person may choose
someone because he or she is muscular, or dresses in a popular style or hangs out with certain groups, or
because others approve.
Ask: Do you think the media is influencing these things?
Are muscles, looks, fashion and status important to you?
Is that bad? Or good?
Explain: Some people choose a relationship based on their own upbringing or moral values. Some people
choose a relationship to get away from home-based values, to be different or rebel against parents, families or
community.
Ask: Do young people end up in relationships because of peer pressure?
How could this happen? Example: All their friends are doing it or saying they are when they may be just as
scared or not interested yet in dating.
Explain: Romantic relationships, in particular, have a certain level of social, emotional and physical risk. For
many reasons, it is good to wait.
Ask: What would you wait for?
• To be older (so you have more emotional skills to handle the situation and knowledge or social intelligence
to know if someone really cares about you on the inside, and isn’t using you in any way).
• Until you really care about someone (this makes relationships way better).
• A relationship based first in friendship.
• Waiting to have sex helps your health. People who are sexually active when young have increased health
risks, like contracting a sexually transmitted infection.
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Explain: Relationships can feel good, especially when based in love, trust, respect and other positive factors we
discussed. We all want to feel good, to feel loved and experience affection and attention from those we care
about.
Brainstorm alternative ways of satisfying needs for belonging, love and attention other than having a romantic
or sexual relationship. Point out similarities in other columns.
Some suggestions include:
• Peer support groups (Girl Guides, Boy Scouts, Gay/Straight Alliances at school, church groups)
• First Nations dance troupes, other activities on the land
• Sports teams
• Music lessons, drama club, or other personal interest groups
• Mentoring programs, 4H
• Civic groups/clubs like Boys and Girls Club
• Social justice club at school
Explain: We all need people in our lives to foster a sense of belonging. However, it is important to develop
relationships that are motivated by positive and healthy factors. For some of us, it is very important to match
well with our upbringing but, mostly, it is important for us to match well with our own personal values (recall
Lesson 4).
Exercise: In their activity book students draw or write about two healthy ways to participate in relationships
that make them feel like they belong or bring them the love and attention they need—other than having a
romantic relationship.
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STUDENT SELF-ASSESSMENT AND QUESTION BOX (10 MIN)
Students fill in the Self-Assessment page for this lesson in their activity books.
Step 1: Did you learn what counts for this lesson?
1. I know…there are several different types of relationships. 			
YES/NO/KIND OF
2. I can…identify different reasons why people start relationships.
		
YES/NO/KIND OF
3. I know…two ways I can feel love and belonging without having a romantic relationship. YES/NO/KIND OF
Step 2: Are you on target?
Put an arrow into the target ring that best describes where you are at in your
overall understanding of this lesson.
Step 3: Write a question, or a new fact you learned this lesson, and put it in
the Question Box.

TEACHER MINI-ASSESSMENT FOR GR. 6 LESSON 5
CIRCULATE AND OBSERVE:
1. Do students understand important reasons why someone may enter into relationships?
2. Are students able to name two healthy ways they belong or feel loved?
Make a mental note, write down observations, give feedback.
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LESSON 6:
Communication Skills—Active Listening
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Theme 2: Relationships

I remind myself every morning: Nothing I say this day will teach me anything.
So if I’m going to learn, I must do it by listening.
~ Larry King

Learning Standards Addressed in this Lesson:
Curricular Competencies
Social and community health
• Describe and apply strategies for developing and maintaining positive relationships

Timing: 55 minutes
Objectives:
• Strengthen students’ knowledge of key characteristics of successful relationships.
• Build effective listening skills.

What Counts? (Assessment):
Students will be able to:
1. Identify listening as an important part of a healthy relationship.
2. Demonstrate active listening.
3. Appreciate how it feels when someone is listening, or not listening.

Rationale:
One of the key developmental tasks of adolescence is to gain experience and competence in building peer
relationships, friendships and eventually romantic relationships. This venture into peer and romantic relationships
occurs at the same time that young teens are struggling to let go of their dependence on family. Many youth
find themselves pushing away family relationships before they have had the time to figure out and navigate the
complexities of building new peer relationships.
Two of the most important skills needed for healthy relationships are the ability to listen and the ability to set
boundaries. In this lesson, students practise active listening. In the next lesson, students have an opportunity to
practise assertive refusal skills.

A resource for Yukon schools

47

Outline:
Introduction (10 min)
Activity 1: Active Listening (35 min)
Student Self-Assessment and Question Box (10 min)

Additional Materials
√ Prep one set of Listener Instruction Cards per pair of students (page 49).

Procedure:
Introduction (10 min)
Perform MindUp breathing (see page 17 for instructions).
Review ground rules.
Review key concepts from last class and answer Question Box questions.
• Give two healthy reasons for starting a relationship.
• Give two unhealthy reasons for starting a relationship.
• Answer Question Box questions.
For more information and recommendations on how to answer questions effectively, please refer to page 9.
Read “What Counts?” with students in preparation for Lesson 6.
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Activity 1: ACTIVE LISTENING24 (35 MIN)
Ask: What are some communication skills two people in a friendship or a relationship need? Examples:
listening, conflict resolution, being able to open up, etc.
Write student responses on the board or flip chart.
Explain: This activity will help to strengthen your active listening skills and demonstrate how listening is
important in building healthy relationships.
Prep Listener Instruction Cards below:
• Copy, cut and paste the following cards onto index cards or print onto card stock paper.
• Make enough copies for one card per pair of students.
• Write the corresponding number on the opposite side of the index card.

1

Listen carefully to your partner for about a minute, keeping
your eyes on them and paying attention to what they are
saying. Then, begin to get distracted, but don’t be too
obvious. Look at your watch or the clock, glance around,
drop your pen, etc., but pretend you are still listening.

2

Pay attention to your partner and what they are saying, but
disagree with everything they say. Interrupt while they are
talking to tell them what you think they should do, even if
they don’t ask for your advice. Point your finger at them and
try to be aggressive.

3

Listen to your partner carefully. Try to show that you
understand without talking. Look the person in the eyes
most of the time (not staring), and pay careful attention.
Do not speak.

Adapted from “Active Listening” exercise, pp 118–120, in Our Whole Lives: Sexuality Education for Grades 4–6 (Casparian, E.M. &
Goldfarb, E.S., 2000).

24
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Exercise Instructions
1. Group students into pairs.
2. Students choose to be Partner A (the Listener) or Partner B (the Speaker).
3. Partner A (the Listener) receives one index card with listener instructions. The instructions are a secret from
the Speaker.
4. Partner B (the Speaker) discusses a problem that s/he has recently experienced that they feel comfortable
sharing. Nothing too personal or intimate—a conflict with a sibling, parent or friend, or something more
generic.
5. Call time after three minutes. Students quieten to debrief. Return the card to the bottom of the pile.
Ask: Raise your hand if you drew card #1.
To Listeners: What were your instructions?
To Speakers: How well did your partner listen?
		

Did you feel you were being understood? Why or why not?

		

What would you have changed about your partner’s listening?

To Listeners: What was it like for you in your role?
Exercise: Repeat for #2 and #3 Listener Cards.
Draw two columns on the board or flip chart.
Under the first column, brainstorm some things a listener can do to hurt the communication process.
Under the second column, brainstorm behaviours that can help the process. This column should include several
nonverbal skills that involve using listener body language. Examples include making eye contact, leaning forward
toward the speaker, mirroring the speaker’s body language (e.g., facial expression, tone of voice).
Label the second column Active Listening.
Explain: This list describes Active Listening.
Active Listening involves more than just hearing the words someone is saying. It is trying to understand the
feelings underneath the words and showing the speaker that you are interested.
Paraphrasing what someone says, by restating it in fewer words or by using slightly different words, provides a
way to confirm your understanding of what was said. If you misunderstood, the other person can correct you
and explain things more clearly. If you understood, the person knows that you are really paying attention.
Exercise: Students review the Active Listening Skills checklist in the student activity book. Add any items
from the brainstorm not included in the book list.
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What C ounts:
1. Understand that listening is an important part of a good relationship.
2. Know how to be an active listener.
3. Know what it feels like when someone is listening, or not listening, to me.

Activity 1: Active Listening
Active Listening Skills Checklist
Give the speaker your full attention (e.g., leaning slightly forward toward the
speaker).
Make direct eye contact if you feel comfortable with it. Or, look into their eyes
off and on.
Don’t interrupt, judge or criticize.
Use nonverbal skills. Nod or shake your head; change your facial expression as
appropriate (e.g., show concern, interest, excitement).
Use verbal skills: brief verbal responses that indicate that you are listening, such
as “Yes,” “I see,” “Go on,” etc.

Try to figure out the feelings reflected by the speaker’s words. Be curious. Ask
questions such as “Are you nervous about going to high school?”, “Are you angry?”
Get feedback. Test how well you are understanding by telling the speaker what you
think is being said (e.g., “So what I think you are saying is …,” “If I can check what
you shared, I think you mean …”)
Add any items from the brainstorm not included in the list...

Theme TWO: Relationships

Grade 6 Activity Book

Ask questions to clarify what the person is saying and to encourage the person to
share more, such as “So, what happened that got you so upset?” or “What did you
think about that?”

27

Ask for a volunteer to share their story, from the partner exercise, in front of the class. As s/he is speaking, the
rest of the class demonstrates how to use the techniques identified in the Active Listening Skills checklist.
Students return to their pairs and switch roles. New Listeners will use active listening skills this time.
After three minutes, debrief activity.
Ask:
To Speakers: What was the experience like for you this time?
		

What Active Listening skills did your Listener use?

		

What could the Listener have done to be even more effective?

To All:
After this exercise, how would you evaluate your own listening skills with friends or
		family members?
		

How do you think your relationships will change if you use these skills?
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STUDENT SELF-ASSESSMENT AND QUESTION BOX (10 MIN)
Students fill in the Self-Assessment page for this lesson in their activity books.
Step 1: Did you learn what counts for this lesson?
1. I know… that listening is an important part of a healthy relationship. 		
YES/NO/KIND OF
2. I know…how to be an active listener. 					YES/NO/KIND OF
3. I know…what it feels like when someone is listening, or not listening, to me.
YES/NO/KIND OF
Step 2: Are you on target?
Put an arrow into the target ring that best describes where you are at in your
overall understanding of this lesson.
Step 3: Write a question, or a new fact you learned this lesson, and put it in
the Question Box.

TEACHER MINI-ASSESSMENT FOR GR. 6 LESSON 6
CIRCULATE AND OBSERVE:
1. Which students are having an easy or hard time working with peers during the active listening activity?
2. Who is able to show good examples of active listening?
3. How can I help students who may be struggling with active listening?
Make a mental note, write down observations, give feedback.
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LESSON 7:
Communication Skills—Assertive Refusal

Write to be understood, speak to be heard, read to grow.
~ Lawrence Clark Powell
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Theme 2: RELATIONSHIPS

Learning Standards Addressed in this Lesson:
Curricular Competencies
Healthy and active living
• Describe the impacts of personal choices on health and well-being
Social and community health
• Identify and describe strategies for avoiding and/or responding to
potentially unsafe, abusive, or exploitive situations
• Describe and assess strategies for responding to discrimination,
stereotyping, and bullying
• Describe and apply strategies for developing and maintaining
positive relationships
Mental well-being
• Describe and assess strategies for promoting mental well-being,
for self and others
• Explore and describe how personal identities adapt and change in
different settings and situations

CONTENT
• Strategies to protect
themselves and others from
potential abuse, exploitation,
and harm in a variety of
settings
• Consequences of bullying,
stereotyping, and
discrimination

Timing: 70 minutes

Objectives:
• Increase students’ knowledge of key characteristics of successful relationships.
• Demonstrate effective refusal skills.
• Formulate an assertive refusal.

What Counts? (Assessment):
Students will be able to:
1. Explain why it is important to know how to say “no.”
2. Describe how a person might feel when accepting, when they’d rather be refusing.
3. Demonstrate the three steps in making an assertive refusal.
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Rationale
This lesson teaches the skills for safely saying “no,” by using assertive refusal techniques.

Outline:
Introduction (10 min)
Activity 1: Challenges in Friendships (10 min)
Activity 2: Saying “No”: Three Steps to an Assertive Refusal (15 min)
Activity 3: Practising Refusals (25 min)
Student Self-Assessment and Question Box (10 min)

Additional Materials:
None

Procedure:
Introduction (10 min)
Perform MindUp breathing (see page 17 for instructions).
Review ground rules.
Review key concepts from last class and answer Question Box questions.
• Demonstrate two body language signs of active listening.
• What two things might you do if you were practising good, active listening?
• Answer Question Box questions.
For more information and recommendations on how to answer questions effectively, please refer to page 9.
Explain: Even when you love someone, friendships and relationships can end if you don’t have some critical
skills to help start and keep your connection and closeness with that other person. Fortunately, we can learn
these skills and they will help us in all of the relationships in our lives for the rest of our lives. Refusing in an
assertive manner is one of those critical relationship skills and we will learn how to do this during this lesson.
Read “What Counts?” with students in preparation for Lesson 7.
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Activity 1: CHALLENGES IN FRIENDSHIPS (10 MIN)
Explain: Every friendship and relationship will have challenges. Some are big, some are small. How you resolve
conflicts is a very important relationship skill to have now and in the future.
Ask: What are some challenges a person might face in a friendship or a romantic relationship?
Brainstorm and write responses on the board. For example: threats, pressures, etc.
TEACHER NOTE: If the class does not come up with things like “a friend wants you to try cigarettes” or
“a girlfriend wants you to kiss with her when you don’t feel ready yet,” then add a few of these types of
challenges to the list.
Explain: In the last few classes, we talked about what makes a friendship good, the types of relationships we
have in our lives and some reasons that we start those relationships, like joining a sports team to get some
exercise, have fun and make friends. We also talked about how important it is to know our own values as a
starting point for letting other people get close to us.
We also learned about and practised skills for active listening and how we show someone we care about them
by actually listening to what they have to say. Today, we’re going to add to our skills list by learning about how
to deal with some challenges in friendships.
One key skill is knowing how to say “No.” Knowing where your limits are and where the other person’s limits
are helps keep a relationship safe and healthy. It is important that you don’t feel you have to change yourself in
order to get love and care from another person.
Ask: Is it easy to say “no” to someone you care about? Why or why not?
What might happen if you refuse someone you care about? They might get angry; they might cut off the
relationship; they might get physically violent.
Exercise: Students draw an image of “Belonging” in the box in their activity books—whatever this word
means to them. For example, a picture of themselves with a pet or grandparent, on a team or in a group.
Explain: We all want to feel like we belong, but not at the expense of our own values and feelings of safety,
whether it’s emotional or physical safety.
It is important to know how to turn other people down when they ask for something you don’t want to give
them or don’t want to participate in.
Ask: Think of a time someone wanted you to do something you didn’t want to, but you said “yes” instead of
“no”? How did that make you feel?
Explain: You may feel just as awful when you don’t say what you want to say, or stand up for yourself, even if
it seems like a small thing, like whether or not you want dessert.
Practise saying no on the small things and you’ll be better at saying no when it comes to important things that
can have a big impact on your whole life, like taking drugs or cigarettes, or being sexually active, or even your
schooling, career and family.
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Saying NO to something you don’t want is really saying YES to yourself,
your own values and your highest good.
Ask: What is the difference between aggressive, assertive and passive behaviour?
To be aggressive means to behave in a forceful and emotional way towards others. Think of the TIME BOMB.
To be assertive means to behave in a way that gets your point across without hurting other people’s feelings.
Think of the DIPLOMAT.
To be passive is to behave in a way that does not get your point across to others and does nothing to stand up
for yourself or others. Think of the DOORMAT.

Activity 2: SAYING “NO”: THREE STEPS TO AN ASSERTIVE REFUSAL 25 (15 MIN)
Exercise: As a class read the
Saying “No” Three Steps to
an Assertive Refusal in the
student activity book.
Students take turns reading
the suggested lines aloud,
while other students follow
along or read silently.

Activity 2: Saying No: Three Steps to an Assertive Refusal
There are three steps to an assertive refusal. Only the second step is essential.
1. Say something caring.
• That’s flattering, but…
• It’s nice of you to offer, but…
• Thanks for asking, but…
• I’m glad you trust me to ask, but…
• I like you, too, but…

Debrief by writing the three
steps for Assertive Refusal on
the board.

• I care about you, but…
• I’m sure you have a good reason for asking, but…
• I love you, but…
2. Refuse.
• No.
• No, sorry.

Saying NO
to something you
do not want,
is really saying
YES to yourself,
your own values and
your highest good

• No, that’s all right.
• No, thanks.
• No, I’m OK.
3. State your decision.
• I’d rather...
• I prefer...
• I’m going to...
• I’m not going to...
• I don’t believe in...
• I’ve decided not to...
• I’ve decided to...
Or suggest an alternative.
Would you like to…?
Why don’t we

instead?

How about…?
Remember, you do not have to give a reason for your refusal. If you trust the person not
to argue with your decision, it’s OK to give a reason. But you never have to give a reason. It can
give the other person something to argue about or use to try to change your mind.

30
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Assertive Refusal
1) Say something caring.
2) Refuse.
This is the most important
step. Make sure you
include the word “NO.”
3) State your decision or
suggest an alternative.

Leave the steps visible for reference for the next exercise, “Practising Refusals.”
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Activity 3: Practising Refusal (25 min)
Exercise: Students work in pairs to practise their basic refusal skills. Students turn to the Basic Refusal Cards
in their activity books. There are 16 situations and each student chooses one scenario to role play, with their
partner. Students can refer to the Saying ‘No’ Three Steps to an Assertive Refusal (from Activity 2) for ideas on
how to say no. Each student writes a refusal on the card they chose.
During their role-plays, encourage students to use three assertive behaviours:
1. Eye contact
2. A firm or stable voice, loud enough to be heard clearly (but not yelling)
Activity
3: Practising
Refusal
3. Hands
raised
in refusal—does
not have to be a straight arm (seen as aggressive), just close to the body—
Work in pairs to practise your refusal skills. Choose 1 of the 16 situations to role play, with your
some
kind
of
non-verbal
cue.
Maybe
waving a hand back and forth in front of your body to signal “no”
partner and write your refusal on the card.
BaSic refuSal Game cardS

2
Your friend asks you to spend
the night, but you want to stay
home. You have to get up early
for karate class.

A basic assertive alternative
would be to refuse:

A basic assertive alternative
would be to refuse:

3
Your boyfriend or girlfriend wants
you to go camping with his or
her family. You wouldn’t feel
comfortable doing that.

4
Your uncle offers to let you drive
his motorcycle by yourself. You’re
too young, you know it’s against
the law.

A basic assertive alternative
would be to refuse:

A basic assertive alternative
would be to refuse:

5
Somebody you’ve just met says,
“Why don’t you give me your
number? I’ll call you.” You aren’t
sure it’s safe.
A basic assertive alternative
would be to refuse:

6
Your boyfriend or girlfriend asks
to “come over.” Your folks aren’t
home and it’s against family rules.
A basic assertive alternative
would be to refuse:

7
Your friend wants to “borrow”
your homework. You don’t want
to get in trouble for cheating.

8
Your friend offers to massage
your sore feet. They smell and
you would feel embarrassed.

A basic assertive alternative
would be to refuse:

A basic assertive alternative
would be to refuse:

Grade 6 Activity Book

1
Your brother asks you for $5
and you don’t want to give it to
him. You’re saving it for a concert
ticket.

Theme TWO: Relationships
9
Your mother offers to take you
out to eat. You’ve already been
asked to have dinner at a friend’s
house.
A basic assertive alternative
would be to refuse:

11
A man outside the grocery store
says, “Hey, I’ll buy you some
cigarettes if you let me keep the
change.” You don’t smoke; nor do
you want to try it.
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A basic assertive alternative
would be to refuse:

13
14
Your friend offers you some
Your friend’s dad invites you for
Smarties that her brother
dinner. They’re having liver. You
SHARE
Sexual
Health
Relationship
Education
gave| her.
There
is noand
box,
no
don’t like liver.
labelling to tell you they are really
Smarties. You think they might be
A basic assertive alternative
drugs.
would be to refuse:
A basic assertive alternative
would be to refuse:

12
Your girlfriend or boyfriend asks
to touch you in a way you don’t
feel good about.

15
Your friend wants you to take
a few dollars off your mother’s
dresser to go to the movies. You
don’t feel right about it.

A basic assertive alternative
would be to refuse:

A basic assertive alternative
would be to refuse:

16
Your friend Jane seems way
different than you, now that she
has started puberty. She wants
you to ask your friend Ben if he
likes her. You’d feel embarrassed.
A basic assertive alternative
would be to refuse:

Grade 6 Activity Book

A basic assertive alternative
would be to refuse:

10
Your friend offers to lend you
her toothbrush. You know it’s
not safe to use someone else’s
personal items like toothbrushes
and razors.
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Exercise: in their activity books students turn to the Advanced Refusal Cards.
Students write an advanced response for the scenario that they chose from the Basic Refusal Cards.
Ask students to read aloud or role-play their answers.
Write an advanced response, for the scenario that you chose from the Basic Refusal Cards.
adVaNced refuSal Game cardS

Or say something caring:

Refuse:

Refuse:

State your decision or suggest an
alternative:

State your decision or suggest an
alternative:

Or say something caring:

Or say something caring:

Refuse:

Refuse:

State your decision or suggest an
alternative:

State your decision or suggest an
alternative:

Grade 6 Activity Book

Or say something caring:

Theme TWO: Relationships
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STUDENT SELF-ASSESSMENT AND QUESTION BOX (10 MIN)
Students fill in the Self-Assessment page for this lesson in their activity books.
Step 1: Did you learn what counts for this lesson?
1. I know…why it is important to know how to say “no.” 		 YES/NO/KIND OF
2. I know…how it might feel if I accept, when I really want to refuse.
YES/NO/KIND OF
3. I can…use the Three Steps to Assertive Refusal. 			 YES/NO/KIND OF
Step 2: Are you on target?
Put an arrow into the target ring that best describes where you are at in your
overall understanding of this lesson.
Step 3: Write a question, or a new fact you learned this lesson, and put it in
the Question Box.

TEACHER MINI-ASSESSMENT FOR GR. 6 LESSON 7
QUESTION AT THE DOOR:
Next time the students line up, ask each student what the most important step to an assertive refusal is.
Answer – refuse.
Make a mental note, write down observations, give feedback.
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Theme 3: Body Science

LESSON 8:
Puberty Changes

Learning Standards Addressed in this Lesson:
Curricular Competencies
Healthy and active living
• Describe the impacts of personal choices on health and well-being
• Identify, apply, and reflect on strategies used to pursue personal
healthy-living goals
Social and community health
• Describe and apply strategies that promote a safe and caring
environment
Mental well-being
• Explore and describe strategies for managing physical, emotional,
and social changes during puberty and adolescence

CONTENT
• Sources of health information
• Physical, emotional, and
social changes that occur
during puberty, including
those involving sexuality and
sexual identity, and changes
to relationships

Timing: 55 minutes

Objectives:
• Describe physical, emotional and social changes that occur during puberty, e.g., menstruation, secondary
sexual characteristics, changing identity and moods.
• Describe positive coping strategies during puberty, including talking to a trusted adult and using
information phone lines.

What Counts? (Assessment):
Students will be able to:
1. List physical and emotional changes that happen during puberty.
2. Identify different body types.
3. Explain the importance of respect for one’s body and the bodies of others.

Rationale:
Puberty is a time of change and growth that can be both exciting and frightening. This lesson will give students
the opportunity to learn about the basic physical changes that occur during puberty. Students will learn that
boys and girls have similar and different experiences during puberty. They will have the opportunity to discuss
the changes that are both similar and unique to each gender. Students will also learn to identify positive coping
strategies to use during puberty. It is not enough to know what happens during puberty. It’s also important to
learn how to keep an adult body healthy and free of infection.
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Outline:
Introduction (10 min)
Activity 1: The Language of Sexual Health (10 min)
Activity 2: Puberty Discussion Questions (5 min)
Activity 3: Puberty Changes Review (10 min)
Activity 4: Body Types (10 min)
Student Self-Assessment and Question Box (10 min)

Additional Materials:
√ Boys/Girls/Both Puberty Changes Cards (see page 67-75)
√ Puberty Changes Answer Key (see page 76)

Procedure:
Introduction (10 min)
Perform MindUp breathing (see page 17 for instructions).
Review ground rules.
Review key concepts from last class and answer Question Box questions.
• Have students name the three steps of an assertive refusal.
• Answer Question Box questions.
For more information and recommendations on how to answer questions effectively, please refer to page 9.
Explain: This lesson begins the Body Science unit. In the next few classes, we’ll talk about the changes that
your bodies are going through or will go through as you develop from a child into an adult.
We’ll also review the scientific names for our reproductive, or sexual, body parts. This year, we’ll be talking
about how reproduction happens and how a baby begins to develop in a mother’s uterus, or womb. We’ll also
be talking more about how to prevent sexual abuse.
Sometimes when we talk about human sexuality and the reproductive system, people feel shy or remember
times when they were uncomfortable, particularly if someone touched them in these private parts when they
didn’t want them to. If this happened to you, please come see me outside of class, or tell an adult you trust.
Sometimes people feel like laughing or running away when we talk about sexual health. Feelings can be quite
confusing and quite strong.
Ask: Do you remember what you can do when you have a strong feeling?
Remind students of the Alphabet of Emotions chart and Feelings Thermometer.
Perform a breathing exercise, such as Bunny Breath. Use this quick tool periodically throughout the class to
refocus everyone, especially if the noise or excitement level rises and students stop listening.
Read “What Counts?” with students in preparation for Lesson 8.
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Activity 1: THE LANGUAGE OF SEXUAL HEALTH26 (10 MIN)
Brainstorm dictionary or scientific words for body parts that are not related to sexuality.
Write each word on the board under the heading Other Body Parts.
Write another heading Private/Sexual Body Parts on the board.
Brainstorm words for private body parts or those related to sexuality. Write each word on the board under this
heading.
TEACHER NOTE: If a student tosses out a slang word, write it down without reacting if it is not too bad,
or just nod to the student and say you’ll come back to it if you are not comfortable with writing the word, or
it is too offensive/misogynistic. The less you judge the slang terms, the less power they have. Soon, they are
not even funny and students will try to use the scientific terms to prove their knowledge.
It is important to not reinforce any sense of shame associated with sexuality.
Sometimes students hear these words from their home environment and do not really know what they mean.
Sometimes they are trying to get a reaction from the teacher. The more calm and less reactive you are, the
more students will let go of the need to use “bad words.”
This activity is a great ice-breaker and the giggling will die down on its own.
Do not write down words that are blatant curses or if a student is baiting. Don’t judge the student. Just calmly
make a note, come back to it and diffuse the situation with the explanation below.
Explain: Students obviously know lots of different terms but it is important to know the dictionary or scientific
words for private body parts or those related to sexuality (e.g., buttocks, vulva, and testicles versus bum,
Va-JayJay, or balls).
Go back and correct any slang word on the list with the scientific term.
Explain: If a swear word or curse surfaces, explain more about how slang words and curses reflect very
negative feelings about a certain gender or race or other groups of people. Use the explanation provided below
for guidance to explain and reinforce that scientific terms are the most respectful.
Exercise: ask students to fill out the below chart in their activity book.
Non-Sexual Body Parts

26

Sexual Body Parts

Adapted from Alberta Health Services, 2013, teachingsexualhealth.ca, Gr5,Lesson 1
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Ask: How did it feel to say/hear the words on the first list (Other Body Parts)?
How did it feel to say/hear the words on the second list (Sexual Body Parts)?
Why do we sometimes use slang for body parts related to sexuality?
What are the benefits of using scientific or dictionary words?
• Scientific words are easier to understand because they have an official definition.
• Everyone tends to understand these terms clearly, including doctors and other adults. It is important to be
able to speak clearly about your body and to be able to ask questions if you are confused or worried.
• Being familiar with language appropriate to use in public is important to enhance your sense of self.
Language is a powerful tool. It also helps you develop greater confidence and empowerment.27
• You need to know the correct term so that you can talk to your doctor when you need to. You don’t want
to be an adult and go to the doctor and have to say, “my pee-pee hurts.” You’ll want to be much more
specific and aware of your body and your health.
• Scientific terms are naturally respectful. Slang words are often used in a derogatory way or as put-downs.
Therefore, slang words in general are hurtful or demeaning to a whole group of people such as women,
men or homosexuals.
TEACHER NOTE: If a student uses a slang word during the class, acknowledge the slang word and then
introduce the correct terminology. Model correct terms, even if not yet comfortable.
Instead of saying, “There are questions here about boys’ ‘thingies’,” say, “Lots of people have questions about
penises.”
Exercise: In their activity books, students write two reasons it is important to use scientific terms for sexual
body parts instead of slang or swear words.
TEACHER NOTE: Keep in mind that students with differing abilities may have very different interpretations
of sexual health information (e.g., the menstrual cycle, menstrual bleeding, ejaculation, etc.). This may be
very scary or very funny to them and it is important for the teacher to anticipate different reactions. Keep
explanations concrete and use simple visuals where possible.

27
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Activity 2: PUBERTY DISCUSSION QUESTIONS28 (5 MIN)
Ask: What do we mean when we use the term puberty?
Changing from a child to a teenager is called puberty. A teenager is sometimes called an adolescent. Puberty
happens to everyone. You will begin to notice body changes, thought changes and relationship changes as you
go through puberty.
Ask/Describe: What makes puberty start?
A gland in the brain called the pituitary gland starts to send out sex hormones, mostly estrogen in
females and testosterone in males. These hormones signal the body to change.
Ask: Do boys and girls go through puberty at the same age?
Changes experienced in puberty can happen to different people at different times—puberty can begin as early
as eight years old and continue until eighteen. Girls usually experience puberty earlier than boys.
Each person has a body clock that is right for him/her. You can’t decide when you want to go through puberty
and you can’t stop it happening. Everyone is different.
Girls usually begin puberty changes between the ages of eight and thirteen. For boys this age range is twelve to
fifteen. The changes are generally complete by the age of eighteen for girls and twenty for boys.

TEACHER NOTE: Students who develop signs of puberty earlier or later than their peers may feel
embarrassed and uncomfortable with their changing bodies. Teasing and bullying can occur. Be sure to
watch for signs of this with your students.
Exercise: Students write down the age that puberty begins for females and males
How old are females when puberty begins?
How old are males when puberty begins?
Ask: What is the main thing a human body can do after puberty that it can’t do before?
Make babies. Puberty is the process of our bodies maturing so that we have the option of reproducing.
This does not mean we are emotionally prepared to do so.

28

Adapted from Alberta Health Services, 2013, teachingsexualhealth.ca, Puberty Quick Lesson, Grades 4–6
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Activity 3: PUBERTY CHANGES REVIEW29 (10 MIN)
TEACHER NOTE: This is a quick review exercise, from grade 4 and 5 SHARE.
Photocopy the Male, Female, Both cards (pages 67–75), and cut them into cards.
Draw three columns on the board and title them:
• Male
• Female
• Both
Exercise: distribute the Male/Female/Both cards, one to each student, or have students take a card from a pile.
Students work in pairs or alone to place each card under the title which best fits the puberty change described.
Review with students the card placement and make the necessary changes. See page 76 for answer key.
Discuss:
• The changes happening to you are common and could happen to anyone.
• The changes you are going through are all signs of puberty and will happen to different people at
different times.
• Some of the changes during puberty are physical—when our body changes. Some of the changes
are emotional—how we feel about ourselves and the people around us. All of these changes are the
expected changes of puberty and take a little getting used to.
• Don’t be afraid to talk to someone like your parents or friends about how you are feeling, or write down
your feelings in a private journal.
Exercise: Students fill in the chart in their activity books with the correct answers.

29
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“Male/Female/Both” Cards

grow taller
acne

(pimples)

hair grows
on face
hair grows
in armpits
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sweat glands
develop
breasts develop
sperm production
starts in testicles
testicles
grow bigger
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wet dreams
(nocturnal emissions)

skin gets oily
voice changes
hair gets oily
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hair grows on
genitals (pubic hair)
hips get bigger
shoulders get
wider
penis grows
bigger
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body produces
sex hormones
erections happen
out of the blue
sperm can be
released from penis

periods
(menstruation)
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start having
sexual thoughts
start producing
more vaginal fluids
friendship becomes
more important

thinking about
the future
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stronger feelings of
wanting to be liked

labia grow
and darken
ovaries start
releasing ova
mood swings
A resource for Yukon schools
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start having
sexual feelings
can become
interested
in having a
boyfriend or
girlfriend
concerned about
looks (appearance)
74
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desire for more
independence
sometimes feel
lonely and confused
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Puberty Changes Answers 30

Male

Female

Both

Grow taller

X

Skin gets oily

X

Acne (pimples)

X

Voice changes

X

Hair grows on face

X

Hair gets oily

X

Hair grows in armpits

X

Hair grows on genitals (pubic hair)

X

Sweat glands develop

X

Breasts develop*

X

Hips get bigger

X

Shoulders get wider

X

Start producing sperm

X

Penis grows bigger

X

Testicles get bigger

X

Body starts producing sex hormones

X

Wet dreams (nocturnal emissions)

X

Erections happen out of the blue (penis gets hard)

X

Sperm can be released through penis (Ejaculation)

X

Start releasing eggs (Ovulation)

X

Vulva grows and labia grow and darken

X

Periods (Menstruation)

X

Mood swings

X

Start having sexual thoughts

X

Start having sexual feelings

X

Start producing more vaginal fluids (including “damp
dreams”)

X

Can become interested in having a boyfriend or girlfriend

X

Friendship becomes more important

X

Sometimes feel lonely and confused

X

Stronger feelings of wanting to be liked and to “fit in”

X

Want more independence

X

Thinking about the future

X

Concerned about looks (appearance)

X

* Breast development is related to an increase in the estrogen hormone. Males normally produce some estrogen
in the adrenal glands and testes. Nearly one in two boys experience temporary enlargement of the breasts
during puberty.

Adapted from: Canadian Federation for Sexual Health. (2005). Beyond the Basics: A Sourcebook on Sexuality and Reproductive Health
Education. Ottawa: Author Copyright 2007—Calgary Health Region—www.teachingsexualhealth.ca.
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ACTIVITY 4: BODY TYPES (10 MIN)
Exercise: Students turn to the “Body Types” diagram in their activity books.
Discuss with students the many possible body types. Explain that the possibilities are endless: taller, rounder,
not much taller or rounder, broader shoulders, wider hips and narrow shoulders, etc.

Ask: Do our body types change over a lifetime? (for some people yes; for some people, no)
Explain: Everyone has a different body type and we need to respect all body types as well as our own and
others’ development rates. To demonstrate respect, use positive respectful language toward everyone’s bodies–
including your own.
Ask: What does respectful language sound like?
Exercise: Students write down examples of respectful language in their activity books.
Remind students of the class ground rules (no put-downs, no personal comments about someone’s physical
body, no name-calling, no labelling, no teasing).
Explain: It is important to learn to see people as more than their body. That’s just the cover. A person’s
character, sense of humour, intelligence, goals, interests, etc.–all of these things are who a person really is.
Exercise: Students draw a picture of someone who is happy with their body type.
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STUDENT SELF-ASSESSMENT AND QUESTION BOX (10 min)
Students fill in the Self-Assessment page for this lesson in their activity books.
Step 1: Did you learn what counts for this lesson?
1. I can…list changes that happen to boys and girls, both physically		
and emotionally, during puberty.
2. I know…that there are different body types and that people’s		
bodies can change over time.
3. I can…show respect for all body types, including my own. 		

YES/NO/KIND OF
YES/NO/KIND OF
YES/NO/KIND OF

Step 2: Are you on target?
Put an arrow into the target ring that best describes where you are at in your
overall understanding of this lesson.
Step 3: Write a question, or a new fact you learned this lesson, and put it in
the Question Box.

TEACHER MINI-ASSESSMENT for Gr. 6 Lesson 8
CheckinG IN:
Write on the board: EASY, NOT BAD, A BIT DIFFICULT, TOO HARD
As the lesson ends, students put a checkmark under the heading to describe their level of understanding.
Make mental notes, write observations, give feedback.
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LESSON 9:
Reproductive Anatomy

Take care of your body. It’s the only place you have to live.
~ Jim Rohn

“

6
“
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Theme 3: Body Science

Learning Standards Addressed in this Lesson:
Curricular Competencies
Mental well-being
• Explore and describe strategies for managing
physical, emotional, and social changes during
puberty

CONTENT
• Sources of health information
• Physical, emotional, and social changes
that occur during puberty, including those
involving sexuality and sexual identity, and
changes to relationships

Timing: 70 minutes

Objectives:
• Identify and describe the stages and factors that can affect human development from conception
through birth.
• Review the anatomy and physiology of male and female reproductive systems.

What Counts? (Assessment)–MALE:
Students will be able to:
1. Identify three male reproductive parts on the OUTSIDE of the body.
2. Identify four male reproductive parts on the INSIDE of the body.
3. Define the words semen, nocturnal emission, erection and ejaculation.

What Counts? (Assessment)–FEMALE:
Students will be able to:
1. Identify three female reproductive parts on the OUTSIDE of the body.
2. Identify four female reproductive parts on the INSIDE of the body.
3. Define ovulation and describe the female menstrual cycle.

A resource for Yukon schools

79

Rationale:
It is important to understand the male and female anatomy in order to study conception.
This lesson provides students with a review of the anatomy they learned in grade 4 and 5 and encourages them
to begin to think more in depth about the process of fertilization and conception.

Outline:
Introduction (10 min)
Activity 1: Anatomy Vocabulary Matching Game 1—Terms (20 min)
Activity 2: Anatomy Vocabulary Matching Game 2—Definitions (20 min)
Activity 3: Male and Female Reproductive Systems Fact Sheets (10 min)
Student Self-Assessment and Question Box (5 min)

Additional Materials:
None

Procedure:
INTRODUCTION (10 MIN)
Perform MindUp breathing (see page 17 for instructions).
Review ground rules.
Review key concepts from last class and answer Question Box questions.
• Name three puberty changes that happen to both males and females.
• Answer Question Box questions.
For more information and recommendations on how to answer questions effectively, please refer to page 9.
Read “What Counts?” with students in preparation for Lesson 9.
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Activity 1: ANATOMY VOCABULARY MATCHING GAME 1–TERMS (20 MIN)
Exercise: In the activity book, students label the male and female reproductive systems diagrams using the
anatomy vocabulary terms provided. This activity can be done in pairs, small groups or individually.
Review the answers as a class, using the Anatomy Vocabulary Answer Key as your guide. Project answers on
the board or draw the anatomy, adding names as you move through the parts.
External and Internal Male Reproductive Systems
Male Reproductive System image (blank) is in the student activity book.

Penis
Foreskin

Urethral opening
Scrotum

Anus

Vas Deferens
Bladder
Seminal Vesicle
Prostate Gland
Cowper’s Gland

Urethra
Penis
Rectum

Glans

Anus

Foreskin
Epididymis

Circumcised Penis

Testicle (testis)
Scrotum
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External and Internal Female Reproductive Systems
Female Reproductive System image (blank) is in the student activity book.

Mons Pubis
Clitoris

Urethral Opening
Vulva

Inner Labia
Outer Labia
Vaginal Opening

Anus

Fallopian tube
Ovary

Uterus

Cervix

Bladder

Vagina
Urethra

Anus
Vaginal opening
Inner labia
Clitoris
Mons pubis
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Outer labia

ACTIVITY 2: ANATOMY VOCABULARY MATCHING GAME 2–DEFINITIONS (20 MIN)
Exercise: Students turn to the Anatomy Vocabulary Matching Game 2 in the student activity book. Using the
terms provided, in the blank space (left column) students write down the correct body part name next to the
body part definition (right column).
Four terms were not in the last activity: ejaculation, semen, menstruation, ovulation.
Depending on the maturity of the class, this activity can be done in pairs, small groups, or individually.
After 10 minutes, review answers as a class using the Anatomy Vocabulary Matching Game 2 Answer Key.

Anatomy Vocabulary Matching Game 2 Answer Key
Body Parts

Body Part Definitions

Anus

The opening at the end of the digestive tract where feces leaves the body

Bladder

A sac inside the body that holds the urine

Cervix

The bottom of the uterus that is nested inside the vagina

Circumcision

A procedure to remove the foreskin from the penis

Clitoris

Female sex organ that becomes larger and firmer during sexual arousal

Semen

A thick fluid containing sperm

Erection

When the penis becomes larger, longer and firmer due to sexual arousal

Fallopian Tubes

Tubes connecting the ovaries to the uterus through which the ovum travels after ovulation;
fertilization occurs here

Prostate Gland

A walnut-sized gland attached to the seminal vesicles and located between the bladder
and penis, it produces fluid to create semen

Foreskin

The skin covering the tip of the penis; removed at circumcision

Menstruation

The process of monthly shedding of the uterine lining

Ovaries

Female glands that produce ova

Ovulation

Process of releasing an ovum from the ovary

Ovum

The sex cell produced by a female

Penis

Male external sex organ from which semen and urine leaves the body; can become erect
when sexually aroused

Scrotum

External sac that covers and protects the testicles

Ejaculation

Process of when semen is released from the penis at peak arousal

Seminal Vesicles

Where semen is stored

Sperm

Male reproductive/sex cell

Testicles

Sperm-producing glands/organs

Urethra

In a female, urine passes—and in a male, urine and semen pass—through this tube to the
outside of the body

Uterus

Where a developing fetus/baby grows inside the mother

Vagina

A muscular passageway leading from the uterus to the outside of the female body

Vas Deferens

Narrow tubes that carry sperm from the testicles to the urethra

Vulva

The external female body parts, including the clitoris and the labia which protect the
urethral and vaginal openings
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ACTIVITY 3: MALE AND FEMALE REPRODUCTIVE SYSTEMS FACT SHEETS (10 MIN)
Explain: Building on detailed descriptions given in Grade 5, this year we will be expanding on some of the male
and female anatomy and processes involved in reproduction.
Exercise: Read with the students, or have them look over, the Male and Female Reproductive Systems
Fact Sheets in the student activity book and write any immediate questions down for the Question Box.
Encourage students to read these Fact Sheets in more detail at home as there will be a quiz at the end of the
Body Science series.
New or expanded terms include: labia majora, labia minora, clitoris, vaginal fluids, seminal fluid and prostate
gland.

Fact Sheet: Male Reproductive System
On the outside of the male body, we can see the:
Penis
• The penis is the male external sex organ, which is made up of spongy material that fills up with
extra blood and becomes erect when sexually aroused.
• Semen and urine come out of the penis, but never at the same time.
• The penis continues to grow as does the rest of the body. Some naturally curve and all are
different shapes and sizes.
• The penis has a foreskin, unless it’s been removed by an elective surgery called “circumcision.”
The foreskin protects the glans/head of the penis and retracts partially or fully during an erection.
• Many boys are circumcised and many are not.
Scrotum
• The scrotum is the sac that holds the testicles and pulls the testicles closer to the body if it is cold
and lowers away from the body if it is hot, to keep sperm production healthy.
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Inside the male body is the:
Urethra
• The urethral opening can commonly be seen at the tip of the penis. Urine and semen pass
through this tube to the outside of the body.
• Urine and semen cannot come out at the same time.
Testicles
• Testicles are the male sex glands that are held in the scrotum, where sperm are produced.
• Unlike the female sex glands—the ovaries—the testicles are on the outside of the male body so
that they can stay cooler than body temperature for healthy sperm production.
• One testicle hangs a little lower than the other so they can move together without being
squished.
• This is a very sensitive area of the body. It is important to protect the testicles at all times,
especially during contact sports.
Sperm and Seminal Fluid
• Sperm are male reproductive cells, which are microscopic in size, and are made in the testicles.
• Once sperm production starts during puberty, millions are made every day.
• Sperm travel up the tubes of the vas deferens to the seminal vesicles.
• The seminal vesicles are two small pouches behind the bladder which create and store seminal
fluid.
Prostate Gland
• A walnut-sized gland attached to the seminal vesicles and located between the bladder
and penis.
• It produces a special fluid that makes up semen. This fluid is what gives semen its white colour
and helps the sperm cells move faster.
Semen
• The seminal vesicles and the prostate gland create the fluid known as semen, which contains
about 300 million sperm cells from the testicles.
• Semen is the white, sticky fluid that is ejaculated from an erect penis. There is about 5 ml of
semen in ejaculate.
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Other Definitions:
Erection
• An erection is when the penis fills with blood and become larger, longer and firmer, standing out
from the body.
• Erections happen all through childhood (even in the womb), into puberty and adulthood.
• They occur most often during puberty and can happen when you least expect them (first thing in
the morning, during sleep, vibrations from riding a bicycle, sexual arousal).
• Erections can go away by themselves or after ejaculation.
Ejaculation
• Although boys may experience erections at an early age, they are not able to ejaculate until their
bodies begin producing sperm and semen during puberty.
• First ejaculation commonly occurs as early as 12 or as late as 17 years of age.
A word about Nocturnal Emissions
• Also known as “wet dreams,” they begin during puberty, when a boy gets an erection then
ejaculates while he is sleeping.
• Nocturnal emissions are the body’s way of adapting to the commencement of sperm and semen
production. It can be considered the body “practising” for reproduction.
• These events are a common occurrence during puberty but some boys/men do not have them.
• They tend to stop later in puberty once the body is used to producing sperm and semen. Some
men continue to have nocturnal emissions throughout their lives.
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Fact Sheet: Female Reproductive System
Outside the female body we can see the vulva. The vulva has three parts: the inner labia (labia
minora), the outer labia (labia majora) and the clitoris. The vulva also protects two openings—the
urethral and vaginal openings.
Labia Minora and Labia Majora
• The labia minora, the inner lips, grow and darken during puberty. They are sometimes
asymmetrical (not the same) in length by the end of puberty.
• There are many different shapes, sizes and hues of colour that each female’s labia minora will
become.
• The outer labia is called the labia majora and while it does grow in puberty, it tends to only
darken and change a little. These are the outer “lips” of the vulva.
Clitoris
• The clitoris is the female sex organ which is highly sensitive and becomes larger and firmer during
sexual arousal.
• The glans (head) is located above the urethra, under the clitoral “hood” (skin similar to male
foreskin). The clitoral hood is skin that is joined to the labia minora, the inner labia.
• It has multiple parts located inside the body, including a shaft. The shaft can commonly be seen
under the clitoral hood, especially when erect.
• Like other body parts, the clitoris grows in puberty and can eventually grow outside of the outer
labia/vulva.
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Inside the female body is the:
Urethra
• The urethra is the tube through which urine passes from the body.
• It has a very small opening between the clitoris and the vagina.
• It is part of the urinary system but also has a urethral sponge wrapping around it, which is
connected to the “arousal network.”
Vagina
• The vagina is the passageway leading from the uterus to the outside of the female body.
• Blood and fluids from the uterus pass through the vagina during menstruation.
• The baby passes from the uterus through the vagina during vaginal childbirth.
• A thin membrane called the hymen lies just inside and surrounds the vaginal opening, and is
present at birth. It may cover a lot of the vaginal opening or it may not be noticeable by puberty.
The hymen often opens before puberty, and before becoming sexually active, due to physical
activity and/or objects pushed inside the vagina.
• When/if a female opens her hymen from finger manipulation, using a tampon, or having sex, she
may feel some discomfort and may experience some bleeding.
Cervix
• The cervix is the bottom of the uterus that is nested inside the upper area of the vagina.
• The cervix helps to keep germs from getting into the uterus.
• It helps to hold a baby in the body as it develops, and then it opens to birth the baby.
Uterus, Fallopian Tubes and Ovaries
• The uterus is the place in a woman’s body where a baby can grow, also called the womb.
• The uterus enlarges during pregnancy, making a pregnant woman’s belly look large and round.
• Fallopian tubes are narrow tubes that connect the ovaries to the uterus.
• The ovaries are the glands that produce ova (eggs).
• The ovum (one egg) travels through one of the fallopian tubes after ovulation.
• Fertilization occurs in the fallopian tubes.
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Other Definitions:
Vaginal Fluids and Menstruation
• Once puberty begins, a girl may notice a discharge of fluids from her vagina, for example on her
underwear or on toilet paper. It can vary from whitish and pasty, to clear and slippery. This means
a girl’s body is starting to mature and her period (menstruation) could be starting soon.
• Once the menstrual cycle begins, the uterus grows a lining of blood, fluids and tissue that would
nourish a growing fetus if conception and fertilization occur.
• This lining sheds approximately once a month if conception and fertilization do not occur.
• Once vaginal fluids start to flow more, a girl in puberty may experience wetness from sexual
thoughts or from arousal or for no reason at all. She can sometimes experience “damp dreams”
where she wakes up with a lot of wetness at night, similar to a nocturnal emission. This can
happen to a lot of girls, especially in later puberty.
• Fluids coming from the vagina and uterus are normal and help to keep the vagina clean and
healthy. If the discharged fluids smell bad or your vulva/vagina is itchy, it could signal infection
and require medical treatment.

Ask: If you have questions about male or female reproductive anatomy and/or puberty changes,
who can you ask?
• Parent/guardian
• Trusted adult
• Nurse or call 811 any time
• Doctor
• Yukon Sexual Health Information toll-free phone line. Talk to a nurse about any questions,
9am–9pm, Monday to Friday 1-800-SEX-Sense (1-800-739-7367)
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STUDENT SELF-ASSESSMENT AND QUESTION BOX (10 MIN)
Students fill in the Self-Assessment page for this lesson in their activity books.
Step 1: Did you learn what counts for this lesson?
1. I can…identify three male reproductive parts on the OUTSIDE of the body.		
YES/NO/KIND OF
2. I can…identify four male reproductive parts on the INSIDE of the body.		
YES/NO/KIND OF
3. I know…the meaning of the words semen, nocturnal emission,			
YES/NO/KIND OF
erection and ejaculation. 									
4. I can…identify three female reproductive parts on the OUTSIDE of the body.
YES/NO/KIND OF
5. I can…identify four female reproductive parts on the INSIDE of the body.		
YES/NO/KIND OF
6. I know…several details about the female menstrual cycle (period),		
YES/NO/KIND OF
including the meaning of ovulation.
					
Step 2: Are you on target?
Put an arrow into the target ring that best describes where you are at in your
overall understanding of this lesson.
Step 3: Write a question, or a new fact you learned this lesson, and put it in
the Question Box.

TEACHER MINI-ASSESSMENT FOR GR. 6 LESSON 9
CHECKING IN:
Write on the board: EASY, NOT BAD, A BIT DIFFICULT, TOO HARD
As the lesson ends, students put a checkmark identifying how they felt the lesson was for them.
Make adjustments to subsequent lessons to ensure understanding.
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LESSON 10:
Human Reproduction31
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Theme 3: Body Science

Friendship with one’s self is all important, because without it one cannot be friends
with anyone else in the world.
~ Eleanor Roosevelt

Learning Standards Addressed in this Lesson:
Curricular Competencies
Healthy and active living
• Identify, apply, and reflect on strategies used to pursue
personal healthy-living goals
Mental well-being
• Explore and describe strategies for managing physical,
emotional, and social changes during puberty

CONTENT
• Sources of health information
• Physical, emotional, and social
changes that occur during
puberty, including those involving
sexuality and sexual identity, and
changes to relationships

Timing: 65 minutes

Objectives:
• Review basic processes of reproduction, sperm production and menstruation.
• Identify and describe the stages that can result in pregnancy.
• Use a hands-on demonstration of menstrual pads and tampons to build empathy between the sexes.

What Counts? (Assessment):
Students will be able to:
1. Describe the five steps in sperm production and movement in the male body.
2. Describe the five steps in the menstrual cycle.
3. Describe the four steps of how pregnancy happens.

Rationale:
This is a simple lesson built to review the process of human reproduction, including sperm production,
menstruation and an introduction to conception.
Students with developmental disabilities may have very different interpretations of the menstrual cycle,
menstrual bleeding, ejaculation, etc. This may be very scary or very funny to them and it is important for the
teacher to anticipate different reactions. Keep explanations concrete and use simple visuals where possible.31

31

Adapted from Alberta Health Services, 2013, teachingsexualhealth.ca, Grade 7 Reproduction Lesson.
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Outline:
Introduction (10 min)
Activity 1: Sperm Production (10 min)
Activity 2: The Menstrual Cycle (10 min)
Activity 3: How Reproduction Happens (15 min)
Activity 4: Demonstration of Menstrual Products and Charting (10 min)
Student Self-Assessment and Question Box (5 min)

Additional Materials:
√ Menstrual Kit – available through the Department of Education
√ Menstrual Product Demonstration Materials:
• Water
• Clear liquid measuring cup
• Tablespoon measure
• Food colouring (blue, green–more clinical; red if preferred)

Procedure:
INTRODUCTION (10 MIN)
Perform MindUp breathing (see page 17 for instructions).
Review ground rules.
Review key concepts from last class and answer Question Box questions.
• Name the two main external male genitalia (penis, scrotum [the testicles are inside]).
• Name two openings that are part of the female vulva (vaginal opening and urethral opening).
• Answer Question Box questions.
For more information and recommendations on how to answer questions effectively, please refer to page 9.
Explain: This lesson discusses how reproduction happens. Key processes are menstruation, sperm production,
fertilization, conception and implantation.
Read “What Counts?” with students in preparation for Lesson 10.
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Activity 1: SPERM PRODUCTION32 (10 MIN)
Read Male Reproduction Facts, also in student activity books:
Male Reproduction Facts

32

••

Sperm are male reproductive cells, which are microscopic in size, and are made in the testicles.

••

Once sperm production starts in puberty, millions are made every day.

••

Sperm first grow in the testicles. Testes enlarging, or growing bigger, is the first physical sign of
puberty in boys. This is called gonadarche.

••

The testes are the same size more or less from the time a boy is one-year-old to the time puberty
starts. The testes continue to grow throughout puberty, and reach their maximum, or adult size,
about six years later.

••

There is a wide variation in size. Most of this size increase is due to growing more of the tissue
that makes sperm.

••

Commonly, sperm production and ejaculation first happens around ages 12-14.

••

As many as two million sperm can be released during each ejaculation.

••

Sperm can live inside a female’s body three to seven days from the time of ejaculation.

••

Sperm can be detected in the morning urine of most boys after the first year of puberty changes
begins, or earlier in some boys. A boy can father a baby any time once puberty begins, even
before ejaculation commences.

Adapted from Alberta Health Services, 2013, teachingsexualhealth.ca, Grade 7 Sexual Development Lesson 1.
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Exercise: Students turn to the diagram How Sperm is Made (Spermatogenesis) in the student activity book.
As you explain the process of male sperm production, students colour each step of the process a different
colour. Project the diagram as an overhead/screen display or draw the diagram on the board and
colour each part along with the class.
How Sperm is Made (Spermatogenesis)
1. Sperm is made in the testicles and matures in the epididymis.
2. Sperm travels up the vas deferens and mixes with fluid in the seminal vesicles.
3. The seminal vesicles store the sperm in seminal fluid until ejaculation.
4. Seminal fluid mixes with prostate fluid to make semen.
5. Semen leaves the penis by ejaculation.

Vas Deferens
Seminal Vesicle
Prostate Gland
Cowper’s Gland

Glans
Urethra
Penis

Rectum
Anus

Testicle (testis)
Scrotum
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ACTIVITY 2: THE MENSTRUAL CYCLE (10 MIN)
Exercise: Students turn to the “Menstrual Cycle” diagram in the student activity book. As you explain
the process of the female menstrual cycle below, students colour each body part a different colour. Project
overhead/screen display or draw the diagram on the board and colour each part along with the class.
Female Menstrual Cycle
1. The lining of the uterus is shed (Day One of menstrual
flow).

Beginning of cycle (menstruation)

2. The lining of the uterus thickens with blood.
3. Ovulation occurs (the ovum [egg] is released from
the ovary).

Ovum starts to mature
(lining begins to thicken to
prepare for possible pregnancy)

4. The ovum travels through the fallopian tube and enters
the uterus within one to two days.
5. The ovum dissolves if not fertilized and about 14 days
later, the lining of the uterus is shed once again (Day
One of menstrual flow).

Release of mature ovum
(ovulation)

Ovum travels to uterus

Beginning of next cycle
(menstruation)

Read Female Reproduction Facts, also in
student activity books.
Female Reproduction Facts
When thinking about reproduction and menstruation, it is important to consider
these facts:
• Once puberty begins, a girl may notice a discharge of fluids from her vagina, on
her underwear or on toilet paper. It can vary from whitish and pasty to clear
and slippery. This is an indicator that a girl is about to start her menstrual cycle
(menarche) for the first time. Note: Ovulation can occur before a girl’s first period,
which means pregnancy is possible before the first period.
•

The uterus prepares for growth of a fetus if fertilization occurs, so every menstrual
cycle, the uterus grows a lining of blood, fluids and tissue to nourish a growing
fetus if conception and fertilization occur.

•

During ovulation, the ovum (egg) travels down the fallopian tubes to reach the
uterus. When/if it is united with a male sperm cell, the ovum and sperm cell
together can create a fetus/baby.

What else should you know about menstruation?
• It can begin as early as eight years old and as late as 16.
•

Girls need to be aware of good hygiene (using pads, etc.).

•

Cramps can be a part of menstruation, and can be alleviated using wellness
methods like exercise or a hot water bottle. For severe cramps, your doctor may
prescribe medication.
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ACTIVITY 3: HOW REPRODUCTION HAPPENS (15 MIN)
Ask: What do menstruation and sperm maturation make possible?
• Menstruation and sperm maturation are indications that a person has the potential to produce a baby.
• It is important to remember that ovulation occurs before menstrual bleeding; therefore a girl can
get pregnant before her first period. Just as a boy can release sperm even before he first
ejaculates.
Although the body is capable of producing a baby once menstruation and sperm maturation occur, why
would most people wait until they are much older to have a baby?
• Most young people are not emotionally, educationally or financially ready to parent.
• Even though a body can get pregnant does not mean it is completely ready physically. It is important to
allow your body to fully grow and develop first. The average age of completion of puberty is about 18 for
girls, 20 for boys.
Exercise: Students turn to the Four Steps to Pregnancy page in the student activity book and follow along as
you go through the steps.
Beginning
of cycle (menstruation)
Draw the images as you describe the process,
or project
them onto an overhead/screen display.

Step 1: Ovulation. One ovary releases one
tube usually just one
ovum will travel down
the fallopian tube for a few days. This is when a
woman is most likely to get pregnant. However,
there is no “safe” time for young women to have
Release of mature ovum
sex, if they are hoping to avoid pregnancy, as
(ovulation)
ovulation can be very unpredictable.
Ovum starts to mature
ovum into the fallopian
(lining begins to thicken to
every month. This
prepare for possible time
pregnancy)

Ovum travels to uterus

Beginning of next cycle
Step
(menstruation)
Vas Deferens
Seminal Vesicle
Prostate Gland
Cowper’s Gland

Glans
Urethra
Penis

Rectum
Anus

Testicle (testis)
Scrotum
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2: Sexual Intercourse. The male penis
enters the female vagina. Sperm is released
into the female through the process of
ejaculation.

Step 3: Fertilization. This is also called conception.
One male sperm connects with the female ovum in
the fallopian tube. The sperm swims through the outer
shell of the egg, and merges its genetic material with
the ovum’s genetic material. Then the sperm and ovum
start to grow together as one.
This is called a zygote.

The zygote forms during fertilization, also
called conception.

If a woman releases two eggs in a month, each egg may be fertilized by two different sperm. These zygotes
will become fraternal twins. Sometimes a single egg fertilized by a single sperm will divide into two matching
zygotes. When this happens, the mother will have identical twins.

Ask: Does anyone know any twins?
Fraternal Twins							

Identical Twins
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Step 4: Implantation. The zygote spends a few days
travelling down the fallopian tube to the uterus, then
burrows (implants) into the side of the uterus and
spends the next 270 days or so growing into a baby.
According to medical science and the law, a woman is
not considered to be pregnant until implantation occurs.

TEACHER NOTE: It is highly recommended that Grade 6 classes have exposure to the book: It’s Perfectly
Normal: Changing Bodies, Growing Up, Sex and Sexual Health, Robie H. Harris (Author), Michael
Emberley (Illustrator) (4th Ed 2014 Candlewick Press). Copies are available through the Department of
Education Resource Library.

Optional Activities for Fetal Development:
If your class is very keen to learn more about how babies are made, about twins, or how babies grow, develop
and are birthed, you can choose to read parts of an appropriate book from the following list (copies are
available at the Department of Education library).
• It’s Not the Stork!: A Book About Girls, Boys, Babies, Bodies, Families and Friends
Robie H. Harris (Author), Michael Emberley (Illustrator)
• It’s So Amazing!: A Book about Eggs, Sperm, Birth, Babies, and Families
Robie H. Harris (Author), Michael Emberley (Illustrator)
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ACTIVITY 4: DEMONSTRATION OF MENSTRUAL PRODUCTS AND CHARTING (10 MIN)
TEACHER NOTE: Rationale—This is a good exercise, for boys and girls, to resolve curiosity and normalize
the menstrual process. This will in turn work to reduce squeamishness when it comes to eventual sexual
activity and condom use, as well as improve empathy between males and females in general.
Teachers must use their best judgment about covering this exercise depending on the maturity and behaviour of
the class.
Exercise: Students turn to Activity 4 in their activity books and follow along as you go through the notes and
demonstrations.
Explain the Notes on Menstruation, together with students.
• The fluids and material that come out of the female during the three- to seven-day menstrual cycle is
a mixture of blood, water and other tissue. Depending on the female, anywhere from 15–30 ml to
125 ml (two to three tablespoons to 1/2 cup) of menstrual fluid will leave her body during menstruation.
The rest is mucous and endometrial tissue (type of cells that line the uterus).
• To absorb heavy menstrual flow, a woman sometimes wears combinations of menstrual pads, tampons,
panty-liners, etc. If you, or someone you know, is caught without supplies you can always roll up some
toilet tissue and put this on your underwear until you can get some.
• Each individual woman will have the best chance of knowing when her period will start if she charts her
cycle. Physical signs that a woman’s period is about to start may include cramping in the uterus a few days
before, or increased white fluid discharging from the vagina just before and brownish-red discharge as the
period starts.

Teacher Demonstration—Menstrual Products
Demonstrate and then pass around the following menstrual supplies:
• pad
• pad with “wings”
• panty-liner
• cardboard applicator-type tampon
• plastic applicator-type tampon
Pads:
Pour ½ cup (125 ml) coloured water into measuring cup.
Show students how much menstrual fluid is lost during menstruation (½ cup/125 ml total).
Demonstrate the pad, with and without wings, and various thicknesses (e.g., ultra, maxi, liners, etc.) by
pouring a small measuring spoon of water in the centre of the pad.
Allow students to touch/lift the wet pads to reassure themselves that the fluid will not pass through to
clothing if placed properly.
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Tampons:
Demonstrate tampons by unwrapping and dipping them into the cup of water. Let students unwrap and
engage with the products, dipping them and touching wet supplies as well, if appropriate for the class.
Explain: No actual tampon would ever need to absorb this much fluid. This may reassure girls enough to
go swimming and stay active during their periods, as leaks are not common with modern products. Also,
it is because tampons are so absorbent that they cause problems if left in the body too long and must be
changed every two to four hours. Girls should sleep with pads and underwear during their period, not tampons.
Remember that it’s not all blood. Menstrual fluid contains less than 50 per cent blood.
Menstrual Products—descriptions also in student activity books
Pads
• Disposable pads are available at pharmacies and
grocery stores and come in a variety of shapes
and sizes. Choose pads that are unscented.
Reusable/cloth pads can be made or purchased
at health food stores or online.
• Offer your supply of pads and tampons to girls
who may not be prepared, or tell them where
in the school they can easily get free supplies in
case of emergency.
• Keep pads in a backpack, locker or bag.
• Change and dispose of used pads often, at least
every two to four hours. Wrap in toilet paper
and put in the garbage. NEVER flush pads
down the toilet.
• Panty-liners are similar to pads. They are used
to catch light menstrual flow or other vaginal
fluids.

Tampons
• Tampons are hard for some younger girls to use
until they get used to them.
• Tampons work well for swimming or other
sports.
• If a tampon is inserted properly you shouldn’t
feel it inside your body.
• Tampons need to be changed often, at least
every two to four hours. They come with either
cardboard or plastic applicators. NEVER put the
applicator into the toilet, even if the box says
it’s OK.
• To dispose of used tampons, wrap them in toilet
paper and throw them into the garbage. Some
have no applicators. NEVER put into the toilet,
even if the box says it’s OK.
• You may need parental support to help remind
you to remove them.
• Avoid super-absorbent tampons. If your flow is
heavy just change the tampon more frequently.
• Choose unscented tampons.
• If you leave the same tampon in your body for
too long, it could result in a rare but serious
infection called Toxic Shock Syndrome
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Charting
Explain: Females can understand their bodies better by charting their menstrual cycle. Females can chart
their cycle using a calendar (see example below) or download a free menstrual cycle app to their cell phone or
computer.
Explain: To chart your cycle, count the first day of period flow as Day One. When you see a brown or red
discharge, this is Day One.
Menstrual cycles can vary a lot during puberty—it takes time for hormones to level out. Sometimes a period
comes earlier or later than expected. It is important for a woman to pay attention to the number of days
between periods as this can: help her prepare for her period, be a sign of illness or signify pregnancy if she has
been sexually active.
Sample Menstrual Cycle Chart
May 2015
Monday

4

Tues

Wed

5

11

6

12

6
18

19

25

21

9

3

end

4

23

29

5

11

12
24

17

23

10

17

10

16

Sunday
3

16

22

28

22

8

15

21

27

2

9

15

Saturday

1

2
14

20

26

20

1
8

14

Friday

7

13

7

13

start

Thurs

18
30

start

19
31

24 25 and 1

May 2015

My
My
My
My

period started: May 6 (May 6 becomes DAY 1)
period ended: May 9
next period started: May 30 (May 30 becomes DAY 1)
monthly cycle was 25 days.

(Count DAY 1 to the next DAY 1, so every DAY 1 gets counted twice, as the last day of the previous cycle and the
first day of the next cycle.)

A sample menstrual cycle calendar looks like this (also found in the student activity book):
Ask: If you have questions about sperm production or the menstrual cycle and/or puberty changes, who can
you ask?
• Parent/guardian
• Trusted adult
• Nurse or call 811 any time
• Doctor

• Yukon Sexual Health Information toll-free phone line.
Talk to a nurse about any questions, 9am–9pm, Monday to Friday
1-800-SEX-SENSE (1-800-739-7367)
• www.sexualityandu.ca
• www.bettertoknow.yk.ca
A resource for Yukon schools
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STUDENT SELF-ASSESSMENT AND QUESTION BOX (10 MIN)
Students fill in their Self-Assessment page for this lesson in their activity books.
Step 1: Did you learn what counts for this lesson?
1. I know… the five steps in sperm production and movement in the male body.
YES/ NO/ KIND OF
2. I can… describe the five steps of the menstrual cycle.				
YES/ NO/ KIND OF
3. I know… how pregnancy happens.						YES/ NO/ KIND OF
Step 2: Are you on target?
Put an arrow into the target ring that best describes where you are at in your
overall understanding of this lesson.
Step 3: Write a question, or a new fact you learned this lesson, and put it in
the Question Box.

TEACHER MINI-ASSESSMENT FOR GR. 6 LESSON 10
CHECKING IN:
Talk with students when they are filling out their self-evaluation targets at the end of each lesson to check for
understanding.
Write on the board: EASY, NOT BAD, A BIT DIFFICULT, TOO HARD
As the lesson ends, students put a checkmark on how they felt the lesson was for them.
Make adjustments to subsequent lessons to ensure understanding.
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LESSON 11:
Hygiene During Puberty33
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Theme 3: Body Science

Ya know what I do almost every day? I wash. Personal hygiene is part of the
package with me.
~ Jim Carrey

Learning Standards Addressed in this Lesson:
Curricular Competencies
Healthy and active living
• Describe the impacts of personal choices on health and
well-being
• Identify, apply, and reflect on strategies used to pursue
personal healthy-living goals
Mental well-being
• Explore and describe strategies for managing physical,
emotional, and social changes during puberty

CONTENT
• Influences on food choices
• Sources of health information
• Physical, emotional, and social
changes that occur during
puberty, including those involving
sexuality and sexual identity, and
changes to relationships

Timing: 55 minutes
Objectives:
• Understand the key elements for personal hygiene during puberty.
• Learn positive coping strategies during puberty, including talking to a trusted adult and using information
phone lines.
• Be able to distinguish between helpful and useless—and/or harmful—health and hygiene practices that
accompany puberty.
• Initiate practices of self-respect, good self-care and responsibility for one’s own sexual health.

What Counts? (Assessment):
Students will be able to:
1. Describe what good hygiene means during puberty and how to take care of their bodies.
2. Identify sources of reliable information, help and effective products for the body.
3. Identify myths and facts about hygiene and puberty.

33

Public Health—Seattle and King County, Family Planning Program, © 1986, revised 2013, Lesson Hygiene Grades 5–7.

A resource for Yukon schools

103

Rationale:
Puberty is a time of change and growth that can be both exciting and frightening. This lesson will give students
the opportunity to learn about, review and build on the basic physical changes that occur during puberty.
Students will continue to build on knowledge that boys and girls have similar yet different experiences during
puberty and will have the opportunity to discuss these.
Students will also learn to identify positive coping strategies during puberty. It is not enough to know what
happens during puberty. It is also important to learn how to keep an adult body healthy and free of infection.

Outline:
Introduction (10 min)
Activity 1: Puberty and Hygiene Fact Sheet (35 min)
Activity 2: Healthy Eating (10 min)
Student Self-Assessment and Question Box (10 min)

Additional Materials:
None

Procedure:
INTRODUCTION (10 MIN)
Perform MindUp breathing (see page 17 for instructions).
Review ground rules.
Review key concepts from last class and answer Question Box questions.
• How many steps are there to how pregnancy happens? Four: ovulation, ejaculation, fertilization
and implantation
• Name the process that indicates the female body is ready to make a baby (menstruation).
• Answer Question Box questions.
For more information and recommendations on how to answer questions effectively, please refer to page 9.
Read “What Counts?” with students in preparation for Lesson 11.
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What C ounts?
1. Know what good hygiene means during puberty and how to take care
of my body.
2. Identify sources of reliable information, help and effective products
for the body.
3. Be able to identify myths and facts about hygiene and puberty.

Activity 1: PUBERTY AND
HYGIENE FACT SHEET
(35 MIN)

Activity 1: Puberty and Hygiene Fact Shee t
1. A male who has an intact penis (not circumcised) needs to wash under the

Explain: It’s not enough to know
what happens during puberty. It’s
also important to learn how to
keep an adult body healthy, clean
and free of infection.

.

2. To control underarm odour after puberty many people not only bathe or shower;
they also use
.
3. The kind of protection a girl wears inside the vagina when she menstruates is called
a
.
4. The kind of protection a girl wears on her underpants when she menstruates is called
a
.

We can use the analogy of a
new car. You could drive your
new sports car until it fell apart,
but most people wouldn’t. They
want to learn how and when
to get it tuned up, etc. You
are all getting “new” young
adult bodies. Some of you are
already developing these adult
bodies and you all will before you
graduate from high school.

5. A tampon should be changed at least every

hours.

6. The formal term for a “jock strap” is

.

8. Name three places a person can go for a check-up of the reproductive system.
a)
b)
c)
9. Name two things you could do if you thought you might have a reproductive health problem.
a)

Just as there are things you
need to know to keep a new
car running at its peak, there are
things you need to know to keep
your new adult body running at
its peak.

b)

11.

It is important for girls and women to douche.

Exercise: Students fill out the
Puberty and Hygiene fact sheet in
their activity books. Divide the
class into groups of two or three
students. Teams take 15 minutes
to fill in the Fact Sheet together.

12.

It is a good idea for girls to use feminine hygiene sprays.

13.

“Jock itch” is caused by a fungus.

14.

Men and boys who have been circumcised are healthier than those who
are not circumcised.

15.

Young women, especially women who have not had vaginal intercourse,
should use pads instead of tampons.

Theme THREE: Body Science

Grade 6 Activity Book

7. When should a girl start having pelvic exams (doctor’s check-ups of the reproductive
system)? After she
.
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10. Name two things that can cause irritation or infection of the genitals.
a)
b)
True or False?

Debrief the Fact Sheet using the
Answers and Explanations page
provided. Distribute answer pages
to students or review using the
overhead/screen display.
Write the correct answer with
the correct spelling on the board
and students copy into their
activity books.
Read aloud the explanation
for each answer. Answer
students’ immediate questions or
encourage them to put questions
in the Question Box at the end of
the class.

16.

Tampons are fairly dangerous.

17.

It is OK for girls to swim, bathe, and play sports during their menstrual period.

18.

Washing your face daily with soap and water prevents acne.

19.

Sweets and greasy foods cause acne.

20.

Acne is caused by dirt getting under the skin.

21.

Hormones cause acne.

22.

Facial scrubs, which contain little particles to clean the skin, can often clear
up acne.

23.

Non-prescription acne medications can help with acne.

24.

People should brush their hair away from their faces if they want to avoid
getting acne.

25.

Most teens get acne.

26.

Certain toothpastes and mouthwashes make a person more attractive.

27.

At puberty, you start getting a different kind of perspiration with an odour.

Write some questions or comments you have here. You could also choose to put them into the
Question Box at the end of the class.
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“Puberty Hygiene Fact Sheet” Answers and Explanations
1. Q: A male who has an intact penis (not
circumcised) needs to wash under the
A: Foreskin
Explanation: Men and boys with an intact penis
need to pull back the foreskin gently and wash the
glans (tip or head) of the penis daily or every other
day. Without regular cleaning, bacteria may grow in
the otherwise healthy discharge under the foreskin,
causing painful infections. This healthy discharge is
called “smegma” which is a tiny amount of oily fluid
and, like discharged fluids from the vagina, it cleans
and lubricates the glans.

4. Q: The kind of protection a girl wears on her
underpants when she menstruates is called
A: Pad, panty-liner, or sanitary napkin
Explanation: These pads are made of cottony
material and they usually are sticky on the back to
keep them in place. Pads are one way to soak up the
menstrual flow.

5. Q: A tampon should be changed at least every
how many hours?
A: Two to four, depending on your flow that day

2. Q: To control underarm odour after puberty many
people not only bathe or shower; they also use
A: Deodorant or antiperspirant
Explanation: In many cultures, underarm odour
is considered unpleasant. Many people use a
deodorant (to control odour) or an antiperspirant
(to stop wetness). Not all cultures or families agree,
however, and it is not necessary for health. Typically,
in Canadian culture, we prefer to not smell of sweat.
We prevent this by bathing/showering every day
(especially after sports activities), and some use
deodorant or antiperspirant. Wash with mild soap,
especially the armpits and between the legs; and
change t-shirts daily, and after sports.

3. Q: The kind of protection a girl wears inside the
vagina when she menstruates is called a
A: Tampon
Explanation: Tampons are little bundles of cottony
material, about the size of one finger. They are one
way of soaking up the menstrual flow.

Explanation: If they are left in place too long,
tampons can allow germs to multiply. They should
never stay in more than six hours, but it is much
healthier to change them every two to four hours. A
girl should preferably use pads at night, even if she
uses tampons in the daytime.

6. Q: The formal term for a “jock strap” is
A: Athletic supporter
Explanation: An athletic supporter is made out of
stretchy material, sometimes with a protective cup. It
supports and protects a man’s or boy’s genitals (penis,
scrotum, testicles) when he plays sports.

7. Q: When should a girl start having pelvic exams
(doctor’s check-ups of the reproductive system)?
A: After she starts having vaginal intercourse. She
needs to have a pelvic exam within a few months
of starting, or if she has problems like pain, periods
that are irregular (e.g., early, late, no period, or
extremely heavy [bloody] periods).
Explanation: A pelvic exam is a check-up of a girl’s
or woman’s reproductive system. It may or may not
include a Pap test which is a test that takes cells from
her cervix to check for cancer. She doesn’t need to
start having Pap tests until three years after she first
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has vaginal intercourse. If she hasn’t had intercourse
by age 25, she should have one then. But everybody,
male or female, should start having sexual health
check-ups at least once a year, no matter how old
they are, once they start having oral, anal or vaginal
intercourse.

10. Q: Name two things that can cause irritation
or infection of the genitals. STIs may be
mentioned but they haven’t been covered yet.
Communicable infections may be mentioned so
the teacher can say yes, but other than this kind
of thing, what?

A girl can get a pelvic exam sooner than that if she
has questions or concerns.

A: Any of these answers count

8. Q: Name three places a person can go for a
check-up of the reproductive system.
A: 1) your family doctor, 2) your community health
centre in rural Yukon, or 3) Yukon Communicable
Disease Control (YCDC) in Whitehorse, #4 Hospital
Road
Explanation: Any of these answers or the name of a
specific clinic is good. All these places see both males
and females, of all ages.

• Clothing that’s too tight
• Nylon underwear (100% cotton is always
best, for males and females, as it lets your
skin breathe)
• Perfumed or coloured toilet paper
• Not bathing or showering enough
• Bubble bath or soap that contains perfumes
or deodorants
• Lotion
• Dry masturbation (skin chafing/irritation)
For females:

9. Q: Name two things you could do if you thought
you might have a reproductive health problem.
A: • Talk to your parents or another adult
you trust.
• Go to the community health or school
nurse for information and advice.

• Pantyhose or nylon-type leggings
• Douching or using feminine hygiene spray
• Wiping back to front when going to the
bathroom
• Leaving a tampon in over six hours

• Go to the doctor.

For males:

• Call the toll-free Sexual Health Information
Line in Yukon: 1-800-SEX-SENSE (1-800739-7367). Call Yukon Nurses Line at 811
(both lines are confidential).

• Leaving sweaty jock straps on after playing
sports
• Not pulling the foreskin back regularly and not
washing it and the head of the penis completely

Explanation: These kinds of health problems rarely
go away without treatment. And sometimes you may
end up relieved that nothing was actually wrong.
Reproductive health problems happen to almost
everybody at some time in their lives.
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True or False?
11. Q: True or False? It is important for girls and
women to douche.
A: False
Explanation: Douching is rinsing out the vagina and
doctors do not recommend it. The vagina protects
itself naturally, by making fluid (discharge) that cleans
it out. Douches often contain chemicals that are toxic
for the vagina, and can upset the delicate, natural
balance and lead to chronic yeast and other infections
that itch and smell. Even flushing the vagina with
water and vinegar can wash out the good bacteria
and introduce bad bacteria. You can gently wash the
vulva area with water and use mild, unscented soap,
like Ivory, but you should not put any liquid up into
the vagina. A healthy vagina has a mild odour and
increases with sweat and regular discharge. If you
smell a strong fishy smell, you should see a doctor.

12. Q: True or False? It is a good idea for girls and
women to use feminine hygiene sprays.
A: False
Explanation: These sprays can actually be harmful.
The advertisers want a person to feel dirty and
“yucky” so they can make money. Again, a healthy
vagina is not dirty, as long as a person takes baths or
showers. The fluids that discharge from the vagina
clean it; just as the discharge in your eyes keep them
clean.

13. Q: True or False? “Jock itch” is caused by a
fungus.
A: True
Explanation: A fungus called tinea is what usually
causes this itching around a person’s genitals. Tinea
also causes athlete’s foot. It’s sometimes called
“ringworm” but it doesn’t involve any actual worms;
it is a fungus. To prevent jock itch and athlete’s foot:
• When you’re at home, take your shoes off and
expose your feet to the air.
• Change your socks and underwear (and gym
clothes) every day, especially in warm weather.
• Dry your feet carefully (especially between the
toes) after using a locker room or public shower.
• You can use baking soda in your shoes if they
smell; it will absorb the foot odours.
• Avoid walking barefoot in public areas. Instead,
wear “flip-flops.”
• Don’t wear thick clothing for long periods of
time in warm weather. It will make you sweat
more.
• Throw away worn-out exercise shoes. Never
borrow other people’s shoes.
• Check your pets for patches of fur loss. Dogs
and cats can get tinea, too, and pass it to
humans.

14. Q: True or False? Men and boys who have been
circumcised are healthier than those who have not
been circumcised.
A: False
Explanation: Circumcision means the surgical
removal of some, or all, of the foreskin from the
penis. There is no real health difference between
circumcised and uncircumcised men and boys, except
that uncircumcised men and boys have to roll the
foreskin back and clean underneath it every day
in order to avoid infections. No surgery, including
circumcision, is without risks.
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15. Q: True or False? Young women, especially
women who have not had vaginal intercourse,
should use pads instead of tampons.
A: False
Explanation: The hymen is a membrane that
surrounds or partially covers the external vaginal
opening. Some people think that stretching the
hymen makes a person no longer a virgin. That is not
true—a virgin is a person who has never had sexual
intercourse.
It is entirely up to the woman whether to use pads
or tampons. Some women find one or the other
more comfortable. Some women use both at once
on heavy days. She may want to discuss the decision
with her mother or family doctor.

16. Q: True or False? Tampons are fairly dangerous.
A: False
Explanation: Tampons are actually quite safe. A girl
just needs to know to:
• wash her hands with soap and water before
inserting a tampon (before she sits down on the
toilet, it’s a good time to wash her hands, and
again after she’s done);
• be careful when she wipes after using the
bathroom to avoid getting the string of the
tampon near her anus;
• avoid using tampons when her flow is very
light, and use a smaller tampon when she has a
lighter flow (removing a dry tampon can irritate
the vagina);
• change her tampon at least every four hours;
• STOP using tampons and go to the hospital if
she develops a high fever, vomiting, diarrhea,
smelly or yellow discharge from the vagina, and/
or a rash that looks like a sunburn (these are
symptoms of Toxic Shock Syndrome, which can
happen if a tampon is left inside the vagina for
too long); and

• Not throw a tampon or applicator into the toilet
(even if the packaging says it’s OK)—wrap used
tampons in toilet paper, and put them into a
garbage can.

17. Q: True or False? It is OK for girls to swim, bathe
and play sports during their menstrual periods.
A: True
Explanation: The idea that a person should sit
around and do nothing is a myth. Some people even
find that walking and other normal exercise helps if
they have mild cramps.
Some women with cramps also find that it helps to:
• apply a heating pad to your lower abdomen
(below your navel). Be careful NOT to fall asleep
with it on;
• take warm showers or baths;
• drink warm beverages;
• do light circular massage with your fingertips
around your lower abdomen;
• eat foods with plenty of complex
carbohydrates, like whole grains, fruits, and
vegetables;
• cut down on salt, sugar and avoid alcohol and
caffeine;
• eat light but frequent meals;
• try over-the-counter anti-inflammatory
medicine, such as ibuprofen, with parent
approval;
• practise relaxation techniques like meditation
or yoga;
• try vitamin B6, calcium, and magnesium
supplements, especially if your pain is from
PMS; and
• keep your legs elevated while lying down or lie
on your side with knees bent.
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18. Q: True or False? Washing your face daily with
soap and water prevents acne.
A: False
Explanation: People should wash gently with
mild soap a couple of times a day and after heavy
exercise, but it will not prevent acne altogether.
Scrubbing hard can actually make acne worse. And
thinking that washing will cure acne makes it sound
like people who have it are dirty. That’s not true and
it’s not fair. Some people have acne just because it’s
their skin type and they may have to take medication
from the doctor if it becomes painful or severe.

22. Q: True or False? Facial scrubs, which contain
little particles to clean the skin, can often clear
up acne.
A: False
Explanation: The little particles might open up
white heads and—by exposing them to oxygen—turn
them into black heads, but that does not get rid of
the pimple. It may even make it easier for bacteria to
get in, which would make the acne worse. Go easy
with any products or scrubbing.

23. Q: True or False? Non-prescription acne
medications can help with acne.
19. Q: True or False? Sweets and greasy foods cause
acne.
A: False
Explanation: That’s just a myth. Sweets and greasy
foods are not good for you for other reasons, but
they have nothing to do with pimples.

20. Q: True or False? Acne is caused by dirt getting
under the skin.

A: True
Explanation: That’s not just something advertisers
say to make money. It’s true; they may help
somewhat if they’re used regularly. Some people do
notice side effects such as skin irritation, but they
often go away eventually. If they don’t, or if they
get worse, a person should see the doctor. And
people should realize that even the best medication
for acne may take as long as two months to make a
difference.

A: False
Explanation: Sometimes maybe dirt does block the
pores in the skin, but it is not the main reason people
get acne. Usually skin, not dirt, blocks the pores,
keeping the oils from getting out. Daily washing will
help keep skin smooth.

21. Q: True or False? Hormones are the cause of
acne.

24. Q: True or False? People should brush their hair
away from their faces if they want to avoid getting
acne.
A: False
Explanation: Hairstyle makes no difference. If it
makes a person feel more confident to cover the
pimples with their bangs, it won’t hurt. They should
just be sure to keep their hair clean and not too oily.

A: True
Explanation: That’s why acne often starts during
puberty, when a person’s hormones are changing.
Their skin becomes thicker and it has more oil
underneath as the hair glands grow up. Sometimes
the oil gets blocked underneath the skin.

110

Sexual Health And Relationship Education (SHARE)

25. Q: True or False? Most teens get acne.
A: True
Explanation: Acne is certainly annoying, but it is
very common. Eight or nine out of ten teens and
young adults have it at some point in their lives, to
varying degrees. It’s not something to be ashamed of.

26. Q: True or False? Certain toothpastes and
mouthwashes make a person more attractive.
A: False
Explanation: A lot of people find cleanliness
attractive, but no one product is any better than
any other for building attractiveness in a person.
Advertisers say that, or make it seem like that, to
make money.

27. Q: True or False? At puberty you start getting a
kind of perspiration with an odour.
A: True
Explanation: Before puberty, people only sweat
when they exercise or are hot, and it doesn’t usually
smell. After puberty, a different group of glands
produce sweat when you are worried or excited. This
kind of sweat does have an odour. That’s why most
people bathe or shower more after their bodies start
to change.

Ask:
• Bathing or showering becomes especially
important after puberty, and uncircumcised
boys/men have to take special care to wash
under the foreskin.
• No specific brand of toothpaste, mouthwash
or deodorant makes you any more attractive
than any other one, but many people do find
cleanliness attractive.
• It doesn’t matter whether girls use tampons or
pads, as long as they change tampons at least
every two to four hours, and pads as often as
they need to for comfort and cleanliness.
• It’s not a good idea for girls to douche or use
feminine hygiene sprays, because they do
not help girls keep clean and are frequently
harmful.
• It’s not a good idea for anyone, male or
female, to use perfumed or deodorant
soaps or coloured, perfumed toilet paper,
especially if it irritates them. Girls should also
avoid perfumed (scented) tampons. Scented
deodorant or antiperspirant is safe to use.
• Tight pants and nylon underwear can irritate
men’s and women’s genitals. It’s always best to
choose 100% cotton underwear and t-shirts,
as they let your skin breathe.
• There is not much a person can do to control
acne, since hormones cause it, but over-thecounter acne medicines sometimes help.

Ask:
How might a person feel if they had to get a
reproductive system check-up? Why?
How do doctors and nurses feel about reproductive
check-ups?
Health care professionals do not feel embarrassed—
whether they are examining patients’ ears or their
genitals. They are professionals.
How should doctors or nurses treat people who
need reproductive check-ups?
What can a person do to make the check-up less
awkward and more comfortable?
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Explain: It can be hard to remember all the necessary steps to maintain your hygiene during puberty, but a
checklist can make things easier.
Exercise: Students fills fill out the Personal Hygiene checklist in their activity book.
Fact Sheet: Tips for Good Personal Hygiene during Puberty
Have you checked ( ✓ ) these things today?
Shower daily
Use a mild unscented soap. Focus on the armpits and feet. Dry off (especially the
armpits, feet, and genitals). Shower after sweaty activities.

Conditioner

Shampoo

Wash your hair
Adolescents produce more oil, so hair can get oily very quickly. Shampoo at least
every other day to keep oil under control.

Wash your face daily
Adolescents’ skin is oilier. To control breakouts wash your face twice a
day—with warm water and mild soap.

Stop the sweat

DEODORANT

Adolescents’ sweat glands are more active.
Sweat combines with bacteria on the skin which causes body
odour. Use deodorant or antiperspirant to manage the smell.
Wear clean clothes
Clothes absorb body odour. To avoid bad smells wear clean clothes,
socks, and underwear.

Brush and floss teeth
Brush and floss teeth in the morning and before bed.

Shave safely
You may want to start shaving some places where body hair grows, but
you don’t have to. If you decide to shave, use a sharp razor and moisture
to prevent cuts.
Trim and tidy fingernails
Trim fingernails and toe nails straight across to prevent ingrown nails.
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Healthy Living Tips

Get 30 minutes of daily physical activity
Physical activity improves physical and mental well-being, and energy levels. For girls, it also helps reduce
menstrual cramping.

Sleep at least 8 to 10 hours
Adolescents need more sleep because they are changing and growing. Sleep prevents moodiness and
helps you feel better.
Advice for Girls
• In the shower, wash your vulva from front
to back.
• Do not clean the inside of your vagina, it
cleans itself naturally.
• After going to the bathroom, wipe your
vulva from front to back.
• As your breasts develop wear
a bra or snug tank top.

• Plan for your period.
• Menstruation supplies include: pads, pantyliners, and tampons. Talk to your parents or
teachers about the best choice for you.
• Most girls use pads for their first period.
• Keep a couple of pads in your backpack just
in case.

Advice for Boys
• In the shower, circumcised boys can gently
wash the head of their penis.
• In the shower, uncircumcised boys can
gently wash the head of their penis by
pulling back the foreskin, as long as it’s
not painful.
• During puberty, some boys develop breast
tissue, but this will go away.
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Activity 2: Healthy Eating
As a class, review the following healthy eating guidelines.
Healthy Eating
Explain: Healthy eating means eating a variety of foods so that we
get the nutrients (such as protein, carbohydrates, fat, vitamins, and
minerals) we need to have energy and grow.

Eating
Well with

Canada’s
Food Guide

Explain: Every day foods are healthy choices; we should eat foods
from the four food groups from in the Canada Food Guide.
Explain: Sometimes foods are foods that may be high in sugar, salt
or fat, like French fries, ice cream, or cookies. That’s why we should
only eat them once in a while.

Vegetables and fruits
help us to not get sick,
and keep our hair, skin,
and nails healthy.

Grain products give
us energy. They also
contain fibre which is
like a toothbrush for
your insides. Fibre helps
move food through our
digestive system.

Milk and alternatives
have protein, calcium and
vitamin D that help build
strong bones and teeth.

Meat and alternatives
is the muscle-building
food group. These foods
keep you strong.

Breakfast: “Breaking the Fast”
Do you think a car could drive very far if it didn’t have any gas? Cars need fuel to be able to drive.
When we sleep, we go without food for eight to 12 hours! Breakfast is the most important meal of the day and
is the fuel for our bodies, just like the gas in a car. You don’t want to be tired at school; you want to have energy
to learn and play.
Choose every day foods at breakfast.
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STUDENT SELF-ASSESSMENT AND QUESTION BOX (10 MIN)
Students fill in the Self-Assessment page for this lesson in their activity books.
Step 1: Did you learn what counts for this lesson?
1. I know…what good hygiene means and how to take care of my body. 		
2. I can…identify sources of reliable information, help and effective body products.
3. I can…identify some myths and facts about personal hygiene. 			

YES/NO/KIND OF
YES/NO/KIND OF
YES/NO/KIND OF

Step 2: Are you on target?
Put an arrow into the target ring that best describes where you are at in your
overall understanding of this lesson.
Step 3: Write a question, or a new fact you learned this lesson, and put it in
the Question Box.

TEACHER MINI-ASSESSMENT FOR GR. 6 LESSON 11
CHECKING IN:
Talk with students when they are filling out their self-evaluation targets at the end of each lesson to check for
understanding.
Write on the board: EASY, NOT BAD, A BIT DIFFICULT, TOO HARD
As the lesson ends, students put a checkmark on how they felt the lesson was for them.
Make adjustments to subsequent lessons to ensure understanding.
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LESSON 12:
Communicable and Blood-Borne
Infections34

“

6
“
G
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D
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Theme 3: Body Science

There are only two things a child will share willingly - communicable diseases and
his mother’s age.
~ Benjamin Spock

Learning Standards Addressed in this Lesson:
Curricular Competencies

CONTENT

Healthy and active living
• Describe the impacts of personal choices on
health and well-being
• Identify, apply, and reflect on strategies used to
pursue personal healthy-living goals

Students are expected to know the following:
• Practices that reduce the risk of contracting
sexually transmitted infections and life-threating
communicable diseases
• Sources of health information

Timing: 65 MINUTES

Objectives:
•
•
•
•
•

Define communicable infection or disease and understand the concept of transmission.
Learn about blood-borne infections.
Examine risk factors associated with exposure to blood-borne infections.
Identify practices that reduce the risks of contracting blood-borne infections.
Introduce Human Papilloma Virus (HPV) and the option for immunization.

What Counts? (Assessment):
Students will be able to:
1. Define communicable and blood-borne infections.
2. Describe how blood-borne infections are spread and how to prevent transmission.
3. List several factors about blood-borne infections.

Rationale:
This lesson examines and evaluates the risk factors associated with exposure to blood-borne infections
associated with them. It is recommended that this module not be taught in isolation as it does not discuss the
decision-making and communication skill-building that are critical to sexual health.

34

Adapted from Alberta Health Services, 2013, teachingsexualhealth.ca, Grade 6, Risk Factors & Blood Borne Diseases Lessons 1 and 2
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Outline:
Introduction (10 min)
Activity 1: Blood-Borne and Communicable Infections (15 min)
Activity 2: Communicable and Blood-Borne Infections Fact or Fiction? (20 min)
Activity 3: Evaluating Risks for Blood-Borne Infections (10 min)
Student Self-Assessment and Question Box (10 min)

Additional Materials:
√ For the Blood-Borne Infections demonstration:
• cornstarch
• two re-sealable bags
• water
• two glass beakers or clear containers
• iodine
• needle or safety pin
√ Tape for taping cards on the board

Procedure:
INTRODUCTION (10 MIN)
Perform MindUp breathing (see page 17 for instructions).
Review ground rules.
Review key concepts from last class and answer Question Box questions.
• What are two things you need to do daily to practice good personal hygiene?
• What is one myth and one fact about hygiene and puberty?
• Answer Question Box questions.
For more information and recommendations on how to answer questions effectively, please refer to page 9.
Read “What Counts?” with students in preparation for Lesson 12.
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ACTIVITY 1: BLOOD-BORNE AND COMMUNICABLE INFECTIONS AND DISEASES (15 MIN)
Explain: A communicable (contagious) disease or infection is a pathogen (e.g., virus or bacteria) that is passed
from one person to another through blood, air or by touch. A blood-borne infection is a pathogen that is
passed through body fluids such as semen, saliva, vaginal secretions or blood.
Step One:
Brainstorm any infections and diseases students know.
Write responses on the board or flip chart.
Exercise: Students write the examples in the appropriate categories in the student activity book.
Communicable Infections List			
bacteria

e.g., tuberculosis,
pertussis
(whooping
cough; immunize
in infancy and
Grade 9 booster in
Yukon)

fungi

viruses

e.g., athletes foot

parasites

protozoa

e.g., tapeworms,
head lice

e.g., drinking
water illnesses
such as giardia

e.g., influenza
(flu), Human
Papilloma Virus
(HPV), Human
Immunodeficiency
Virus (HIV—
the virus that
causes AIDS
(Acquired Immune
Deficiency
Syndrome),
hepatitis B
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Communicable infections come from:
• Bacteria (an infection that can be cured with antibiotics)
• Fungi (rashes, athlete’s foot)
• Viruses (a cold)
• Parasites (worms, head lice)
• Protozoa (one-celled organisms that can be found in water)
Explain: Communicable – infections are passed from one person to another.
Non-communicable – diseases happen inside a person and cannot be passed to another person such as
cancer, genetics disorders (e.g. cystic fibrosis), environmental hazards (e.g., second-hand smoke, pesticides,
polluted water).
Define the term mucous membrane.
Write notes on the board or flip chart.
Mucous membrane is a type of thin skin that lines places in the body where absorption and secretion need to
happen, such as some internal organs and some cavities in the body that are exposed to the outside world like
the lips and the inside of the mouth.
Mucous membranes are found in our genital area, such as the external vulva, clitoris, and the head of the penis;
the vagina, the anus; the inner cheeks and back of throat; the eyes and eyelids; and nostrils and stomach. Some
mucous membranes secrete (release) mucus or fluids, which helps trap disease-causing bacteria and viruses and
stops diseases from developing. In return, they also are more “permeable” or easier to pass a germ in and out
of the membrane.
When we touch someone sexually, like kissing, on body parts that are covered with a mucous membrane, a
virus or bacteria could be let in more easily than if we just touched someone’s arm or held their hand where the
skin is thick and not a mucous membrane.
Exercise: Students write an example of a mucous membrane in their activity books.
TEACHER NOTE:35
Sexually Transmitted Disease (STD) vs. Sexually Transmitted Infection (STI) – Why the change?
In recent years the term Sexually Transmitted Disease (STD) has been replaced with the term—Sexually
Transmitted Infection, or STI.
Why the change? The concept of “disease,” as in STD, suggests a clear medical problem, usually some
obvious signs or symptoms. But several of the most common STDs have no signs or symptoms in the
majority of persons infected. Or they have mild signs and symptoms that can be easily overlooked. So the
sexually transmitted virus or bacteria can be described as creating “infection,” which may or may not result
in “disease.”

35
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Step Two:
Teacher Demonstration—Communicable Infection Transmission
Exercise: As students follow the teacher demonstration, they draw the beaker, the cornstarch and iodine
experiment, including what each part represents.
1. Place cornstarch inside two re-sealable bags and seal the top.
Inform students that the cornstarch represents the blood inside our bodies and the plastic bags
represent the skin that protects our bodies.
2. Use a needle or pin to make several holes in one of the bags.
The holes represent parts of our bodies that could allow a virus through, such as cuts, piercings or
mucous membranes.
Get creative! Use a sharpie to draw the outline of a human on the plastic bag, then put holes in places where a
mucous membrane exists, like the mouth or between the legs and add a cut in the skin, a tattoo and a couple
of piercings to indicate ways that pathogens get through the skin.
3. Place each bag into a glass beaker filled with water.
Ensure the top of the bag remains out of the water to prevent leakage.
4. The water represents the environment outside the body—the air around us, everything outside of our
body, including someone else’s body.
5. Put several drops of iodine into the water of each container.
Inform students that the iodine represents a virus such as HIV, or hepatitis B which are viruses that are spread
through sexual intercourse.
6. Remove the bags from the solution.
The cornstarch inside the bag with the holes in it will have changed colour to purple. Inform students that this
colour change represents an infection such as HIV, or hepatitis B when it gets into the bloodstream.
Refer to the list from Step One. Circle the infections that are communicable.
Students can also refer to the list in their activity books.
Explain: Communicable infections can come from viruses, bacteria, protozoa, fungi and parasites. For the rest
of the class we are going to focus on viruses that are spread through the blood stream.
Explain: Communicable infections that are spread through sexual intercourse can cause serious health
problems, such as HIV/AIDS and hepatitis B. They are not curable, but they are treatable and the symptoms can
be managed, so it’s very important to visit your doctor and get tested if you are sexually activity.
Ask: What emotions do people feel toward serious communicable infections such as HIV/AIDS or hepatitis B?
Because of the stigma surrounding these infections, and because symptoms are rare, many people
aren’t aware that they are infected. Left untreated, these infections can have long-term health
consequences.
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ACTIVITY 2: COMMUNICABLE AND BLOOD-BORNE INFECTIONS: FACT OR FICTION
(20 MIN)
Blood-Borne and Other Serious Infections Questions and Answers
Ask the following questions and answers.
1. What infections are blood-borne?
HIV, the virus that can lead to AIDS; and hepatitis B and C.
2. How are blood-borne infections passed from one person to another?
Blood-borne infections are passed from one person to another when they share body fluids, like semen or
vaginal fluids or blood with another person. These fluids can pass through the skin if someone has a cut or uses
an infected needle; or through a mucous membrane.
Blood-borne infections can be passed through the sharing of needles, body piercing and tattooing equipment,
helping someone who is bleeding without using gloves, and sexual intercourse. HIV can also be transferred from
an infected mother to her baby through her breast milk.
3. What is the difference between HIV (Human Immunodeficiency Virus) and AIDS (Acquired
Immunodeficiency Syndrome)35?
• HIV is a virus that can make you very sick and is the virus that causes AIDS. A person can be infected with
HIV and not have AIDS.
• HIV weakens the immune system, the body’s built-in defense against illness.
• A person can have HIV without knowing it for many years and may not look or feel sick but can still pass
the virus on to other people. It can take many years for the virus to multiply and cause serious damage to
the immune system.
• Without treatment, HIV can make the immune system too weak to fight off illnesses and a person may
become very sick with common infections (like cold or flu). Due to a weakened immune system, these
become life-threatening infections. This is the most serious stage of HIV, called AIDS, and often results in
death.
• HIV/AIDS has killed millions of people since its discovery. It can be contracted by anyone, no matter their
sexual orientation, age, race or location. Babies can be born with HIV or contract it from their mother’s
breast milk.
• Currently, there is no cure for HIV/AIDS.
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4. What is the difference between hepatitis A, B and C?
• Hepatitis, in general, means an infection that makes your liver swell up, or become inflamed. This makes
it harder for your liver to take the toxins (waste) out of your body, which can then make you get sick or
even die.
• There are several different types of hepatitis that are completely different viruses, but all of them hurt your
liver. The main ones are hepatitis A, B, and C.
• Hepatitis A is generally spread when human feces (sewage) comes in contact with something that goes
into another person’s mouth—like food or water. For example, if people don’t wash their hands after going
to the bathroom, then they make the food at a restaurant, the hepatitis A virus can get into the food or
water in the restaurant and can infect the person eating there. You can get an immunization to prevent
hepatitis A.
• Hepatitis B is spread by contact with infected blood and body fluids, including through sexual activity.
There are medicines to help control the virus, and you can get an immunization to prevent getting
hepatitis B. Infants in the Yukon are given an immunization against hepatitis B over a three-dose series.
Hepatitis B is more easily transmissible than HIV.
• Hepatitis C is passed by blood-to-blood contact. Hepatitis C can be passed through sharing needles,
body piercing and tattooing equipment, helping someone who is bleeding without using gloves and,
very rarely, from unprotected sexual intercourse. You can also get hepatitis C from someone if you share
your toothbrush with them. Just because they do not look sick, or have symptoms of hepatitis C, does
not mean they are not carrying it and could not pass it to you. There is no vaccine to protect against
hepatitis C. The risk of spreading Hep C through sexual contact is believed to be low. The risk increases for
those who have multiple sex partners. More research is need to understand how and when Hep C can be
spread through sexual contact.

5. What is meningococcal C infection?36
• Meningococcal C infection is caused by a bacteria called meningococcal type C. It can cause serious and
life-threatening infections in the brain or the blood. Permanent complications of infection include brain
damage and deafness.
• Meningococcal infection is spread from one person to another by coughing, sneezing, putting your face
really close to someone else’s, and saliva or spit. Babies can get this infection from sharing soothers,
bottles or even toys used by other children. Older children and teenagers get this infection from sharing
anything that is near their mouth and might get their saliva on it (e.g., food, drinks, lip balm, water
bottles, sport mouth guards, musical instrument mouthpieces, cigarettes and kissing).
• In the Yukon, immunization against meningococcal C is given to babies and in Grade 6.

6. What is HPV and who can get it?
• HPV (Human Papilloma Virus) is one of the most common sexually transmitted infections (STIs). Most
people will be sexually active in their lifetime and three out of four of those people will get HPV at some
point.
• You do not need to have sexual intercourse to get infected. HPV gets transmitted from skin to skin contact,
when a person’s genital area touches another person’s genital area, or when genitals touch the mouth. If
you think of a pair of boxer shorts and all the area that they cover, this is the area on your body that can
become infected with HPV or give an infection to another person if you have an active case of HPV.
Canadian AIDS Treatment Information Exchange (CATIE). (2010). HIV & AIDS: Basic facts. Retrieved from http://www.catie.ca/eng/
PreventingHIV/fact-sheets/HIV-basics.shtm, September 2013.
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7. What happens when you are infected with HPV?37
• Just like with many other Sexually Transmitted infections (STIs), most people do not show any signs or
symptoms but they can still pass the virus on to others without even knowing it.
• For many people, their body heals the HPV and they may never know they had it. Other people may
develop cancer in their cervix, anus or even the penis. There are different types or strains of the virus.
Cancer from some strains of HPV can take years to develop, and regular exams from the doctor can help
detect cervical changes in women before they turn into cancer.
• Some strains of HPV cause small warts on the genitals.
• An immunization against the HPV strains that can cause cancer is recommended and is available to all
Grade 6 girls in Yukon for free. If you choose to have this immunization, it is important to get it before
you become sexually active. Girls up to and including age 18 who have missed getting the HPV vaccine in
Grade 6 can receive it at a health centre for free. Boys in Yukon may choose to go to a health centre for
this immunization at their own cost.
8. What can a person do to prevent the spread of these infections?
• Practise abstinence (not having sexual intercourse or sexual contact). Waiting to have sex until you are
older really helps prevent any infection that is transmitted sexually. This is because as we mature we
are much more able to make sound decisions about healthy behaviours. Our body’s defences are also
stronger.
• Limit the number of sexual partners you have, and make sure you know them well.
• Use only clean and new needles or tattooing/piercing equipment. Notice that your doctor or nurse always
takes a clean needle out of a package before using it on you.
• Avoid touching someone who is bleeding without wearing latex gloves. Notice that your dentist uses
gloves, too, because peoples’ gums often bleed or people have cuts on their fingers so they are protecting
themselves and you.
• Do not share toothbrushes, razors, or nail clippers with anyone in general, because they may not even
know they are infected. This includes your parents, your brothers and sisters, and your best friend.
• It is easy to get tested for HIV, HPV or hepatitis B or C, if you think you may have been exposed.
• It is usually a family decision but the Yukon Chief Medical Officer of Health recommends you get your
immunizations.
Exercise: Students independently complete the “Communicable and Blood-Borne Infections and Diseases:
Fact or Fiction” page in the student activity book.
Use the Answer Key below to review each statement with the class while students correct their work.
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Communicable and Blood-Borne Infection and Disease: Fact or Fiction? – Answer Key38
TRUE
Blood-borne infections are spread from one person to another through
the exchange of blood.

√

HIV and AIDS and hepatitis B and C are blood-borne infections.

√

FALSE

Only women can get infected by blood-borne infections.

√

You can’t get infected with a blood-borne infection if you are healthy
and strong.

√

You can’t tell if a person is infected with a blood-borne infection by
looking at them.

UNSURE

√

A person might get a blood-borne infection by:
donating blood.

√

using a public toilet.

√

kissing.

√

being bitten by a mosquito.

√

being born to a mother who is infected with a blood-borne infection.

√

sharing needles with another person.

√

using the same water fountain as a person who is infected with a
blood-borne infection.

√

swimming in a public pool.

√

shaking hands.

√

having sexual intercourse with a person infected with a blood-borne
infection.

√

helping someone who is bleeding.

√

getting a tattoo or a body piercing.

√

touching someone who is infected with a blood-borne infection.

√

getting a vaccination at a doctor’s office or clinic.

√

HPV (some strains, not all), hepatitis B, and meningococcal C are preventable with a vaccine.
For more information on any of these vaccinations, please visit the Whitehorse Health Centre or your local
Community Health Centre.
Or go to the Yukon Government Health and Social Services website at www.hss.gov.yk.ca.
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ACTIVITY 3: EVALUATING RISKS FOR BLOOD-BORNE INFECTIONS (10 MIN)
Exercise: Review with the class using the following guide, also found in the student activity books:
RISK FACTORS FOR Blood-Borne Infections such
as HIV or hepatitis B or C:

NOT RISK FACTORS FOR HIV or hepatitis B or C:

• Sharing needles with another person

• Talking, shaking hands, working or eating with
an infected person

• Mixing blood between persons

• Hugging

• Sexual intercourse
-The risk of spreading Hep C through sexual
contact is believed to be low. The risk increases
for those who have multiple sex partners. More
research is need to understand how and when
Hep C can be spread through sexual contact.

• Using a crowded elevator

• Helping someone who is bleeding without
using latex gloves

• Giving blood
• Being immunized
• Bites from insects or animals
• Finding a used condom in the park and
disposing of it properly

• Being born to a mother who has a blood-borne
infection
• Body piercing or tattooing
Explain: Someone with a blood-borne infection should be treated with respect. It is not their fault and they are
not “dirty” or “bad” people. If someone with a blood-borne infection is in a relationship, and both people are
aware of the infection and how it is transmitted, they can still show love and affection in a safe manner.
TEACHER NOTE: Some strains of HPV can be transmitted simply by skin-to-skin contact with genitals.
Meningococcal C can be transmitted by sharing utensils, drinks, lip balm, kissing, etc. However HIV, as well
as hepatitis B, can be transmitted by unprotected sex and sharing drug paraphernalia.
Discuss condoms
A condom is a barrier that is placed on an erect penis. Condoms are used to protect sexual partners from
transferring STIs like HIV to each other. It can also be used to help prevent pregnancy. You can buy and
learn more about condoms from purchasing them at a drug store or getting them for free from clinics,
health centres or your guidance counsellor.
We will be learning a lot more about condoms in Grade 7.
For students with differing abilities, it is important to emphasize how blood-borne infections are not
spread. This will help prevent fear.
For example, you could go on a walk in the school and community and point out items that will not
transmit blood-borne infection, such as water fountains. It is equally important to emphasize how you can
get a blood-borne infection. You may want to use other visual aids such as a picture of blood or of needles.
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STUDENT SELF-ASSESSMENT AND QUESTION BOX (10 MIN)
Students fill in the Self-Assessment page for this lesson in their activity books.
Step 1: Did you learn what counts for this lesson?
1. I know…the definition of communicable and blood-borne infections.
2. I know...how blood-borne infections are spread and how to prevent transmission.
3. I can...list several facts about blood-borne infections. 				

YES/NO/KIND OF
YES/NO/KIND OF
YES/NO/KIND OF

Step 2: Are you on target?
Put an arrow into the target ring that best describes where you are at in your
overall understanding of this lesson.
Step 3: Write a question, or a new fact you learned this lesson, and put it in
the Question Box.

TEACHER MINI-ASSESSMENT FOR GR. 6 LESSON 12
CHECKING IN:
Write on the board: EASY, NOT BAD, A BIT DIFFICULT, TOO HARD
As the lesson ends, students put a checkmark under the heading describing how they felt the lesson was
for them.
Make mental notes, write observations, give feedback.
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LESSON 13:
Sexual Health and Safety39

No one can make you feel inferior without your consent.
~ Eleanor Roosevelt

“

6
“
G
R
A
D
E

Theme 3: BODY SCIENCE

Learning Standards Addressed in this Lesson:
Curricular Competencies
Healthy and active living
• Describe the impacts of personal choices on health and
well-being
• Analyze health messages and possible intentions to influence
behaviour
• Identify, apply, and reflect on strategies used to pursue personal
healthy-living goals
Social and community health
• Identify and describe strategies for avoiding and/or responding
to potentially unsafe, abusive, or exploitive situations

CONTENT
• Basic principles for responding
to emergencies
• Strategies to protect themselves
and others from potential
abuse, exploitation, and harm
in a variety of settings

Timing: 65 MINUTES + 30 MINUTES for quiz

Objectives:
• Determine how one might handle situations that involve pressure to participate in risky behaviour.
• Learn how to recognize and end abusive or potentially abusive sexual situations in real life and in
online situations.
• Identify at least two trusted people they could ask for help in a sexually risky or abusive situation.

What Counts? (Assessment):
Students will be able to:
1. Know how to handle peer pressure when pressured to engage in risky behaviour.
2. Explain how to recognize and stop sexually abusive situations in real life and online.
3. Identify two trusted people who could help with a sexually risky or abusive situation.

Adapted from Our Whole Lives: Sexuality Education for Grades 4–6; Casparian, E.M. & Goldfarb, E.S., (2000), pp 67–75,
and required reading in It’s Perfectly Normal, Harris, Robie H. ; illustrated by Michael Emberley, 3rd Ed., 2009, pp 75–85.
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Rationale:
This lesson contains a review on sexual abuse prevention and sexual safety. Young people are exposed to
potential threats to their sexual health every day. Helping them learn ways to avoid risky behaviours is important;
helping them understand what to do if they are or have been involved in a situation that may compromise their
sexual health is just as crucial. The Internet adds a whole component to sexual safety that youth need to be
aware of so that they don’t accidentally stumble into a situation they are not aware of or ready for.
This lesson also provides students with an opportunity to work on communication and planning skills.

Outline:
Introduction (10 min)
Activity 1: Recognizing Exploitation and Sexual Abuse (10 min)
Activity 2: Things I Do to Keep Myself Safe and Healthy (30 min)
Activity 3: Who Could l Tell? Discussion (5 min)
Student Self-Assessment and Question Box (10 min)
Body Science Quiz (30 min)

Additional Materials:
√ Recommended Teacher Reading: It’s Perfectly Normal: Changing Bodies, Growing Up, Sex & Sexual Health
by Robie Harris. Copies are available from your school library or the Department of Education library.
√ Review Staying Healthy pages 75–85 in It’s Perfectly Normal by Robie Harris.
√ Prep Situation Station activity cards (see page 135-137)
√ Five envelopes
√ Body Science Quiz—GRADE 6 (page 139-145)

Procedure:
INTRODUCTION (10 MIN)
Perform MindUp breathing (see page 17 for instructions).
Review ground rules.
Review key concepts from last class and answer Question Box questions.
• Name two blood-borne infections that can be very dangerous to your health. (HIV/AIDS, hepatitis
A, B and C)
• Answer Question Box questions
For more information and recommendations on how to answer questions effectively, please refer to page 9.
Read “What Counts?” with students in preparation for Lesson 13.
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Activity 1: RECOGNIZING EXPLOITATION AND SEXUAL ABUSE (10 MIN)
Define: exploitation as “one person using another person to make themselves feel good or to get something
from the other person, no matter how the other person feels.”
Suggest this analogy: If you offered to buy your first grade brother’s bicycle for one dollar, that would be
exploiting (or using) him because you know it’s worth a lot more money but he doesn’t. You trick or pressure
him into the sale and then you tell him to keep it a secret. That is exploitation.
Explain: Sometimes people trick or pressure a child into secret touching. That is called sexual exploitation.
Adults do this to each other sometimes and even a child the same age can exploit another child. If both
children/people do not agree to the touching or activities that are taking place, or if threats are made by one
person to another, or secrets are expected to be kept, this is exploitation and/or abuse.
When a child is sexually exploited by an adult or an older child, it is called sexual abuse. Defining sexual abuse
has to do with the power of one person over another and inappropriately asserting that power.
Explain: This lesson is intended to reduce the chances that anyone in the class will be exploited in the future
and to help those who may have already been exploited or abused to feel better about themselves and to get
help. The person who exploited or abused them also needs help.
That’s why telling–breaking the secret around sexual abuse–is actually the best choice for everyone.
Write two columns on the board and title them:
						

1. Safe/Healthy Touch
2. Unsafe/Unhealthy Touch

Brainstorm examples of touch and write them in the appropriate column. Examples could be massage,
handshake, medical exam, tickling, pat someone on the back if they are choking, etc.
Discuss examples of safe/unsafe or healthy/unhealthy touch and how these can feel different with
different people and at different times in your life.
TEACHER NOTE: If students introduce terms such as “molestation” and “rape,” record these on the
blackboard, too.
Write a third column on the board for confusing touch.
Explain: When you aren’t sure if you are being exploited, it’s good to ask an adult you trust. Sometimes
unhealthy or unsafe touch still feels good, especially when someone is touching your genitals. This can be
confusing. It may feel good physically, but not emotionally.
It is important to tell an adult you trust when it happens. If an adult or older teen is touching you this way, find
a different adult you trust and tell them.
Explain: Private parts as the parts of the body covered by a bathing suit: the bottom, a boy’s or man’s penis
and scrotum, a girl’s or woman’s vulva and chest–even if they’re too young to have breasts.
Explain: You have the right not to be touched on your private parts. That’s why they are called “private.” There
may be exceptions like when a doctor is examining you or when parents change a baby’s diapers. You can
decide about this touching.
You also have the right not to have to look at other people’s private parts or have others look at yours and not to
have to listen to people talk about their private behaviours.
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Exploitation is wrong; touch that is not exploitative (like a doctor’s exam) is OK.
Give specific examples of sexual abuse (e.g., an older or stronger person wants you to look at or touch their
genitals or to touch your genitals).
Exploitation is wrong EVEN IF…
• the person is older and bigger
• the person has done or promises to do favours or buy gifts
• you liked the touch to begin with (like tickling) and changed your mind
• it took you a long time to get up the courage to tell or even to realize it wasn’t fair
• the person is “in charge” (like a parent, a teacher, a babysitter, a bus driver, etc.)
Child sexual exploitation…
• usually happens gradually (over months or years … the average duration is four years)
• usually is not violent (no weapon)
• usually involves tricks, threats or special treats
• usually involves someone the child knows, and maybe loves—not strangers (although the latter can be
offenders, too); 85% are known to the child
• almost always involves a pact of secrecy
• may give children a warning feeling, in their guts … sometimes called an “UH-OH feeling”
• can involve boys as well as girls
TEACHER NOTE: One out of four girls is sexually exploited by age eighteen as is at least one out of six boys.
Roughly speaking, if this were a class of thirty girls, seven or eight would be abused by eighteen and if this
were a class of thirty boys, about five would be abused by age eighteen.
Explain: A good rule is that no matter the age you are, how someone else touches you should always feel
good physically AND emotionally. In other words, if you feel uncertain or confused and the person is an adult or
older than you, you are being sexually exploited.
If you are with someone your age on whom you have a crush and you feel confused by the way they touch
you, you just may not be ready for the level of touch that they want. In that case, ask them to stop. Respect
your own boundaries; wait until you are ready—emotionally and physically.
A person should never be coerced, convinced, persuaded, threatened or any other type of manipulation, into
letting someone touch him/her or touching someone else in a way that does not feel 100% safe, healthy and
enjoyable to both. This is a very important rule when you start to date.
If someone you meet on the Internet wants to know more personal details about you, meet you, or wants
you to send them pictures of yourself, it is important to tell an adult and ensure that you are in fact talking to
someone your age, not an adult or older teen.
Exercise: As a class students fill in the sexual exploitation and abuse worksheet in their activity book.
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What C ounts
1. Know how to handle peer pressure when pressured to engage in
risky behaviour.
2. Be able to recognize and stop sexually abusive situations in real life
and online.
3. Know two trusted people who could help with a sexually risky or
abusive situation.

Activity 1: Recognizing Exploitation and Sexual Abuse
Answer the following questions with your class.
1. Touch is important. Sometimes it is fair and safe. Give three examples.

Grade 6 Activity Book

2. Some touch is obviously unfair or unsafe. It never feels OK. Give three examples.

3. What is exploitation?

4. Some kinds of touch are confusing. They might feel OK one minute
and
awful the
next.
Theme
THREE:
Body
Science
They might not hurt, but they just don’t feel quite right. They may give a person an “UH-OH”
feeling. Give three examples.

79

5. What three things can people do if they get that “UH-OH” feeling?

6. Why is it important to tell somebody even if you promised to keep it secret?
Can you think of two reasons?

7. Write down two people you can talk to about unsafe touch.

8. If your friend was sexually exploited and told you about it, name three ways you could
be of help.

Have students repeat after you IN A BIG VOICE:
I deserve safe and healthy touch.
Repeat
IN special.
A BIG VOIC E:
I am
I deserve
safe
and healthy
touch.
My body
belongs
to me.
I am special.

My body belongs to me.
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Activity 2: THINGS I DO TO KEEP MYSELF SAFE AND HEALTHY (30 MIN)
Exercise: Ask students to brainstorm a list of the things they do to keep themselves safe and healthy.
Write the list on the board or a flip chart, and affirm the ways in which students take care of their bodies. If it
is not on the list, talk briefly about the importance of staying away from substances that will harm their bodies,
such as tobacco, alcohol, and other drugs like marijuana, cocaine and heroin.

Situation Stations Exercise
Prep: Cut out the “Situation Station” activity cards and tape envelopes to the walls in advance of this activity.
Explain: Sometimes in order to stay healthy, you need to practise responding to the kinds of situations that you
might face or that someone you know might face.
This activity gives you a chance to discuss various situations with a partner and think about how the people in
each situation could stay healthy and/or get help.
Divide class into pairs and hand out paper and pencils to each pair.
Point out the five envelopes taped to the wall around the room.
Explain: Each pair will have five minutes to go to one of the envelopes, take out a copy of the situation card,
read it and respond to the question(s) on the card, writing ideas on paper. Return the card to the envelope and
choose another station. Repeat until each group has visited at least three stations.
Begin. Circulate to check for understanding and participation.
Call time. Have at least three, five-minute intervals or more if time permits.
When pairs have finished discussing the situations, re-establish the large group.
Discuss the situations in numerical order and have each pair share their ideas.
Ask: What did you learn in this activity?
Did anything surprise you?
How do you feel about handling these situations?
Could you follow your own advice about what to do?
Was there anything about this activity that was difficult or felt uncomfortable?
How does it feel to talk about these issues?
Did you notice some differences in students’ responses based on their gender? Why is this?
(Power in relationships and society, gender role expectations, peer pressure)
Explain: Sometimes discussing sexual abuse and also thinking about and discussing HIV/AIDS can feel scary or
uncomfortable, but being able to talk about the things that make us feel this way can help us take better care
of ourselves.
Protecting yourself involves trusting your feelings, saying “no” or “stop” if you feel uncomfortable or confused
about anything that happens, and being able to tell someone and get help.
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Situation Station Activity Cards

Situation One
Denise is 11 years old and the best swimmer on her team. She began swimming
competitively when she was 6 years old and she has been trained by Coach Harris
ever since then. He is very tough on his team, but the team is always ranked high and
everyone respects and admires him. Sometimes Denise stays after practice to get some
help for her butterfly stroke from Coach Harris. Last week, when Denise was swimming
more slowly than usual, Coach Harris said, “Those new breasts you’re growing may be
good for picking up boys, but they’re slowing you down in the water.” He also told her
that she should “move her hips during the butterfly like she was trying to please a man.”
Although he has never tried to touch her or hurt her, something about these comments
feels wrong to Denise.
• What’s wrong about this situation?
• How do you think Denise feels about what the coach has said to her?
• What do you think Denise should do? What would you do?

Situation Two
Marta and Jenna have been friends since they were little. Now they are both 11 years
old and are still best friends. They have sleepovers and go to the movies and the mall
together. Marta’s older brother Diego has just come home from the hospital. He is sick,
and everyone says that he has come home to die. Diego has AIDS. Marta’s family kept
it a secret for a long time, but now everyone knows. Jenna always used to enjoy being
with Marta’s family. Now she is feeling scared. She is afraid that she will get AIDS. When
she visits Marta’s house, she uses the same bathroom that Diego uses. She helps Marta
bring Diego meals, and Diego sometimes reads to them and helps them with their
homework. She sees Marta kiss and hug and touch Diego. Sometimes Marta needs a hug
from Jenna because she is so sad to see Diego ill. Whenever Jenna leaves Marta’s house,
she wants to take a shower. The more sick Diego becomes, the more afraid Jenna is to
visit. She makes excuses to avoid seeing Marta.
• What are the different feelings Jenna has?
• How do you think you would feel in this situation?
• What can Jenna do?
• What would you do in her situation?
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Situation Three
Joe is 12 years old. He and his friends often go ice-skating on Friday nights. It’s Winter
Carnival and practically the whole school is at the ice rink this evening. At the end of the
night, there is a “couples’ skate.” The announcer turns the lights clown and plays a slow
song, and people pick special partners to skate with. Joe has never couple skated, but he
has enjoyed watching the older kids. This week, as the announcer calls out the couple
skate and the lights go down, an older girl named Sue grabs Joe’s hand and pulls him out
on the floor. Joe cannot believe it! He doesn’t really know this older girl. She’s 14 and very
attractive. Joe is both excited and nervous—feeling uncomfortable but pressed to “look
cool” to his friends. Halfway through the song, Sue pulls him over to the side of the rink
and starts to kiss him. He doesn’t know what to do but certainly doesn’t feel ready to be
kissed. He doesn’t really like how he feels.
• How do you think Joe feels? How would you feel?
• What should Joe do? What will happen if he takes your advice?
• What would you do in Joe’s situation?

Situation Four
Daniel is 12 years old and has an older cousin Tom who is 20. They have been buddies
ever since Daniel was a baby. Whenever Daniel’s parents go away, Tom babysits for
Daniel. Tom also takes Daniel to ball games and to his gym and out for pizza. Daniel
really likes spending time with Tom. They have fun together. After they work out together
at Tom’s gym, they usually shower. Sometimes when they are alone in the shower, Tom
will talk about sex and use a lot of dirty words. This makes Daniel very uncomfortable.
He doesn’t want Tom to think he’s uncool, but he feels sick to his stomach when this
happens.
• What is wrong with this situation?
• What should Daniel do?
• What would you do?
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Situation Five
Violet is 11 years old and her friend Taylor just turned 12. After school, the girls often
go to Taylor’s house to watch TV, because Taylor’s parents always work late and the
house is empty. Recently, Taylor got her own computer in her bedroom, and the girls
have taken to surfing the Internet and looking up things about sex that their parents
won’t talk about. Then, Taylor joined a chat site for kids, and made some new friends on
the Internet. She told Violet that now she has private chats with a boy who calls himself
gator21. She has a big crush on him. He’s so understanding, and he listens to her talk
about her frustrations with her parents. Plus, every day he tells her how pretty she is.
She sent him a picture of herself, but now he wants a picture of her without her shirt
on. She’s not sure what to do, but she’s quite excited and thinks she’ll send him what he
wants. BUT Violet’s parents have talked to Violet a lot about Internet safety. Violet thinks
gator21 is an adult, not a boy. She tells Taylor they have to tell her parents, and report
this guy to the police. Taylor insists that he is only 13 and she does not want to get him
into trouble. In fact, she has agreed to meet him and go to a movie or hang out. Taylor
tells Violet that she is a baby and just jealous - because Taylor is older and is getting a
boyfriend.
• What can Violet do?
• What do you think will happen if Taylor does not listen to her?
• What would you do in this situation?

Activity 3: WHO COULD I TELL? DISCUSSION (5 MIN)
Discuss and write on the board several trusted people whom students can talk to if they are not sure if a
situation is safe.
Examples:
••

Teachers

••

Parents/guardians

••

RCMP (call 911 in an emergency, call RCMP office for questions)

••

Kids Help Phone: 1-800-668-6868, toll-free, available 24/7

••

Sexual Health Information Line (YK Style): 1-800-SEX-SENSE
(1-800-739-7367)

Exercise: In the student activity book, have students name two other people they trust and can talk to.

A resource for Yukon schools

137

STUDENT SELF-ASSESSMENT AND QUESTION BOX (10 MIN)
Students fill in the Self-Assessment page for this lesson in their activity books.
Step 1: Did you learn what counts for this lesson?
1. I know…how to handle peer pressure when pressured to engage in
risky behaviour. 		
2. I know…how to recognize and stop sexually abusive situations in		
real life and online.
3. I can…identify two trusted people who could help with a sexually		
risky or abusive situation. 				

YES/NO/KIND OF
YES/NO/KIND OF
YES/NO/KIND OF

Step 2: Are you on target?
Put an arrow into the target ring that best describes where you are at in your
overall understanding of this lesson.
Step 3: Write a question, or a new fact you learned this lesson, and put it in
the Question Box.

TEACHER MINI-ASSESSMENT FOR GR. 6 LESSON 13
CIRCULATE AND OBSERVE DURING THE “SITUATION STATION”
1. Do students recognize sexual exploitation or abuse in the given scenarios?
2. Are students able to come up with appropriate solutions to the problem?
3. Are students able to work effectively with their peers?
Make a mental note, write down observations, give feedback.

Body Science Quiz (30 min)
This quiz can be administered at the end of this lesson or at the beginning of lesson 14.
Allow time to review test results with the class.
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Body Science Quiz—GRADE 6
Name:

Date:

1) Changes in puberty									
What are five changes in
puberty that happen to …
GIRLS only

What are five changes in
puberty that happen to …
BOYS only

/15

What are five changes in
puberty that happen to …
BOTH

1.
2.
3.
4.
5.

2) Name two ways someone’s FEELINGS may change during puberty.		

/2

i.

ii.
										
3) Body types 										

/1

Everyone goes through puberty at different times and everyone’s body changes in their
own way. Some have changes sooner, some later and we all have different body types.
How can we make sure we are showing RESPECT for all body types?
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4) Label the reproduction diagrams:							

/16

Three external MALE body part names (on the outside)
- Penis
- Anus
- Scrotum

Five internal MALE body part names (on the inside)
- Testicles
- Urethra
- Vas Deferens
- Seminal Vesicles
- Prostate Gland

Circumcised Penis
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Three external FEMALE body part names (on the outside)
- Urethral opening
- Vaginal opening
- Anus

Five internal FEMALE
body part names
(on the inside)
- Uterus
- Ovaries
- Fallopian Tubes
- Cervix
- Urethra
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5) Draw a line to match these terms and definitions about the PENIS		

Nocturnal Emission				

When the penis stands up stiff

Semen					
						

Something to be cleaned under, unless
it has been is removed

/5

Foreskin
						

When semen comes out during sleep

Ejaculation
						

When semen comes out

Erection					

The mixture of sperm and fluids

6) List two feminine hygiene products that are used during menstruation.		

/2

i.

ii.

7) What is the age range when most girls begin menstruating?			

/1

to

8) What are two signs that a girl’s period is about to start?				
i.

ii.
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/2

9) OVULATION means …									

/1

a. a new ovum is released
b. a girl has her period
c. the menstrual cycle
d. the lining of the uterus is getting thicker

10) Number the five steps in SPERM PRODUCTION in the right order,		
use the diagram to help you remember.
Vas Deferens
Seminal Vesicle
Prostate Gland
Cowper’s Gland

Urethra
Penis

Testicle (testis)

Sperm travels up the vas
deferens and mixes with fluid
in the seminal vesicles.
Seminal fluid mixes with
prostate fluid to make semen.
Semen leaves the penis by
ejaculation.
The seminal vesicles store the
sperm in seminal fluid until
ejaculation.
Sperm is made in the testicles
and matures in the epididymis.

11) Number the five steps in the MENSTRUAL CYCLE
in the right order; use the diagram to help you remember.			
Ovulation occurs (the ovum [egg] is released
from the ovary).
The lining of the uterus is shed (Day One of
menstrual flow).
The ovum travels through the fallopian tube
and enters the uterus within one to two days.
The ovum dissolves if not fertilized and about
14 days later, the lining of the uterus is shed
once again (Day One of menstrual flow).

/5

/5

Beginning of cycle (menstruation)

Ovum starts to mature
(lining begins to thicken to
prepare for possible pregnancy)

Release of mature ovum
(ovulation)

Ovum travels to uterus

The lining of the uterus thickens with blood.
Beginning of next cycle
(menstruation)
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12) Number the four steps to HOW PREGNANCY HAPPENS in the right order.

/4

Beginning of cycle (menstruation)

Fertilization

Sexual Intercourse

Ovulation

Vas Deferens

Implantation
Ovum starts to mature
(lining begins to thicken to
prepare for possible pregnancy)

Seminal Vesicle
Prostate Gland
Cowper’s Gland

Glans
Urethra
Penis

Rectum
Anus

Release of mature ovum
(ovulation)

Testicle (testis)
Scrotum

Ovum travels to uterus

13) Think about HYGIENE during puberty.
Describe two ways to have good hygiene during puberty:

Beginning of next cycle
(menstruation)

			

for GIRLS only

for BOYS only

for BOTH

1.

1.

1.

2.

2.

2.

/7

		
14) Name two things you could do if you thought you might have a REPRODUCTIVE
HEALTH PROBLEM. Who could you talk to or where could you go?		
/2
i.

ii.
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15) What is a BLOOD-BORNE INFECTION?						

/1

a. an infection spread by mosquitos
b. the same thing as a non-communicable infection
c. an infection that only happens at birth
d. a communicable infection that is passed from person to person
through contact with their blood

16) What are two ways someone could protect themselves from getting a
BLOOD-BORNE INFECTION?								

/2

i.

ii.

17) HIV is a blood borne infection.							
True

or

/1

False

18) What are two things someone can do protect themselves from
SEXUAL EXPLOITATION or SEXUAL ABUSE?						

/2

i.

ii.

									TOTAL:

		

/74
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LESSON 14:
Self-Image and Media40

“

6
“
G
R
A
D
E

Theme 4: Media and Culture

The more you work at just being yourself, the more likely you’ll feel purposeful
and significant in your life.
~ Wayne W. Dyer

Learning Standards Addressed in this Lesson:
Curricular Competencies
Healthy and active living
• Describe the impacts of personal choices on health and well-being
• Analyze health messages and possible intentions to influence
behaviour
• Identify, apply, and reflect on strategies used to pursue personal
healthy-living goals
Social and community health
• Describe and apply strategies for developing and maintaining positive
relationships
Mental well-being
• Describe and assess strategies for promoting mental well-being, for self
and others
• Describe and assess strategies for managing problems related to
mental well-being and substance use, for others
• Explore and describe how personal identities adapt and change in
different settings and situations

CONTENT
• Sources of health
information
• Strategies for managing
personal and social risks
related to psychoactive
substances and
potentially addictive
behaviours
• Influences on individual
identity, including sexual
identity, gender, values,
and beliefs

Timing: 70 minutes

Objectives:
• Demonstrate an awareness of how students feel about their bodies.
• Demonstrate an understanding of how the media can pressure people to look a certain way.
• Demonstrate an awareness of how the tobacco industry links smoking and image to market cigarettes.

What Counts? (Assessment):
Students will be able to:
1. Describe how they feel about their bodies.
2. Describe how the media can affect people’s view of themselves.
3. List negative side effects smoking can have on the body.

Adapted from “Mirror Image” from Mediasmart.ca. This lesson has been adapted from Smoke-Free for Life, a smoking prevention
curriculum supplement from the Nova Scotia Department of Health, Drug Dependency and Tobacco Control Unit.

40
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Rationale:
In this lesson, students analyze their own body or self-image and consider if they wish to change and why. The
lesson discusses the link between smoking and self-image and illustrates how tobacco companies use movies
and media to advertise to young people and exploit their insecurities.
For additional support in Tobacco prevention, including media’s influence and health impacts, contact the
Health Promotion Unit, Kickin’ Ash program, 867.667.8394 or health.promotion@gov.yk.ca.

Outline:
Introduction (10 min)
Activity 1: Mirror Image Discussion (20 min)
Activity 2: Smoking and Self-Image (30 min)
Student Self-Assessment and Question Box (10 min)

Additional Materials:
√ Magazines and collage materials

Procedure:
INTRODUCTION (10 MIN)
Perform MindUp breathing (see page 17 for instructions).
Review ground rules.
Review key concepts from last class and answer Question Box questions.
• Name two people you can get help from or talk to about sexual abuse.
• Answer Question Box questions
For more information and recommendations on how to answer questions effectively, please refer to page 9.
Read “What Counts?” with students in preparation for Lesson 14.
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Lesson 14

Self-Image and Media

What C ounts
1. Know how I feel about my body.

41
ACTIVITY 1:2. MIRROR
IMAGE
MIN)
Understand how
the media DISCUSSION
can affect people’s view of(20
themselves.

3. Know the negative side effects smoking can have on the body and
Exercise: Students
complete the “Mirror Image” handout in their activity books. Assure students that their
self-image.
answers will remain confidential and that these sheets will not be collected.

Activity 1: Mirror Image Discussion
Use this worksheet to think about your body image. You don’t need to share your answers with
anyone.
1. Write as many words as you can to describe your body and its parts (think of height, weight,
hair colour and type, skin, hands, feet, etc.).

2. Draw a red circle around the things you like about your body.

Remember that there’s a lot more to you than meets the eye. Appearance is just one
part of the picture. Who you are also includes your personality, talents, and strengths.
Face your fears. Instead of shying away from mirrors, take a really good look. Stand
in front of a mirror and look, really look, as if you were looking at yourself through
someone else’s eyes. Don’t think about what you would like to look like (forget the
magazine and TV images). Take some time and just appreciate what you see. The human
body, in all its shapes and sizes, is beautiful!
Be patient. Your body is gradually changing into an adult’s body. It may feel awkward or
uncomfortable for a while, but that’s all just part of the growing process.

Theme FOUR: Media and Culture

Focus on the things you do like. Don’t just focus on the “problems” and the things you’d
like to change.

Grade 6 Activity Book

3. Think about the things you don’t like about your body. What can you do about them?
Check the boxes that apply:

83

Change your eating and exercise habits. Healthy food and regular exercise help you look
and feel your best.
Have a sense of humour. If you can be light-hearted about your own shortcomings, you’ll
never have to be afraid of what other people think.
4. Why do you think so many people wish they looked differently than they do?

Ask: Why do we think we should look a certain way?
Where does our notion of an “ideal” body come from?
Why is there so much focus in our society on body image?
Who controls what images we see?
5. What
would
tell aimage
best friend
was unhappybody
about differ
the way in
he other
or she looked?
How
does
theyou
ideal
ofwho
a woman’s
cultures? In other historic times?

How does smoking relate to self-image for men? (pressure on thinness, but also pressure to look cool or
grown up, or to be doing something “bad” or “tough”)
How does smoking relate to self-image for women? (pressure on thinness, but also pressure to look cool or
grown up, to seem sophisticated/older, or to be a rebel)
Why are teenage girls especially vulnerable to these ideas?
Do teenage boys feel similar pressures?
Why is smoking not a good way to lose weight?
Reprinted with permission from Smoke-Free for Life, a smoking prevention curriculum supplement from the Nova Scotia Department of
Health, Drug Dependency and Tobacco Control Unit, 1996.

41
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ACTIVITY 2: SMOKING AND SELF-IMAGE42 (30 MIN)
Read: in the student workbook , the “You Can’t Fool Us”43 comic strip.
Explain (after reading the comic):
a) Tobacco companies have studied the market
very carefully and exploit young people’s
insecurities. That’s what tobacco advertising is
all about.
b) Tobacco companies use movies and media to
advertise to young people.
c) Tobacco companies need young people to
replace the customers who are either quitting
or getting sick and dying.
Ask: How do cigarette advertisements take
advantage of women’s and men’s insecurities
about their self-image?
Tobacco companies know that many women and
men in our society think they should be thinner,
more mysterious, mature, and attractive. So
the models in the ads are skinny, the men look
especially mysterious and powerful, the women
are made to look glamorous and seem to “have it
all.” These ads feed the idea that all women and
men should look like models.
Explain: Love Your Body – Not Theirs
Adapted from British Columbia Ministry of Education Ministry of Health, bc.tobaccofacts: A Tobacco Prevention Resource for Teachers, http://www.health.gov.bc.ca/tobacco/resources.html

Associating maturity, attractiveness or even being thin with smoking can start early. Researchers have found a
kickin’ ash resource guide
Kickin’ Ash Resources section 3
13
direct relation between early smoking (before Grade 6)—in both girls and boys—and
low self-esteem, body
satisfaction and fears about not fitting in or not looking cool or grown up enough.
Ask: How does smoking affect your appearance and smell?
Nicotine constricts the blood vessels that bring oxygen to the skin. Without enough oxygen, skin ages faster—
smokers end up with gray complexions and wrinkles. Smoking stains the teeth and fingers, turning them
yellow. The smell of cigarette smoke clings to the hair and clothes, making them smell like toxic chemicals and
stale smoke. Smoking also causes bad breath, which the smoker often isn’t even aware of, except perhaps in
the morning. “Smoker’s breath” can’t be entirely washed away with mouthwash or chewing gum, because it
comes from the old smoke, chemicals and tars that accumulate in the lungs.

Adapted from “Stop Smoking, Stay Trim,” The Lung Association, 2013, and “Smoking, Weight and Appearance: Some Common
Questions and Answers” from Facilitator’s Guide: Diary of a Teenage Smoker (Health Canada), 2010.
43
Adapted from British Columbia Ministry of Education Ministry of Health, bc.tobaccofacts: A Tobacco Prevention Resource for Teachers,
http://www.health.gov.bc.ca/tobacco/resources.html
42
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Exercise: In the activity book, students:
1. Write down examples of ways cigarette advertisements take advantage of women’s and men’s insecurities
about their self-image?
2. Draw or find an example of a tobacco advertisement directed at youth.
3. Explain how smoking affects appearance, smell, and health?
1. Tobacco companies have studied the market very carefully and exploit young people’s
insecurities. That’s what tobacco advertising is all about.
Write down examples of ways cigarette advertisements take advantage of women’s and
men’s insecurities about their self-image?

2. Tobacco companies use movies and media to advertise to young people.
Draw or find an example of a tobacco advertisement directed at youth.

Exercise: Have students
collect magazine images
that reinforce the North
American “ideal” body and
self-image for women and
for men.
In small groups or
individually, students make
collages of these images
and superimpose the words
“Love Your Body, Not
Theirs.”

3. Tobacco companies need young people to replace the customers who are either quitting,
getting sick, or dying.
How does smoking affect your appearance, smell, and health?
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STUDENT SELF-ASSESSMENT AND QUESTION BOX (10 MIN)
Students fill in the Self-Assessment page for this lesson in their activity books.
Step 1: Did you learn what counts for this lesson?
1. I know…how I feel about my body.					
2. I know…how the media can affect people’s view of themselves.
3. I know…the negative effects that smoking has on my body and self-image.

YES/NO/KIND OF
YES/NO/KIND OF
YES/NO/KIND OF

Step 2: Are you on target?
Put an arrow into the target ring that best describes where you are at in your
overall understanding of this lesson.
Step 3: Write a question, or a new fact you learned this lesson, and put it in
the Question Box.

TEACHER MINI-ASSESSMENT FOR GR. 6 LESSON 14
QUESTION AT THE DOOR:
As students line up to leave the classroom, ask them a question about
self-image.
Ask them to name a way our media and culture puts pressure on our self-image (for example, being thin, white
teeth, muscular body, clear skin, powerful, mysterious, attractive, etc.).
Make a mental note, write down observations, give feedback.
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LESSON 15:
Online Safety44

The real problem is not whether machines think but whether men do.
~ B. F. Skinner

“

6
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Theme 4: Media and Culture

Learning Standards Addressed in this Lesson:
Curricular Competencies

CONTENT

Students are expected to be able to do the following:
Social and community health
• Identify and describe strategies for avoiding and/or responding to
potentially unsafe, abusive, or exploitive situations
• Describe and assess strategies for responding to discrimination,
stereotyping, and bullying
• Describe and apply strategies for developing and maintaining
positive relationships
Mental well-being
• Describe and assess strategies for promoting mental well-being,
for self and others
• Explore and describe how personal identities adapt and change in
different settings and situations

Students are expected to know
the following:
• Sources of health information
• Strategies to protect
themselves and others from
potential abuse, exploitation,
and harm in a variety of
settings
• Consequences of bullying,
stereotyping, and
discrimination

Timing: 60 minutes

Objectives:
•
•
•
•

Increase student knowledge of Internet safety.
Aid students in identifying dangers on the Internet.
Build critical-thinking and skills relating to computer usage.
Help students protect themselves from inappropriate behaviour online.

What Counts? (Assessment):
Students will be able to:
1. Explain why it is important to be safe on the Internet and when using a cell phone.
2. Strengthen skills to protect themselves from inappropriate behaviour online or on a cell phone.
3. Demonstrate common sense thinking and behaviour about communicating with people
electronically.

Adapted from lesson “Internet Safety,” downloaded on October 29, 2013, from: http://www.safesurfingkids.com/lesson_plans_
grades_3_12.htm. This lesson is based on “ISTE – NET – Performance Indicators for Technology-Literate Students” from http://cnets.iste.org

44
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Rationale:
This lesson is designed to help students who are using the Internet and/or smart phones to identify and avoid
situations that could threaten their safety, private information and personal well-being.

Outline:
Introduction (10 min)
Activity 1: Stranger Danger on the Internet (5 min)
Activity 2: Appropriate or Not? Websites and Messages (5 min)
Activity 3: Giving Out Information (5 min)
Activity 4: Meeting People on the Internet (5 min)
Activity 5: Passwords (5 min)
Activity 6: Internet Safety Quiz (10 min)
A Word About Mental Health (5 min)
Student Self-Assessment and Question Box (10 min)

Additional Materials:
None

Procedure:
INTRODUCTION (10 MIN)
Perform MindUp breathing (see page 17 for instructions).
Review ground rules.
Review key concepts from last class and answer Question Box questions.
• How does media shape the way we think?
• Answer Question Box questions
For more information and recommendations on how to answer questions effectively, please refer to page 9.
Explain that the topic for this last SHARE lesson is about online safety.
Read “What Counts?” with students in preparation for Lesson 15.
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ACTIVITY 1: STRANGER DANGER ON THE INTERNET (5 MIN)
Ask: what it means to stay safe on the Internet.
Ask: What does “stranger danger” mean?
Explain that we all may be familiar with “stranger danger” and how it is to be used in different situations.
But it’s good to review the following rules to keep safe. Rules are also found in the student activity books.
THE RULES
On the street
• Say “No.”
• Get away.
• Tell someone.

At home
• Never open your door to strangers
or to someone who makes you feel
uncomfortable.

Ask: How do these rules work on the Internet?
The same rules apply to Internet safety. Tell a parent or adult if someone you don’t know (or someone you know
who makes you feel uncomfortable) tries to talk to you or offer you something when online.
Going on the Internet is like going out on Halloween.
• Everyone’s face is hidden.
• Unless you know your friend’s costume (i.e., online name or avatar), you don’t know if you’re talking to
your friend or to someone else.
• Any stranger can pretend to be a friend and you have no way of knowing who they are because they are
behind the mask of the computer.

ACTIVITY 2: APPROPRIATE OR NOT? WEBSITES AND MESSAGES (5 MIN)
Brainstorm a list of websites students frequent.
Exercise: Review the following tips for online safety with students, also found in the student activity books.
Appropriate websites:
• Appropriate websites are approved by parents, guardians or teachers.
• If you feel embarrassed or uncomfortable with what you see, tell an adult.
Appropriate use of email and messaging:
• Be very careful opening email from strangers—get support.
• Do not open email with attachments without checking for safety.
• Do not give out your email address (unless approved).
• If someone uses hateful or inappropriate words, tell an adult.
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ACTIVITY 3: GIVING OUT INFORMATION (5 MIN)
Brainstorm what is personal information and what is not.
Exercise: Review the information below with students, also found in their activity books.
Do not give out personal information. This includes:
• Your name
• Where you live—city or address; or where your friends live
• Telephone number/cell number/text number
• Photos of yourself, family, friends, your house or pets
• Birthdate
• Height and weight
• Your parents’ names
• Your school
• Places you go to a lot—like a certain park, store, hangout place
What kind of information is OK to give out?
• Your likes and dislikes
• Your favourite colours
• Your favourite foods
• Type of pets that you have (no photos or names)
• Your favourite movies
Be careful when you join mailing lists. Some may make your personal information public. Read the fine print
before signing up to apps and websites.
Ask for permission before making online purchases.
Be careful of online names—don’t give Too Much Information (TMI)!
• 14ncute
• Sweetie15
• Goldguy17
• Gr9grl
Exercise: Have students make up a safe online name for themselves and write it in their activity books.
Question students about appropriate information:
Yes

No

Can you tell someone that you like blue?

Your favourite movie theatre?

That you like pizza?

Your favourite beach or park or other places you go?

Type of pets that you have?

Teachers’ names?

Your favourite movie?
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ACTIVITY 4: MEETING PEOPLE ON THE INTERNET (5 MIN)
Exercise: Review safety tips for meeting people on the Internet with students, also found in the student
activity books.
Explain: Have a trusted adult (parent) approve someone new to you before you talk with them on the Internet.
• If someone asks to meet you, tell an adult immediately.
• Do not go into chat rooms without telling a parent or guardian.
Never arrange a face-to-face meeting with someone you meet online, unless you have an adult (not a peer/
friend) to go with you and the meeting is in a public place. If the online person does not want to meet like this,
the answer is NO. You must keep yourself safe and any decent person will respect this.
You have no way of really knowing if that person is a 15-year-old boy or a 50-year-old man! The Internet is used
by some adults to sexually exploit children and youth.
Facebook
If you are on Facebook, do not “add” people or accept a friend request of people you don’t know, even if they
are “friends” of “friends.” Also, make sure your privacy settings are on! Get an adult to help you with this.
Privacy settings mean only your “friends” can look at your personal information, not strangers.
You can change your privacy settings on Facebook:
• Log into your account.
• Click the padlock image next to Home.
• Choose your desired level of privacy in the Privacy Shortcuts menu.
Texting
If you are texting your friends, do not send
information that is private or photos of
yourself without clothes.

REMEMBER, when you text or use the
Internet NOTHING is ever really deleted and
you cannot control where your personal
information will end up. This includes
other media, other Facebook pages, your
principal’s office, your parents’ or guardian’s
email. Even your potential employers or
college applications when you are older can
be tainted by inappropriate online posting.
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ACTIVITY 5: PASSWORDS (5 MIN)
Exercise: Review tips for creating personal passwords with students, also found in the student activity
books.
Your personal password is your own special identity, so keep it secret and only share it with a parent or guardian
you trust. If you forget your password for any location, online, at the bank, etc., you can always change it.
The safest passwords—hardest to crack—are ones that combine words and numbers, with capitals and small
letters if you can, and even a symbol if it’s allowed; e.g., Yuk0nK1d$$ (the “o” and “i” in the word are
numbers).

ACTIVITY 6: INTERNET SAFETY QUIZ (10 MIN)
Answers: 1. d
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2. b

3. d

4. d

5. d

6. b
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7. d

Internet Safety Quiz
1. Which screen name is best to have?
a. Cheergirl9393
b. ChrisP1990
c. SandySmith999
d. Horseluvr01
e. TPHSCheergrl

2. While surfing the Internet, you get an error message from your Internet
provider, and it says it will delete your account unless you type in your password
again, should you send the information?
a. Yes
b. No

3. If someone online tells you they are in Grade 10 in high school, and taking
driver’s education classes, they are probably how old?
a. 15
b. 16
c. 35
d. There’s no way to tell

4. If you have been talking on the Internet to a person for a long time, and they
want to meet, which is OK to do?
a. Meet them, as long as you bring a friend.
b. Meet in a public place.
c. Tell someone where you will be before you go.
d. Ask your parent or guardian first and have them go with you.
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5. If someone online sends you a message that is insulting or obscene, you should:
a. Erase them from your friends list.
b. Delete the message.
c. Insult them back.
d. Tell a responsible adult.
6. You are talking to someone online and they know some of the same people you
know. Since they have many of the same friends as you, is it OK to give them
your phone number if they ask?
a. Yes
b. No
7. It is OK to send your picture to someone online IF:
a. They send you theirs first.
b. You send them an old picture.
c. You don’t send them your address, too.
d. A parent or guardian is with you and says it is OK.

Last year, we reviewed a four-step process to actively deal with bullying:
1. STOP immediately—leave the online environment or activity where bullying
is going on.
2. BLOCK e-mails or instant messages received from bullies. NEVER RESPOND.
3. SAVE all harassing messages and send them to your Internet provider
(Yahoo, Hotmail, Facebook, etc.). Most providers have policies about
users harassing people on their server.
4. TALK to a trusted adult about the cyberbullying; alert the police when
bullying involves physical threats.
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A Word About Mental Health (5 min)
Feeling happy one minute and in tears the next, sometimes for no apparent reason, isn’t at all unusual at
puberty. The hormones in your blood stream influence how you feel.
Being a preteen and teenager is hard. You’re under stress to be liked, do well in school, get along with your
family and make big decisions. You can’t avoid most of these pressures, and worrying about them is common.
But feeling very sad, hopeless or worthless could be warning signs of a mental health problem.
Mental health problems are real, painful and sometimes severe. You might need help if you feel hopeless or
worthless or:
• Often feel very angry or very worried
• Feel grief for a long time after a loss or death
• Think your mind is controlled or out of control
• Use alcohol or drugs
• Exercise, diet and/or binge-eat obsessively
• Hurt other people or destroy property
• Do reckless things that could harm you or others
Mental health problems can be treated. To find help, talk to your parents, school counsellor or health care
provider.

STUDENT SELF-ASSESSMENT AND QUESTION BOX (10 MIN)
Students fill in the Self-Assessment page for this lesson in their activity books.
Step 1: Did you learn what counts for this lesson?
1. I know…why it is important to be safe on the Internet and when using a cell phone.
2. I know…the skills I need to protect myself from inappropriate behaviour online or
on a cell phone.
								
3. I can…demonstrate common sense when communicating with people electronically.

YES/NO/KIND OF
YES/NO/KIND OF
YES/NO/KIND OF

Step 2: Are you on target?
Put an arrow into the target ring that best describes where you are at in your
overall understanding of this lesson.
Step 3: Write a question, or a new fact you learned this lesson, and put it in
the Question Box.

TEACHER MINI-ASSESSMENT FOR GR. 6 LESSON 14
REVIEW INTERNET SAFETY QUIZ:
1. Students complete the quiz individually.
2. Review answers and student responses.
3. Ask if students were able to find the best, safest answer most of the time.
Make a mental note, write down observations or give feedback.
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Grade 6
SHARE

Physical and Health Education

Student
Activity Book

SelfEvaluations

Anecdotal
notes / MiniAssessments

Total
completion
of work,
demonstrating
excellent
understanding.

Accurately
described
themselves as
in the WOW
target very
often.

Demonstrates
excellent
understanding
in discussions
and miniassessments.

All, or nearly
all, answers
correct.

A

Excellent
performance in
participation.
Outstanding
effort in focusing,
discussions,
partner work,
roleplays, etc.

Excellent at
following all
of the ground
rules.

Completion
of work,
demonstrating
very good
understanding.

Accurately
described
themselves
as in the
WOW target
somewhat
often.

Demonstrates
very good
understanding
in discussions
and miniassessments.

Many answers
correct.

Very good at
following the
ground rules.

B

Very good
performance in
participation.
A strong effort
in focusing,
discussions,
partner work,
roleplays, etc.

C+

Good
performance in
participation.
A reasonable
effort in focusing,
discussions,
partner work,
roleplays, etc.

Most work
complete,
demonstrating
a good
understanding.

Accurately
described
themselves as
in the GOOD
target very
often.

Demonstrates
good
understanding
in discussions
and miniassessments.

A reasonable
number of
answers
correct.

Good at
following most
of the ground
rules.

Satisfactory
performance in
participation.
A partial effort
in focusing,
discussions,
partner work,
roleplays, etc.

Most work
complete,
demonstrating
a satisfactory
understanding.

Accurately
described
themselves
as in the
GOOD target
somewhat
often.

Demonstrates
satisfactory
understanding
in discussions
and miniassessments.

Just over half
correct.

Satisfactory at
following most
of the ground
rules.

Minimally
acceptable
performance in
participation.
A low effort
in focusing,
discussions,
partner work,
roleplays, etc.

Some
completion
of work,
demonstrating
a minimal
level of
understanding.

Accurately
described
themselves
as in the
CONTINUE
target more
than the other
targets.

Minimally
meets
showing
understanding
in discussions
and miniassessments.

Around half
correct

Minimally
following
some of the
ground rules.

incomplete

incomplete

incomplete

incomplete

incomplete

incomplete

Failing to meet
minimally
acceptable
performance for
participation, or
no participation.

Very low
completion
of work,
not meeting
minimal
levels of
understanding.

Accurately
described
themselves as
OFF TARGET
very often.

Does not
minimally
meet showing
understanding
in discussions
and miniassessments.

Very few or
no correct
answers.

Did not follow
the ground
rules the
majority of the
time.

No Mark

No Mark

No Mark

No Mark

No Mark

No Mark

Grade

Participation

C

C-

I

F
(Fail)

N/M
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Quizzes /
Tests

Ground
Rules

Your own

Your own

incomplete

incomplete

No Mark

No Mark

Government

Department of Health and Social Services Health Promotion Unit
and Department of Education
2016

